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Abstract. Classroom observation is an effective tool for gssfonal development
(PD)in EFL environments. However, in order for tRB tool to be really effective,
there should be more insights into theoretical prattical preparations for this
classroom activity. The project was carried oufind out (a) teachers’ perception
about classroom observations; (b) the reality aé€lobservation activities in some
high schools in Hue, and (c) what third- and foustbar students should do for
their teaching practice. The subjects consist ofidjger-secondary students and 37
teachers and 15 students from 5 upper-secondagolkscin Hue. The research
instruments are questionnaires, interview questionand observing
observers’activities sheets. Some main findingdude (1) Most teachers and
students have realized the importance of classredisen activities; (2) Class
observation activities are carried out with differdrequency in different high
schools; (3) The post-observing stage (giving feelpis carried out in different
ways and need to be paid more attention. Some tessnggestions include (a)
Teachers should learn more theory about and att@ndkshops on ways to take
advantage of class observations; (b) Each timeassabbservation is made, it is
suggested that the observer focus on one aspdabedesson; (c) After making
class observation, the experience should be cetleghd put into a portfolio as a
good way to learn. These suggestions aim to imprihee quality of class
observation activities for upper-secondary teacloér&nglish in general, and for
third and fourth year students’ teaching practicparticular.

1. Introduction

The career of teaching English requires a lot &reif the teacher wishes to
keep moving forward, to become the best teachecdme be. Scrivener (1994:195)
claimed that: ‘ldeas and enthusiasm that you staxtéh may fade away as it becomes
clear that you can’t make every lesson perfect,thete are some days when you may
have to struggle just to get through.” Howeverréhare a great variety of ways that a
teacher can choose to follow for better profesdioapability such as:
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- Reading new ideas in magazines about EFL and é&m thut
- Participating in more conferences and workshops
- Discussing what you are doing with other teachers

Among the suggested ways for professional developmihe one to be
highlighted is making more class observations &reexperience from other teachers.
As Wajnryb (1996) cited that being in the classrcasran observer opens up a range of
experiences and processes which can become p#re shw materials of a teacher’s
professional growth. Furthermore, Scrivener (19849ngly believes that observation
of other teachers (or of other trainees on a cgussen excellent way of helping oneself
to become more aware of options and possibilities.

In almost every education system in our countrytnden, from primary,
secondary to upper secondary schools, class obiservactivities have proved
themselves to be actually meaningful and necesstwever, in some schools, this
academic activity is not implemented in a satisfactvay due to a number of reasons.

Moreover, as far as | am concerned, the third andth year students in Hue
University College of Foreign Languages, majoring pedagogy usually have
difficulties when implementing observations andcteag practice in some upper
secondary schools in Hue.

Therefore, | conduct this research with the hopeh&we an overview of
classroom observation activities in high schoolglue and, more importantly, find out
ways to help third and fourth year students maleesgary preparations for their class
observation activities as well as teaching pradtiddpper secondary schools.

2. Background
2.1. What is ‘Classroom Observation?’

According to Okwen (1996), classroom observation,lesson observation,
means sitting in a class and observing a teachestion.

Wajnryb (1996) added that observation is a multefad tool for learning. The
experience of observing comprises more than the &otually spent in the classroom. It
also includes preparation for the period in thessiaom and follow-up from the time
spent there. The preparation can include the setecf a focus and purpose and a
method of data collection, as well as collaboratioth others involved. The follow-up
includes analysis, discussion and interpretatiothefdata and experience acquired in
the classroom, and reflection on the whole expegen

Additionally, another author stated that classramvservation is the process in
which the observer sits in on class sessions artwords the instructor’s and students’
actions, interactions and performances. The lenftbhbservations varies but always
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includes a predetermined recording method and fspeécobjective. Besides that,
teachers use the results of these observationdettiify performance indicators and
realize areas of improvement (Wills, 2011).

2.2. Common elements in classroom observation

a purpose for the observation

- operational definitions of all the observed behewio

- training procedures for observers

- a specific observational focus

- asetting

- aunit of time

- an observation schedule

- amethod to record the data

- amethod to process and analyze data (Waxman, 2012)
2.3. How to record the observation

Written accountby using this way, immediate and fresh accouravailable
with an economic use of time. However, observertrtalee immediate decisions about
what to record, so may be superficial or unreligwgeount, no chance of ‘action replay.’

Video cassettethis method gives the observer good visual anthdaecord
which can be replayed several times, no pressumealke instant decisions, the focus
can be on the teacher only or on individual or grofipupils. Also, the lesson can be
discussed with participants. However, the obsesteuld notice the effects on the class
of the presence of the camera.

Sound cassettdt is noticeable that good sound record can Ipdayed several
times for discussion and analysis. Also, the oleésvcomments can be recorded
simultaneously on twin-track tape. Besides thad|ldws the lesson to be transcribed by
audio typist. The drawbacks of this method are lafsenportant visual cues such as
facial expressions, gestures, body language, mawsm@épart from that, it can be
difficult to identify individual children who speak the lesson.

Transcript this method enables really detailed analysis esdute, permits
analysis by many people not necessarily in the Salaee, as text can be distributed
easily. However, we cannot avoid the loss of imgmatrivisual and sound cues such as
tone of voice, volume of noise, emphasis. In addjtithe cost in time and money can be
high to have lessons transcribed (Wragg, 1994).
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3. Methodology
3.1. Participants

The participants of the research consisted of thimselved in questionnaires,
class observations and informal interviews.

The first group consisted of 37 EFL teachers whwiarcharge of various 10
grade and 1M grade classes at 5 upper-secondary schools in Kyieyen Hue, Quoc
Hoc, Hai Ba Trung, Gia Hoi and Phan Dang Luu.

The second group comprised 15 upper-secondaryrdtiddose age range from
16 to 18. They were chosen randomly from many eks$ grades 10 and 11.

3.2. Data collection methods

The data presented in this project are collectedsugh methods as surveys,
interviews and ‘observing the observers’ activitidsrough the instruments of
guestionnaires for the teachers, interview questfon the students, and observing the
observers’ activities sheets for the teachers wh&entlass observations. Concerning
the observing the observers’ activities, the redess themselves mean to observe and
take notes of all the activities done by obserwtr®ugh pre while-, and post-
observation sessions.

3.3. Research questions
- What are teachers’ perceptions about the class\a@ign activity?
- How are class observation activities done in soiglk schools in Hue?

- What should third- and fourth-year students prepfare their teaching
practice?

3.4. Findings and discussion
3.4.1. Questionnaire data analysis
Importance of class observation

According to the survey, 10% of the teachers agribed class observation
activities are important. Especially, for 90% oé tteachers, class observation activities
are very important in professional development.ides none of the teachers denied
the importance of class observation activities.

Difficulties when making class observations

On being asked about the difficulties when makings€ observations, a
majority of teachers (95%) agreed that ‘both thecher and the students are so well-
prepared before the lesson being observed; hdmeegs$ults are not the real ones’.
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Besides that, 30% of the teachers claimed that th#ficulty is ‘not all the
teachers and the students are willing to be obderse they are not enthusiastic in
teaching and learning sometimes’.

What to do after making class observations
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70% 1

60%
50%-
40%-
30%-
20%-
10%-

0%-

20%

A B C

Chart 1. Question: After making class observations. Whagalousually do in order to better
your collegues’teaching as well as yours?

A. Giving personal feedback to the colleague wintesgs you have observed.

B. Writing down on your notebook the experience lyawe drawn and just keep it for
yourself.

C. Just giving feedback to that colleague whendasked to do.

As can be seen from the chart, while a larger amofteachers (70%) chose to
‘give personal feedback to the colleague whosesdlasy have observed, still there are
20% of them who chose ‘just to give feedback td ttdleague when being asked to
do’. There are 10% of them who preferred to ‘wrtewn on their notebooks the
experience they have drawn and just keep for thieese From these figures, it is
revealed that not all teachers have the same aessesbout the importance of the
feedback stage. Also, this significant stage o$sl@om observations is not carried out
as seriously and effectively as it should be atessshools. However, the situation still
gives us a sense of optimism when the number chega who pay enough attention to
the feedback stage always far outweighs that ofteéhehers who are likely to ignore
this important stage.

What should be done to better class observationiaes?

To most of the investigated teachers (85%), itasessary to ‘co-operate with
other high schools in order to make more classrghtiens’. The number for ‘paying
more attention to giving and receiving feedbackeratlass observation activities’ was
50% while the number of those whose suggestion‘waeasing the number of class
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observation activities within the staff’ accountieadt 45%. Above all, it is with great
surprise when only 6 teachers (30%) suggested skemmore class observations at
random.’

Shortcomings of the3and 4" year students when carrying out their teaching
practice at high schools

90%

80%

BO%

70%

60%

A B C

Chart 2. Question: What are some shortcomings of thge&ar students coming to your school
to make observations last year?

A. Not having enough language competence to maks observations.
B. Not having enough observation methods.
C. Not having enough observation sheets.

From the chart above, it is indicated that the latknethods for making class
observations was the weekest point of the third gaalents. Besides that, the short of
language competence and observation sheet desigretigpd also contributed to the
inefficiency of the class observation activitiesloém.

How can 3 and 4" year students better their observation activigaswell as
teaching practice at high schools?

It is undeniable that making class opservationlasses with experienced
teachers is obviously beneficial to both third &marth year students, that is why up to
95% of teachers agreed with this idea. In addjtions important that fourth year
students should make more careful lesson plans \9bd year students should have
more teaching practice with ‘real’ students at egdl (75%) and being supplied with
more class observation methods (35%).
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3.4.2. Interview data analysis
Students’ preference between a normal and an obdgreriod

According to the interviews 73% of the studentsfgared an observed period.
The main reason for this was ‘there are much mareimes and illustrations than in a
normal period’ (100%), ‘the lesson is prepared saght more carefully’ (72%), and
‘the teacher looks much more pleasant when teac(bdgbo). On the other hand, the
rest 26% of the students who preferred a normabgédrad their own reasons such as
‘the teacher uses English so often’ (100% of tmeaiaing students), ‘the content of the
lesson is always much more difficult and complida{@00%), and ‘I feel distracted
when being observed by other people’ (50%).

Capability of mastering the lesson in a normal amdobserver period

Yes

60% H No

Chart 3. Question for highschool students: After a pesiddch is under observation, do you
feel easier to master the lesson than a normalbpéri

As can be seen easily from Chart 3, more studeittedsier to master the lesson
in an observed period than in a normal one, whike rest (40% of the interviewed
students) insisted “No” when being asked. This srdadtinction between the two
numbers may be explained that an observed perioactt them a lot with far more
interesting games and pictures, etc. However, lightty fewer students, the language
and the main knowledge in these observed pericglstdl “out of reach” to them. To
say the truth, some students admitted: “I was ydabcinated by the nice pictures and
posters during the period, but it does not meanlthan understand all that the teacher
said and do well in my exercises”. From this situgtalthough the number of students
who do not feel easy to master the lesson is mewalerf than ones who do, the issue
should always be mentioned with equal consideration

3.4.3. Findings from ‘observing the observers’aties
Preparations for the observation activity (Pre-obseg)

Only 35% of the observed teachers had lesson ptanthe observed periods
and 41% of them prepared class observation shaetisat period.
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How the observers note down (While-observing)

According to the observations, 47% of the observessd notebooks to take
notes. The number of the ones who took note ineodlass observation sheets was
nearly the same, accounting for approximately 4B&sides that, there were still 11%
of the teachers noted down into blank sheets oépap

How a feedback session is organized (Post-obseérving

Feedback sessions are often carried out after bsereations. Sometimes,
teachers were busy teaching and this feedback dtadeto be delayed until the
following day. Once in a while, the teachers jusd la few minutes for a quick feedback
in the lobby, just during the break time. The femtdbfocussed on both methodology,
lesson content, and language use. The qualityisfsttage, according to most of the
teachers, usually depended upon the preparatitheipre- and while-observing stages.

4. Conclusion and implications
4.1. Conclusion

The research comes to an end with confirmationthefimportance of class
observation activities in the professional develeptmof every teacher. A number of
implications for language teachers in upper seagnsizhools and third and fourth year
students of English at Hue College of Foreign Lappse are as follows.

Classroom observations are an effective tool fafgasional development if
they are implemented in a well-prepared and thdubivay, from pre-observation stage,
while-observation stage, to the post-observatiages In each stage, both teachers and
observers have to discuss the focussed contentliservation and make every
preparation for this. Observation sheets are vemnportant in each classroom
observation with a focussed content. The feedbasg&ian is particularly essential since
this will create opportunities for both teachersl aservers, especially inexperienced
ones, to interact and learn.

It is necessary for third and fourth year studefitEnglish to be well-equipped
with all theoretical knowledge concerning classrombservation activities. The
students have to familiarize themselves with all tkassroom observation instruments
before starting to go to upper secondary schootadke classroom observations. They
should be guided do micro-teaching sessions anttipeagiving feedback. When they
visit secondary schools to observe teaching orréutige teaching, they have to be
guided to examine lesson plans, listen to detgledes from secondary school teachers
for lesson planning, visit real classes and meat séudents to get to know their
students before making observation or practisimglieg, observe sample classroom
observations and feedback sessions.
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4.2. Implications

From the findings above, the following issues arespnted, together with
suggestions.

- There is a need to hold more workshops, esped@ilthird and fourth year
students, on ways to make class observations rffestieely before, during
and after each observation.

- It is of great importance to organize a stable dulee for the class
observation activities.

- There should be a methodological aspect focus doh elass observation.
This focussed aspect should be related to the muEET context and it
should be agreed upon by the ELT teachers.

- Itis suggested to have an observation sheet fr each focussed aspect.

- At the same time, a class observation sheet witetseparate stages (pre-
observing, while-observing and post-observing)ss aeeded.

- Besides using class observation sheets, it isratsmmmended that the third
and fourth year students as well as the teachexdaldesign a portfolio for
the entire class observation activities they hawen By this way, each
class observation will be made with high consciessrabout what they will
do with the notes they take down.
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