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CHAPTER ONE: INTRODUCTION

1.1. Rationale

In the current English education circumstance where remote learning is prevalent
worldwide, techniques of constantly uploading and saving learning documents to an
online database should be utilized. It has also been proven that mobile devices can send
and receive a vast amount of information over the internet, creating learning
opportunities for learners of various levels (Trinh, 2014). As a result, in recent years, its
application has spread across the globe, especially in higher education settings. In the
field of education, research has found empirical evidence that M-learning (otherwise
known as Mobile learning) can support students in learning across many subjects (Liu
etal., 2010). On this ground, the current study was set out to explore the adoption of M-
learning in an EFL context to set out to study EFL teachers’ and students' readiness for
M-learning with the goal of determining their perceptions, attitudes, and readiness for
employing mobile devices to teach and learn English.
1.2. Research objectives

The main objectives of this thesis are to investigate the perceptions including
attitudes and behaviors of EFL teachers and students at a university in Vietnam towards
the use of mobile devices and wireless technologies in teaching and learning English
and to examine their readiness in employing M-learning in their classes. It also aims at
exploring EFL teachers' and students' abilities to adopt up-to-date mobile technology in
English instructing and studying. Finally, the thesis hopes to provide practical
implications for the use of M-learning in English classrooms.
1.3. Research questions

The study seeks answers to the following four research questions

1. What are university EFL teachers’ perceptions of M-learning in English
teaching and learning?

2. What are university EFL students’ perceptions of M-learning in English
teaching and learning?

3. To what extent are university EFL teachers ready in perceived abilities to use
M-learning in English teaching?

4. To what extent are university EFL students ready in perceived abilities to use

M-learning in English learning?

Form
Bottor



1.4. Significance of the study

Theoretically, this study is expected to draw a number of contributions from the
adoption of the Technology Acceptance Model (hereafter abbreviated to TAM) to shed
light on the use of M-learning in the EFL context.

Practically, the findings of the study will provide empirical evidence of the
teachers’ and students’ perceptions of M-learning and their readiness to employ M-
learning in English teaching and learning. The implications from these findings will
contribute to the integration of technology into educational settings in general, and in
the EFL context in particular. Besides, a study on the use of M-learning in language
teaching and learning also contributes to finding ways to better online language
education during the pandemic time.

1.5. Scope of the study

The M-learning model has been used in teaching and learning all around the world.
Certainly, the research domains and issues for M-learning are quite broad and extensive,
this study however delves into the issues of perceptions of teachers and students of M-
learning in general. It took a deeper look into their readiness in abilities and intentions
in adopting mobile devices in teaching and learning English.

1.6. Thesis organization

CHAPTER TWO: LITERATURE REVIEW
2.1. An Overview of M-Learning
2.2. Readiness

2.2.1. Mobile technology readiness

Related to readiness in M-learning should focus on teachers’ M-learning
preparedness in terms of their level of technical knowledge, awareness, and motivation.
For example, Alzaza (2012) and Mahamad et al. (2010). Furthermore, Ismail et al.
(2013) discovered that teachers had a low degree of M-learning readiness; however,
Mahat et al. (2012) observed that trainee teachers have a high degree of readiness.
Mobile phones serve to expand access to knowledge regardless of location, according
to perception studies on learners' attitudes toward M-learning (Valk et al., 2010, Gikas
& Grant, 2013). M-learning also inspires students and enhances the learning
environment by making learning more effective and enjoyable (Jacob & Isaac, 2008;

Nordin et al., 2010). M-learning allows students to practice what they are learned in



class. It also serves as a venue for informal collaboration and communication among
students (Looi et al., 2010).

2.2.2. Readiness of teachers and students for M-learning

This section presents some factors connected to preparedness that will be
examined first in order to measure teachers' and students' readiness for adopting mobile
technology in English learning. Educators play a critical role in using mobile
technologies to promote high-quality education (Attawel, 2005; Daniel, 2008; Ferry,
2009). Ferry (2009) claimed that teachers need to develop a unique and inventive
combination of skills and knowledge in order to implement this technology in their
classrooms. As a result, the cognition and consideration of teachers and students must
be explored as the first and most significant phase before conducting application studies.
There are some factors connected to preparedness and teachers' and students' readiness
for adopting mobile technology in English learning. Yusofa et al. (2011) defined
readiness for adopting and implementing mobile learning as instructors' willingness and
preparedness to use new and mobile technology in the classroom. In other words,
instructors' attitude toward English M-learning or the willingness and preparedness of
the teachers are considered to be a major success component. Because they have power
over the instructors' attitude toward English M-learning, they regard the willingness and
preparedness of the teachers as a major success component.

2.2.2.1. Attitudes to use mobile technology in English teaching and learning
2.2.2.2. Willingness to use mobile technology in English teaching and learning
2.2.2.3. Acceptance to use mobile technology in English teaching and learning
2.2.3. Continuous changes in mobile technology

. As a result, the current study focused on investigating capacities to use modern
mobile devices' understandable changes. In general, this research focused on teachers'
and students' readiness for M-learning in terms of technology availability and capability,
attitudes, acceptance and willingness to use mobile devices.

2.3. Technology Acceptance Model (TAM) as the theoretical framework in the
current study

The following diagram illustrates the constructs of TAM:
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Davis (1989) claims that the intermediating factors of attitude and intention are
used to measure the utility and convenience of use of IT systems. TAM has been
interpreted into TAM 2 (Venkatesh & Davis, 2000) which is basically based on the
validity of the original model and also underlines other factors that may impact the

user’s behavior. The diagram of TAM 2 is as follows:
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Figure 2.6. Technology Acceptance Model 2 (Venkatesh & Davis, 2000)

The original TAM was adopted for the current study, given the fact that the study’s
objectives aim at exploring the teachers and students themselves and their perceptions
of readiness of M-learning.

In general, TAM was adopted as the theoretical framework for the current study
based on the grounds that it is relevant to understand human behavior as regards to
acceptance or rejection of technology across disciplines and more focus on education
(Huang, 2017). More specifically, the constructs of TAM will shed light on the role of
users who are teachers and learners in this study, in adopting M-learning, and on the
significance of learners’ perceptions, behavioral intentions, and actual uses of M-

learning in teaching and learning English. In addition, it is evident from the previous
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studies that TAM with its adaptability, simplicity and soundness (King & He, 2006)
makes it possible and explores users’ readiness for M-learning (see section 2.3.for the
discussion of readiness).

2.3.1. Perceived usefulness (PU)

Perceived Usefulness (PU) is defined as the preparedness for M-learning or the
intention to use the system. Perceived usefulness, according to Aljuaid et al. (2014), can
be viewed as a system, as well as the users' opinion that it can improve their work
efficacy. Perceived usefulness is described as a metric by which the usage of technology
is thought to benefit the individual doing so, and perceived usefulness is defined as the
subjective ability of future users to increase organizational performance by using a given
application system (Davis, 1989). In the current study, PU denotes EFL teachers’ and
students’ belief that using M-learning will improve their English teaching and learning
performance, and it means to be a valuable tool that mobile devices can help teachers
and students to learn English effectively.

2.3.2. Perceived ease of use (PEOU)

Perceived ease of use is described by Davis (1989) as a measure of how easily a
person believes a computer may be understood and used. In the current research,
intentions to use mobile technology imply a disposition to employ mobile devices for
teaching and studying English. In other words, 1U has an impact on users' decisions to
use mobile devices under wireless network to help their English teaching and learning,
and IU analysis will show users' readiness for mobile learning.

In general, two variables of the TAM, namely, perceived usefulness (PU) and
perceived ease of use (PEOU) were subdivided into smaller components such as
attitudes, perceptions, and behavior to be presented in the research instrument contents
to investigate users' intentions towards English teaching and learning utilizing mobile
technology. The following figure illustrates how TAM was adopted and adapted as the

theoretical framework for the current study.
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Figure 2.7. Adapted TAM as the Theoretical Framework for the Current Study



Current research’s main task is to officially investigate four key factors: (1) EFL
teachers' and students' attitudes toward using mobile devices in English teaching and
learning; (2) users' manipulation on mobile technology; (3) users' perceived usefulness
of use of mobile devices; (4) users’ willingness to adapt to using modern mobile devices
to conclude EFL teachers’ and students’ readiness on English mobile teaching and

learning. The detailed framework is illustrated below:
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Figure 2.8. Adopted theoretical frameworks for the current thesis

2.4. Review of previous studies
2.5. The research gaps and justification for the current study

None of the previous studies used TAM to explore the topic of readiness related to
abilities and intentions in using M-Learning for English teaching and learning at the
university level. The current study adopted a mixed-method approach with a
triangulation design, using questionnaire, in-depth interview and class observation to
investigate both teachers’ and students’ readiness for M-Learning.
2.6. Contributions from the thesis

Theoretically, one novelty of the current study is the adoption of TAM as the
theoretical framework to explore the topic of readiness related to perceived abilities in
using M-learning for English teaching and learning at the university level. The current
study adopted a mixed-method approach with a triangulation design, using

questionnaire, in-depth interview and class observation to investigate both teachers’ and



students’ readiness for M-Learning to yield more profound data on both perceptions and
reality of using mobile devices in English teaching and learning.
2.7. Summary
CHAPTER THREE: RESEARCH METHODOLOGY

3.1. Research design

3.1.1. Mixed methods approach

The mixed method approach was adopted in the current study to triangulate the
findings collected from both quantitative and qualitative methods to shed light on the
topic teachers’ and students’ readiness for M-Learning in English teaching and
learning. The next section will present the triangulation in the current study.

3.1.2. Methodological triangulation

To explain the mixed method design model, Creswell and Clark (2007) dissect it
into four main types, namely embedded design, explanatory design, exploratory design
and the triangulation design. In the current study, the triangulation design is seen as the
most reasonable. The triangulation mixed method design is illustrated in the following

diagram:

QUAN QUAL
Data and + Data and

Results - Interpretation _ S
Figure 3.1. The triangulation of a mixed methods study design model (Creswell
& Clark, 2007)

The current study used the Creswell and Clark (2007) triangulation design
methodology to examine research data. Collecting and analyzing quantitative data from
questionnaires were carried out first to explore participants' behaviors and perceptions
of teaching and learning English through mobile devices. Then, qualitative data from
in-depth interviews were gathered to analyze the participants' ideas about teaching and
learning English through mobile technology more profoundly. Besides, data from
classroom observations were analyzed to see how their manipulation of M-Learning in
English classes was actually realized. Differences and similarities in the findings from
the three tools of data collection were discussed to deepen the understanding of the

matter under investigation in the light of TAM.



3.2. The research site and population
3.3. Participants
This research includes two groups of participants: 69 EFL teachers and 300 EFL
students at a university in Vietnam.
3.4. Instruments
Table 3.1. Research instruments

Research questions Instruments
1. What are university EFL teachers’ perceptions of M-learning?
2. What are university EFL students’ perceptions of M-learning?

Questionnaire

o . . In-depth
3. To what extent are university EFL teachers ready in perceived | . p
_ . : . interview
abilities to use M-learning in English teaching?
Classroom

4. To what extent are university EFL students ready in perceived
abilities to use M-learning in English learning?
3.4.1. Questionnaire

observation

Questionnaire is broken down of the five components of the questionnaire for both
groups of EFL teachers and students, as well as an explanation of why they were chosen:

Section 1: Demographic

Section 2: EFL teachers’ and students’ attitudes toward using of mobile devices
(ATU) in English teaching and learning

Section 3: EFL teachers’ and students’ manipulation (M) on mobile devices for
English teaching and learning

Section 4: EFL teachers’ and students’ perceived usefulness (PU) of mobile devices
to teach and learn English

Section 5: EFL teachers’ and students’ willingness to adapt to constant changes in
mobile technology (WAC) for English teaching and learning

3.4.2. In-depth interviews

In-depth interview is expected to provide useful data for a survey on acceptance
and attitudes, as well as the opinions of EFL teachers and students on M-learning at a
Vietnamese institution. Within 10 to 15 minutes, seven open-ended questions were put
forward to the EFL teachers and students to collect their detailed opinions on
assessment, consideration, and M-leaning implementation in teaching and learning
English. Seven themes were coded from seven interviewees’ responses like ownership,
conception, expenditure, equipment, usefulness, adaption and agreement.

3.4.3. Classroom observation



The content of the observation was divided into three sections to investigate EFL

teachers' and students' (1) mobile device ownership status with 5 significant findings,

(2) manipulation with 2 significant findings, and (3) purposes to use for English learning

in their English classrooms with 12 significant findings.

3.5. Data collection procedures
3.5.1. The pilot study
3.5.2. The main study

3.6. Data analysis

3.6.1. Quantitative data analysis

Table 3.2. Quantitative data analysis

Research question

Data sources and 4 key
factors

Analysis

1. What are university EFL

teachers’ perceptions of M-
learning in English teaching and
learning?

2. What are university EFL
students’ perceptions of M-
learning in English teaching and
learning?

3. To what extent are university
EFL teachers ready in perceived
abilities to use M-learning in
English teaching?

4. To what extent are university
EFL students ready in perceived
abilities to use M-learning in
English learning?

Section 1: Demographics

Microsoft Excel:
tabulating numbers

Section 2: EFL users’
attitude toward the use
(ATU)

Section 3: EFL users’

manipulation (M)
Section 4: EFL users’
perceived usefulness
(PU)

Section 5: EFL users’
willingness to adapt to
constant changes of
mobile technology (WAC)

- Statistical Package

for Social Sciences
(SPSS) - Cronbach
Alpha

- Mean scores,

Standard Deviation

3.6.2. Qualitative analysis

3.6.2.1. In-depth interview analysis

3.6.2.2. Classroom observation analysis

Table 3.3. Qualitative data analysis

. Data Theme Data
Research question Source 4 key factors coding collection
1. What are university EFL (L)Attitudes - Ownership
teachers’ perceptions of M- towards the - Conception | Multiple
learning in English teaching use of mobile | _ Expenditure | reviews
and learning? In-depth | devices (ATU) | _ Agreement | of audio
2. What are university EFL jinterviews | (2Manipulation) _eoiinment | interview
stude_nts’ _percept_ions of M- Eg/)l)Perceive d |- Use_lf_ulness transcript
learning in English teaching usefulness (PU) - Ability to S
and learning? use




3. To what extent are (4) Willingness tq¢ Mobile
university EFL teachers ready adapt constant | device N
in perceived abilities to use M- changes of ownership otes
learning in English teaching? (Classroom Mobile technolog] sjtyation, frtc))m
4. To what extent are pbservations (WAC) Manipulation, observat
university EFL students ready Purposes to Isﬂr(]aets
in perceived abilities to use M- use mobile
learning in English learning? devices
3.6.3. Summary of data analysis
Mixed-methods
Quantitative J Interpretation ualitative
Research
instruments 4 key factors:
N ATU, M, PU, WAC
TA Questionnaires : _ : Answer )
ATU: conception+agreement; \ |oocoarch Readiness
PEQU In-deoth ¥ M: manipulation +expenditure; uestions on M-
bl intervi%ws PU: conception+usefulness; d N .
WAC:ownership+manipulation 1,2,3,4}/ learning

Classroom
observations

(ATU), (M), (PU) (WAC):
Ownership, manipulation,
purpose of use

Figure 3.2: Research data analysis

3.7. Reliability and validity
3.8. Research ethics

3.9. Summary

CHAPTER FOUR: RESEARCH RESULTS
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Figure 4.1. Outline of research analysis and findings
4.1. Data analysis
4.1.1. Results from the questionnaire
4.1.1.1. Demographics of EFL teachers and students
Table 4.1. Profile of respondents

EFL students EFL teachers Age eizzi?elr?ge
Gen- (N=300) (N=69) (years)
der artici- ercentaqe | PATici- | Percentage | 25- [ 36- [ 46- | 56- | 2- [ 11-] 21- [ 31-
pants J pants of total 35145 | 55|62 (10| 20 | 30 | 40
Male 157 52.3% 12 17.3% 2 5 2 3 14| 3 3 2
Female | 143 47.7% 57 826% |12 |18 |17 |10 |6 | 25|21 | 5

4.1.1.2. EFL teachers’ and students’ ownership of mobile devices
Information regarding the teachers’ and students’ ownership of mobile devices
collected from the questionnaires is presented in Table 4.2 below.

Table 4.2. EFL teachers’ and students’ mobile device ownership
| Mobile devices | EFL students \ EFL teachers




Number of Percentagg of Number of Percentagg of
each mobile each mobile
Respondents . . Respondents . i
device ownership device ownership
Smart phones 300 100% 69 100%
Laptops 265 88.3% 24 34.8%
Tablets 78 26% 18 26%

4.1.1.3. Reliability statistics for both EFL teacher and student questionnaires
Table 4.3. Reliability Statistics for each cluster of both EFL teachers’ and
students’ questionnaires

Sections Cronbach’s Alpha N of Items
Section 2 .895 19
Section 3 821 12
Section 4 .856 13
Section 5 871 15

Table 4.4. Reliability Statistics for both EFL teachers’ and students’

questionnaires

Questionnaire Cronbach’s Alpha N of Items
For EFL teachers .812 59
For EFL students .812 59

Table 4.5. Summary of mean scores of teachers’ and students’ questionnaires

Sections Mean scores
Teachers | Students

Section 1: Attitudes towards the using (ATU) of mobile devices 3.05 3.86
in English learning
Sectl_on 2: Manipulation (M) on mobile devices for English 3.76 401
learning
Sectlpn 3: Perceived usefulness (PU) of mobile devices to learn 391 3.69
English
Section 4: Willingness to adapt to constant changes of mobile 374 387
technology (WAC) for English learning

As can be seen from Table 4.5, all the clusters achieved high mean values,

indicating high agreement of both groups of teachers and students to the items in the

clusters. There was not much discrepancy in the all clusters except the group on

manipulation on mobile devices for English learning in which the mean score for

teachers’ responses reached 4.01 whereas that for students’ stood at 3.76.

Table 4.14. One sample T-Test of EFL teachers’ questionnaire (N=69)

Clusters Items Mean Sig. (2-tailed) Results
(p value)
EFL Statement1 | 3.8551 .000 Statically significant
teachers’ Statement 2 | 3.9420 .000 Statically significant
perceptions Statement 3 | 3.8406 .000 Statically significant
of the use of | Statement4 | 3.9130 .000 Statically significant




mobile Statement5 | 4.0435 .000 Statically significant
devices in Statement 6 | 4.1159 .000 Statically significant
English Statement 7 | 4.0725 .000 Statically significant
teaching Statement 8 | 3.8406 .000 Statically significant
Statement 9 | 3.8696 .000 Statically significant
Statement 10| 3.8841 .000 Statically significant
Statement 11| 4.2174 .000 Statically significant
Statement 12| 4.0145 .000 Statically significant
Statement 13| 3.8551 .000 Statically significant
Statement 14| 3.8551 .000 Statically significant
Statement 15| 4.2464 .000 Statically significant
Statement 16| 4.1304 .000 Statically significant
Statement 17| 4.0725 .000 Statically significant
Statement 18| 3.4928 .000 Statically significant
Statement 19| 3.2174 .001 Statically significant
Statement 20| 4.2319 .000 Statically significant
Statement 21| 4.2464 .000 Statically significant
Statement 22| 4.2174 .000 Statically significant
EFL teachers’ | Statement 23| 4.1594 .000 Statically significant
manipulation | Statement 24 | 4.3478 .000 Statically significant
of mobile Statement 25| 4.1739 .000 Statically significant
devices in Statement 26| 4.1304 .000 Statically significant
teaching Statement 27| 4.0580 .000 Statically significant
English Statement 28 | 4.0435 .000 Statically significant
Statement 29| 4.0290 .000 Statically significant
Statement 30| 3.9565 .000 Statically significant
Statement 31| 4.1884 .000 Statically significant
Statement 32| 3.5652 .000 Statically significant
Statement 33| 3.9710 .000 Statically significant
Statement 34 | 3.9420 .000 Statically significant
,| Statement 35| 4.0870 .000 Statically significant
EFL teac dhers Statement 36 | 4.0000 .000 Statically significant
E;;?E:\rqgss of Statement 37| 4.0580 .000 Statically significant
mobile Statement 38| 3.9565 .000 Stat!cally s!gn!f!cant
devices to Statement 39| 4.0435 .000 Stat!cally s!gn!f!cant
teach English Statement 40| 4.0580 .000 St_atlcally 3|gr_1|f|f:a_mt
Statement 41| 2.8841 465 Statically not significant
Statement 42| 2.7101 .065 Statically not significant
Statement 43| 3.0145 921 Statically not significant
Statement 44| 3.1159 432 Statically not significant
EFL teachers’ | Statement 45| 4.0145 .000 Statically significant
willingness to | Statement 46 | 3.7826 .000 Statically significant
adapt to Statement 47| 4.0290 .000 Statically significant
constant Statement 48 | 4.0290 .000 Statically significant
changes of Statement 49| 4.1014 .000 Statically significant
mobile Statement 50 | 4.0290 .000 Statically significant
technology | Statement 51| 4.0580 .000 Statically significant




Statement 52| 3.7826 .000 Statically significant
Statement 53| 4.0725 .000 Statically significant
Statement 54| 4.0290 .000 Statically significant
Statement 55| 3.9565 .000 Statically significant
Statement 56| 4.0580 .000 Statically significant
Statement 57| 4.0145 .000 Statically significant
Statement 58 | 4.0580 .000 Statically significant
Statement 59| 4.0725 .000 Statically significant

Table 4.14 shows the analysis results of questionnaire for each item. EFL
teachers’ perceptions of all clusters are all significantly acceptable in the use of mobile
technology in English teaching and learning. All the results of the items show a mean
>3 and p-value <0.05. Nevertheless, the statements 41, 42, 43 and 44 just reach the mean
scores < 3 and they are not statistically significant. This implies teachers did not agree
that expense serving for teaching English via mobile technology is expensive. It is worth
spending money for a useful and convenient technique of English lecturing. Namely,

EFL teachers agreed with portable technology under wireless network via their non-

supportive answers of four these items.
Table 4.15. One sample T-Test of EFL students’ questionnaire (N=300)

Clusters Items Mean Sig. (>-tailed) Results
(p value)
Statement 1 3.7067 .000 Statically significant
Statement 2 | 3.7667 .000 Statically significant
Statement 3 | 3.7433 .000 Statically significant
Statement4 | 3.8267 .000 Statically significant
Statement5 | 3.8700 .000 Statically significant
Statement 6 | 4.0233 .000 Statically significant
EFL , Statement 7 |  4.0200 .000 Statically significant
students Statement 8 | 3.8133 .000 Statically significant
g?rtcthltjlscgn;f Statement9 | 3.8067 .000 Statically significant
mobile Statement 10| 3.9200 .000 Stat!cally s!gn!f!cant
devices in Statement 11| 4.1533 .000 Stat!cally s!gn!f!cant
English Statement 12| 4.0433 .000 Stat!cally s!gn!f!cant
learning Statement 13| 3.8167 .000 Statically significant
Statement 14| 3.8000 .000 Statically significant
Statement 15| 4.0067 .000 Statically significant
Statement 16| 4.0433 .000 Statically significant
Statement 17| 3.8767 .000 Statically significant
Statement 18| 3.1070 .001 Statically significant
Statement 19| 4.0033 .000 Statically significant
EFL students’ | Statement 20 |  4.0967 .000 Statically significant
manipulation | Statement 21| 4.0167 .000 Statically significant
of mobile Statement 22| 4.1267 .000 Statically significant




devices in Statement 23| 4.1033 .000 Statically significant
learning Statement 24| 4.1833 .000 Statically significant
English Statement 25| 3.9933 .000 Statically significant
Statement 26 | 4.0433 .000 Statically significant
Statement 27| 3.8900 .000 Statically significant
Statement 28| 3.9533 .000 Statically significant
Statement 29| 3.9300 .000 Statically significant
Statement 30| 3.8533 .000 Statically significant
Statement 31| 4.0100 .000 Statically significant
Statement 32| 3.5400 .000 Statically significant
Statement 33| 3.7767 .000 Statically significant
Statement 34| 3.8367 .000 Statically significant
,| Statement 35|  3.9600 .000 Statically significant
S;%esif/ue%ems Statement 36 | 3.8667 .000 Statically significant
usefulness of Statement 37| 3.9200 .000 Stat!cally s!gn!f!cant
mobile Statement 38| 3.8867 .000 Stat!cally s!gn!f!cant
devices to Statement 39| 3.9100 .000 Stat!cally s!gn!f!cant
learn English Statement 40| 3.9800 .000 St-atlcally S|gp|f|f:a_1nt
Statement 41| 2.6933 .060 Statically not significant
Statement 42| 2.3733 461 Statically not significant
Statement 43| 2.3867 .068 Statically not significant
Statement 44| 2.3033 191 Statically not significant
Statement 45| 3.8667 .000 Statically significant
Statement 46| 3.6867 .000 Statically significant
Statement 47| 3.8500 .000 Statically significant
Statement 48| 3.8733 .000 Statically significant
EFL students’ | Statement 49| 3.9200 .000 Statically significant
willingness to | Statement 50 |  3.9067 .000 Statically significant
adapt to Statement 51| 3.9733 .000 Statically significant
constant Statement 52| 3.7700 .000 Statically significant
changes of Statement 53| 3.9133 .000 Statically significant
mobile Statement 54| 3.9100 .000 Statically significant
technology | Statement 55| 3.8433 .000 Statically significant
Statement 56| 3.9133 .000 Statically significant
Statement 57| 3.8967 .000 Statically significant
Statement 58 | 3.8567 .000 Statically significant
Statement 59| 3.9667 .000 Statically significant

Table 4.15 shows EFL students’ attitudes and behaviors of four sections’ items.
The mean scores of all items are almost greater than value 3 and p is smaller than 0.05.
Nonetheless, the items 41, 42, 43 and 44 hold the mean scores less than level 3, which
indicates that EFL learners did not agree that the expenditure for mobile learning is
costly though four of these were not statistically significant. Overall, the results of
questionnaire’ statements are statistically significant. Thus, all items are in favor of the

use of mobile technology in English teaching and learning.



4.1.2. In-depth interview data analysis

Some answers for interview questions are listed below:

Teacher: Yes, | own some touch mobile devices, including an HP laptop, smart phones,
one iPhone 8, one iPhone 11 and an Apple MacBook. They can connect to the wireless network
well.

Teacher: Learning English through mobile devices; learning English in my free time.

I usually read English news articles from BBC or CNN, watch videos on YouTube, or
check grammatical spellings via Grammarly app on my iPhone.

Teacher: No, almost everyone owns some sorts of mobile devices already. The expenses
for Wi-Fi and learning materials of about 200.000 VND/month are not expensive. | am willing
to pay.

Student: I own a Samsung Galaxy 10 smartphone, an Apple iPad. They are all touch

devices and can connect to the wireless network.

Student: Learning through social networks on mobile devices. Helping me learn English
at home on my mobile devices. | downloaded several apps to help me improve my English
vocabulary and pronunciation.

Student: No, | think these expenses are quite suitable with the students’ budget. It is not
too expensive. Yes, | pay expenses for mobile devices and online materials

Both EFL teachers and students saw that the use of mobile devices was simple;
thus, they can complete tasks fast and solve technical errors themselves without
technical staff. They were also significantly confident in manipulating mobile devices.
Hence, it can be concluded that EFL teachers and students held supportive attitudes
toward English education though mobile technology. Also, they were confident to
manipulate smart portable devices to teach and learn English. The use of mobile devices
for their English teaching and learning under Wi-Fi network did not cost them much.
Lastly, they were willing to pay expense for M-learning thanks to its usefulness in
English education and they could adapt well to unpredicted changes of mobile
technology by their knowledge and experience in using mobile devices.

4.1.3. Analysis of classroom observation data

All of teacher and students participants own one on portable devices at least. It can
be concluded from the observations that EFL teachers' and learners' attitudes toward
English education through mobile technology were positive. In addition, they seemed to
be self-assured in their ability to manipulate mobile devices and could resolve technical

issues without assistance. They use of mobile devices for English teaching and learning



purposes and portable ones were assessed as useful tools and worthy cost for their

English teaching and learning.

4.2. Discussion
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Figure 4.2. Units of Analysis

4.2.1. EFL teachers’ and students’ perceptions of M-learning in teaching and

learning English

This study adopted the Technology Acceptance Model (TAM) (Davis, 1986) as a

theoretical framework. Originally, TAM consists of two proposed constructs, perceived

usefulness (PU) and perceived ease of use (PEOU). The underlying principles of TAM

are that behavioral intention has a direct relationship with the actual use. These

constructs were explored in the current study to shed light on the perceptions of the EFL

teachers and learners, their readiness in abilities for M-learning, or in other words their

behavioral intentions, and how well they actually adopt M-learning in teaching and

learning English.

4.2.1.1. EFL teachers’ and students’ perceptions of M-learning in teaching and

learning English



Both groups tended to approve the usefulness of mobile devices to support their
English teaching and learning. This confirms a stronger acceptance for using M-learning
as both parties involved in the process of teaching and learning English agreed with the
use of mobile devices in the classroom.

4.2.1.2. EFL teachers’ and students’ perceived abilities/manipulation of mobile
devices in English teaching and learning

The current study’s results reveal that both groups of EFL teachers and students
reported to be confident in using and manipulating mobile devices and in handling
technical errors themselves during use.

4.2.1.3. EFL teachers’ and students’ perceived usefulness of M-learning in English
teaching and learning

The findings of the current study did not indicate negative perceptions of the use
of mobile devices in teaching and learning English. They believed that portable
technology among wireless network is able to be significantly useful tools which aid
instructors’ teaching and learners’ learning in English education.

4.2.1.4. EFL teachers’ and students’ willingness to adapt to changes in mobile
technology
The findings revealed that users were aware of the difficulties of context and employed
modifications. In this study, the participants seemed to show high levels of awareness
of the constant changes in mobile technology and were ready to learn and experience
new challenges.4.3. EFL teachers’ and students’ readiness for M-learning in English
teaching and learning

In general, the results for the first research question highlighted the teachers’
support for using mobile devices under Wi-Fi networks in English teaching. Because of
the effective features of wireless electronic tools, EFL teachers perceived their readiness
to incorporate into English education from perceptions.

To answer for the second research question, EFL learners looked confident in
their use of mobile technology that worked in the midst of a well-equipped Wi-Fi
environment. They have positively supportive behaviors on using mobile devices to aid
their English learning.

Third, regarding the research question 3 on what extent university EFL teachers

are ready in perceived abilities to use M-learning in English teaching. In general, data



show that EFL teachers were ready to use M-learning from the perception to the practice
of using mobile technology for English language teaching.

Finally, the study tried to answer research question 4 on what extent university
EFL students were ready in perceived abilities to use M-learning in English learning.
Data from questionnaires, in-depth interviews and classroom observations reveal that
EFL learners were ready to use M-learning from perception to practice in using mobile
technology for learning EFL in the age of the technological revolution 4.0..
4.4. Summary

CHAPTER FIVE: CONCLUSIONS AND IMPLICATIONS

5.1. Summary of the key findings

This study addressed four research questions: (1) What are university EFL
teachers’ perceptions of M-learning in English teaching and learning? (2) What are
university EFL students’ perceptions of M-learning in English teaching and learning?
(2) To what extent are university EFL teachers ready in perceived abilities to use M-
learning in English teaching? and (4) To what extent are university EFL students ready
in perceived abilities to use M-learning in English learning?

Data from the mixed method approach using questionnaire, interview and class
observation indicate that in perceptions, the EFL teachers and students considered M-
learning to be a useful model for English teaching and learning. They tended to
appreciate the perceived usefulness of mobile devices. The data from questionnaires,
interviews and class observations generally indicate their readiness in both attitudes and
abilities to employ M-learning in English teaching and learning of EFL teachers and
students.

5.2. Recommendations from thesis

5.2.1. For administrators

Educational institutions should provide training to teachers on how to use and

integrate mobile technology in the classroom, covering the capabilities of mobile
technology and its potential use in the classroom, as well as applications available on
smart mobile devices. Besides, collaboration between the university and either the
computer science departments or external resources may result in the development of
course-specific mobile applications that may be utilized in general education classes.

5.2.2. For teachers



The current study reveals that the EFL teachers perceived the necessity and
usefulness of M-learning and they tended to be ready for employing mobile devices in
teaching English and for adapting to the constant changes in mobile technology.
Therefore, mobile devices should be used to support in-class lectures as well as for
giving instructions to assignments and homework, lesson forums, and other activities in
order to build a flexible and successful English learning environment. Using mobile
devices to learn English should be encouraged and maintained in order to develop
autonomous learning not only for students but also for teachers.

5.2.3. For students

Learners had better frequently update their devices’ smart functions to enrich
technological knowledge and using experience to adopt on unpredicted changes of
ultramodern mobile technology. Most importantly, using mobile technology in English
learning should be pivoted as mainly effective learning approach following National
Foreign Languages Project (NFLP) 2025.

5.3. Implications for future research

Future studies should include multiple universities and look at variances based
on geography, accessible resources, and teacher technology training to yield diverse
findings and potential generalizations in findings about M-learning in English teaching
and learning. Additional research might be done to include graduate students and
compare undergraduate and graduate student perspectives. Another direction for future
studies is to examine how certain mobile applications can be used in a classroom or by
teachers and students to promote technological and convenient training. Although many
researches have been conducted on specific mobile learning activities in the classroom,
subsequent studies should concentrate on the capabilities of modern technology and the
implications of how the use of a personal mobile device may affect English teaching
and learning.

5.4. Limitations of the study

One limitation of the current study is that it did not gather data from EFL students
at all levels, and the exploration of learners' thoughts and attitudes was limited to EFL
sophomores. Besides, as the researcher did not observe all of the classes at the research
site, the data may not have accurately reflected all of the English learning scenarios with

mobile devices. Only 59 statements were included in the questionnaire, which did not



appear to collect extensive information about all mobile learning applications. In
addition, some questionnaire items might not have been able to elicit completely correct
responses from the participants due to lack of specific information such as the use of
mobile devices applicable to EFL contexts only. In addition, there are only seven
interview questions for participants' deep concept investigation. Finally, just 19 items
were arranged in each classroom observation answer sheet to document the actual
circumstance, purpose, and capacity of EFL teachers and students using mobile

technology in class.
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CHUONG 1: GIOI THIEU

1.1. Ly do chon dé tai

Trong bdi canh gido duc tiéng Anh hién nay, phuong phap hoc truc tuyén dang
phé) bién trén toan thé 2161, cac thu thuat tai va Iuu trir tai liéu hoc tap lién tuc vao co so
dir liéu truc tuyén nén duogc sir dung. Céc thiét bi di dong c6 thé da duoc chimg minh c6
thé giri va nhén tai trong thong tin khong 16 qua mang Internet, tao co hoi hoc tap cho
nhiéu ddi twong ngudi hoc ¢ nhiéu trinh d6 khac nhau (Trinh, 2014). Thyc té, trong
nhirng nim gan day, tng dung cua cong nghé di dong di lan rong trén toan cau, dic biét
la trong bbi canh gido duc bac cao. Trong linh vurc gido duc, cac nghién ctru di tim thay
bang chimg thuc nghiém cho thidy M-learning (hoc tip qua thiét bi di dong) c6 thé hd
trg sinh vién hoc nhiéu mén hoc (Liu va cong su, 2010). Trén co sé nay, nghién ciru
hién tai duoc thuc hién nham kham pha viéc van dung M-learning trong bdi canh gido
duc tiéng Anh tong quat (EFL) dé nghién clru su sin sang cua giang vién va sinh vién
EFL d6i v6i M-learning dé xac dinh nhan thtc, thai d6 va sy sin sang ctia ho d6i véi
viéc str dung thiét bi di dong trong day va hoc tiéng Anh.
1.2. Muc tiéu nghién cau

Muc ti€u chinh cta luin 4n nay la khao sat nhan thirc bao gém thai do6 va hanh vi
cua giang vién vién va sinh vién EFL tai mot trudng dai hoc ¢ Viét Nam dbi véi viee s
dung thiét bi di dong véi cong nghé khong ddy trong viée day va hoc tiéng Anh va xac
dinh mirc do san sang cua ho trong viéc sir dung M-learning trong viéc day va hoc tiéng
Anh ctia ho. Kha nang st dung cong nghé di dong cia giang vién va sinh vién EFL dé
rmg dung coéng nghé di dong hién dai vao viéc day va hoc tiéng Anh ciing duoc tim hiéu.
Cubi cung, luan 4n nham muc dich cung cAp mot sd ¥ nghia va ngu y thiét thuc cho viée
sir dung M-learning trong day hoc tiéng Anh.
1.3. Céu héi nghién cau

Nghién ciru nham tra 15i bén cau hoi nghién ciru sau:

1. Nhén thtc cua gido vién EFL dai hoc vé M-learning trong viéc day va hoc
tiéng Anh 1a nhu thé nao?

2. Nhén thtic cta sinh vién EFL dai hoc vé M-learning trong viéc day va hoc

tiéng Anh 1a nhu thé nao?



3. Cac giao vién EFL & truong dai hoc sin sang vé kha ning nhan thic dé sur
dung M-learning trong giang day tiéng Anh & mic d6 nao?
4. Sinh vién EFL cua trudng dai hoc sin sang vé kha ning nhan thic dé sir dung
M-learning trong viéc hoc tiéng Anh & mtrc d6 nao?
1.4. TAm quan trong ciia nghién ciru
Vé mit Iy thuyét, nghién ctru nay dong gop vao khung 1y thuyét ap dung M6 hinh
chap nhan cong nghé (sau day viét tat 1a TAM) dé 1am sang to viéc sir dung M-learning
trong moi truong EFL. Trén thyuc té, nhitng phat hién cua nghién ctru s& cung cip bang
chtng vé nhan thtc cia giang vién va ngudi hoc vé M-learning va su sdn sang cta ho
dé str dung M-learning trong viéc day va hoc tiéng Anh. Nhitng tac dong tir nhirng phat
hién nay s& gop phan tich hgp cong nghé vao mdi truong gido duc néi chung va trong
day hoc tiéng Anh nhu 12 mot ngoai ngit néi riéng. Bén canh do6, nghién ctru nay gop
phan tim ra phuong phép gido duc ngén ngi truc tuyén tot hon trong thoi ky dich bénh.
1.5. Pham vi nghién ciru
M6 hinh M-learning da dugc sir dung trong viéc giang day va hoc tap trén khap
thé gidi. Cac linh vuc nghién ciru va cic van dé ciia M-learning 1a kha rong va bao quat,
tuy nhién nghién ctru ndy di siu vao cac van dé vé nhan thirc ciia gido vién va hoc sinh
vé M-learning trong day hoc tiéng Anh nhu 13 mot ngoai ngir. Cu thé, nghién ctu da
xem xét sau hon vé sy san sang vé kha nang va y dinh ciia giang vién va sinh vién trong
viéc sir dung thiét bi di dong hd trg viéc day va hoc tiéng Anh.
1.6. CAu triic luan an
CHUONG 2: TONG QUAN
2.1. Tong quan vé M-Learning
2.2. Sw sin sang
2.2.1. Sw san sang s dung cong nghé di dpng
Alzaza (2012) va Mahamad va cong su (2010) cho rang lién quan dén sy sin sang
trong M-learning 1a sy chuan bi dé st dung M-learning ciia giang vién vé kién thirc k¥
thuat, nhan thirc va dong co st dung cia hg. Hon nira, Ismail va cdng su (2013) phat
hién rang nguoi day c6 muc do sin sang sir dung M-learning thap; tuy nhién, Mahat va
cong su (2012) tim thay rang giang vién tap su c6 muc do sin sang cao hon. M-learning

cling truyén cam htig cho sinh vién va nang cao moi trudong hoc tap bang cach lam cho
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viéc hoc tap tréd nén hi¢u qua va thu vi hon (Jacob & Isaac, 2008; Nordin va cdng su,
2010). M-learning cho phép sinh vién thuc hanh nhirng gi ho duoc hoc trén 16p va tao
su hop tac va giao tiép gitta cac sinh vién (Looi va cong su, 2010).

2.2.2. Sw sdn sang ciia gidng Vién va sinh vién dai véi M-learning

Céc nha gido dyc dong vai tro quan trong trong viéc st dung cong nghé di dong
dé thuc day gido duc chit lugng cao (Attawel, 2005; Daniel, 2008; Ferry, 2009). Ferry
(2009) cho rang giang vién can két hop cong nghé di dong vao 16p hoc. Do d6, nhan
thire ctia ngudi day va nguoi hoc can duge xac dinh nhu bude ddu quan trong trude khi
tién hanh nghién ctu tng dung. Mot sb yéu tb lién quan dén sy sin sang va chuan bi
tam Iy cua giang vién va sinh vién déi véi viée st dung cong nghé di dong vao viéc day
va hoc tiéng Anh dugc lam sang t6 trong luan an. Yusofa va cong su (2011) di dinh
nghia sy san sang trng dung va trién khai hoc tap trén thiét bi di dong la su san sang va
chuan bi tdm Iy cta giang vién dé sir dung cong nghé di dong trong viéc day hoc tai 16p.
Noi cach khac, thai @0 hodc su san 10ng va kha ning sir dung cong nghé vao giang day
cua nguoi day va hoc EFL.

2.2.2.1. Théi 6 déi véi viéc sir dung cong nghé di dong trong day va hoc tiéng Anh
2.2.2.2. Sur san sang svr dung cong nghé di dong trong viéc day va hoc tiéng Anh
2.2.2.3. S chdp nhdn sir dung cong nghé di déng trong day va hoc tiéng Anh

2.2.3. Nhitng thay doi khéng ngirng ciia cong nghé di dong

Kha nang thich nghi voi nhitng thay d6i khong ngimg ciia cong nghé di dong hién
dai cling dugc tham do cin trong trong luan an. Nhin chung, nghién clru nay tap trung
vao sy sdn sang ctia ngudi day va nguoi hoc dbi voi M-learning vé thai do, sy chip nhan
va kha ning sir dung cong nghé di dong cua ho trong viéc day va hoc tiéng Anh.

2.3. M6 hinh chap nhin cong nghé (TAM) nén tang hinh thanh khung ly thuyét
nghién ctru

So d6 céu tric ctia TAM:
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Hinh 2.5. M6 hinh chip nhén cong nghé¢ (TAM) (Davis, 1986)

Davis (1989) nhan manh rang céc yéu t vé thai do va y dinh st dung dé xac dinh
tinh hiru dung va sy tién loi cua viéc st dung cac hé théng CNTT. Vé co ban TAM da
dugc phat trién thanh TAM 2 (Venkatesh & Davis, 2000) dya trén tinh phi hop ctia mo
hinh dau tién va ciing nhin manh cac yéu t6 khic c6 thé anh huong dén hanh vi cua

nguoi ding. So dd cia TAM 2 nhu sau:
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Hinh 2.6. M6 hinh chip nhin cong nghé 2 (TAM2) (Venkatesh & Davis, 2000)

TAM ban dau duogc sit dung cho luan an véimuc dich xac dinh nhan thirc va su
san sang cua nguodi dung dbi voi M-learning,

Nhin chung, TAM duoc chon dé thiét 1ap khung 1y thuyét ciia luan 4n ma nén
tang hanh vi, thai do ctua nguoi dung tan thanh hodc tir chdi cong nghé trong cac mon
hoc nai riéng va tap trung vao gido duc ndi chung (Huang, 2017). Cu thé hon, cau tric
TAM lam sang to vai tro ctia ngudi day va ngudi hoc trong luan an nay doi véi viéesir
dung M-learning, ddi v6i thm quan trong cua nhan thire, y dinh, hanh vi cia nguoi hoc

d6i v6i M-learning trong thuc té day va hoc tiéng Anh. Ngoai ra, minh chimng tir cac



nghién ctru trude cho thiyTAM véi kha niang thich tng, sy don gian va hop 1y (King &
He, 2006) mang tinh hiru dung trong viéc phat hién mic do san sang cua ngudi ding
d6i voi M-learning.

2.3.1. Cdam nhdn vé tinh hitu ich (PU)

Theo Aljuaid va cong su (2014), sy cam nhan tinh hitu ich (PU) cta cong nghé
di dong dugc xem nhu mot h¢ théng ho tro cai thién hiéu qua cong viéc cliia nguoi dung.
Mtrc do cam nhén veé tinh hitu ich cua cong nghé di dong dugc mo ta nhu mot thude do
loi ich ma cong nghé di dong mang lai cho c& nhan, PU dugc xem nhu la nhan thirc ctia
mdi ngudi dung dé tang hiu suit cua s déng bang cach str dung mot hé thong cong
nghé tmg dung nhét dinh (Davis, 1989). Trong luan 4n nay, PU biéu thi niém tin cta
giang Vvién va sinh vién EFL rang viéc st dung thiét bi di dong 1a cong cu hiéu qua s&
hd tro cai thién chit lugng day va hoc tiéng Anh cuia giang vién va sinh vién.

2.3.2. Cim nhan sw dé dang sir dung (PEOU)

Cam nhan su dé dang st dung 1a thudc do mtrc do tin tudng va cdm nhan dé su
dung d6i v6i mot thiét bi ciia mdi nguoi dung(Davis, 1989). Noi cach khac, 1U co tac
dong dén quyét dinh sir dung thiét bi di dong ctuia nguoi dung dé hd tro viec day va hoc
tiéng Anh. Viéc phan tich ctia IU s& cho thay muc d6 sin sang cua nguoi dung dbi véi
viéc day va hoc trén thiét bi di dong théng qua nhan thic dé dang stir dung cong nghé
cua ho.

No6i chung, hai bién ctia TAM, cu thé cam nhan tinh hitu ich (PU) va cam nhan
dé str dung (PEOU) duoc chia thanh cc thanh phan nhé nhu thai do, nhan thic va hanh
vi dé phat hién ra ¥ dinh ctia nguoi dung hudng toi viéc day va hoc tiéng Anh qua thiét
bi di dong.

Perceived Perceived Ease . i
Readiness to
Usefulnes§ of M- . of Use: Abilities _>I ntentions use M-
Learn_lng: to us e/ to use Learning
Perceptions Manipulation

Hinh 2.7. TAM duwgc diéu chinh lam Khung ly thuyét cho Nghién ciru hién tai
Nhiém vu chinh cta luan an 1a diéu tra nghién ctru 4 yéu td chinh: (1) Thai d6
clia giang vién va sinh vién EFL dbi véi viée st dung thiét bi di dong trong viée day va
hoc tiéng Anh; (2) kha ning st dung cong nghé di dong cua ngudi dung EFL trong viée

day va hoc tiéng Anh; (3) cam nhan ctia nguoi dung EFL vé tinh hitu ich cta viéc st
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dung thiét bi di dong trong vi¢c day va hoc tiéng Anh; (4) muc d6 san sang thich img
ctia ngudi dung EFL déi voi su thay doi khong ngimg ciia cong nghé di dong hién dai

phuc vu cho viéc day va hoc tiéng Anh.
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Hinh 2.8. Khung Iy thuyét ciia luin an
2.4. Cac nghién ctru trudc day
2.5. Céc khoang trong nghién ciru va diém méi ciia ludn an
Khéng c6 nghién ctru nao trude day st dung TAM dé nghién ctru sy sin sang

lién quan dén kha nang va y dinh trong viéc st dung M-Learning cho viéc day va hoc
tiéng Anh ¢ bac dai hoc. Luan an d3 ap dung phwong phap nghién ciru hdn hop véi thiét
ké tam giac, st dung bang cau hoi, phong van siu va quan sat 16p hoc dé khao sat mirc
d6 san sang cua giang vién va sinh vién déi véi M-Learning.
2.6. Nhirng dong gop tir lun an

V& mit 1y thuyét, diém méi cta luan an 13 sir dung TAM lam khung 1y thuyét dé
dan duong cho nghién ciru vé muc d6 sin sang, nhan thirc cua giang vién va sinh vién
d6i voi M-learning trong day va hoc tiéng Anh & bac dai hoc. Thuc té, nghién ctru ndy
da ap dung phuong phap nghién ctru hdn hop véi thiét ké tam giac, sir dung bang hoi,
phong van sau va quan sat 16p hoc dé khao sat muc do sin sang cla ca nguoi day va
ngudi hoc EFL dbi véi M-Learning dé thu thap nhiéu dit liéu sau hon, chinh xac hon vé
ca nhan thirc va thuc té st dung cong nghé di dong trong viéc day va hoc tiéng Anh.

2.7. Téom tit Chwong 2



CHUONG 3: PHUONG PHAP NGHIEN CUU

3.1. Thiét ké nghién ciru

3.1.1. Phwong phdp nghién civu hon hop

Phuong phap nghién ctru hdn hop duge ap dung trong nghién ctru hién tai dé
phan tich cac két qua thu thap dugc tir phuwong phap dinh lugng va dinh tinh nham Xac
dinh mirc d6 sin sang cua giang vién va sinh vién doi véi M-Learning trong viéc day va
hoc tiéng Anh.

3.1.2. M6 hinh phan tich tam giac

Dé giai thich mé hinh thiét ké nghién ctru theo phuong phap hdn hop, trong
nghién ctru hién tai, thiét ké tam giac dugc van dung mdt cach phu hop nhét trong bon
mo hinh thiét ké nghién ctru chinh ma Creswell va Clark (2007) di phan biét rd bao gom
thiét ké nhung, thiét ké phan tich, thiét ké kham ph4 va thiét ké tam giac. So do nhu sau:

QUAN » | QUAL
Data and ) + | Data and

Results 2 N Results
N - Interpretation _ S

Hinh 3.1. M6 hinh thiét ké nghién ciru tam gi4c cho phwong phap hén hop
(Creswell & Clark, 2007)

Luan an sir dung mo hinh thiét ké tam giac cta Creswell va Clark (2007) dé budc
dau thu thap va phén tich dit liéu dinh luong tir bang cAu hoi nham tham do hanh vi va
nhan thirc cia ngudi dung EFL trong viéc day va hoc tiéng Anh qua thiét bi di dong.
Sau d6, dir liéu dinh tinh tir cac cudc phong van sau tong hop dé phan tich sau hon céac
y kién ctia nhitng ngudi tham gia vé viée day va hoc tiéng Anh qua cong nghé di dong.
Cudi cung, dir liéu tir cac quan sat trong 16p hoc dugc phén tich dé xem muc dich va
céch ma giang vién va sinh vién thao tac trén thiét bi di dong trong cac 16p tiéng Anh.
Sy khac biét va twong dong trong cac két qua mai tir ba cong cu thu thap dit liéu da dugc

thdo luan dé nhiing diém ma1 dugce lam rd dudi nén tang cua TAM.

3.2. Pia diém nghién ciru va khach thé
3.3. Khach thé
Nghién ciru nay bao gdm hai nhom khach thé: 69 gido vién EFL va 300 sinh vién

EFL tai mot truong dai hoc Viét Nam.



3.4. CONng cu

Béng 3.1. CONng cu nghién ctru

Research questions Instruments
1. Nhén thtic ctia gido vién EFL & truong dai hoc vé M-learning
trong viéc day va hoc tiéng Anh 1a nhu thé nao?
2. Nhan thtrc cta sinh vién EFL dai hoc vé M-learning trong viéc
day va hoc tiéng Anh 1a nhu thé nao?
3. Cac gido vién EFL & Trudng dai hoc sdn sang vé nhan thirc vé
kha ning st dung M-learning trong giang day tiéng Anh ¢ murc d6
Nao? hoc
5. 4. Sinh vién EFL cua truong dai hoc san sang vé nhan thie vé kha
ning sir dung M-learning trong viéc hoc tiéng Anh & mirc d6 nao?

3.4.1. Bdng hoi

Bang hoi duoc chia thanh 5 phan cho ca hai nhom giang vién va sinh vién EFL,

Bang hoi
Phong van sau
Quan sat 16p

bao gSm 1y do tai sao ho dugc chon:

Phan 1: Théng tin chung

Phan 2: Thai d cua giang vién va sinh vién EFL dbi voi viéc str dung thiét bi di
dong (ATU) trong viéc day va hoc tiéng Anh

Phan 3: Kha ning str dung cong nghé di dong cua giang vién va sinh vién EFL
(M) dé hd tro day va hoc tiéng Anh

Phén 4: Nhan thirc vé tinh hitu ich cta giang vién va sinh vién EFL d6i voi viéc
str dung céc thiét bi di dong dé day va hoc tiéng Anh (PU)

Phan 5: Muc d6 sin sang thich ing véi nhiing thay doi khong ngimg cta cong
nghé di dong cua giang vién va sinh vién EFL dé hd tro viéc day va hoc tiéng Anh
(WAC)

3.4.2. Phéng vin sau

Céc cudc phong van sau duogc tién hanh véi ky vong s& cung cap dir liéu hitu ich
cho cudc khao sat vé mirc dd chap nhan va thai do, ciing nhu y kién cta giang vién va
sinh vién EFL vé M-learning. Trong vong 10 dén 15 phut, bay cidu hoi mo da duoc dua
ra dé thu thap y kién chi tiét tir nguoi tham gia vé sy danh gia, can nhac va y dinh su
dung M-learning trong viéc day va hoc tiéng Anh. Bay chu dé dugc ma hoa tir bay cau
tra 10i ciia nguoi duoc phong van theo 7 ndi dung nho lién quan chu dé nghién ctru: sy
so hitu, khai niém, chi phi, trang thiét bi, sy hitu dung, kha nang thich tng va sy tan
thanh.

3.4.3. Quan sdat lop hoc



Noi dung ctia cudc quan sat dugc chia thanh ba phan dé diéu tra tinh trang so hitu

thiét bi di dong cua giang vién va sinh vién EFL (1) véi 5 y kién quan sat, (2) kha ning

st dung thiét bi di dong véi 2 ¥ kién quan sat va (3) muc dich str dung thiét bi di dong

dé hoc tiéng Anh trong 16p hoc tiéng Anh véi 12 ¥ kién quan sat.

3.5. Quy trinh thu thap dir liéu

3.5.1. Nghién civu thi diém

3.5.2. Nghién ciru chinh
3.6. Phan tich dir li¢u

3.6.1. Phén tich dit liéu dinh lwong
Béang 3.2. Phén tich dir li€u dinh lugng

Ngudn dir liéu va 2 yéu tb

viéc day va hoc tiéng Anh la
nhu thé nao?

3. Cac giao vién EFL ¢ Truong
dai hoc san sang vé nhan thtrc
vé kha nang sir dung M-learning
trong giang day tiéng Anh ¢
muc do nao?

4. Sinh vién EFL cua truong dai

Béang hoi chinh Phan tich
1. Nhan thtre cua gido vién EFL Microsoft
O truong dai hoc vé M-learning Nt A Excel:
trong Vigéc day va hoc tiéng Anh Phan 1: Thong tin chung tabulating
|a nhu thé nao? numbers
2. Nhan thtrc ctia sinh vién EFL | Phan 2: Thai d6 cua ngudi ding
dai hoc vé M-learning trong EFL déi véi viéc sir dung cong | Statistical

nghé di dong (ATU)

Phan 3: Kha nang sir dung cong
ngh¢ di dong cua nguoi dung
EFL (M)

Phan 4: Nhan thitc sy hitu cia
cong nghé¢ di dong cua nguoi
dung EFL (PU)

Phan 5: Sy sin sang cua ngudi

Package for
Social Sciences
(SPSS) -
Cronbach
Alpha

- Mean scores,

S A A o < A L1a : .o | Standard
hoc san sang v€ nhén thirc vé kha | dung EFL dé thich nghi véi Deviation
nang sir dung M-learning trong | nhimg thay d6i khong ngimg
viéc hoc tiéng Anh ¢ muc dO | cua cong nghé di dong hién dai
nao? (WAC)
3.6.2. Phan tich dinh tinh
3.6.2.1. Phdn tich phong vin siu
3.6.2.2. Phan tich quan sdt lop hoc
Bang 3.3. Phan tich dir li€u dinh tinh
A yas  ren Nguon A A 1o Cac muc | Thu thap
Cau hoéi nghién ciru dit ligu 4 yéu to chinh duwge ma héa | dir liéu
1. Nhan thirc ctia gido vién (1) Thai do dbi -Susdhiru | Banh gia
EFL ¢ truong dai hoc vé v6i viée st dung | - Khai niém | vé ban
M-learning trong viéc day Phén cong ngh¢ di - Chi phi ghi &m
va hoc tiéng Anh la nhu thé | & 3 dong (ATU) - Sy tan thanh | cac cudc
nao? van sau (2) Kha nang sir | - Trang thiét | phong
2. Nhan thirc cua sinh vién dung cong nghé | bi van sau
EFL dai hoc vé M-learning di dong (M) - Su hitu dung




trong viéc day va hoc tiéng (3) Nhan thie Sy | - Kha ning sir

Anh 13 nhu thé nao? hiru ich ctia cong | dung

3. Cac giao vién EFL ¢ ngh¢ di dong

Trudng dai hoc san sang vé (PU)

nhan thirc vé kha nang st (4) Su san sang . . ]

dung M-learning trong thich nghi voi sy | Linh hinh s6-

giang day tiéng Anh ¢ mic thay doi khong hlfu thict bj di

do nao? Quan sat | ngung cua cong dKthqg’ .. | Ghicha
4. Sinh vién EFL ctia truong 16p hoc ngh¢ di dong hi¢én a nang su tr phiéu
dai hoc sin sang vé nhan dai (WAC) dung, ; ) quan sat
thirc vé kha ning sir dung Muyc dlc{? su

M-learning trong viéc hoc d?-m% thiét bi

tiéng Anh ¢ murc d nao? di dong

3.6.3. Summary of data analysis
Mixed-methods
Quantitative J Interpretation
Research
instruments 4 key factors:
N ATU, M, PU, WAC
TA Questionnaires : : : Answer )
PEOU ATU: cc_Jncept_lon+agreem_ent, Research Readiness
- In-depth [ II:\’/IL-J'n::z?]ICpEUIa}Uon +expend|t.ure, questions on M-
SV - : ptlon_+useful_ness, _ 12 3. 41 learnin
WAC:ownership+manipulation| /™ < 9
abservations| [T (ATU), (M), (PU) (WAC):
Ownership, manipulation,

purpose of use

Hinh 3.2: Phan tich dir li€éu nghién ctru

3.7. D0 tin cay va tinh hop 1€
3.8. Pao dirc nghién ciru
3.9. Tém tit Chwong 3

CHUONG 4: KET QUA NGHIEN CU'U

Data analvsis

Quantitative
(SPSS)

—a__
Mixed-methods

L
Trianaulation
-

Quialitative

(coding)

—

Questionnaire
data analysis

In-depth interview
data analvsis

Classroom observation

data analysis

/r/
[ 1
Attitudes toward | Manipulation Perceived Willingness to adapt to
the use of MD (M) usefulness (PU) constant changes of
(ATLN mobile technoloav (WAC)

Discussion



Hinh 4.1. M hinh phan tich dit liéu va nhirng diém méi

4.1. Phan tich dix liéu
4.1.1. Két qua tir bang cdu héi
4.1.1.1. Thong tin chung cua giang vién va sinh vién EFL

Bing 4.1. HO so ciia ngudi tra 10i

Sinh vién EFL | Giéing vién EFL D6 1w K;?gn';g;‘;im
(N=300) (N=69) ' 155 nim)
Gigi _ _ ]

o i i 0| 35| 45|55 62|10 |20 |30 | 40
Nam | 157 | 523% | 12 | 173% | 2 | 5 | 2 | 3 |4 |3 | 3 | 2
N& | 143 | 47.7% | 57 | 826% |12 |18 |17 |10 |6 |25 |21 | 5

4.1.1.2. Tinh hinh s6 hitu thiét bi di déng ciia gidng vién va sinh vién EFL

Bang 4.2. Tinh hinh sé hiru thiét bi di dong ciia giang vién va sinh vién

EFL
Sinh vién EFL Giang vién EFL
Thiét bi di S6 lwong Phan trim tinh S6 lwong Phan trim tinh
dong nguwoi tham | hinh sé hiru thiét | ngwoi tham hinh sé hiru
gia bi di dong gia thiét bi di dong
Dién thoai 300 100% 69 100%
thdng minh
Laptop 265 88.3% 24 34.8%
May tinh 78 26% 18 26%
bang
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4.1.1.3. Thong ké dg tin cdy bang hoi gidng vién va sinh vién EFL




Bang 4.3. Thong ké dd tin cdy cho tirng phan bang héi ciia giang vién va sinh vién

EFL
Phin Chi s6 Cronbach’s Alpha | S6 lwong phat biéu
Phan 2 .895 19
Phan 3 821 12
Phan 4 856 13
Phin 5 871 15
Bing 4.4. Thong ké dd tin ciy bang ciu héi ciia giang vién va sinh vién EFL
Bang hoi Chiso ’s;(;]l;bach’s S6 lwong phat biéu
Cua giang vién EFL 812 59
Cua sinh vién EFL 812 59

Biang 4.5. Tong hop diém trung binh ciia bang héi ciia giang vién va sinh vién
EFL

S6 trung binh
i (mean scores)
Sections Ging Sinh
vién vién
Phan 1: Théi d6 cta giang vién va sinh vién EFL d6i voi viéc
sir dung cong nghé di dong trong viéc day va hoc tiéng Anh | 3.95 3.86
(ATU)
Phan 2: Kha ning st dung cong nghé di dong cua giang vién va 376 401
sinh vién EFL trong viéc day va hoc ticng Anh (M) ' '
Phan 3: Nhan thirc cua giang vién va sinh vién EFL vé su hiru
ich cua cong nghé di dong ddi véi viée day va hoc tiéng Anh | 3.21 3.69
(PU)
Phéan 4: Sy sin sang thich nghi véi sy thay doi khong nging
cua cong nghé¢ di dong hién dai cua giang vién vasinh vien EFL | 3.74 3.87
ddi vai viee day va hoc tiéng Anh (WAC)

Bang 4.5 cho thiy tat ca cac phan cta bang hoi cua ca giang vién va sinh vién
EFL déu dat gia tri trung binh cao, cho thiy su dong tinh cao ctia ca hai nhom giang
vién va sinh vién tai cac phat biéu trong mdi phan. Khong c6 nhiéu su khac biét trong
tat ca cac yéu tb ngoai trir kha ning st dung thiét bi di dong dé hoc tiéng Anh, trong d6
gia tri trung binh (mean) cta cau tra 101 tir gidng vién dat 4,01 trong khi mean chi dat
3,76 ddi véi sinh vien..

Bing 4.14. Mot miu T-Test bang ciu héi ciia giang vién EFL (N = 69)

) ] Giatri . .
Cé4c phan Catt):ig:at trung binh S'g(' (3ét|3|el;ad) Két qua
(Mean) P
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Statement 1 | 3.8551 .000 Statically significant
Statement 2 | 3.9420 .000 Statically significant
Statement 3 | 3.8406 .000 Statically significant
Statement 4 | 3.9130 .000 Statically significant
Statement 5 | 4.0435 .000 Statically significant
o Statement 6 | 4.1159 .000 Statically significant
Thai do cia | gatement 7 | 4.0725 .000 Statically significant
Eléﬁgd\f'.en,. Statement 8 | 3.8406 .000 Statically significant
e s {;’ Id:ﬁl Statement 9 | 3.8696 .000 Statically significant
50 g nghé dgl Statement 10| 3.8841 .000 Statically significant
dong tr ong Statement 11| 4.2174 .000 Stat!cally s!gn!f!cant
ice day tiéng Statement 12| 4.0145 .000 Statically significant
Anh Statement 13| 3.8551 .000 Statically significant
Statement 14| 3.8551 .000 Statically significant
Statement 15| 4.2464 .000 Statically significant
Statement 16| 4.1304 .000 Statically significant
Statement 17| 4.0725 .000 Statically significant
Statement 18| 3.4928 .000 Statically significant
Statement 19| 3.2174 .001 Statically significant
Statement 20| 4.2319 .000 Statically significant
Statement 21| 4.2464 .000 Statically significant
. . |Statement 22| 4.2174 .000 Statically significant
Kha nang st | gyarement 23| 4.1594 .000 Statically significant
duﬁ% (clpgg Statement 24| 4.3478 .000 Statically significant
‘;ﬁae i éln Q\l;igén Statement 25| 4.1739 .000 Statically significant
EFLgtro r;gg Statement 26| 4.1304 .000 Stat!cally s!gn!f!cant
vice day tiéng Statement 27| 4.0580 .000 Stat!cally s!gn!f!cant
Anh (M) Statement 28| 4.0435 .000 Statically significant
Statement 29| 4.0290 .000 Statically significant
Statement 30| 3.9565 .000 Statically significant
Statement 31| 4.1884 .000 Statically significant
Statement 32| 3.5652 .000 Statically significant
Statement 33| 3.9710 .000 Statically significant
... |Statement 34| 3.9420 .000 Statically significant
Nhan thitc cual giatement 35| 4.0870 .000 Statically significant
%ﬁﬁg \f'el: Statement 36 | 4.0000 .000 Statically significant
hit 1’:;1 iu a Statement 37| 4.0580 .000 Stat!cally s!gn!f!cant
cong nghé di Statement 38| 3.9565 .000 Stat!cally s!gn!f!cant
dong dbi v6i Statement 39| 4.0435 .000 Stat!cally s!gn!f!cant
vice hoc tiéng Statement 40| 4.0580 .000 Statically significant
Anh Statement 41| 2.8841 465 Statically not significant
Statement 42| 2.7101 .065 Statically not significant
Statement 43| 3.0145 921 Statically not significant
Statement 44| 3.1159 432 Statically not significant
Statement 45| 4.0145 .000 Statically significant
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Su san sang | Statement 46| 3.7826 .000 Statically significant
thich nghi voi | Statement 47| 4.0290 .000 Statically significant
su thay do1 | Statement 48| 4.0290 .000 Statically significant
khong ngung | Statement 49| 4.1014 .000 Statically significant
ctiia cong ngh¢| Statement 50|  4.0290 .000 Statically significant
di dong hién | Statement 51| 4.0580 .000 Statically significant
dai cua giang | Statement 52| 3.7826 .000 Statically significant
vien EFL doi | statement 53| 4.0725 .000 Statically significant
voivice day | Statement 54| 4.0290 .000 Statically significant
vahoctiéng | siatement 55| 3.9565 .000 Statically significant
Anh Statement 56| 4.0580 .000 Statically significant

Statement 57| 4.0145 .000 Statically significant

Statement 58| 4.0580 .000 Statically significant

Statement 59| 4.0725 .000 Statically significant

Tai bang 4.14, nhan thiic cua giang vién EFL vé tat ca cac phan cta bang hoi déu
dugc tan thanh dang ké ddi véi viéc st dung cong nghé di dong trong viéc day va hoc
tiéng Anh. Tat ca cac két qua ctia cac phat biéu cho thdy gia tri trung binh déu 16n hon
3 (mean> 3) va gia tri p <0,05. Tuy nhién, cac cau 41, 42, 43 va 44 chi dat mean <3 va
ching khong ¢6 ¥ nghia thong ké. Piéu nay cho thay rang Giang vién khong dong y
rang chi phi phuc vu cho viéc day tiéng Anh qua cong nghé di dong 13 tén kém ma con
nhan ra riang rat dang duoc chi tién cho mot phwong thire giang day tiéng Anh hitu ich

va tién loithong qua viéc chon 6 khéng dong v tai cdu tra 1i ciia ho tai 4 cau phat biéu

14

nay.
Bang 4.15. Mot miu T-Test vé bang cau héi ciia sinh vién EFL (N = 300)
, , Giatri : .
Cac phan Cat():_g)hat trung binh Sig. (Z-ﬁalled) Két qua
ieu (Mean) (p value)

Statement 1 3.7067 .000 Statically significant
Statement 2 3.7667 .000 Statically significant
o Statement 3 | 3.7433 .000 Statically significant
Thai do cia | gratement 4 | 3.8267 .000 Statically significant
SI’E'EE \é';e,n .. | Statement5 | 3.8700 .000 Statically significant
Lo ldvm Statement 6 | 4.0233 .000 Statically significant
Zglc S: hl'énc‘%i Statement 7 | 4.0200 .000 Statically significant
déni tr% n'g Statement 8 | 3.8133 .000 Stat?cally s?gn?f?cant
ice day tiéng Statement 9 3.8067 .000 Stat!cally s!gn!f!cant
Anh Statement 10| 3.9200 .000 Statically significant
Statement 11| 4.1533 .000 Statically significant
Statement 12| 4.0433 .000 Statically significant
Statement 13| 3.8167 .000 Statically significant




Kha nang su
dung cong
ngh¢ di dong
cua sinh vién
EFL trong
viéc day tiéng
Anh (M)

INhan thirc cua
sinh vién EFL
vé sy hitu ich
cua cong ngh¢
di dong d6i
vO1 viéc hoc
tiéng Anh

Su san sang
thich nghi v&i
su thay d6i
khong nging
cua cong nghé
di dong hién
dai cua sinh
vién EFL déi
Vol viée day
va hoc tiéng
Anh

Statement 14
Statement 15
Statement 16
Statement 17
Statement 18
Statement 19
Statement 20
Statement 21
Statement 22
Statement 23
Statement 24
Statement 25
Statement 26
Statement 27
Statement 28
Statement 29
Statement 30
Statement 31
Statement 32
Statement 33
Statement 34
Statement 35
Statement 36
Statement 37
Statement 38
Statement 39
Statement 40
Statement 41
Statement 42
Statement 43
Statement 44
Statement 45
Statement 46
Statement 47
Statement 48
Statement 49
Statement 50
Statement 51
Statement 52
Statement 53
Statement 54
Statement 55
Statement 56
Statement 57
Statement 58

3.8000
4.0067
4.0433
3.8767
3.1070
4.0033
4.0967
4.0167
4.1267
4.1033
4.1833
3.9933
4.0433
3.8900
3.9533
3.9300
3.8533
4.0100
3.5400
3.7767
3.8367
3.9600
3.8667
3.9200
3.8867
3.9100
3.9800
2.6933
2.3733
2.3867
2.3033
3.8667
3.6867
3.8500
3.8733
3.9200
3.9067
3.9733
3.7700
3.9133
3.9100
3.8433
3.9133
3.8967
3.8567
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.000
.000
.000
.000
.001
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.060
461
.068
191
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000
.000

Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically not significant
Statically not significant
Statically not significant
Statically not significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant
Statically significant




| | Statement 59| 3.9667 | .000 | Statically significant |
Bang 4.15 thé hién thai do va hanh vi cia nguoi hoc EFL trong 4 phan cila bang

hoéi. Diém trung binh cua tat ca cac phat biéu gan nhu 16n hon 3 va gia tri p < 0,05. Tuy
nhién, ciing giéng nhu giang vién, cac cau 41, 42, 43 va 44 c¢6 mean < 3, diéu nay cho
thay sinh vién EFL khong dong ¥ rang chi phi cho viéc hoc trén thiét bi di dong 1a dat
d6 mic du bdn phat biéu nay khong c6 y nghia thong ké. Nhin chung, két qua cua cac
cau hoi trong bang hoi danh cho sinh vién déu c6 ¥ nghia thdng ké; nhu vy, ngudi hoc

tich cuc ung ho viéc str dung cong nghé di dong trong viéc day va hoc tiéng Anh.

4.1.2. Phén tich dit ligu phong vin siu
Mot sb cau tra 11 cau hoi phong van (CHPV) duoc liét ké dudi day:

Gidng Vvién: Toi s¢ hitu mot so thiét bi di déng cam ing, bao go”‘,m mot Laptop
HP, 1 iPhone 8, 1 iPhone 11 va 1 MacBook Apple. Chiing cd thé ket noi mang khong
day rat tot. )

Sinh vién: T6i 56 hitu mot chéc dién thoai thong minh Samsung Galaxy 10, mot
iPad Apple. Ching déu la thiet bi cam ing va co thé két noi voi mang khong ddy rdt on.

Gidng vién: TOi hoc tieng Anh qua thiet bi di dong trong thoi gian ranh cia
t6i. T6i thuong doc cdc bdi bdo tiéng Anh tir BBC hodc CNN, xem video trén YouTube
hodic kiém tra 16i chinh ta ngiv phap qua ving dung Grammarly trén iPhone ciia minh.

Sinh vién: Hoc tdp trén thiét bi di déng giup 10i cé thé hoc tiéng Anh tai nha
trén thiét bi di dong cua toi. Toi da tai xuo”'ng mot s6 ung dung de giup toi cai thién von
tir vieng va cdach phat am tiéng Anh ciia minh.

Gidng vién: Hau hét moi nguoi déu sé hivu mét sé logi thiét bi di dong. Chi phi
Wi-Fi va tai liéu hoc tap online khodng 200.000 dong/thang la khéng ddt. Téi san sang
trd phi nay dé nho céng nghé di déng hé tro viéc day tiéng Anh ciia minh.

Sinh vién: Toi nghi nhitng chi phi danh cho M-learning khéng ddt va kha phu
hop véi tiii tién ciia sinh vién. Téi san sang sik dung M-learning va sé thanh toan chi phi
cho thiét bi di dong va tai liéu truc tuyén.

Giang vién va sinh vién EFL déu nhan ra ré‘mg viéc st dung thiét bi di dong rat

don gian, ho c6 thé hoan thanh coéng viéc day va hoc nhanh chong va tu giai quyét cac
16i k¥ thuat trén thiét bi di dong cua ho ma khong can hd trg caa nhan vién ky thuat. Ho
cling kha tu tin vé kha nang st dung thiét bi di dong dé phuc vu viéc day va hoc tiéng
Anh. Vi¢c van dung cac thiét bi di dong thong minh dé day va hoc tiéng Anh dudi hé
thong mang Wi-Fi khong khién ho t6n kém va anh huong kinh té. Hon nita, ho c6 thé
thich Uing tot voi nhirng thay ddi lién tuc cua cong nghé¢ hién dai b.%mg von kién thirc va
kinh nghi¢m thao tac cong nghé.
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4.1.3. Phdn tich dir liéu quan sat l6p hoc

Tir cac quan sat 6 thé két luan rang tat ca nguoi dung EFL déu sé hiru it nhat
mot thiét bi di dong. Giang vién va sinh vién déu co thai do rat tich cuc ddi véi viée day
va hoc tiéng Anh qua cong nghé di dong. Ngoai ra, ho tu tin vao kha ning thao tac thiét
bi di dong ctia minh va c6 thé ty xir Iy cac 161 k§ thuat ma khong can hd trg. Thiét bi di
dong duoc dung dé day va hoc tiéng Anh tai 16p va ching dugc danh gia 1a cong cu hiru
ich dé phuc vu cho cong tac gido duc Anh ngit cta thay va trd EFL.
4.2. Thao luan

Mixed-methods

QuantitativeJ L Qualitative
(SPSS) Triangulation (coding)

- ] ~

Questionnaire | In-depth interview Classroom

data analysis data analvsis observation
I ]
Attitudes Manipulation Perceived Willingness to adapt to
toward using (M) usefulness (PU)| constant changes of
of MD (ATU) MT (WAC)
TAM (PEOU, PU)| ATU| M| PU |[WAC
—_—— ———
[ 1
Perceptions on | Manipulation on mobile technology
M-learning in English teaching & learning
4 L

EFL teachers’ and students’ readiness for M-learning

Hinh 4.2. M6 hinh phén tich dir liéu

4.2.1. Nhin thirc ciia gidng vién va sinh vién EFL vé M-learning trong vigc
day va hoc tiéng Anh

Nghién ctru nay duoc thyuc hién tén nén tang khung ly thuyét duoc thiét 1ap boi
Mo hinh Chap nhan cong nghé (TAM) (Davis, 1986) v6i hai thanh t6 quyét dinh 1a cam
nhan sy hitu ich cia cong nghé (PU) va nhan thic su dé dang sir dung cong nghé (PEOU)
trong viéc day va hoc tiéng Anh ciia giang vién va sinh vién EFL. Nhin chung, giang
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vién va sinh vién EFL da sin sang dé str dung cong nghé di dong két hop vao viéc day
va hoc tiéng Anh cai ma duoc khing dinh qua thai d6 tich cuc ung ho M-learning va
kha ning st dung thanh thao thiét bi di dong dudi hé théng mang khong diy cua ho.

4.2.1.1. Nhdn thirc cua gidng vién va sinh vién EFL vé M-learning trong viéc day
va hoc tiéng Anh

Ca hai nhém giang vién va sinh vién EFL déu tan thanh sy hitu ich cua thiét bi di
dong trong viéc hé tro viée day va hoc tiéng Anh cta ho. Piéu nay khéng dinh su chép
nhan manh mé& cua ho déi v6i M-learning trong 16p hoc..

4.2.1.2. Kha néng sir dung thiét bi di dong ciia giang vién va sinh vién EFL trong
viéc day va hoc tiéng Anh

Két qua nghién ciru cho thdy ca hai nhom giang vién va sinh vién EFL déu thé
hién sy tu tin cua ho trong vié¢c sir dung va thao tac cac thiét bi di dong va tu xtr Iy cac
16i k¥ thuat trong qua trinh str dung.

4.2.1.3. Nhdn thirc ciia giang Vién va sinh vién EFL vé sw hitu ich ciia M-learning
trong viéc day va hoc tiéng Anh

Céc két qua mai cia ludn 4n minh chtng rang giang vién va sinh vién EFL khong
c6 nhén thire tiéu cuc vé viée sir dung thiét bi di dong trong viéc day va hoc tiéng Anh.
Nguoi day va ngudi hoc vitng niém tin véi thiét bi di dong gitra hé théng mang Wi-Fi
vi ho nhin nhan thiét bi di dong nhu nhirng cong cu hitu dung va tién lgi co thé hd tro
viéc day va hoc moi lic moi noi.

4.2.1.4. Sw san sang ciia giang vién va sinh vién EFL dé thich iing véi nhitng thay
doi khéng ngieng ciia cong nghé di déng

Két qua nghién ctru cho thay rang ngudi ding di nhéan thire dugc nhitng khé khin
ctia nén gido duc trong bdi canh hién tai v6i cac giai phap chinh dén nhat dinh. Qua do,
ngudi tham gia thé hién muic do nhan thirc va sin sang thich nghi véi nhiing thay doi
lién tuc cia cong nghé di dong cling nhu ho ludn sin sang hoc hoi va trai nghiém nhiing
thir thach méi tir cudc cach mang cong nghé 4.0.
4.3. Sw siin sang cia giang vién va sinh vién EFL ddi véi M-learning trong viéc day
va hoc tiéng Anh

Nhin chung, két qua cho cau hoi nghién ctru dau tién lam ndi bat sy ung ho cua

giang vién ddi voi viée st dung thiét bi di dong gitra mang ludi Wi-Fi trong giang day
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tiéng Anh. Do cac tinh ning hién dai, tién ich cta cc cong cu khong day, giang vién
EFL nhén thay ho d3 sin sang dé tich hop vao viéc giang day tiéng Anh.

Pé tra 10i cho cau hoi nghién ctru sé 2, sinh vién EFL ty tin vao viéc st dung
cong nghé di dong trong méi trudng Wi-Fi dugc trang bi tot. Ho ludn 6 thai do tng hd
tich cuc d6i voi viée sir dung thiét bi di dong dé hd tro viéc hoc tiéng Anh.

Dit liéu nghién ctru da tra 10i cho cau hoi nghién ctru 3, giang vién EFL di san
sang su dung M-learning & phuong dién nhan thirc va thuc hanh sir dung cong nghé di
dong véi kha ning thao tac thuan thuc va sy sin sang thich tng v6i nhiing thay ddi
khong luong cua cong nghé hién dai d6i voi viée day tiéng Anh.

Cudi cing, nghién ctru dd nd luc tra 101 cau hoi nghién ciru s6 4. Dir lidu tir cac
cong cu nghién ctru chimg minh sy sin sang sir dung M-learning cua ngudi hoc EFL tir
nhan thire dén thuc hanh trong viéc hoc tiéng Anh trong giita ky nguyén cach mang cong
nghé 4.0 thong qua su hd tro tir thiét bi di dong. Sinh vién to ra ung hd va niang dong ddi
v6i M-learning bang kha ning st dung céng nghé thanh thao tir thao tac thanh thao dén
ty than xur Iy cac 16i k§ thuat trén thiét bi di dong.

4.4. Tém tat Chwong 4
CHUONG 5: KET LUAN VA KHUYEN NGHI
5.1. Tom tit cac két qua chinh

Luan 4n da tim ra cau trd 161 thoa dang cho 4 cau héi nghién ctru: (1) Nhan thuce
clia giang vién EFL tai truong dai hoc vé M-learning trong viéc day va hoc tiéng Anh Ia
nhu thé nao (2) Nhan thtc cta sinh vién EFL dai hoc vé M-learning trong viéc day va
hoc tiéng Anh 1a nhu thé nao? (2) Cac gi4o vién EFL ¢ truong dai hoc da sin sang vé
nhan thtrc kha ning dé st dung M-learning trong giang day tiéng Anh & muc do niao?
va (4) Sinh vién EFL cua truong dai hoc d sin sang vé nhan thic kha niang str dung M-
learning trong viéc hoc tiéng Anh ¢ mirc d6 nao?

Dit liéu tir phuong phap hon hop st dung bang cau hoi, phong van va quan sat
16p hoc cho thiy rang vé nhan thirc, nguoi day va nguoi hoc EFL nhin nhan M-learning
la mGt mo hinh hiru ich cho viéc day va hoc tiéng Anh. Ho danh gia cao su tién tich cua
cac thiét bi di dong dudi mang ludi mang khong day. Dir lidu tir bang cau hoi, phong
van va quan sat 16p hoc noéi chung cho thay sy sin sang cila giang vién va sinh vién EFL

0 ca hai phuong dién la trong nhan thuc va thuc t€ cling nhu mirc do san sang doi véi
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M-learning ca vé thai do va kha ning sir dung cong nghé di dongtrong viéc day va hoc
tiéng Anh.
5.2. Cac khuyén nghi tir ludn 4n

5.2.1. Poi vdi nha quén Iy gido duc

Céc co so gido duc nén to chiic cac dot tap huan cho giang vién vé cach sir dung
va tich hop cong nghé di dong trong 16p hoc, bao gdbm cac kha ning sir dung cong nghé
trong 16p hoc, ciing nhu cac tmg dung c6 sin trén thiét bi di dong thong minh. Bén canh
d6, su hop tac giita trudng dai hoc va cic bo phan c6 chuyén mén vé cong nghé thong
tin hoic cac ngudn luc bén ngoai c6 thé nghién ctru phat trién cac tng dung trén thiét bi
di dong danh riéng cho cac khoa hoc ma c6 thé duogc sir dung trong céac 16p hoc, trong
chuong trinh gido duc néi chung.

5.2.2. Doi véi gidng vién

Két qua tir luan an khang dinh giang vién EFL nhén thay sy can thiét va hitu ich
ciia M-learning. Nguoi day da sin sang dé sir dung thiét bi di dong dé day tiéng Anh va
ho c6 kha ning thich (mg v&i nhitng thay doi lién tuc cua cong nghé di dong. Do do,
thiét bi di dong nén duoc st dung dé hd tro cac bai giang trén 16p ciing nhu huéng dan
lam bai tap va cac nhiém vu hoc tap, dién dan hoc thuat va cac hoat dong khac nham
xay dung mot moi truong hoc tiéng Anh linh dong va hiéu qua. Viéc st dung thiét bi di
dong dé hoc tiéng Anh can dugc khuyén khich va duy tri nham phat trién viéc hoc tap
tu chu khong chi cho ngudi hoc ma con cho ca giang vién.

5.2.3. Danh cho sinh vién

Nguoi hoc tét hon nén thuong xuyén cap nhat cac chic ning thong minh cua
thiét bi cua ho dé lam giau kién thtrc va kinh nghiém sir dung cong nghé ctia minh dé
thich Gmg t6t v6i nhitng thay d6i khong luong cta cong nghé di dong tdi tin. Quan trong
nhat, viéc sir dung cong nghé di dong trong viéc hoc tiéng Anh nén duoc coi 13 phuong
phap tiép can hoc tap hiéu qua chu yéu theo D& an Ngoai ngit Qubc gia (NFLP) 2025.
5.3. Khuyén nghi cho nghién ctru trong twong lai

Céc nghién ctru trong tuong lai nén thyc hién trén nhiéu truong dai hoc, co so
giao duc va can nhéc su khac biét dya trén dia ly, tai nguyén co thé cap nhat vao cong
tac dao tao cong nghé cho giang vién nham phat hién tiém nang phong phiti hon cuia cong

nghé méi ctia M-learning trong viéc day va hoc tiéng Anh. Céc cong trinh khoa hoc tiép
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theo nén dugc thyc hién trén ca khach thé 1a ngudi hoc di tét nghiép, cling nhu can so
sanh quan diém cua sinh vién dai hoc va sau dai hoc. Mot huong khac, cac nghién ctru
sap tOi Nén tap trung vao nghién ctru img dyung trén thiét di dong dugc st dung trong 16p
hoc bdi ngudi day va nguoi hoc. CAc tinh ndng ctia cong nghé hién dai va tac dong cua
viéc su dung thiét bi di dong cua ca nhan c6 anh hudng thé nao dén viéc day va hoc
tiéng Anh ciing can dugc quan tAm.
5.4. Han ché ciia luin 4n

DAu tién, han ché cua luan an 1a khong thu thap dir li¢u tir sinh vién EFL & tat ca
cac bac hoc hodac sinh vién chuyén Anh hoac ddi tuong khac ma chi tap trung vao dbi
tuong sinh vién EFL nam tha hai & bac dai hoc. Thir hai, chi c6 59 phat biéu duge dua
vao bang hoi, nén thong tin thu thap c6 thé chua du sau vé cac tng dung hoc tap trén
thiét bi di dong. Ngoai ra, chi c6 7 cau hoi phong van dé khai thac sau y kién cta nguoi
tham gia. Cudi cung, chi ¢6 19 muc dugc sap xép trong mdi phiéu quan sat 16p hoc dé
ghi nhan lai tinh hinh s& hiru thiét bi di dong thuc té, muyc dich va nang luc st dung cong
ngh¢ di dong cua giang Vvién va sinh vién EFL trong 16p hoc ma chua quan sat dugc

nhiéu chi tiét hon bén ngoai 16p hoc lién quan dén muc dich cta nghién ctu.
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