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TOM TAT

Tinh dén thoi diém hién nay, co rat it nghién ctu thuc
nghiém vé giang day kha ning giao tiép lién vin héa (KNGTLVH)
trong Tiéng Anh thuong mai (TATM). Dé gop phan lam phong phu
co s 1i ludn vé chu dé nay, tac gia da tién hanh mot nghién ctru tinh
hudng (case-study) véi sy tham gia ciia 06 giao vién c6 kinh nghiém
giang day TATM tai mot truong cao dang chuyén vé dao tao thuong
mai quéc té & phia Nam cta Viét Nam. Nghién ctu nham muc dich
kham phé nhan thirc ctia gido vién vé KNGTLVH trong TATM, hoat
dong giang day KNGTLVH trong cac moén TATM ciia ho va cac yéu
t6 anh huong dén viéc 1dng ghép giang day kha ning nay trong
TATM. Dt li€u dugc thu thdp thong qua 03 phuong phéap la phong
van sau, phan tich 03 d& cwong mén hoc, 12 gido 4n cua gido vién va
03 sach gido khoa TATM dang st dung va quan sat trong 16p hoc.
Céc két qua nghién ctru cho thiy rang cc gido vién chua nhan thirc
day du KNGTLVH ciing nhu chwa day kha ning ndy mot cach toan
dién cho sinh vién TATM. Theo quan diém cua ho, ning lyc ngdn
ngit 1a uu tién hang dau trong viéc day TATM va KNGTLVH xép
thir hai khi xét vé tam quan trong. Piéu nay dan dén thuc té 1a gido
vién khong chi trong day kha ning KNGTLVH trong Tiéng Anh
thuong mai. Két qua nghién ctru ciing tiét 10 mot sd rao can anh
hudng dén quyét dinh day va khong day kha ning nay trong cac 16p
Tiéng Anh thuong mai cta gido vién. Mac du con tdn tai mot sd han
ché nhung nghién ciru da cho doc gia hiéu rd hon vé tinh hinh giang
day kha ning nay ¢ cip do gido duc cao dang ¢ Viét Nam va cung
cép ngudn thong tin tham khao tin cdy cho viéc phat trién cac chinh
sach nham hd tro viée day va hoc KNGTLVH trong TATM.



CHUONG 1: GIOI THIEU

1.1.Li do nghién ctru

Toan cau héa di thiic day viéc giang day Tiéng Anh Thuong
mai (TATM) nham dap tng nhu cau lam viéc xuyén qudc gia. So voi
Tiéng Anh (TA) tong quat thi TATM c6 nhiing dic diém riéng do 1a
gin voi cac k§ ning giao tiép trong kinh doanh va thuong duoc
nhitng ngudi dén tir nhiéu nén van hoa khac nhau sir dung. Vi vay
TATM mai thuong linh hoat hon v&i nhitng khac biét vé van hoa
(Frendo, 2005; Kankaanranta & Louhiala-Salminen, 2013). Nhu thé,
kha ning giao tiép don thuan dudng nhu khong du dé giup moi ngudi
giao tiép mot cach ¢ hiéu qua trong moi truong 1am viée da vin hoa
boi vi ngdn ngit va vian hoa ludén gin két chit chd véi nhau va kha
ning giao tiép lién vian héa (KNGTLVH) s& gitip cac thwong gia ting
thém gia tri cho cong viéc kinh doanh ciing nhu khach hang cua ho
(Frendo, 2005).

Xu huéng giang day KNGTLVH trong TA c6 thé duge nhan
thiy thong qua sy bung nd cta yéu t lién van hoa trong cac sach
gido khoa TATM duoc xuit ban vao nhimg nim 2000 (Carmen
Ofiate & Amado, 2013) va duoc thé hién qua nhiéu chinh sach cua
nhiéu qudc gia nhim diy manh viéc giang day KNGTLVH trong
viéc giang day ngoai ngit trén khap thé gidi (trich tir nghién ciru cia
Newton va Shearn, 2010a, trang 10). Trong thoi ky toan cau hoa va
hoi nhap véi thé gidi, chinh phi Viét Nam di ban hanh Dé an ngoai
ngit qudc gia dén ndm 2020 (Chinh pha Viét Nam, 2008) nham thuc
day viéc day va hoc kha KNGTLVH trong dao tao ngoai ngit dé gitp

sinh vién tot nghiép c6 thé st dung duoc ngoai ngir mot cach tu tin



trong mot mdi truong lam viée da ngdn ngit va da van hoa. Trong boi
canh ndy, tac gia tién hanh nghién ctru ndy vi 1y do chinh nhu sau:

Mic dau KNGTLVH di duoc nhiéu nha nghién ciru tim hiéu
trén khip thé gidi, & Viét Nam van c6 chua nhiéu nghién ctru vé linh
vuc nay. Nhitng nghién ctru vé KNGTLVH ¢ Viét Nam (HO, 2011;
Nguyén, 2013; Tran va Seepho, 2016; Chau va Truong, 2019) chu
yéu tap trung vao viéc giang day KNGTLVH trong TA tong quat
trong khi d6 TATM, mét linh vuc ngdn ngit gan két chit ché véi cac
tinh hudng da vian hoa va phan anh nhu ciu cap thiét vé viéc can phai
c¢6 kha niang nay thi lai khong dugc nghién ctru nhidu. Vi thé, tic gia
tién hanh nghién ctru ndy nham lam phong phu hon co sé 1y ludn vé
KNGTLVH trong giang day TATM.
1.2. Muc tiéu va cau héi nghién ciru

Nghién ctru nay nham tim hiéu hoat dong giang day kha ning
KNGTLVH trong TATM cua gido vién thong qua 03 cau héi nghién
ctru cu thé nhu sau:
1. Giao vién nhéan thirc nhu thé nao vé viéc giang day KNGTLVH
trong TATM?
2. Gio vién day KNGTLVH cho sinh vién TATM nhur thé nao?
3. Nhimng yéu t6 ndo anh huong dén viéc 16ng ghép KNGTLVH vao
viéc giang day TATM cua gido vién?
1.3. Téng quan vé phuong phap nghién ciru

Tac gia da thu thap dir liéu tir nhidu ngudn khac nhau nhu
phong van sdu, quan sat 16p hoc va tai liéu giang day gém 03 d&
cuong mon hoc, 03 sach gido khoa TATM va 12 gido an cua 06
giang vién tham gia nghién ctru. T4t ca cac nguon du liéu dé duoc thu
thap tir ngir canh giang day TATM thyc té ciia giang vién va dugc
phéan tich dua trén nhiing cau tra loi cta giang vién tham gia. Quan



diém nghién ciru kién tao, phuong phép nghién ciru dinh tinh va thiét
ké nghién ctru tinh hudng 1a pht hop dugc st dung trong nghién ctru.
1.4. Pham vi nghién ctu

Nghién ctru nay tim hiéu viéc giang KNGTLVH trong
TATM tai mot truong cao ddng chuyén dao tao vé kinh doanh & phia
Nam cua Viét Nam trong nhimg nim hoc tir 2016 dén 2019. Pham vi
cua nghién ctu chi gigi han trong hoat dong giang day va nhan thuc
cua giang vién.TATM trong nghién ctru nay la TATM dung cho cac
tinh hudng giao tiép trong kinh doanh (EGBP) chir khong di sau vao
TA chuyén nganh (ESBP) boi vi TATM theo nghia nay dugc giang
day nhdm phat trién kha niang giao tiép cua sinh vién trong moi
truong kinh doanh quéc té (Dudley-Evans & St John, 1996).
1.5. Y nghia ciia nghién ciru

Két qua cua nghién ctiu s& dong gop thém vao mang co s 1y
luan lién quan dén giang day KNGTLVH trong TATM & Viét Nam
ciing nhu trén thé gigi va thiét 1ap mot khung i thuyét cho cac nghién
ctru ciing nhu phuong phép giang day KNGTLVH trong TATM. Vé
mit phuong phap ludn, nghién ciru tinh hudng voi viéc thu thap di
liéu bang nhiéu cong cu da dang s& lam phong pha hon phuong phap
nghién ctu vé& hoat dong giang day KNGTLVH trong TATM voi
nghién ctru tinh hudng tir quan diém kién tao. Két qua nghién ctu
cling s& 1am co s& dé tac gia c6 thé dua ra cac dé xuét dé thuyét phuc
cho cac co quan hitu quan tir trung wong cho dén dia phuong dé c6
nhiing giai phap kip thoi nhiam diy manh giang day KNGTLVH
trong TATM. Day 1a ngudn dit ligu c6 co sé dé Bo Giao duc va Dao
tao, cac chuyén gia dao tao gido vién TATM, Ban gidm hi¢u céc

truong va cac Truong khoa Tiéng Anh nghién ciru va phat trién



nhitng chinh sach nham hd tro viéc giang day KNGTLVH trong day
ngoai ngit ma dé an ngoai ngir qudc gia mudn nham dén.

1.6. CAu triic ciia luan 4n

CHUONG 2: CO SO Li LUAN

2.1. Céc dinh nghia vé nhirng thuit ngir chinh trong nghién ciru
-Vin héa: bao gdm cac san pham vin hoa va cac khia canh sau hon
ctia vin hoa chang han nhu cac gia tri, niém tin, cac chudn myc dinh
hudng anh cho hanh vi va 11 ndi cia mdi ¢4 nhén trong giao tiép.

- Communicative competence (CC): kha ning giao tiép 1a su két hop
cua nang lyc ngdn ngir, nang luc ngdn ngir-xa hdi va nang lyc dung
hoc (Byram, 1997; Council of Europe, 2001).

- Kha ndng lién van héa (IC): kha ning giao tiép va twong tac biang
ngon ngir me dé voi doi tac dén tir nén van hoa khac dya trén hiéu
biét vé cac nén vin hoa khac nhau, thai do coi mé véi sy khac biét va
cac k¥ nang dién giai, lién h¢, kham pha van hoa (Byram, 1997)

- Kha ndng giao tiép lién van héa (KNGTLVH): kha ning giao tiép
va twong tac voi dbi tac dén tir nén van hoa khac thong qua mot ngoai
ngit va kha ning ty diéu chinh dé tim ra duoc mot diém chung trong
su khac biét vé vin hoa trong qué trinh giao tiép.

- Nhén thire cia gidng vién: 1a su hiéu biét cua gido vién vé van hoa,
KNGTLV, vé viéc day kha nang nay trong TATM, vé muc tiéu cia
viéc giang day TATM va day KNGTLVH, vé vai tro cua
KNGTLVH trong TATM va thai d6 cta giang vién dbi véi viéc 16ng
ghép giang day kha nang nay trong TATM.

- Hoat dng gidng day ciia gidng vién: bao gdm ndi dung giang day

lién quan dén chu dé van hoa, vé phuong phap giang day va cac hoat



dong day véi muc dich phat trién KNGTLVH cho sinh vién trong
mdi truong hoc tap ¢ 16p hoc.
- Tiéng Anh thuwong mai (TATM): dugc hiéu 1a TA ding cho muc
dich giao tiép trong kinh doanh
2.2. Ly thuyét vé KNGTLVH
2.2.1. M6 hinh KNGTLVH trong gidng day ngogai ngir
2.2.1.1. M6 hinh lién van hoa cua Deardoff (2006)
2.1.1.2. M6 hinh cua Byram (1997)

M6 hinh KNGTLVH cta Byram (1997, trang 73; xem hinh
2.1) bao gém kha ning giao tiép va kha ning lién vin héa. Trong do
kha ning lién vin hoa gdm 5 khia canh d6 la:
- Thdi d¢ lién van héa: 14 thai 6 coi mé va sin sang tim hiéu vé van
hoa ciia qudc gia minh ciing nhu céc nén vin hoa khac.
- Kién thirc lién vin héa: bao gébm cac san pham van hoa hitu hinh
va cac san pham van héa vo hinh, nhitng hoat dong nhiing quy trinh
tuong tac trong vin hoa cua ban than va cia ddi tac dén tir nhidu nén
van héa khic nhau (khong gidi han trong cac nude noi tiéng Anh).
- Ky nang dién gidi va lién hé: 1a kha nang dién giai dung y nghia cac
dién ngdn hodc hanh vi ma ddi tac dén tir nén vin héa khac mudn thé
hién va c6 thé giai thich ciing nhu nhu lién hé dugc nhiing ¥ nghia d6
d6 vai van hoa cia ban than dé tim ra dwoc mot diém dung hoa trong
su khéc biét vé van hoa.
- Kha ndng khdam phd va twong tdc: ddng nghia vé6i viée tim hiéu
dugc kién thie lién van hoa va str dung duoc nhitng kién thire nay
v6i thai do coi mo dé twong thanh cong trong méi trudng giao tiép da
van hoa thuc té.
- Nhén thiec da chiéu vé van héa: 1a kha nang danh gia dugc nhiing

su khac biét vé van hoa trén quan di€ém dung hoa.



05 khia canh nay cua kha ning lién van hoa két hop véi kha ning
giao tiép sé& tao thanh nhiing diém ma gido vién can phai day dé gitp
sinh vién dat dugc KNGTLVH trong TA.

M6 hinh KNGTLVH cta Byram (1997) bao gém nhiing
thanh t5 phil hop véi muc tiéu nghién ciru nén moé hinh nay dugc sir
dung dé 1am dinh huéng cho viéc thu thap va phén tich dir lidu; dién

giai va thao luan cac két qua nghién ctru.
2.2.2. Khd ning giao tiép lién van héa- ni dung day

Dua trén m6 hinh KNGTLVH cia Byram (1997), ndi dung
giang day chay kha ning nay bao gom 1ong ghép 05 khia canh cia
kha nang lién vin héa nhu da dé cap & muc 2.1.1.2 vao qua trinh day

kha ning giao tiép.

2.2.3. KNGTLVH-phwong phap day

M6 hinh KNGTLVH cua Byram (1997), phuong phap giang
day lién van hoa cua Lo Bianco va cac tac gia (1999), phuong phap
dién ngon cua Scollon va Scollon (2001), phuong phap giang day
lién van hoa cua Liddicoat (2008), phuong phap giang day giao tiép
lién van hoa ctia Newton va Shearn (2010b) va cac hoat dong giang
day KNGTLVH dugc dé xuat boi (Hartmann va Ditfurth, 2007; Reid,
2015) déu nhian manh mdi quan hé chat ché giita ngdn ngit va vin
hoa, nhin manh viéc giang day van hoa trong cic mon ngoai ngir
mot cach co chi dich thong qua phwong phép lay hoc vién lam trung
tdm voi chudn dau ra la kha ning st dung tiéng Anh nhu mot cong
dan toan cau chtr khong phai kha niang noéi tiéng Anh nhu ngudi ban
xtr. M6 hinh NGTLVH cua Byram (1997) va phuong phép giang day

giao tiép lién van hoa ciia Newton va Shearn (2010b) bao gdm tat ca



nhing diém trén va duoc dung lam khung 1y thuyét chinh dé tac gia
phan tich di liéu, dién giai va thao luan cac Kkét qua nghién cuu.
2.3. Méi quan hé giira nhin thirc ciia gido vién, hoat dong giang
va cac yéu t6 anh huéng
2.4. Giang day KNGTLVH trong TA va TATM
2.4.1. KNGTLVH trong gidng day TA

Xu huéng giang day mai nay dugc thé hién qua viéc bung nd
noi dung giao tiép lién vin hoa ba trong cac sach gido khoa TATM
dugc xuat ban vao nhitng nim 2000 (Carmen Ofiate & Amado, 2013)
va thé hién qua nhiéu chinh sach quéc gia ra nhim ddy manh day
KNGTLVH trén khip thé giéi (trich tir Newton va Shearn, 2010a,
p.10) ching han nhu Khung tham chiéu ngdén ngit chung Chau au
(HPCCA, 2001), Chién lugc ngon ngit qudc gia Anh, Céc tiéu chuan
hoc ngoai nglr san sang cho thé ky 21 (My, 1996), Du an day va hoc
ngon ngir lién van hoa cua Uc giai doan 2006 dén 2008 va Dé an
ngoai ngit qudc gia dén nam 2020 cua Viét Nam (Chinh phu Viét
Nam, 2008).
2.4.2. KNGTLVH trong gidng dgyTATM

TATM rét linh dong va cu thé vé mit ngit canh, duge gin
lién voi cac k¥ ning giao tiép trong kinh doanh va thudng xuyén
dugc nhitng nguoi dén tir nhiéu nén vian héa khac nhau sir dung. Vi
thé TATM tuong tac linh hoat hon voi sy da dang vé van hoa
(Louhiala- Salminen va Kankaanranta, 2013). Moéi truong kinh doanh
trong ky nguyén toan cau hoa cang trd nén nén kho khin va phic tap
v6i nhitng tiéu chi vé tinh lich su, tinh dung dan, vé cic nghi thirc xa
giao khac nhau trong giao tiép kinh doanh. Vi vay, néu moi nguoi
dién gidi nhiing gi ma dbi tic noi qua ling kinh van héa ciia ban than

minh thi s€ rat kho tranh dugc su dinh kién. Pi€u nay dan dén dén su



that bai trong giao tiép da van hoa. Thuong mai quc té thé da phat
trién rat nhanh trong vi thé KNGTLVH déng mot vai tro rat quan
trong trong viéc 1am cau ndi giita cdc nén vin hoa khac nhau. Giang
day KNGTLVH trong TATM s¢& gitp nguoi hoc nhén thirc duoc su
khac biét vé vian hoa tir d6 co thai do tich cuc hon ddi v6i nhing su
khéc biét nay dong thoi cung cdp cho ngudi hoc nhiing k¥ ning can
thiét dé giao tiép mot cach hiéu qua khi lam viéc v6i doi tac dén tir
nhiéu nén vin hoa khac nhau.
2.5. Cac nghién ctru truédce

O Chéu au, Sercu va cac cong su (2005) da tién hanh mot
nghién ctru dinh lugng tim ¢& qudc té vé nhén thirc cia cac gido vién
day ngoai ngit & chau 4u vé KNGTLVH hoat dong giang day kha
nang ndy voi sy tham gia cia 424 gido vién trung hoc co sd giang
day cac mon tiéng Anh, tiéng Phap. Cac nghién ctru tir cac nudc
Trung dong nhu Iran (Mosa, 2013) va Vuong qudc A rép Saudi (Al
Hasnan, 2015; Osman, 2015) dugc tién hanh hang theo phuong phap
dinh tinh tinh, dinh luong hodc phuong phap hdn hop dé nghién ctru
nhan thie KNGTLVH va hoat dong giang day kha nang nay cua cac
gi4o vién tiéng Anh. O Trung quc, Tian (2013) va Zhou (2011) sir
dung phuong phap hdn hop dé nghién ciru van dé day vin héa trong
TA cua GV.

O céac truong dai hoc ciia Viét Nam, nghién ciru ctia Nguyén
(2013) & mot truong Pai hoc phia Béc va HO (2011) & mot trudng dai
hoc & mién Trung di cho thiy rang viéc giang day thuc té cua gido
vién trén 16p van chu trong dén ngon ngit. Nghién ctru cia Chau va
Truong (2019) véi viée tham gia cua 101 gido vién trung hoc co s¢ &
0 Viét Nam Nam thong qua phuong phap nghién ctru la bang cau hoi

dicu tra va cau hoi mé nham tim hi€u gido vién nhan thic va giang



day KNGTLVH nhu thé ndo trong cdc moén hoc tiéng Anh. Tran va
Seepho (2016) d tién hanh mot nghién ctru dé phat trién mot mo
hinh gidang day KNGTLVH cung véi cic nguyén tic, cac hoat dong
va cac tai lidu giang day kha ning nay dya trén mo hinh giao tiép lién
van hoa cua Byram (1997), Deardorff (2006) va Fantani (2000).

Lién quan dén KNGTLVH trong giao tiép kinh doanh,
Junko va Viswat (2011) nghién ciru nhan thirc vé vin hoa ciia nhiing
nguoi My c6 kinh nghiém lam kinh doanh v&i nguoi Nhat Ban. Ho
diéu tra 20 doanh nhan My lam viéc tai mot cong ty Nhat Ban & Nhat
Ban hoac 6 My hodc nguoi My co6 kinh nghiém lam kinh doanh véi
ngudi Nhat théng qua cac cude phong van hodc bang cau hoi. Zheng
(2015) va Chunrong (2016) déu phan tich KNGTLVH trong kinh
doanh duwa trén nhiing hiéu biét ca nhan va nhin manh tim quan
trong cua viéc hoc kha nang nay va dé xuit céac chién lugc dé cai
thién KNGTLVH cua sinh vién.

Céc nghién ctu vé giang day KNGTLVH duoc tién hanh
trong nhitng ngit canh khac nhau bang nhimg phuong phap nghién
ctru khac nhau, nhung déu co 03 diém chung: thr nhat 13 xem
KNGTLVH la kha nang phu so vo6i kha ning chinh 1a ngdn ngtt, thir
hai 1a st dung phuong phap giang day iy gido vién lam trung tam dé
giang day vin hoa trong TA tong quat va thi ba Ia cac yéu té can tro
viéc gido vién giang day KNGTLVH bao gdm viéc gido vién thiéu
kién thire va phuong phap su pham vé giang day KNGTLVH, kha
ning ngdn ngir cua sinh vién con han ché va thiéu ndi dung lién van
hoa trong céc tai liéu giang day va chuong trinh giang. Mac du da co
mot s6 nghién ciru vé KNGTLVH trong giao tiép kinh doanh, nhung
hodc khong phai la nghién ctru thuc nghiém hodc khong phai la
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nghién ctru giang day KNGTLVH trong TATM. Pay chinh 1a diéu
ma nghién ctru hién tai mubn kham pha.
2.6. Khoang trong cin nghién ciru

2.7. Tém tat chwong
CHUONG 3: PHUONG PHAP NGHIEN CUU

3.1. Quan diém kién tao

Tat ca nhiing van d& nghién ciu déu duoc tién hanh trong
mdi trudng giang day that cia gido vién nham thu thap dugc nhiing
cdu tra 10i cling nhu nhitng hoat dong cta ho. Téc gia da truc tiép dén
dia diém nghién ctru dé tim hiéu vé& ngit canh giang day cua gido
vién, dé thu thap dit liéu va dé tim kiém cau tra 16i cho cac cau hoi
nghién cii tr chinh nhiing thong tin do gido vién tham gia nghién ctu
cung cép. Viée dién giai cac du liéu dugc tién hanh dya trén trén
quan diém ciing nhu kinh nghiém ciia nguoi nghién ctru vi vay quan
diém kién tao 12 phu hop v6i nghién ciru nay.
3.2. Phuwong phap dinh tinh

Trong nghién clru nay, tic gia thu thap dir li€u thu tur cac
giang vién tham gia ra trong méi trudng giang day thuc té cua ho.
Trong sudt qua trinh nghién ctru, tac gia chu trong vao cac ¥ ma gido
vién chia sé vé cac van dé nghién ciru. Téc gia ciing da tién hanh thu
thap dir liéu tir nhiéu ngudn nhu phong vén siu, quan sat 16p hoc va
phén tich céac tai liéu giang day.
3.3. Thiét ké nghién ctru

Nghién ctru ndy nham tim hiéu nhan thirc va hoat dong giang
KNGTLVH cua giang vién day TATM ciing nhu cac yéu td anh

huong dén viée giang day kha niang nay trong cac mén TATM cua
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gido vién. Dir liéu nghién ctru duge thu thap tir 03 ngudn 1a quan sat
16p hoc, phong van sau va phan tich noi dung cua tai liéu giang day.
Qua trinh thu thap dir li¢u duoc tién hanh trong moi truong lam viéc
thuc té cua gido vién tham gia nghién ctru va 03 ngudn dit liéu thu
thap dugc s€ dugc ddi chiéu v&i nhau dé tim ra cau tra 1oi dang tin
cdy cho cac cau hoi nghién ciru vi thé thé nghién ctru tinh hudng
duoc chon lua dé thuc hién nghién ctru nay.
3.4. Pia diém nghién ciru
Khoa tiéng Anh cia mot trudng cao ding ndi tiéng trong linh
vuc dao tao Thuong mai Quéc té & phia Nam cia Viét Nam da duoc
chon lya lam dia diém nghién ctru vi dép Gng duoc tat ca cac yéu
cau 1a co ngudn thong tin ddy du dé tac gia co thé thu thap dit liéu.
3.5. Nguoi tham gia nghién ciru
06 giao vién tiéng Anh ctia Khoa Anh tai truong nay da
dugc moi dé tham gia nghién ctru vi ho di dép tng duoc tat ca cac
tiéu chuan dugc ngudi nghién ciru dé ra.
3.6. Vai tro ngudi nghién ciru
Vai tro 1a mot ngudi nghién ciru ndi bd ¢d thé mang dén cho
tac gia mot s6 thuan loi nhu qua trinh chon lya nguoi tham gia
nghién curu, qua trinh thu thap dir liéu duoc dién ra thuan tién hon va
dé dang nhan dugc su cho phap tién hanh nghién ciru. Ngudi nghién
ctru ndi b ciing s& hiéu 15 hon vé ngir canh thuc té ciing nhu cac
chinh sach lién quan dén nghién ctru. Tuy nhién, tac gia c6 thé mang
dén mot sé thanh kién chu quan trong cach dién giai dir lidu du tac
gid di 1am moi bién phap dé han ché tinh chi quan nay trong céc
budc cua nghién ciru.

3.7. Cac phuong phap thu thap dir liéu
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Dir liéu dugc thu thap tir 03 ngudn: phong van sau, phan tich
cac tai liéu giang day va quan sat truc tiép 16p hoc.
3.8. 3.8. Cac phwong phap phén tich dir liéu

Tac gia da dua theo phuong phap phéan tich dir liéu theo chu
dé do McMillan va Schumacher (1993) va Braun va Clarke (2006) dé
phan tich dit liéu theo 4 budc. Trong do, 03 budc dau tac gia tién
hanh phan tich 03 ngudn dir liéu riéng biét va budc cudi cling tac gia
s& d6i chiéu cac chii dé dé sinh ra tir 03 ngudn dir liéu d6 dé tim ra
chu dé chinh dé tra 10i cAu hoi nghién ctru. Ki hiéu tham chiéu cua
cac trich dan 1a “sé giang vién, sb cua loai cong cu, s phan, ngay
thang nam”; vi du (T1, interview 1, section 3, 24.5.19).
3.8.1. Phan tich dit liéu phéng vin
3.8.2. Phan tich tai li¢u giang day
3.8.3. Phan tich dir liéu quan sdt lop hoc
3.8.4. Péi chiéu dir ligu
3.9. Khung phén tich ciia nghién ciru
3.10. Dy tin cay
3.11. Yéu t6 dao dic
3.12. Tém tit chwong

CHUONG 4: KET QUA NGHIEN CUU VA THAO LUAN

4.1. Nhan thirc ciia gido vién vé KNGTLVH trong TATM
4.1.1. Sw hiéu biét ciia gido vién vé vin héa

Theo gi4o vién, vin hoa bao gdbm cac san pham vin hoa va
cac gia tri, niém tin, chuan muc va ¥ nghia an dudi cac hanh vi va 10i
nodi cua con nguodi. Viéc nhan thuc van hoa voi dﬁy da hai mat hiru

hinh va v6 hinh 1a dong quan diém v6i dinh nghia vé van hoa cta cia
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nhiéu tac gia (Weaver, 1993; Brown, 1994; Byram, 1989, 1997,
Halverson, 1985; Kramsch, 1998; Liddicoat, 2003; Ting-Toomey va
Chung, 2005). Quan diém nay ciing twong dong véi quan diém cua
cac giao vién trong nghién ctitu cua Zhou (2011), Tian (2013) va
Nguyén (2013). Tuy nhién, ngoai san phdm vin hoéa thi cac gido vién
trong nghién ctru nay di thyc sy nhan manh dén khia canh van hoa
v hinh ma theo cac nghién cuu trudc su thiéu hut khia canh nay
trong nhan thic thi thi rit d& gay ra hiéu 1am trong giao tiép lién vin
hoa. Piéu nay cho thiy cach tiép can vin hoa cua trén quan diém
diém kha ning dong.
4.1.2. Nhin thirc ciia gido vién vé KNGTLVH va giing day
KNGTLVH

Viéc phan tich dir liéu cho thdy KNGTLVH duoc hiéu 1a a
kha niang hiéu duoc vin hoa cia cac nude khiac dé co thé cu xir va
giao tiép mot cach phu hop trong cac tinh hudng lién vin hoa. Giang
day KNGTLVH c6 nghia 1a 16ng ghép cac kién thirc lién vin hoa vao
trong cac bai giang TATM. Trai ngugc vdi cac gido vién giang day
TA trong nghién ctru ciia Sercu (2005 ) 1a thé hién mot quan diém bj
dong vé viéc giang day van hoa trong TA thong qua viéc cung cap
cho sinh vién cac san pham vin hoa nhu 16i song hang ngay, lich su,
dia ly va céc tinh hinh chinh tri thi cac gido vién trong nghién cuu
nay di dé cap dén mot nguyén tic rat quan trong cia giang day
KNGTLVH trong TA d6 1a tiép can vin héa tir mot quan diém ning
dong diéu nay thé hién qua viéc ho rat tip trung mo ta va dé cap dén
mang van hoa vo hinh bén dudi 101 noi va hanh vi cua con nguoi. Xét
vé mot mirc d6 nao do thi két qua nay la mot tin hi¢u rat dang mung
cho viéc giang day KNGTLVH trong TATM béi vi n6 ching to rang
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gido vién da nhan thuc tam quan trong vé mat ngtt dung cua vigc
giang TATM.
4.1.3. Nhén thirc ciia gido vién vé y nghia ciia KNGTLVH

V& mit 1y thuyét, KNGTLVH rét 1a cin mot sy xir 1y binh
dang gitta ngdn ngit va vin hoa boi vi hai mit nay lién quan chit chd
v6i nhau. Mic diu cac gido vién trong nghién ctiru nay déu cong nhan
vai tro quan trong cia KNGTLVH va cac sach gido khoa dung dé
giang day chay déu chtra dung ndi dung rat phong phu vé cac chi dé
van hoa thi cac gido vién van xem kha ning nay la xép thir hai sau
kha ning ngdn ngir. K&t qua nay tuong tu véi cac két qua trong cac
nghién ctru cua HO (2011), Nguyén (2013), Mosa (2013) va Osman
(2015) va ciing phan nao giai thich dwgc trén co s& chwong trinh
giang day va cach danh gia tdp trung vao ngdn ngir ¢ trong chuong
trinh ctr nhan ho da hoc cling nhu trong chuong trinh ma ho dang day
hién nay.
4.1.4. Théi dp ciia gido vién doi véi viéc giing day KNGTLVH

Theo nguyén tic giang day KNGTLVH thi gido vién can
phai 1ong ghép giang day kha ning nay ngay tir dau khi sinh vién bt
dau hoc tiéng Anh tr nim nhat (Newton va Shearn, 2010b). Tuy
nhién, trong nghién ctu nay, 04 gido vién da ung hd chuong trinh
hoc 16ng ghép nhu thé va sin sang giang day kha ning nay trong
TATM. 02 gido vién ludng Iy khi duoc hoi ¢ sin long 1dng ghép
KNGTLVH trong viéc day TATM hay khéng béi vi theo ho trinh do
ngon ngit TATM cua sinh vién con thap ciing nhu sy thiéu ving muc
tiéu giang KNGTLVH trong chuong trinh day hoc va danh gia da da
thyc sy sy ngan can ho trong viéc 16ng ghép giang day kha ning nay.
Quan diém nay chimg t6 rang ho dang xir Iy y ngdn ngit va vin hoa

thanh hai manh tach biét va didu nay 1a di nguoc voi nguyén tic s6 1
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cia giang day KNGTLVH, d6 1a long ghép giang day van héa va
ngdn ngit ngay tir ban dau.
4.2. Hoat dong giang day KNGTLVH cua gido vién

Viéc phan tich dit liéu tir cac cudc phong van sdu, quan sat
trong 16p va phan tich tai liéu da dan dén cac ndi dung va mé hinh
giang day KNGTLVH sau day:
4.2.1. Uu tién giang day ngén ngir va day theo chwong trinh méon
hoc va sdach gido khoa

Céc gido vién tap trung gidng day kha nang ngdén ngilr, va
giang day van hoa dugc thyc hién khi ngi dung van héa hodc hudng
dan giang day vin hoa xuét hién rd rang trong sach gido khoa. Thoi
gian danh cho van hoa rat han ché dugc voi muc dich cubi cung la
day tir vung (T4). Nhiéu hoat dong tiém ning cho viéc giang day ICC
da khong dugc khai thac va trinh bay trong giao trinh va gido an. Cac
nghién ctru cua Sercu et al. (2005) va Nguyen (2013) cho thiy su tap
trung twong tu vao niang luc ngdn ngir. Piéu ndy cho thiy tim quan
trong cua gido trinh va c¢6 thé suy luin rang yéu t6 nay, cung véi
nhén thirc cia gido vién vé KNGTLVH s& gop phan dinh huéng muc
do 1ong ghép KNGTLVH trong viéc day TATM cua ho.
4.2.2. Chii yéu cung cdp kién thic lién vin héa
4.2.2.1. Yéu t6 kién thirc lién vin héa

Theo nhén thirc ciia gido vién vé KNGTLVH, ho di tip trung
vao viéc cung cap cho sinh vién kién thirc ciia cac nén vin hoa khac
nhau, nhin manh vao cac gia tri, niém tin, thai d6 va ¥ nghia cua cac
hanh vi va chuan myc van hoa trong khi gido vién & cac nghién ciru
truge chii yéu tip trung vao vin héa hitu hinh (Sercu et al., 2005;
Zhou, 2011; Tian, 2013). Theo Byram (1997), KNGTLVH can bao

gom ca kién thirc lién van héa, nhan thire, thai @6 va ki nang. Tat ca
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cac yéu té nay 1ong ghép vao kha ning ngdn ngit dé phat trién
KNGTLVH. Vi véy, c6 thé thay rang cac tai liéu giang da va nhan
thirc ctia gido vién dong mot vai tro rat quan trong.
4.2.2.2. Yéu t6 nhén thirc va thai d¢

Dir liéu tir cac cudc phong van va quan sat trong 16p cho thiy
gido vién da nd luc dé gitp sinh vién phat trién nhan thirc va co thai
do tich cuc ddi voi su khac biét vin héa bang cach giai thich hodc dé
ho kham phé cac gia tri va niém tin dang sau nhing hanh vi va 15i néi
ctia nguoi khac. Vi vay, dé gitip nguoi hoc dat duge cic yéu td nay,
gido vién can sir dung céc tai liéu giang day co bao gom ca vin hoa
ngudn va vin hoa qubc té da dang (Byram, 1997; Cortazzi & Jin,
1999; McKay, 2000; Lario de Ofiate va Vézquez Amador, 2013). Két
qua nay cling twong ty véi nhitng nghién ctu trudc day (Sercu et al.,
2005; Zhou, 2011; Tian, 2013; Nguyen, 2013).
4.2.2.3. Yéu t6 ky ning

Trong cac cudc phong vn va quan sat, gido vién di thé hién
nhiéu hoat dong giang day c6 thé phat trién cac khia canh k¥ ning
trong mo hinh KNGTLVH cua Byram (1997) nhu so sanh cac nén
van hoa, thuyét trinh, dong vai, thuc hién cac dy an nhd va xem cac
video clip. Tuy nhién, cac hoat dong niay cha yéu nhim muc dich
giang day kha ning ngén ngit va kién thirc lién van héa. Co thé gia
dinh ring néu cac gido vién hiéu sdu sic tit ca cac yéu tb cua
KNGTLVH thi ho s& tap trung c6 chu dich vao cac yéu t6 nay dé
phat trién toan dién KNGTLVH cho sinh vién. Cac nghién ctru khac
(Sercu et al., 2005; Zhou, 2011; Nguyen, 2013; Tian, 2013) cho théy
két qua tuong ty - d6 1a sy vang mit cta yéu té k§ ning dugc day
mot cach rd rang trong tiéng Anh.

4.2.3. Phwong phdp day vin héa liy gido vién lam trung tém
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Viéc phan tich dif liéu cho thiy gido vién c6 sir dung phuong
phap day vin héa ldy gido vién 1am trung tdm, qua d6 ho néi chuyén
v6i sinh vién vé kinh nghiém cta ho vé cac nén vin hoa khac va noi
vé su khac biét gilia cac nén van hoa. Cach tiép can nay duogc goi la
giang day van héa ngoai ngit canh (Applebee, 1996, duoc trich dan
trong Newton & Shearn, 2010b, trang 37) va khong c6 hi¢u qua trong
giao tiép lién van hoa vi né khong gitp sinh vién ddi pho véi nhing
kho khin vé vin héa ma ho cé thé gip phai trong qua trinh giao tiép
thuc sy (Liddicoat, 2002, 2004). Cach day truyén thdng nay ciing
dugc tim thiy qua cac nghién ctru trude do (Sercu et al., 2005; Ho,
2011; Zhou, 2011; Nguyen, 2013; Tian, 2013; Osman, 2015).

4.2.4. Phwong phdp day vin héa liy sinh vién lam trung tém

Dir liéu tir cac cudc phong van va quan sat tiét 1 rang cac
gido vién ciling sir dung phuong phap giang day van hoa ldy sinh vién
lam trung tdm thong qua cac hoat dong khac nhau nhu so sanh, thao
ludn, trinh bay va déng vai. Tuy nhién, myc dich cudi cing ciia cac
hoat dong nay la giang day ngon ngit voi viéc gido vién stra 16i cho
str dung ngon ngit hodc phat 4m. Cac hoat dong nay co hudng tiép
can vin hoa theo quan diém niang dong va phu hop v6i phuong phap
giang day giao tiép lién van hoa (Lo Bianco va cong su, 1999;
Liddicoat, 2008; Newton & Shearn, 2010b). Néu cac hoat dong nay
duogc gido vién tién hanh c6 chu dich 1a day KNGTVH thi sé rat hitu
ich cho sinh vién.

4.2.5. Bé 16 nhiéu co hi giing day KNGTLVH trong TATM

Viéc phan tich 03 ngudn dir liéu cho thdy c¢6 nhiéu ndi dung
van hoa ton tai & rang va an trong cac hoat dong cia sach gido khoa
TATM ma gido vién dang su dung. Tuy nhién, chung khong dugc
khai thac triét dé dé day KNGTLVH. Diéu nay c6 thé duoc giai thich
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do muc tiéu day kha nang nay khong dugc ghi 16 rang dé cuong mén
hoc va ciing do gi4o vién chua hiéu day du vé KNGTLVH ciing nhu
phuong phap day kha niang nay trong TATM. Két qua nay phu hop
v6i nghién ctru cua Nguyén (2013). Két qua nay cho thiy can c6
nhitng chuong trinh bdi dudng cho gido vién dang day TATM vé
phuong phép giang day KNGTLVH, kha ning thiét ké gido an va
danh gia tai lidu giang day TATM trén quan diém giao tiép lién vin
hoa.
4.3. Cac yéu td anh hwong dén viéc 1ong ghép KNGTLVH vao
viéc giang TATM
4.3.1. Ngwoi hoc- Khd niing ngén ngir va khd nang tw hoc thip

Cac giao vién danh gia kha nang ngdén ngit va kha nang tu
hoc thip cua sinh vién con thap. Do d6, gido vién phai danh phan 16n
thoi gian dé 6n lai ngit phap, phat 4m va day tir vung. Cac nghién ctru
cua Sercu et al. (2005), Ho (2011), Tony va Itesh (2011), Tian (2013)
c6 cung han ché nay, nhung kha ning ty hoc cua sinh vién khong
duoc dé cap trong két qua nghién curu cta ho. Do do, dé dat dugc
KNGTLVH trong TATM, sinh vién cin dugc trang bj kha ning tu
hoc va trinh do ngdn ngir TA cua ho phai dap Gmg mot tiéu chudn
nhét dinh trude khi vao hoc cac khoa hoc chinh thuc. Ngoai ra, gido
vién can nhan thirc dugc ring mot trong nhitng nguyén tic dau tién
ctia day giao tiép lién vian hoa la 1dng ghép van hoa vao ngon ngir
ngay tir cap d6 dau tién (Newton & Shearn, 2010b).
4.3.2. Boi cdnh vé co ché ciia nha truwong

BOi canh co ché trong nghién ciru nay bao gdm gio trinh,
chuong trinh moén hoc, chinh sach danh gia nguoi hoc, co sé vat chét,
hoat dong ngoai khoa va yéu t6 nudc ngoai trong mdi trudng hoc

tap. Phén tich dit liéu cho thiy cac yéu t& nay khong thun loi cho



19

viéc giang day KNGTLVH trong TATM. Két qua nay twong tu voi
két qud cua cic nghién ctu trude d6 (Sercu et al., 2005; Ho, 2011;
Kawamura, & Kaczmarek, 2011; Tony & Itesh, 2011; Zhou, 2011;
Tian, 2013; Al Hasnan, 2015; Osman, 2015). Cu thé 1a muc tiéu
giang day KNGTLVH khong dugc néu 1o trong chuong trinh day va
danh gia TATM; viéc danh gia dugc dinh hudng theo danh gia kha
nang ngdn ngit. Tuy nhién, cac gido vién thira nhan tim quan trong
cia KNGTLVH trong TATM va khuyén nghi ghi rd ning kha ning
nay trong muyc tiéu cta dé cuong giang day. Diéu nay thé hién rang
giao vién da nhan thuc duoc su can thiét cua viéc day KNGTLVH
trong TATM. Céc nghién ctru trude trong bdi canh cua Iran, Saudi
va Palestine (Al Hasnan, 2015; Mosa, 2013; Osman, 2015) cho thay
nhitng khé khin tuong tu voi cac thé ché truong hoc. Ngoai ra, hoc
tap trai nghiép thong qua hoat dong ngoai khoa nhu T1 dé xuat trong
nghién ciru nay hiém khi duge néu trong cac nghién ctru trudc ngoai
trir nghién ctru cia Sercu va cac cong sy (2005).
4.3.3. Gidng day vin héa ngéu hirng

Theo Richards (1998) va Bailey (1996) (dugc trich dan trong
Oztiirk & Giirbiiz, 2017), cac hanh vi gidng day ngiu himg lam ting
su chu ¥ va tuong tac cia nguodi hoc. Nhitng gido vién trong nghién
ctru thuong c6 hoat dong giang day van hoa ngau himg khi giai thich
tor vung, cach giao tiép hodc tham chi khi muén khqu dong khong
khi 16p hoc vi cac sinh vién thuong thich nghe cac chu dé vé vin héa
hon 14 vat va voi cac bai tdp ngdn ngit. Pang ngac nhién 13 cach
giang day nay da khong dugc dé cap trong cac nghién ctru trude mic
dau c6 mang lai két qua tich cuc.
4.3.4. Kién thirc ciia gido vién- Gido vién chwa nhgn thirc dii vé
khdai niém va phwong phdp day KNGTLVH
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Dt liéu duogc thu thép tir cidc cudc phéng van chuyén sau va
phan tich tai lidu cho gido vién khong tu tin véi kién thuc lién vin
héa va phuong phap giang day kha nang nay trong TATM. Khéc véi
két qua ctia Chau va Truong (2019), cac gido vién trong nghién ctru
nay phat trién dugc kha ning nay tir chuong trinh TESOL (T5, phong
van 5, phan 4, 21.5.19). Vi vy, cac chuong trinh bdi dudng dé nang
cao nhan thuc, kién thirc, ki ning day kha ning nay la rat can thiét
db6i véi gido vién day TATM.

4.4. Tém tat chwong

CHUONG 5: KET LUAN

5.1. Tém tit cac két qua nghién ciru chinh
5.1.1. Nhdn thirc ciia gido vién vé KNGTLVH va giing day
KNGTLVH trong TATM
Két qua nghién ctru cho thdy gido vién nhan thuc vé
KNGTLVH trong TATM ciing nhu viéc day kha ning nay chwa day
du. Theo quan diém cua ho thi chi can c6 kha niang ngon ngir TATM,
kién thirc vé& cac nén van hoa khac va thai do coi mo dbi v6i nhing
khac biét vé van hoa thi sinh vién co thé giao tiép thanh cong trong
nhitng tinh huéng kinh doanh da van hoa. Gido vién xem KNGTLVH
trong TATM chi la mdt kha nang phu sau kha nang ngon ngi.
5.1.2. Hoat djong giing dgy KNGTLVH ciia gido vién trong TATM
Gido vién chii trong nhiéu vao viéc giang day kha ning ngdn
nglt va KNGTLVH chi dugc cham dén mot cach tinh c& khi ndi dung
van hoa dugc ghi 1o trong tai liéu giang day. Tuy nhién, muc dich
cudi cling ctia nhimg hoat dong giang day lién quan dén van hoa 1a

nham dé giang day ngoén ngit hodc cung cip cho sinh vién kién thirc
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van hoa ciia cac nudc khac. Gido vién di khong khai thac nhiéu noi
dung vin hoa trong tai liéu giang day ho dang ding dé phat trién
KNGTLVH cho sinh vién mot cach toan dién.
5.1.3. Cdc yéu té anh hwéng dén viéc long ghép day KNGTLVH
vao TATM

Két qua nghién ctru cho thiy c6 mot s6 yéu té anh huong dén
viéc giang day KNGTLVH trong TATM ciia gido vién. Cac yéu to
do la: trinh A0 TATM cua sinh vién con thép va kha ning tu hoc chua
t6t ddn dén viéc gido vién thiéu thoi gian dé 1ong ghép giang day van
hoéa, cac chinh sach cach cia nha truong chua duoc thuan tién dé co
thé dé hd tro gido vién day kha ning nay trong cac mon TATM; cu
thé 1a cac muc tiéu giang day va danh gia KNGTLVH khéong duoc
ghi o trong dé cwong chi tiét cia cac moén TATM, gido vién con
thiéu kién thirc va phuong phap giang day KNGTLVH, co so vat
chat chua du, thiéu hoat dong ngoai khoa va yéu té nudc ngoai trong
moi truong hoc.
5.2. Mot s6 ham y
5.2.1. Mgt s6 ham y doi véi cdc gido vién dang day TATM

Pau tién, dé gitip sinh vién dat dugc KNGTLVH, ban than
giao vién can thay ddi nhan thtrc cia minh vé cac muc tiéu cua viéc
day TATM va KNGTLVH. Tht hai, giao vién can néu r& kha ning
nhu la myc tiéu giang day trong chuong trinh va trong gido an va
khai thic ddy du cac ndi dung vian hoa hién co6 trong tai lidu gidng
day cua ho. Thr ba, gido vién 16ng ghép tit ca cac yéu td cua kha
nang lién van hoa trong khi day TATM chir khong chi day kién thirc
va thai do lién van hoa. Cudi cung, ban than gido vién can tao ra cac

hoat ddng hoc tap trai nghi¢m dé sinh vién c6 nhiéu co hoi duge dim
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minh trong cac tinh hudng giao tiép lién vin hoa ngoai doi thuc va
nhan thic & hon vé vai tro ciia kha ning nay khi hoc TATM.
5.2.2. Mét s6 ham y déi vdi cdc chuyén gia dao tao gido vien TATM

D¢ cai thién viéc giang KNGTLVH trong TATM hién nay,
chuong trinh dao tao va bdi dudng gido vién TATM can duogc thiét
ké co6 muc dich dé day KNGTLVH trong TATM mét cach rd rang va
nham muc dich nang cao nhan thirc ctia gido vién vé vai tro thiét yéu
ctia kha ning nay trong thoi dai toan cau hoa; nang cao su hiéu biét
va phuong phép giang day vé ciia ho vé KNGTLVH va trang bi ning
luc xdy dung chuong trinh mén hoc, thiét ké bai giang, danh gia va
lya chon tai li€u giang day TATM tir goc d6 phat trién KNGTLVH
cho sinh vién.
5.2.3. Mgt s6 ham y doi véi cdc nha hodch dinh chinh sdach
5.2.3.1. Cdp Trung wong

Dé 4n ngoai ngit qudc gia Viét Nam (Chinh pha Viét Nam,
2008) can dua thém vao céc huéng dan dé tao diéu kién cho viéc
thuc thi chinh sach ¢ cac truong dai hoc, cao déng, khoa ngoai ngir
va gido vién ngoai nglr dugc thuan tién hon. Bén canh mot trang web
chuyén nghiép, cac hoi thao, cic vin ban huéng din cin duoc
chuyén dén cip dia phuong kip thoi. Ngoai ra, cac khoa dao tao trong
nude va nude ngoai can duge ting cudng dé phat trién nhan thirc,
kién thirc va phuong phap su pham vé KGTLVH ciia gido vién trong
giang day TA ndi chung va trong TATM néi riéng.
5.2.3.2. Cdp dia phirong

Dé phat trién viéc day va hoc KNGTLVH trong TATM, Ban
gidm hidu va cac truong khoa tiéng Anh cin nhén thirc duoc vai tro
thiét yéu cia KNGTLVH trong TATM va sin sang tao diéu kién

thudn loi dé day kha ning nay trong nha truong thong qua cac chinh
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sach cu thé: Tht nhét, trinh d6 tiéng Anh d4u vao cta sinh vién phai
dong déu va dat mic trung binh bt budc trudc khi bat dau cac khoa
hoc ngon nglt TATM chinh thuc tai truong. Thit hai, chuong trinh
giang day TATM céan ghi & cac muyc tiéu rd rang vé giang day va
danh gia KNGTLVH dé gido vién va sinh vién nhédn thirc dugc trach
nhiém cia minh trong viéc day va hoc kha nang nay. Thir ba, gido
vién dang giang day ciing can cac chuong trinh boi dudng dé phat
trién nhan thuc, kién thic va phuong phap day KNGTLVH trong
TATM ciing nhu phuong phap xiy dung chwong trinh,thiét ké bai
giang, danh gia va lya chon tai lidu giang day TATM dé phat trién
KNGTLVH cho sinh vién. Tht tu, co sé vat chit can dap tng duogc
yéu cau ciia giao vién. Cudi cing, nha truong va khoa ngoai ngit nén
ting cuong cac chuwong trinh trao d6i vin hoéa, to chirc cac su kién
van hoa nhu 18 hoi 4m thuc Viét Nam, hdi cho thu cong Nhat Ban,
cho trod, v.v ... dé tao co hdi hoc tap kinh nghiém, gitp sinh vién
khdm pha ban sic vin héa ctia minh va vin hoa nudc khac va thuc
hanh giao tiép lién vian hoa.
5.3 Nhirng dong gop ctia nghién ctiru

Nghién ctru ndy c6 ba dong gop chinh. V& 1i thuyét, luan an
gitip ngudi doc hiéu rd hon vé khai niém, vai trd va phuong phap
giang day kha ning giao tiép lién van hoéa (KNGTLVH) trong tiéng
Anh, 1ip diy khoang trong trong co s6 li luan hién nay vé giang day
KNGTLVH trong TATM, gop phan xdy dung mdt nén tang li thuyét
cho cac nghién ciru vé KNGTLVH trong tiéng Anh Thwong mai
(TATM) va mo rong khung li thuyét giang day kha nang nay tir tiéng
Anh tong quat sang TATM. V& phuong phap luan, ludn 4n da lam
phong phtl thém phuong phép nghién cuu trong linh vuc gidng day
KNGTLVH trong TATM béng nghién ctru tinh hudng (case-study) tir
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quan diém kién tao va thu thap dir lidu giang day tir cac ngudn da
dang nhu phong vén sau, quan sat 16p hoc, phan tich ndi dung gido
an, dé cuong chi tiét, va sach giao khoa. Vé mit thuc tién, két qua
luan an da giup nguoi doc biét duoc hién nay giao vién chua nhan
thirc ddy du vé khai niém, vai trd va phuong phap day KNGTLVH
trong TATM do nhiéu yéu td. Can ctr trén két qua cta luan an, tac gia
dd dua ra nhimg d¢ xuat thuyét phuc cho cic bén lién quan nham
dem dén nhiing thay ddi tich cuc cho viée day va hoc KNGTLVH
trong TATM trong tuong lai.
5.4. Nhirng han ché cia nghién ciru va hwéng nghién ciru trong
tuong lai

Thir nhat, nghién ctru hién tai tim hiéu viéc giang day
KNGTLVH trong TATM chi tir quan diém cia giao vién. Pé cung
cép cho doc gia cai nhin tong thé vé linh vyc nay, cac nghién ciru quy
mé 16n hon c¢6 thé duge thuc hién dé diéu tra viéc day va hoc
KNGTLVH trong TATM cua ca gido vién va sinh vién. Thir hai,
pham vi ctia nghién ctru nay 1a EGBP nén trong tuong lai cac nghién
ciru vé cac mon hoc TA chuyén nganh (ESBP) c6 thé cung cép
nhitg hiéu biét sdu sic hon vé& nhan thic va thyc tién day
KNGTLVH ciia gido vién day TATM. Cudi cung, mic dau dir ligu
nghién ciru duge thu thap théng qua ba ngudn, nhung nghién ciru s&
c6 st thuyét phuc hon khi c6 dir liéu tir nhidu ngudn hon nhu bang
cau hoi hoac phong vAn véi sinh vién dai hoc tai cac trueong quéc té,
sau dai hoc hodc tham chi voi giam ddc ctia cac cong ty da quc gia
dé c6 thé thu thap nhimg du liéu da dang va thyc té hon. Hy vong
rang nghién ciru trong tuong lai ¢ thé thyc hién dugc nhitng diéu

nay.
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ABSTRACT

Among various studies on Intercultural Communicative
Competence (ICC) in Foreign language Teaching (FLT), there has been
little empirical research on teachers’ ICC teaching in Business English
(BE). In order to fill in such a gap, this case study research was carried
out with six BE teachers working in a selected college specializing in
business in the southern part of Vietnam. The research aimed at
exploring the teachers’ perceptions of ICC in their Business English
teaching (BET), their ICC practices and factors influencing their
integrating ICC into BET. The data were collected through three
research instruments, namely in-depth interview, document analysis of
three course syllabi, twelve lesson plans and three BE textbooks in
current use and classroom observation. The research findings revealed
that the teachers neither perceived ICC adequately nor taught it
comprehensively to their BE students. In their view, language
competence was the first priority in BET while ICC came the second in
importance. This led to their limited ICC teaching with the dominance
of intercultural knowledge dimension through teacher-centeredness.
Intercultural skills dimensions were touched upon either incidentally
when the cultural contents were explicit or spontaneously with the aim
to facilitate or enliven the language teaching and learning. Multiple
opportunities potential for teaching ICC throughout the interculturalized
BE textbooks were not fully exploited. The findings also unveiled
several barriers influencing their decision to teach and not to teach ICC
in their BE classes. In spite of some limitations, the research findings
shed more light on teaching ICC in BE education at tertiary level in
Vietnam and provided empirical evidence for practical implications to
BET.



CHAPTER 1: INTRODUCTION

1.1. Rationale

Globalization has promoted Business English (BE) education for
the demand of working across boundaries. In comparison with General
English, BE is more dynamic in its own way, more specific in context,
embedded in business skills and frequently used by interactants from
different cultures. Consequently, BE is more tolerant with cultural
diversity (Frendo, 2005; Kankaanranta & Louhiala-Salminen, 2013). In
this wvein, communicative competence (CC) including linguistic
competence, sociolinguistic competence and pragmatic competence
(Council of Europe, 2001) seems inadequate to communicate effectively
in the global working environment since language and culture are closely
interrelated (Byram, 1997; Corbett, 2003; Lo Bianco, Liddicoat &
Crozet, 1999; Liddicoat, 2008; Sercu, Bandura, Castro, Davcheca,
Laskaridou, Lundgren, Garcia & Ryan, 2005). While the notion of CC
skips the exploration of culture necessary to make the exchange of
information appropriately in various cultural settings (Corbett, 2003),
ICC steps further with the aim to help people deal with diverse cultural
conflicts in intercultural communication. Thus, ICC is notably useful for
businesspeople to add values to their own business and customers
(Frendo, 2005).

In light of globalization and integration into the world, the
Government of Vietnam has launched the project "Teaching and learning
foreign languages in the national education system in the period of 2008-
20207, advocating the teaching and learning of ICC to enable
Vietnamese graduates to use a foreign language confidently in “an
integrative, multi-lingual and multi-cultural working context”
(Government of Vietnam, 2008, p.1, English translation).



Although ICC has attracted attention of multiple researchers of
ICC in FLT throughout the world (e.g. Al Hasnan, 2015; Bastos &
Aragjo, 2014; Kawamura, & Kaczmarek, 2011; Mosa, 2013; Osman,
2015; Sercu et al., 2005; Tian, 2013; Tony & Itesh, 2011; Zhou, 2011),
there are few studies on this field in Vietnam. Nevertheless, these studies
(Ho, 2011; Nguyen, 2013; Tran & Seepho, 2016; Chau & Truong, 2019)
mainly focused on integrating culture in General English language
teaching and learning while the field of BE, where language is embedded
closely within authentic contexts of cultural diversity and thus, reflects
the need of ICC, has not been investigated. The current research,
therefore, is hoped to enrich ICC literature in BET.
1.2. Research aim and research questions

The aim of the present research is to gain a deep understanding
of how teachers in a Vietnamese BET context teach ICC. The following
research questions are designed in order to obtain the research aim.
1. How do the teachers perceive teaching ICC in their BET?
2. How do the teachers teach ICC to their BE students?
3. What factors influence the teachers’ integrating ICC into their BET?
1.3. Research design overview

All of the research issues were studied in the participants’ real
working environment in order to gain an insight into their views and
practices. The data were collected through in-depth interviews, classroom
observations and documents of syllabi, textbooks and lesson plans.
Constructivist worldview, qualitative approach and case-study design
were used to address the research questions.
1.4. Research scope

This research explores teachers’ teaching ICC to BE students at a
college specializing in business in the southern part of Vietnam during



the school years 2016-2019. The research focuses on how teachers
perceived and taught ICC in order to gain a comprehensive view on their
perceptions of ICC and their ICC teaching pedagogy. BE in the present
research refers to English for General Business Purposes (EGBP)
(Dudley-Evans & St John, 1996) since it is taught for the aim of
developing students’ communication skills that they need to succeed in
business and enlarging their knowledge of the business world.

1.5. Significance of the research

Firstly, the findings from this research are expected to fill in the
gap of research on ICC in the field of BET in the current literature in
both Vietnamese and international contexts and lay the theoretical
foundation for ICC teaching and researching in BET. Secondly, the case-
study design and the combination of three sources to collect
documentation data, namely syllabi, lesson plans and textbooks in the
current research can diversify the design and data gathering instruments
for research on ICC in BET. Finally, ICC teaching under the influence of
contextual factors in BET context in Vietham can be obtained from the
research, contribute to generating relevant and practical implications for
in-service BE teachers, BE teacher educators and policy makers from
macro to micro level to interculturalize BET.

1.6. Structure of the thesis



CHAPTER 2: LITERATURE REVIEW

2.1. Definitions of the key terms

Culture: Cultural artifacts and deeper aspects of culture, namely
meaning, values, beliefs and norms driving one’s behaviors and
utterances in daily communication.

Communicative competence (CC): The combination of linguistic
competence, sociolinguistic competence and pragmatic competence
(Council of Europe, 2001). In the current research, CC is used
interchangeably with language competence.

Intercultural competence (IC): Byram (1997) defines the IC of foreign
language learners as “the ability to interact in their own language with
people from another country and culture, drawing upon their knowledge
about intercultural communication, their attitudes of interest in otherness
and skills in interpreting, relating and discovering” (p. 70).

Intercultural communicative competence (ICC): The ability “to interact
with people from another country and culture in a foreign language”
(Byram, 1997, p. 71).

Teachers’ perceptions: Teachers’ understanding of culture, ICC and ICC
teaching, of the roles of ICC in BET, and their attitudes toward
integrating ICC into BET.

Teaching practices: Teachers’ cultural teaching content, teaching
approaches, teaching techniques and activities intentionally employed to
develop the students’ ICC within their classroom instruction.

Business English (BE): English for General Business Purposes (EGBP),
taught for the aim of developing students’ communication skills that they
need to succeed in Business and enlarging their knowledge of the
business world.



2.2. Theories of ICC
2.2.1. Models of ICC in FLT

In order to set a frame for collecting and analyzing the data, the
IC model of Deardoff (2006) and the ICC model of Byram (1997) are
reviewed. These are the typical models echoed in multiple studies on ICC
in FLT of well-known researchers.

2.2.1.1. Deardoff’s IC model (2006)

2.2.1.2. Byram’s model (1997)

Byram’s ICC model contains CC and IC encompassing five dimensions
or five “savoir” described as intercultural attitudes explained as curiosity,
openness or readiness to view the home culture and the target cultures
without prejudices; intercultural knowledge consisting of visible culture
or cultural products and invisible culture or practices and processes of
interaction of the home and the interlocutors’ cultures; skills of
interpreting and relating understood as the capacity to interpret cultural
messages from other cultures and to explain and relativize it to one’s own
for mediation in different cultural contexts; skills of discovering and
interacting regarding to the ability to obtain new intercultural knowledge
and to use the achieved knowledge, attitudes and skills to interact under
the challenges of real life communication; and critical cultural awareness
explained as the ability to evaluate cultural differences critically from the
mediating point of view. These five dimensions make up what to teach
and how to teach for achieving ICC in FLT. It is clarified in Byram’s
model that IC interacts with three other core competencies of CC to form
ICC in FLT, and teaching ICC means integrating IC into FLT. With
knowledge of Byram’s model, in order to understand the teachers’ ICC

teaching practices, the current research focuses on the teachers’



integrating the five dimensions of IC into their BET for the development
of the students’ ICC as IC interact with other competences of CC.
Byram’s (1997) ICC model provides a theoretical frame suitable with the
aims of the current research and orienting the researcher’s data
collection, interpretation and discussion.

2.2.2. ICC- What to teach

Basically, ICC teaching contents focus on the integration of the
five dimensions of IC into BET.
2.2.3. ICC - How to teach

Byram’s ICC model (1997), Lo Bianco et al.’s ILT approach
(1999), Scollon and Scollon’s Discourse approach to IC (2001),
Liddicoat’s Interacting Processes of Intercultural Pedagogy (2008), ICLT
approach recommended by Newton and Shearn (2010b) and ICC
teaching techniques and activities (Hartmann & Ditfurth, 2007; Reid,
2015) all emphasize the inseparable relationship between language and
culture, the explicit teaching of culture in an integrated way with
language teaching from the basic level with the outcome of speakers of
ICC not native-like competence , the dynamic view when approaching
culture and the student-centeredness when teaching culture in language.
Since Byram’s (1997) ICC model and ICLT teaching approach and
principles recommended by Newton and Shearn (2010b) include most of
the characteristics, these theories, therefore, are mainly used to form the
theoretical foundation for the data analysis, orienting the researcher’s
interpretation of the research findings and discussion in the present
research.

2.3. Inter-relationship among teachers’ perceptions, practices and

contexts



2.4. 1CC teaching in EFL and BE education
24.1. ICCin ELT

Globalization era witnessed the shift from teaching CC to
teaching ICC in FLT to meet the demand of global mobility (Piasecka,
p.31). This revolution implies that student’s ICC should be the crucial
objective of second and FLT. This ICC turn was expressed through the
explosion of interculturality in BE textbooks published in the 2000s
(Lario de Onate & Valzquez Amado, 2013) and many national policies
to enhance ICC in FLT throughout the world (cited in Newton & Shearn,
20103, p.10).
2.4.2. ICCin BET

Why ICC become necessary in BET? BE is very dynamic,
specific in context, embedded in business skills and frequently used by
interactants from different cultures. Thus, BE is more tolerant with
cultural diversity (Kankaanranta & Louhiala-Salminen, 2013). The
business environment in the globalization era becomes more challenging
and complicated because of different etiquette, expectations and
assumptions of politeness and appropriateness in intercultural business
communication. ICC plays a very important role in bridging the gaps in
intercultural business communication. Teaching ICC in BET, therefore,
helps learners aware of cultural diversity for tolerant and positive
attitudes toward cultural differences and provides them with necessary
skills to avoid misinterpretation of the others’ messages, offensive
mistakes, and severe trouble, significantly contributing to their success
when doing business with people from other cultural backgrounds.
2.5. Previous studies

In European context, Sercu et al. (2005) carried out an

international quantitative study on European language teachers’



perceptions of ICC and their classroom practices with the participation of
424 secondary school teachers of English, German, French, and other
languages from six European countries.

The studies from Iran (Mosa, 2013) and Kingdom of Saudi
Arabia (Al Hasnan, 2015; Osman, 2015) were done qualitatively,
quantitatively and both to investigate ICC perceptions and practices of
the EFL teachers in their own countries. These studies gathered data from
guestionnaire surveys, written reflections, individual interviews, focus-
group interviews, class observations.

In China, the mixed-methods studies carried out by Tian (2013)
and Zhou (2011) showed the EFL teachers’ adequate perceptions of
culture with both visible and invisible knowledge.

In Vietnam EFL tertiary teaching context, Nguyen’s
ethnographic study (2013) in the North of Vietnam and Ho’s mix
methods study (2011) in the central part of Vietnam revealed the
teachers’ perceptions of ICC with more concern for invisible culture
regarding values, beliefs, norms and attitudes underlying the other’s
behaviors and utterances. Sharing the same interest in teachers’
perceptions and practices of ICC in ELT, Chau and Truong (2019)
investigated 101 upper secondary school English teachers in Vietnam
through questionnaire and open-ended questions to explore how the
teachers perceived and taught ICC in their BE courses. Regarding ICC
pedagogy, basing on the reviewed ICC model (Byram, 1997) and IC
models (Deardorff, 2006; Fantani, 2000), Tran and Seepho (2016)
developed an ICLT model including principles, activities, learning
materials to teach ICC in ELT courses.

Regarding ICC in business communication, Junko and Viswat
(2011) study the cultural awareness of Americans who have experience



in doing business with Japanese people. Zheng (2015) and Chunrong
(2016) both analyze personal understandings of successful intercultural
business communication skills, emphasize the importance of learning
these skills and suggest strategies to improve students’ ICC in business.
In a word, although the studies regarding ICC in FLT were done
in different contexts through different research methods, they dominantly
investigated ICC in General English teaching and shared three results in
common: the peripheral position of culture in ELT, the traditional
teacher-centered approach for teaching culture in language courses and
the barriers preventing the teachers’ teaching ICC, namely the teachers’
lack of ICC expertise, students’ low language proficiency and the lack of
interculturality in the teaching materials and curriculum. Although there
were several studies on ICC in business communication, they were
neither empirical studies nor the ones on ICC in BET.
2.6. Research gaps
2.7. Summary

CHAPTER 3: RESEARCH METHODOLOGY

3.1. Constructivist worldview

All of the issues were studied in the participants’ real teaching
environment in order to gain an insight into their views and practices.
The researcher visited the research site to understand the participants’
teaching context, collect the data personally and search for the answers to
the research questions from the participants’ views. The interpretation of
the data was done from the researcher’s own experiences and

background.
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3.2. Qualitative approach

In the present research, the data were collected from the
participants in their real teaching context. During the research process,
the researcher kept a focus on the meanings that the participants shared
about the research issues. The researcher carried out the data collection
through a variety of sources.
3.3. Research design

The present research essentially aims at exploring in depth the
BE teachers’ perceptions and teaching practices from an ICC perspective
as well as contextual factors influencing their teaching ICC in BE lessons
in their real teaching classes. The data was collected from three sources:
field notes of direct observations, in-depth interviews and analyses of
syllabi, lesson plans and teaching textbooks to address the research
questions. The process of collecting data was done in the participants’
real working context, and three sources of data were triangulated for
reliable answers to the research questions. Case-study design, thereby,
would be appropriate for the research.
3.4. Research site

The Department of English at a well-known college specializing
in International Trade in the southern part of Vietnam was chosen as the
research site because it met the requirement of information-rich case for
study in-depth (Patton, 1990, p.169).
3.5. Participants

The participants were the six BE teachers in the Department of
English who met all of the predetermined criteria and manifested a
variety of educational background, age, gender, and teaching experience.
3.6. Researcher’s role
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As a BE teacher at the research site for many years, the
researcher might bring certain biases to the current research. Although
efforts were made to reduce subjectivity, the way that the researcher
viewed, understood and interpreted the data might be influenced by the
biases. The next section states the data gathering methods.

3.7. Data gathering methods

The data were collected through three sources: 1/ in-depth
interviews; 2/ content analysis of three syllabi, twelve lesson plans and
three BE textbooks in use; 3/ direct observations/ field notes.

3.8. Data analysis methods

Following the guidelines regarding thematic analysis suggested
by Braun and Clarke (2006) and McMillan and Schumacher (1993), the
data analyses were done in four phases. The first three ones included the
separated analyses of the three data sources, and the last phase involved
the triangulation of the themes emerging from the three sources for final
themes and patterns to be reported and discussed. In order to facilitate the
analysis, the data tracking of the interviews and field notes were
formatted as “teacher number, type and number of the data collection
tool, number of the interview section or field notes and date; for example,
(T1, interview 1, section 3, 24.5.19) or (T3, field notes 3.4, 16.10.18).

3.8.1. Analysis of the interview data

3.8.2. Analysis of the teaching documents

3.8.3. Analyses of the classroom observation data
3.8.4. Triangulation

3.9. The analytical framework of the research
3.10. Trustworthiness

3.11. Research ethics

3.12. Summary
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CHAPTER 4: FINDINGS AND DISCUSSIONS

4.1. Teachers’ perceptions of ICC in BE teaching
4.1.1. Teachers’ understanding of culture

There were four subthemes emerging from the interview data
regarding the teachers’ understanding of culture: 1/culture as many
aspects of life, 2/ culture as language, 3/ culture as the ways of
communicating and behaving in business and daily life and 4/ culture as
the meanings underlying one’s behaviors and speech. The participants
perceived culture as cultural artifacts or visible culture and values and
beliefs or invisible culture, which is congruent with the reviewed
definitions of culture (Halverson, 1985; Kramsch, 1998; Ting-Toomey &
Chung, 2005). Their understanding of culture also resembles the findings
from the studies of Zhou (2011), Tian (2013) and Nguyen (2013).
However, besides cultural facts, the participants in this research
emphasized invisible culture or “small ¢” culture more, showing their
dynamic view on approaching culture and their awareness of the
importance of understanding cultural values in interpreting the meaning
of other’s language and gestures.
4.1.2. Teachers’ understanding of ICC and ICC teaching

The data from the in-depth interviews revealed that the
participants understood the term “ICC” as the capacity to understand the
interlocutors’ cultures to behave and communicate in harmony in
intercultural communication with BE language proficiency and
knowledge of other cultures. Actually, in order to become people of ICC,
students need to be equipped with skills dimensions to be more active in
their studying cultures. However, the skills dimensions were not stated
and expressed intentionally by the participants in this research and in the
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others’ studies (Sercu et al., 2005; Ho, 2011; Mosa, 2013; Nguyen, 2013;
Osman 2015). In contrast with the EFL teachers from the international
study of Sercu et al. (2005), the BE teachers in the current research were
approaching culture from a dynamic view. To some extent, this result
expresses a positive signal for ICLT in BET as it means teachers become
more aware of the pragmatic aspect of language teaching.

Regarding ICC teaching, the participants supported integrating
ICC teaching in BET and shared the dominance of comparing approach
for teaching culture. The finding accords with those from the research of
Sercu et al. (2005) in the fact that the teachers compare both cultures
mainly to familiarize the students with the “foreignness” more than
purposefully teach them about their own culture.
4.1.3. Teachers’ awareness of the significance of ICC

The interview and teaching document analysis showed that the
participants all perceived the necessity of teaching ICC in BE but
considered this competence as the second in importance after language
competence. In theories, ICC needs equal processing between language
and culture as they are interrelated (Byram, 1997; Kramsch, 1998;
Liddicoat et al., 2003; Secu et al., 2005; Ting-Toomey & Chung, 2005;
Liddicoat, 2008). This result resembles the findings from the previous
studies of Ho (2011), Nguyen (2013), Mosa (2013) and Osman (2015)
and can be partially explained by the linguistically oriented syllabi and
assessment in both of their bachelor program and their current BET
programs as well as their inadequate understanding of ICC.
4.1.4. Teachers’ attitudes toward interculturalizing BET

The data analysis showed both of the participants’ willingness
and reluctance toward integrating ICC into BET. Integrating culture into
language teaching right from the beginning is one of the crucial
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principles of ICLT (Newton et al. 2010b). In this study, four of the
participants supported cross-syllabi for teaching ICC and were willing to
embed ICC teaching into their BET, and this result is consistent with
those in the previous studies (Sercu et al. 2005; Zhou, 2011; Tian, 2013;
Nguyen, 2013). Two participants (T4 & T5) hesitated to integrate ICC
into BET because of the lack of classtime and the absence of ICC
objective in the syllabi and assessment. Their reluctance reflects the
treatment of language and culture as the two separated areas, going
against the first principle of ICLT (Newton et al., 2010b)- that is
integrating culture into language right at the beginning.
4.2. Teachers’ ICC practices

The coding of the data from the in-depth interviews, classroom
observations, and the document analysis addressed the following
teaching contents and patterns:
4.2.1. Priority of language competence with syllabus and textbook-
oriented teaching

The teachers’ teaching foci were language competence, and
culture teaching was done when the cultural contents or culture teaching
instructions were explicit in the textbooks. Very limited time was spent
on culture with the final aim of teaching vocabulary (T4). Many activities
potential for ICC teaching were not explored and presented in the syllabi
and lesson plans. The studies of Sercu et al. (2005) and Nguyen (2013)
show the same focus on language competence. The teachers’ practices
indicate the importance of interculturalized syllabi and assessment as
well as teaching materials. It can be argued that these factors, together
with teachers’ perceptions of ICC essentially contribute to orienting the
extent to which they teach ICC in BE.
4.2.2. The dominance of intercultural knowledge dimension
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4.2.2.1. Knowledge dimension

In accordance with their perceptions, the participants focused on
providing the students with a body of cultural knowledge of the
interlocutors from different cultural backgrounds with the emphasis on
the values, beliefs, attitudes and meaning underlying one’s behaviors,
speech acts and norms. This is quite different from other reviewed
studies’ results which showed the teachers’ focus on visible culture
(Sercu et al., 2005; Zhou, 2011; Tian, 2013). Thus, it can be seen that
teaching materials play a very important role in interculturalizing FLT.
4.2.2.2. Awareness and attitude dimensions

The data from the interviews and classroom observations showed
the participants’ efforts to help the students develop critical awareness of
and positive attitudes toward cultural differences by explaining or letting
them explore the values and beliefs behind the others’ behaviors and
speeches. In order to help learners achieve ICC in BET, the teachers need
to ing materials with a diversity of both the home culture and
international cultures (Byram, 1997; Cortazzi & Jin, 1999; McKay, 2000;
Lario de Onate and Vazquez Amador, 2013). The results were similar
with those from the previous studies (Sercu et al., 2005; Zhou, 2011,
Tian, 2013; Nguyen, 2013).
4.2.2.3. Skills dimensions

During the interviews and observations, the participants showed
multiple teaching techniques which could develop the skills dimensions
in the ICC model such as comparing cultures, doing mini projects and
watching video clips. However, these activities mostly aimed at teaching
language competence and intercultural knowledge. It can be assumed that
if the teachers had understood insightfully all the dimensions of ICC and
ICC teaching, they would have intentionally focused on these dimensions
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to develop the students’ ICC comprehensively. The other studies (Sercu
et al., 2005; Zhou, 2011; Nguyen, 2013; Tian, 2013) showed the similar
result- the absence of skills dimensions intentional teaching in the
teachers’ ELT.
4.2.3. Teacher-centered culture teaching approach

Most of the culture teaching was teacher-centered approach
through which the teachers spontaneously talked to the students about
their experience of other cultures and told them the differences among
cultures. This approach is considered as teaching culture with static view
(Liddicoat, 2001) or “teaching culture out-Oof-context not “teaching
culture in-action” (Applebee, 1996, cited in Newton & Shearn, 2010b, p.
37) and is not much effective in intercultural communication since it
does not push the students to cope with cultural difficulties that they may
experience in real communication process (Liddicoat, 2002, 2004). This
traditional approach to teaching culture in FLT was similarly found
through the previous studies (Sercu et al., 2005; Ho, 2011; Zhou, 2011;
Nguyen, 2013; Tian, 2013; Osman, 2015).
4.2.4. Student-centered culture teaching approach

The data from the in-depth interviews and observations disclosed
that the teachers also used student-centered culture teaching approach
through various techniques such as comparing, discussing, presenting
and roleplaying. However, the final aim of these activities was language
teaching with the teachers’ correcting students’ language use or
pronunciation. Taking into account the dynamic view of teaching culture
and ICLT approach (Lo Bianco et al., 1999; Liddicoat, 2008; Newton &
Shearn, 2010b), the findings of student-centeredness and comparing
approach in teaching ICC coincide with some of the authors’ key

principles- relating the other culture to one’s own and integrating culture
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into language teaching from the beginning and treating culture as
practice.
4.2.5. Missing multiple opportunities potential for ICC teaching

The data analysis showed that there were multiple cultural
contents existing both explicitly and implicitly in the participants’
teaching textbooks. However, they were not fully exploited for
comprehensive ICC teaching. This can be explained by the absence of
explicit ICC objective in the syllabi and assessment and the teachers’
lack of adequate understanding of ICC and ICC teaching and ICC
teaching methods. This result is congruent with that of Nguyen’s (2013)
study in the fact that the teachers missed a lot of chances to teach ICC
from their current teaching materials. The findings call for practical
training programs for in-service BE teachers with necessary ICC
teaching pedagogy, ICC assessment and competences in evaluating
intercultural materials in BET.
4.3. Factors influencing the teachers’ integrating ICC into their BET
4.3.1. Learner profile- students’ low English language proficiency and
their lack of self-learning ability

According to the participant teachers, the students’ BE
proficiency was low, and so was their self-learning ability. The teachers,
therefore, had to devote much of the classtime to review grammar,
correct pronunciation, and teach vocabulary. The studies of Sercu et al.
(2005), Ho (2011), Tony and Itesh (2011), Tian (2013) share the same
constraint in teaching culture in EFL classrooms, but the students’ self-
learning ability was not mentioned in their findings. Thus, in order to
obtain ICC in BE, on one hand, students should be equipped with self-
learning ability, and their BE language proficiency should meet certain
standard before entering official courses. On the other hand, teachers
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need to be aware of teaching ICC from the beginning level since this is
the first principle of ICLT approach (Newton & Shearn, 2010b).
4.3.2. Institutional context

Institutional context in this research includes the syllabus and
testing policies, the college atmosphere, facilities, after-class activities
and foreignness in the studying environment which seem unfavorable for
teaching ICC. In line with the previous studies (Sercu et al., 2005; Ho,
2011; Kawamura, & Kaczmarek, 2011; Tony & ltesh, 2011; Zhou, 2011;
Tian, 2013; Al Hasnan, 2015 ; Osman, 2015), ICC teaching objective
was not made explicit in the BE syllabi, and the assessment was
linguistically oriented. Nevertheless, the teachers acknowledged the
importance of ICC and recommended including this competence in the
current teaching syllabi really shows their awareness of the necessity to
ICC in BET. The reviewed studies in Iranian, Saudi and Palestine
contexts (Al Hasnan, 2015; Mosa, 2013; Nguyen T. L., 2013; Osman,
2015) showed the similar difficulties with the school’s facilities.
Furthermore, experiential learning was mentioned by only one
participant (T1) in this research and rarely stated in the reviewed studies
except for Sercu et al.’s.
4.3.3. Improvisational teaching acts

According to Richards (1998) and Bailey (1996) (cited in Oztiirk
& Giirbiiz, 2017), spontaneous teaching acts increase the learners’
interest and involvement in the lessons. The participants in the current
research constantly used spontaneous culture teaching acts for explaining
vocabulary, teaching speech acts or even spicing up the learning
atmosphere since the students liked listening to culture after hard-
working time struggling with linguistic exercises. Surprisingly, these
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teaching acts were not exposed in the reviewed studies about teaching
culture in EFL classes although they seem to bring back positive results.
4.3.4. Teachers’ knowledge- teachers’ inadequate cultural knowledge
and ICC teaching method

The data collected from the in-depth interviews and document
analyses revealed the participants’ lack of confidence with their own
intercultural knowledge and ICC teaching methods. Different from Chau
and Truong’s (2019) result in the positive impact of graduate education
on the teachers’ ICC practices, the teachers in the present research
expressed no impression upon culture or ICC teaching in the TESOL
program (T5, interview 5, section 4, 21.5.19). Thus, professional training
programs concerning ICC teaching in BE are necessary for the in-service
BE teachers.
4.4, Summary

CHAPTER 5: CONCLUSIONS

5.1. Summary of the key findings
5.1.1. Teachers’ perceptions of ICC and ICC teaching in BET
Regarding the teachers’ perceptions of ICC and ICC teaching in
BET, the findings indicated that the teachers did not perceive ICC and
ICC teaching adequately. In their view, possessing BE language
competence, intercultural knowledge and polite attitudes toward
differences was the key to open the door to effective intercultural
communication. Whereas, ICC requires teachers to integrate all
dimensions of IC into their language teaching, and students themselves
need to be provided with opportunities to actively explore, be aware and
encounter cultural differences to find a meeting point in the diversity. In
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the present research, the teachers considered ICC as the peripheral
competence after language competence. This concept actually treats
culture as a separated domain from language, going against the ICLT
theories that language and culture are interrelated and they need to be
processed equally and inseparably.
5.1.2. Teachers’ ICC practices in BET

The results relating to the participants’ ICC teaching unveiled the
commonalities between their ICC perceptions and ICC practices. The
teaching of language competence was more focused while culture
teaching was touched upon either spontaneously or incidentally when the
cultural contents were explicit in the teaching materials. However, the
final aims of such culture teaching acts were supporting language
teaching, spicing up the learning atmosphere or providing the students
with intercultural cultural knowledge. By emphasizing language
outcomes, the participants missed further opportunities to intentionally
dig into the available cultural contents for developing their students’ ICC
comprehensively.
5.1.3. Factors influencing the teachers’ integrating ICC into BET

The findings revealed several contextual factors manipulating the
teachers’ inclination to teach ICC in BE lessons, namely the students’
low English language proficiency and their lack of self-learning ability,
unfavorable policies from the college such as the absence of ICC
objectives in the syllabi and assessment, the lack of facilities, the absence
of after-class activities and foreignness in the studying environment and
the teachers’ inadequate ICC knowledge and ICC pedagogy.
5.2. Implications of the research
5.2.1. Implications for in-service BE teachers
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Firstly, in order to interculturalize BET and help students obtain
ICC, teachers themselves need to change their own awareness of the
objectives of BET and ICC so that they will be more willing to teach ICC
in their BE courses. Secondly, teachers should state ICC objective
clearly in their lesson plans and exploit fully the cultural contents
existing either explicitly or implicitly in their teaching materials in order
to create opportunities for ICC teaching and learning. Thirdly, it is very
necessary for teachers to develop all dimensions of IC in BET, not just
intercultural knowledge and attitude dimensions. Finally, teachers
themselves need to create extra activities to increase experiential learning
so that the students will have more opportunities to be soaked in real-life
intercultural communication and more aware of the role of ICC in BE.
5.2.2. Implications for Vietnamese BE teacher educators

In order to improve ICC teaching in BE, the curricula of both BE
language pre-service and in-service teacher professional development
programs need to be the kind of interculturalized ones. They are
purposefully designed to teach ICC explicitly and aim to increase the
teachers’ awareness of the essential role of ICC in BET in the
globalization, their ICC understanding, ICC pedagogy and ICC
assessment in BET as well as their ability to select, adapt and evaluate
BE materials from an ICC perspective.
5.2.3. Implications for policy makers
5.2.3.1. At macro level

Vietnam National foreign language policy (Government of
Vietnam, 2008) should be included with guidelines facilitating the policy
implementation of the micro level including universities, colleges,
foreign language departments and language teachers. Besides a
professional website, seminars, workshops and written documents should
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be developed so that there will be more effective communication flows
of guidelines and information from the macro level to micro level.
Further, training courses in country and overseas should be enhanced to
develop teachers’ awareness, knowledge and pedagogy of ICC in ELT in
general and in BE in particular.
5.2.3.2. At micro level

In order to develop ICC teaching and learning at institution level,
the authorities need to be aware of the essential role of ICC in BET and
are willing to create innovative atmosphere and convenient conditions to
teach BE from ICC perspective. Firstly, the English language proficiency
of the students must be even and reach the required average level before
starting their official BE language courses at the institution. Secondly,
BE curricula and syllabi should include explicit objectives of ICC
teaching and assessment so that teachers and learners will be aware of
their responsibility to teach and learn ICC. Thirdly, in-service teachers
also need supportive professional teacher training programs from the
institutional level to develop their awareness of ICC in BET, their ICC,
ability to teach ICC comprehensively and to effectively select, adapt and
evaluate their BE teaching materials for ICC teaching. Fourthly, modern
facilities such as movable chairs and tables, good internet system need to
be equipped to support ICC teaching. Finally, institutions and foreign
language departments should enhance teacher and student-exchanging
programs, organize cultural events such as Vietnamese cuisine festival,
Japanese hand-made fair, flea markets and so on to create experiential
learning opportunities, enabling students to explore their own identity
and new cultures and practice dealing with cultural differences for ICC
development.
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5.3. Research contributions

The present research findings have basically answered the three
research questions set out at the beginning and expose several theoretical,
methodological and practical contributions as follows.

In theories, the theoretical framework of the current research
casts more light on ICC and ICLT in ELT and contributes laying the
theoretical foundation for any studies on ICC in the field of BET. Two
more elements, specifically the teachers’ lack of ICC pedagogy and their
inadequate understanding of ICC and ICC teaching, could be added to
the analytical framework for the factors manipulating teachers’
inclination to teach ICC in BE lessons. The research findings also fill in
the gaps of teaching ICC in BE in the current literature review and
expand the theories of ICC and ICLT approach from ELT in general to
BET in particular.

In methodology, the research diversifies the research design and
data gathering instruments in the field of ICC in ELT with case-study
design in BE. Moreover, the constructivist worldview adopted in the
research has generated the new body of knowledge concerning the
teachers’ perceptions of ICC and ICC teaching, their ICC practices and
the factors influencing their integrating ICC into BET that might not
have been gained if other views had been adopted.

In practice, the research reveals the truth that the BE teachers
neither perceived ICC adequately nor taught ICC comprehensively. In
addition to the contextual factors as those stated in Oztiirk and Giirbiiz’s
(2017) model, the research results show the two more barriers preventing
them from teaching ICC in their BE classes including the teachers’ lack
of ICC pedagogy and their inadequate understanding of ICC and ICC
teaching. The influential factors somewhat contribute to the knowledge
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about the impact of educational policies on the domain of
interculturalizing BET in Vietnam tertiary education. These results lead
to the relevant implications for the relating parties including in-service
BE teachers, BE teacher educators and policy makers from macro to
micro levels for the interculturalization of BET and express the urgent
need to teach BE from an intercultural communicative perspective in
order to help learners catch up with the global demands.

Additionally, several commonalities and discrepancies between
the present research results and the previous ones have been indicated,
hopefully providing more persuasive evidence for positive change in
BET not only in Vietnam and but also in any countries with the similar
context.

5.4. Limitations of the research and avenues for future research

Firstly, the research explored ICC teaching in BET only from
teachers’ perspectives. In order to provide the readers with an overall
view on the field, larger-scale studies can be done for the investigation of
ICC teaching and learning of both teachers and students. Secondly, as the
scope of this research was EGBP, studying ESP subjects can provide
deeper insights into BE teachers’ ICC perceptions and practices. Finally,
although the research data were
collected through three sources, it would be more convincing to have
data from more sources such as questionnaires or interviews with the
undergraduates in international schools, postgraduates or even with
employers of multinational companies who can be of very rich practical
information for study in-depth. Hopefully, the future research can fill in
these shortcomings.



25

LIST OF THE AUTHOR’ S PUBLICATIONS

1. Ho, T. P. D. (2019). Vietnamese teachers’ perceptions of integrating
intercultural communicative competence (ICC) into Business English
teaching. ThaiTesol Journal, 32(2), pp. 17-31.

2. Ho, T. P. D., & Ton, N. N. H. (2020). Factors influencing teachers’
integrating intercultural communicative competence (ICC) into Business
English teaching. Hue University Journal of Science: Social Sciences and
Humanities, 129(6b).



