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Abstract. Giving feedback is an integral part of teachef§orts to enhance
students’ learning. In the public arena, providihgughtful feedback not only
helps students reflect on their performance but algnificantly influences their
communication skills in the long term. Attemptirggdelve into a still-new type of
feedback in Viethamese classrooms, namely videdtfgexback, this article aims
to (1) review the literature on the impacts of wtdped feedback technique in
public speaking classrooms and (2) have a lookdaiotaped feedback as a process
and its potential application to Viethamese pubpeaking context. Results of the
review indicate that the answer to the first questivas affirmative, and with its
variety of uses in public speaking classrooms, afigieed feedback proves to be
potential for the application to Viethamese context

1. Introduction

Public speaking - “a way of making your ideas ptibés implied in its name
(Lucas, 2004, p. 4) - has been widely employed dseral people all over the world
with a view to influencing others with their ideds.today’s globalization age, public
speaking tends to be a form of empowerment. Whethmllege graduate is offered a
good job, whether an employee has a bright pathwa@yomotion in his/her profession,
there is no denial that communication skills, pulgpeaking included, are of ultimate
necessity. Regarding college students, public spggkays an important role in laying
foundations for their oral presentations which oolly benefit their study but also their
work in the future.

To train students to achieve competency in pulppeaking, it seems to be a
must to offer effective and constructive feedbaftkratheir practice sessions. In the
public arena, providing feedback, as put by Quighey Nyquist (1992), serves the
following purposes: (a) to inform the speaker abthé audience’s reaction to the
speech, (b) to make suggestions for improvementiitome speeches, (c) to motivate
the speaker to speak again or to enjoy speakirdy(@nto encourage students to grow
in self-understanding.

For long, written and oral feedback has been widelgpted in most classes.
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238 Videotaped feedback in public speaking courses...

With the ever-increasing integration of technolagio classes over the last decades,
another type of feedback, i.e., videotaped feedbapkevails, especially in
communication classes. Videotaped feedback, orovidedback for short, refers to a
structured process whereby students review theorded communication with the
benefit of some level of guidance and/or evaluatteenments from an instructor or
peers (Quigley & Nyquist, 1992). Videotape, consedeas “a third eye as a tool for
performance enhancement” (Glenn, 1996, p.1), pravée a powerful instructional aid
in public speaking courses thanks to its capaadtpreserve the nonverbal and verbal
elements of students’ performances for subsequetysis and self-reflection.

2. Effects of videotaped feedback on students’ commication skills
2.1. Positive effects

Though not previously thoroughly examined (Hintonk& mer, 1998), some
potential benefits of videotaped feedback have keeched on. In this section, the
benefits of videotaped feedback will be classifietb two perspectives: benefits on
teachers’ part and benefits on students’ part.

Positive effects on students

The use of videotape technology allows studenfwit@tely examine and refine
their speaking style. Hinton & Kramer (1998) foutltht videotape feedback helps
enhance students’ competence levels and simultahedacrease their communication
apprehension. The biggest areas of improvemehidaa reduction in communication
apprehension, heightened motivation in terms opgna&tion, increased use of gestures,
reduced use of the podium and other distractingdrar and a marked improvement in
their self-image as speakers (Glenn, 1996). Thasknfis are firmly supported by
several other researchers.

From the pedagogical standpoint of Quigley & Nygi®£92) and Lucas (1995,
cited in Glenn, 1996), video technology permitdstuts in public speaking courses to
review their performances, thus enable them to gaights into what they look or
sound like in the eyes and ears of their audieNmgeover, Quigley & Nyquist (1992)
added three more benefits videotaped feedback soffandents - that is students’
opportunity to receive feedback simultaneously vginformance, students’ opportunity
to identify or emphasize particular skills and swi$’ opportunities to compare
different performances. Miles (1981) reported thiatdents demonstrate significantly
greater skill in oral communication as an outconeviewing video replay of their
performances. Michel & Valerie (2006) further sththat students can become more
aware of weaknesses in their presentational ancu#gbmal style, such as poor body
posturing, excessive gesturing, and frequent uséntérrupters’ by viewing their
speeches. In a similar sense, Bankston & Terli@41l%have found that videotaped
feedback does appear to have a positive impactunlest perceptions. Students in the
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experimental conditions (with the application ofledtaped feedback) expressed a
higher appreciation level for criteria and tendedotedict their grades more precisely
compared to the instructor’'s assessment.

Besides, students using videotape can identifyatishg and anxiety signaling
nuances within their diversity style. As reportedGlenn’s (1996) and Hirschfeld’s
(1968) research, upon viewing their own performarstadents can discover things
about themselves that they really want to starhgimy or maybe things that are better
than they thought. Similarly, two studies, one oiB, Bitther & Brook (1972, cited in
Hinton & Kramer, 1998) and the other of Lake & Ada(984, ibid) concluded that the
presence of video equipment did not significantigrease anxiety levels. Additionally,
Hinton & Kramer (1998) found that students who heatched videotapes reported
decreases in apprehension about speaking in megetimgile those who had not
watched videotapes reported increases in apprahefsied in Michel et al., 2006).
Likewise, a study by Cronin, Grice and Olsen (1964ed in Michel et al., 2006)
revealed that students exposed to a videotape-alabedlass experienced greater
reduction in speech fright than students havinghmance to go through this.

Videotape feedback is beneficial as a tool for shisl not only to improve their
overall competence but also to obtain their owr-sgabraisal. Bankston and Terlip
(1994, cited in Hinton & Kramer, 1998) and Mallaathd Quintanilla (2008) share
similar findings that videotape feedback appearbaee positive effects on students’
perceptions of the quality of their speeches. Speakvith high communication
apprehension levels have more negative thoughts gpaakers with low apprehension
levels (Booth — Butterfield & Booth — Butterfield990, cited in Hinton & Kramer,
1998). Therefore, self-directed viewing of succelbgicompleted speeches might result
in students reporting more positive perceptionthefmselves as capable communicators
and reduce the number of negative thoughts (Higt&ramer, 1998). Moreover, other
studies suggest that viewing successfully complsfeskches could enhance speakers’
ability to engage in positive visualization and wieg their speeches might cause
speakers to focus more on communication skillsltieguin more practice and less
apprehension during presentations (Hinton & Krarh@98).

Glenn (1996), through his research titled “Usinded to enhance content and
delivery skills in the basic oral communication 1 summarizing the uses and
benefits”, has reached a conclusion that the usadeotaping not only helps greatly
enhance the quality of student presentations ifdip@peaking classes but also helps
improve the classroom climate and produce poséithecational outcomes in the areas
of delivery style, structural development, and agsb.

Positive effects on teachers

While the benefits students can reap from videatdpedback are varied, what
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teachers can gain is just insubstantial. For omgthnstructors do not have to rely on
their memory to evaluate, as stated by Bunz (200&)er than that, Bunz (ibid.) found
that videotaping helped him “give more precise smtividually targeted feedback that
help students to understand better which parteetpeech need improvement in which
way” (p.2). By this way, the teacher’s feedbackdasbsn videotaping application is also
beneficial to the students as well since “motivatio improve is thus transferred to the
student himself” (Hirschfeld, 1968, p.116). Besidas put by Quigley & Nyquist
(1992), in the effort of focusing both on the oWepmerformance that students must
achieve and on the specific skills relevant to tphatformance in public speaking
courses, teachers would find it valuable to be &bidentify and demonstrate particular
delivery skills, such as use of gestures or stfengvoice projection, as well as content
skills, such as use of logical argument or presiemaf evidence.

What is more, the added visual dimension permgsstindents to see the effect
of his projected personality, thereby relieving teacher difficulty of pointing it out to
him (Hirschfeld, 1968). In this sense, videotapeddback also proves to be a highly
effective pedagogical tool for busy teachers whe anable to arrange feedback
sessions outside of class or for those dealing laithe classes (Bankston & Terlip,
1994).

2.2. Major drawbacks

Besides the good side of videotaped feedback, sdme drawbacks should not
be overlooked.

According to the findings in one of Hinton & Kranse(1998) studies, video
evaluation did not improve or even had a negatmpaict on performance of students
with moderate to high levels of apprehension armdelore do more harm than good.
Another study conducted by Hallmark, Hanson, Padwaad Abel (1993, cited in
Hinton & Kramer, 1998) found that self-directed etdape feedback of students’ own
speeches on either unedited tapes, or tapes etlitegliminate mistakes, did not
significantly reduce students’ apprehension lerelsomparison to those not exposed to
videotape feedback, although all of them reporiedrdshed apprehension levels.

It is worth further stressing that as for some egmeed teachers who feel
capable of grading a speech on their preliminarseolation, the use of videotape can
be a nuisance as it takes them a considerable amufutime to review each
individualized student performance (Bunz, 2002).

3. Videotaped feedback as a process

Given the opportunities for learning that videothpieedback can create,
videotaped feedback has been embedded into pubdiaksig courses with various
methods as well as with differing amounts of studeposure. Several communication
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courses, including public speaking courses, havered their students quite similar
opportunities to experience with videotaped feekb@&asically, with this technique,
students’ performances are recorded and can beglagick for self-critique. This
pedagogical feedback tool is often used in comlmnatith oral/ written feedback or
rating instrument from peers and instructors. lohsa course, students are on average
videotaped twice — one for practice and one fordigig Usually, the first video
recording is done early enough in the course sbstib@ents can apply what they learn
from their critique to their later speech perforrman

However, there are still variations in videotapegdback application. In the
experimental study of Bradley (1970), videotapestifeack was conducted in two ways.
One group of students had their speaking assigramedeo-recorded and played back
during the class period with criticism and classcdssion. The other group had their
performances video-recorded in class and playel imaan individual conference with
the instructor at a time other than the regulas<iageriod, which allowed the instructor
to follow regular course schedule.

Another researcher, Glenn (1996), implemented vajeal feedback more
meticulously. In order for students to enhance eantind delivery skills, he put his
camcorder available for student presentation praatiot only in oral communication
class time but also in other regular classes. Aatthtly, students were asked to
seriously record themselves in specific assignm@ngs informative speeches) and then
viewed it in learning lab as well as complete d-setique form which required listing
10 positive elements and no more than 3 pointseteadprovement. Upon completion
of their self evaluation, students came to meetribiguctor to review their progress and
make plans for their next presentation.

In a classroom setting at Cerritos College, a “gawer” is engrafted in video
recordings with the purpose of heightening therutsor’s ability to provide feedback.
Hassan (1992, cited in Quigley & Nyquist, 1992) ga concrete example of a public
speaking class in which the student speaks witlobiservation of the instructor from a
separate control booth adjoining the classroom. Timgructor records his/her
immediate responses onto the videotape of the paseEn using a separate microphone.
When the student-speaker has finished the speetshéhreceives a videotape with the
instructor’s voice-over comments at the very momiet performance is occurring.
This method helps increase precision in instrustagiving feedback and thereby
enables students to obtain greater understanding/haft the instructor means by
particular comments.

Apart from being used to provide feedback subsetypeas in the
aforementioned situations, videotape is also agplea way to provide the speaker
some type of “course correction” in the midst opresentation. As commented by
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Quigley & Nyquist (1992), intervention at criticaines or at the “teachable moments”
would concentrate on promoting changes and allowdestts to make necessary
adjustments in the natural settings and, theretagerience success (p. 328). This type
of simultaneous feedback was tried out by Nyqurst &taton-Spicer (1987, cited in
Quigley & Nyquist, 1992) in their communication st@s with the application of an
innovative technique called “bug-in-the-ear”. Thechnique uses a portable radio
communication system that allows the instructorstilmulate necessary modification
through verbal prompting via a small transistorizadplug. A videotape including the
whole process of the presenter’s behaviours ambnses to the instructor’s feedback is
then also available for the presenter for review aelf-reflection. Another emerging
possibility of this simultaneous feedback technigsiealso appropriate for teaching
public speaking. As described by Quigley & Nyquis992), students can have more
practices and improve their presentation beforér tiveal classroom performance by
doing a “draft” performance while being “coached’ & peer coach. The application of
this technique is advantageous in its capabilitlyelp students experience success at the
moment and on the site without waiting for a negpartunity to apply the feedback
given them.

4. Potential application of videotaped feedback tdviethamese public speaking
classrooms

4.1. Public speaking and the current Viethamese pedagogical setting

In the current trend of language learning, spedlifycin Vietnam, there has been
a shifting focus to the autonomy and activenedearers. New teaching and learning
methods have required learners to have more salfrstime, do research on their
subject matters, and frequently involve in clasergmesentations and discussion about
many of the subjects. As a matter of fact, onehef gkills that learners are strongly
expected to possess or acquire for the succedsenfdtudy is communication skill.
Public speaking skill, a communication skill at gthlevel (Lucas, 2004), has also
become no longer an unfamiliar requirement to mufsthe students since public
speaking has been designed as a course in theguadieate language program of many
universities in Vietnam (Ho Chi Minh University &ocial Sciences & Humanities,
Department of English Linguistics and Literatur@02).

In public speaking course, apart from using Engfisiently, the learners are
required to master the delivery techniques suchmeesting all the essential preparation
requirements, attending to listeners’ psychologgugsing on the topic and mastering
major communications methods, and so on. Mored@gong (2009) notes in her article
that public speaking classes aim at guiding stueotv to prepare and present a speech
in an efficient, suitable way for various purpose®l in diferent situations. These
courses also help students develop presentatitia skiother subjects, providing them
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with necessary skills for doing oral examinatiopieparing them for job interviews, or
helping them develop suitable communication skdrstheir future job.

However, through the current studies on studental presentation skills
(Nguyen, 2007; Nguyen & Tran, 2008; Vo, 2005), stworth noticing that a great
number of English majors in Vietham face many diffiies in oral presentations, which
hinder them from delivering good performance. Thdiffeculties manily relate to

1. Language competence and language use
2. Technology support
3. Confidence
4. Nonverbal language
5. Activities engaging audience
4.2. Potential application

As far as the importance of public speaking is eoned, teaching public
speaking in particular is very important. One vitdtor in teaching speaking is giving
feedback to students on their performance. Forsetl. (1995, pp.162-163, cited in
Public speaking 101) lists the purposes and empésisin the importance of feedback
as follows:

1. Feedback shows the teacher how the studens@geessing.
2. Feedback motivates students to study.

3. Feedback guides the students’ progress.

4. Feedback shows students their own progress.

More specifically, in his article entitledStiggestions for Teaching Public
Speaking and Evaluating Speechdsaur (2005) points out that giving meaningful
feedback on students’ work is always “a commitmémtany teaching-learning
situation”. He further asserts that giving feedbaxktudents in spoken English of non-
native students is more difficult as “most studehtsve added dimensions of fear,
insecurity and anxiety when it involves speakindrant of their peers” (p.1). However,
this issue is still not seriously investigated, @peally in Vietham pedagogical public
speaking context. According to Duong (2003), feetbss not a part of common
practice in Viethamese Oral Presentation classrgetting though more and more
teachers and even students recognize its importdocethe establishment and
development of an effective EFL course and progr&he suggests that further
explorations of the beliefs of teachers and stuglant practices of feedback are worth
undertaking (Duong, 2003).

So far, to our best knowledge, the published retean feedback in public
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speaking courses in Vietham has revealed the usgabfand written feedback from
teachers, peer and self-evaluation, not yet with application of videotape. With the
current development and investment of technologhécacademic setting, and given its
variety of benefits, videotape feedback should megrated into the teaching and
learning of public speaking. Since videotape feellba a still-new type of feedback in
Viethamese classrooms, it is also worth carryingresearch on its effects and relating
issues so as to improve the feedback practice anteaghers and students and
consequently improve the teaching and learningubfip speaking in particular.

5. Conclusion

This review of the published studies of videotapedback in public speaking
has suggested that videotape feedback can be esdpésyan effective pedagogical tool
to improve the overall performance of students kegatldn sections of public speaking
courses. These uses and benefits in the classmodudé a wide range of features such
as practice feedback, identification of style intuks, analysis of structural-content
issues, suggestions for improvement of speaking,styggestions for improvement of
presentational content and structure and so ontayvimcorporating video feedback in
public speaking is an effective pedagogical stratagd its application to Vietnamese
classrooms should be encouraged.
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