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CHAPTER 1. INTRODUCTION

1.1. Background context of the study

In order to improve the English proficiency level of its citizens in the
context of regional and global economic integration, the Vietnamese
authorities have made different efforts to improve the English proficiency
level of its citizens (Hoang Yén Phuong & Tran Thi Thanh Quyén, 2021)
by promoting English language education and conducting various
educational reforms with the implementation of the National Foreign
Language Project and adaptation of the Common European Framework of
Reference for Languages (CEFR) for Vietnamese context - The Vietnam
Six-levels of Foreign Language Proficiency Framework (KNLNNVN for
short). At tertiary level, university non-English major graduates are
expected to reach Level Bl in the CEFR or Level 3 in the Vietnamese
version of the CEFR (VSTEP). However, only one in five non-English
major students could achieve B1 level (equivalent to level 3 VSTEP) in
2015 (Foley, 2019) due to the large class size with mixed level of English
proficiency, and reading skill is often taught with a traditional approach
which does not put emphasis on interactive activities. Exploring the effect
of strategy instruction in helping students improve their reading skill is
therefore worth investigating.

1.2. Rationale of the study

Regarding the teaching of English reading for non- English major
tertiary students, the time allotted for this skill is still limited since it is taught
integratedly with the other three skills in the course. Moreover, with the tight
allotted time in the adopted CEFR-aligned curriculum for the English Level 3
course, approximately 45 periods of instruction and 135 periods of self-study
for a learner to achieve this level is questionable; since it is suggested that
from 350 to 400 hours of instructions are needed for a learner to achieve B1
Level (Desveaux, 2013). MOET’s learning outcomes requirement, hence,
becomes more challenging for non-English major students in Vietnam at the
moment. Finally, since MOET sets the learning outcomes for learners
independent of curricula and teaching materials, the burden on the shoulders
of teachers and students becomes heavier as they have to innovate all those
related domains to meet the new learning outcome.

Strategy instruction can support L2 reading development as it explicitly
introduces learners to strategic approaches to engage with reading and
provides extended opportunities for learners to practice using strategies in a
contextualized manner (Brevik, 2019; Newton et al., 2018). A substantial
body of research has found that awareness of reading strategies correlates
with better reading comprehension (Dabarera, Renandya & Zhang, 2014).
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The steering documents clearly state that training learners to be strategic in
their reading is likely to benefit EFL learners who are developing their
reading abilities to tackle academic demands at school. However, in an EFL
context, the majority of students are usually unaware of the strategies that
teachers apply when teaching reading (Amini, Alavi, & Zahabi, 2020). Also
it is unlikely that strategy instruction will make its way into language
classrooms unless teachers understand what to do (Goh, 2019). Hence, the
strategy instruction is worth implementing to equip students with knowledge
and application of reading strategies in their reading comprehension process.
In addition, English is a foreign language in Vietnam so most language
interactions take place within the classrooms only and reading is an important
skill that learners need to develop. Further, reading comprehension is an
important process involving different cognitive and metacognitive activities
that need exploring. As a result, in order to improve Vietnamese learners’
English reading comprehension, a comprehensive study on how learners
actually perform during their reading process is worth investing. The findings
from this study will contribute to the explanation of how Vietnamese non-
English major tertiary students process the English reading level B3 text in
three reading phases with the application of reading strategies. Also, it
attempts to figure out the students’ perceived improvements in reading
comprehension after strategy instruction.

1.3. Purpose of the study and research questions

The current mixed-method study focuses on exploring the reading
strategies that Vietnamese non- English major tertiary students employed the
EFL reading process. First, it seeks to gain an in-depth understanding of what
strategies that non-English major tertiary students use in reading English level
B1 texts. Specially, it investigates the strategies that these students use in three
different stages of reading process.

The study also aims to investigate possible effects of the explicit reading
strategy instruction on reading development. Specially, it seeks to find out the
difference in students’ awareness and use of reading strategies after the
intervention. It also aims to figure out the impact of strategy instruction on
students’ reading performance. The final aim is to identify students’
perceptions of such an intervention in their English reading skill. The findings
of the study are hoped to provide the solid ground on which methodological
and pedagogical implications can be made to supplement English teachers
with methodology, techniques, and procedures to implement the explicit
instruction in English classroom, to assist material writers in developing
English learning materials and to equip English learners with learning
strategies to enhance their learning autonomy. To be specific, this study seeks
to answer the following two main research questions:
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1. What strategies do Vietnamese non-English majored students use
in reading English level 3 texts before and after receiving explicit strategy
instruction?

2. What are Vietnamese non-English major students’ perceptions on
the explicit strategy instruction?

1.4. Scope of the Study

The primary goal of the present study is to explore the reading strategies
that are reported using in reading English Level 3 texts by Vietnamese non-
English major students at the home university in academic year 2020-2021. The
aspects looked into are what reading strategies that students reported using
before the strategy instruction, their change in strategy awareness and use after
the intervention. In addition, it attempts to pursue a possible link between EFL.
reading strategy instruction and students’ reading performance. It also aims to
find out the perceptions of the students on the effectiveness of reading strategy
instruction.

1.5. Significance of the study

It is hoped that the study findings are valuable in contributing to the
understandings of English classroom learning and teaching in both
theoretical and pedagogical aspects. Theoretically, it provides additional
literature of reading comprehension strategies and framework for strategy
instruction that are suitable for Vietnamese university students. Specifically,
the findings of the study contribute to knowledge of the way EFL college
students interact with the reading texts and how instruction can help English
learners with their reading performance.

Firstly, with the learning outcomes for college students, the demand for
English learning at this level has increased significantly. Numerous efforts have
been made to improve English proficiency among tertiary EFL learners in order
to meet the outcome requirements. Researching and exploring the strategies that
EFL students use in their reading comprehension process is of great importance
since it will provide insights into the way students interact with the reading text.

Secondly, exploring the extent to which strategy instruction can help
students perform in their reading test will better the understanding of the
benefits of strategy instruction on EFL students. Findings from the study will
help both teachers of English and EFL students in developing their strategy
repertoire to promote learners’ reading performance and autonomy.

The ultimate goal of the abovementioned suggestions for strategy
instruction is to improve non-English major students’ language proficiency and
equip them with appropriate learning strategies so that they can cope with
learning difficulties and achieve the CEFR B1 certificate as the precondition for
their university graduation being granted.

1.6. Structure of the study



CHAPTER 2. LITERATURE REVIEW

2.1. Definitions of the key terminology
2.2. Reading and reading comprehension in a second language (L.2)
2.2.1. Reading in a second language

In the present study, Grabe and Stoller (2013) definition of reading was
adopted as a working definition since it considers reading as a conscious and
unconscious thinking process in which the reader applies many strategies to
reconstruct the meaning that the author is assumed to have intended by
comparing information in the text to his or her background knowledge and
prior experience (Mikulecky, 2008). As reading is viewed as a dynamic
process not just a final product, it means that the process of reading calls for a
wide range of strategies of which most inefficient readers are unaware.
2.2.2. Reading comprehension in a second language

Therrien (2004, p. 255) defines reading comprehension as
“understanding, using, and reflecting on written texts, in order to achieve
one’s goals, to develop one’s knowledge and potential, and to participate in
society”. It is a process by which readers interact with written language to
extract and infer meanings (Habdk et al., 2019; Hellerstein & Yehezkel,
2017). In that sense, reading comprehension can be defined as a process of
using reader’s existing knowledge (schemata) to interpret a text in order to
construct meaning.
2.3. Processes in L2 reading

Many experts in reading have classified the models of reading into
different categories describing what happens when readers look at a text
and how readers process a text. These views are often grouped under three
different reading models named the bottom-up, the top-down and the
interactive ones.
2.4. Reading strategies
2.4.1. Definitions of reading strategies

The working definition of reading strategy for the present study can
be conceptualized as all the conscious actions that readers use to make
sense of what they read in the text for the purpose of achieving a
particular reading task or goal, which can be used in various ways
according to context and learner. In addition, “these actions may take
place prior to reading, during the reading process, or following a reading
task as will be made apparent when discussing the particular strategies
which pertain to reading” (Bedle, 2018, p. 13).
2.4.2 The role of reading strategies

The use of reading strategies appropriately may be of great help to
non-native readers because it can serve as an effective way of overcoming
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language deficiency and obtaining better reading achievement on
language proficiency tests (Zhang, 2008; cited in Shang, 2018). As
Oxford (1990) explained, strategies are the tools for active, self-directed
involvement that is necessary for developing communicating ability. In
short, reading strategies are tools which allow readers to be more actively
involved in reading.
2.4.3 Categorizations of reading strategies

The current study focus on investigating the EFL reading strategies which
are made up of three different divisions: problem-solving, global and support.
The definition provided here highlights some aspects of reading strategies:
Problem-solving strategies refer to the use of strategies when reading complex
parts of a text and require the use of devices and techniques to understand a
text. Global strategies involve outlining how to read and managing
comprehension. Metacognitive strategies were renamed as global reading
strategies and cognitive strategies as problem-solving reading strategies
(Mokhtari & Sheorey, 2002). As a result, the taxonomy of reading strategies by
Mokhtari and Sheorey (2002) was adopted.
2.5. Strategy instruction and EFL reading
2.5.1. Strategy instruction

Strategy instruction is “a method of direct and explicit teaching of
comprehension strategies in order to help students become more
proficient readers with the ability to apply a set of effective and research-
proven reading strategies to increase their understanding and thinking and
to monitor and repair their own comprehension.” (Lai, Tung, & Luo 2008,
pp- 155-156).
2.5.2. Rationale for the instruction

Strategy training comes from the assumption that successful readers
are characterized by better understanding and use of reading strategies
(Van Keer & Verhaeghe, 2005; Wu & Vackle, 2021). In contrast,
unsuccessful readers tend not to discover and employ efficient reading
strategies or techniques by themselves (Van Keer, 2004), and they may fail
in text comprehension due to lack of knowledge of reading strategies (Daly
et al., 2015; Underwood & Pearson, 2004). An intervention in the form of
explicit reading strategy instruction could be presumed to be effective to
help unsuccessful readers (Daly et al., 2015; Konza, 2006; Roberts et al.,
2013).
2.5.3. Explicit reading strategy instruction versus implicit reading
strategy instruction

Explicit instruction indicates that strategies should be introduced
systematically and explained clearly in observable instruction styles (Doughty
& Williams, 1998; Housen & Pierrard, 2006). Implicit instruction, on the
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other hand, is exemplified by experiential approaches that focus the learners’
attention by allowing them to respond to grammatical rules (Asiyaban et al.,
2020) which encourages students to think about the language and create their
own generalization of rules.
2.6. Description of the strategy instruction procedures
2.6.1. Strategy instruction models

According to Gauthier, Bissonnette and Richard (2013), explicit
instruction can be divided into three sequential steps: modeling, guided or
directed practice, and independent practice. Each of these steps is concerned
with different forms of knowledge (Paris, Lipson & Wixson, 1983). These
forms include declarative knowledge (knowing what), procedural knowledge
(knowing how), and conditional knowledge (knowing why).
2.6.2. Strategy instructional process

Following Gauthier, Bissonnette and Richard’s (2013) instructional
model, the instructional procedure includes three phases as follows:
modeling, guided practice and independent practice.
2.6.3 The framework and focus of the instruction

Table 2.1. Framework for reading strategies instruction

Global Strategies Local Strategies

Careful - Summarizing - Guessing meaning of word
reading from context

- Identifying the purpose of |- Scanning
Expeditious [reading - Search reading
reading - Previewing and Predicting |- Rereading

- Skimming

- Search reading

This framework adopted in current study involves careful reading
and expeditious reading, which also follows Khalif and Weir’s (2009)
model of reading and Carrell’s (1989) types of reading strategies.
According to Khalif and Weir (2009), careful reading refers to reading
slowly in order to extract complete meanings from the presented material,
whereas, expeditious reading or speed reading involves quick, selective,
and efficient reading to access desired information in a text.
2.6.4. Materials for the instruction

Materials for the intervention were designed with the explanation

of the instructed strategies and reading texts taken from two widely used
international textbooks, Solution by Tim Falla and Paul A. Davies (2014)
and Life by John Hughesand Paul Dummett (2016) and various websites.
Then the researcher integrated the activities with the three-step approach
to ESI based on those advocated by Winograd and Hare (1988) and others
to the reading texts.



2.7. Previous research on reading strategies
2.7.1 Descriptive research

Descriptive research into reading strategies aim to report what
strategies L2 learners use when reading a text has been conducted in
various settings and from different perspectives. The concerns of the
research have varied from the contexts, participants, affective
variables and learners’ differences in order to better understand how
learners interact with the reading texts. The majority of previous
studies have shown that learners employed different strategies in their
comprehension of the reading texts. The studies were conducted in
various language learning settings like ESL in the studies of Alsheikh
and Mokhtari (2011), Karbalaei (2010), Mokhtari and Reichard
(2004), Malcolm (2009), Qanwal and Karim (2014); Singhal (2006),
and EFL as in studies by D6 Minh Hung and V& Phan Thu Ngan
(2015), Gorsuch and Taguchi (2008), Karbalaei (2010), Poole (2009),
and Nguyén Thi Bich Thuy (2018). The participants are adults in
tertiary institutions and the contexts are in English classes. Findings
from these research show that both ESL and EFL learners employ
from metacognitive, cognitive, global, local and problem-solving
strategies in order to understand the reading texts.
2.7.2. Experimental research

A fair amount of research has been conducted to explore the benefits
of explicitly teaching learners how to apply foreign language strategies for
different skills in many ways. Oxford (1990a), Anderson (1991), Chamot
and O’Malley (1994), O’Malley and Chamot (1990), Cohen (1998, 2003,
2011), Greenfell and Macaro (2007), Rubin et al. (2007), and Zhang
(2008), among many others, have extensively argued in favor of strategy
training and offered evidence of its success

Medina (2011), Jafari and Ketabi (2012) and Enciso (2015) have
focused on the effectiveness of metacognitive strategy instructions on
reading comprehension in foreign language (FL) contexts. These
researchers have all found that strategy instructions help students develop
wider reading strategy repertoires, become more self-confident and this in
turn enhanced their motivation as well as their performance in reading.
Similar results were also found in studies carried out by researchers such
as Aghaie and Zhang (2012); Dabarera et al., (2014); Gulchiroy (2021);
Nguyen and Trinh (2011); Ramirez Montoya and Ochoa Vasquez (2016);
Takallou (2011).



The majority of studies have focused on the effectiveness of strategy
instruction (Boardman et al., 2017; Meyer, Wijekumar, & Lei, 2018;
Plonsky, 2011). Chinpakdee and Gu (2022) conducted a study to explore
the effect of SI on Thai EFL secondary school learners’ reading
performance and learners’ autonomy. The findings of this study depict
that there was a significant increase in the intervention class learners’
reading test scores and their enhanced strategic approaches to reading.
Nevertheless, not all studies showed the positive effects of strategy-based
instruction. Research by Mehrpour, Sadighi, and Bagheri (2012), and
Ballou (2012) suggested the opposite findings. Though strategy training
was supposed to raise students’ awareness of reading strategies, it was not
able to improve the students’ reading performance and score significantly.

Overall, the previous studies related to reading strategies and reading
ESI share two common points. First, methodologically, the studies
employed questionnaires, interviews, and pre/post-test to collect the data.
Secondly, the results of past studies show that both EFL/ESL teachers and
students are aware of the benefits of reading strategies in reading
comprehension performance and many of them have integrated the
strategy instruction in their classrooms to facilitate students’ reading
performance.

However, the majority of reviewed studies were carried out in
ESL/EFL learners' strategic reading from different first language
backgrounds (e.g. Chinese, Thai, Arabic, and French) and English majors,
there has been lack of evidence about reading strategy use by Vietnamese
EFL non-English major university learners. Moreover, to the researcher's
knowledge, most research in Vietnamese context focus on examining the
use of reading strategies in general and exploring the relationship between
the use of these strategies and learners’ reading performance and
outcome. There is little research on whether there exists an association
between strategy instruction and student reading strategy among
Vietnamese non- English major tertiary contexts.

Furthermore, while most previous experimental research focused on
the effects of reading strategy instruction on learners’ reading
performance, few studies explore students’ perceptions of strategy
intervention on reading comprehension improvement. For those reasons,
there is an urge to carry out research to examine further the role of
strategy use in reading comprehension especially in view of non-English
major tertiary students and in relation to the English level 3 reading texts
in order to improve students’ performance on reading tests and the
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expansion of their reading strategy repertoire. Based on the lack of
empirical research in this area, the present study aims to fill this gap by
addressing the issue related to identifying the differences in strategy use
after the instruction as well as the perceived improvements in terms of
learners’ awareness of reading strategy and use, their reading fluency and
comprehension, their motivation to read and confidence in reading after
the intervention for Vietnamese non-English major tertiary students.

2.8. Summary of the chapter



CHAPTER 3. RESEARCH METHODOLOGY

3.1. Research approach and research design
3.1.1. Research approach

The research approach of the present study is a mixed-method study
in which both quantitative and qualitative data are combined at all stages
of a research project, including data collection, data analysis and data
interpretation (Hashemi & Babai, 2013). By using both quantitative-
based questionnaire, qualitative-based semi-structured interview, and
learning reflections, the researcher can guarantee the validity of the
research by means of triangulation. Combining them results in researchers
building on strengths and minimizing weaknesses (Mackey & Gass, 2015)
which well suits the current research since both awareness and
perceptions are looked at and aimed to be explored in this particular
study.
3.1.2. Research design

To sufficiently address the research questions, a mixed-method
sequential embedded design (Mackey & Gass, 2015). It is a three-phase
sequential explanatory combined with an intervention design which starts
with quantitative data collection and data analysis. From the initial
findings of the quantitative phase, the researcher can identify the content
of the intervention. Then after intervention, quantitative data and
qualitative data collection were administered to collect to interpret the
results of the study.
3.2. Research Setting and Sample
3.2.1. Research Setting

Based on the overall purpose and the research design, the present study
carried out a case study at a regional university in Central Vietnam.
3.2.2. Participants

The participants in the present study was selected from an intact class
on the basis of being accessible or expedient. They were undergraduate
students majoring in different subjects except English from colleges and
faculties of the research site. They come from different regions all over the
country. They all learned English at high school before entering university.
Nevertheless, their English proficiency level varied considerably though
they were supposed to reach level 3 after the course. These students had
attended Al and A2 English courses before they enrolled on this course.
However, some students could take English level 3 courses even they did
not pass their previous courses; since the policy was made by the local
university to help students accumulate their language learning credits
continuously (7 credits in total) which includes three periods per week (on
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average) over three semesters. Accordingly, non-English-major students
must achieve Level 3 (Bl) in the adapted version of the CEFR upon
graduation.
3.2.3. The role of the researcher

Qualitative research is interpretative research, with the researcher
typically involved in a sustained and intensive experience with
participants (Creswell, 2014). My role in the study was a researcher and a
teacher teaching the participants in their English Level B1 course.
3.3. Research instruments

There were three types of research instruments utilized in this study:
questionnaires, informal interviews, and learning reflections.
3.3.1. Questionnaire

To achieve the desirable quantitative data for the study, a survey by
means of a thirty-eight item five- point Likert scale and seven- open-
ended item questionnaire was designed and applied.

Table 3.1. The questionnaire design

No of | Type of Focus
items | questions
Part 1 8 Closed | whether students employ previewing and
questions | predicting strategies before they read a text
Part 2 23 Closed | address the strategies that students might use

questions | while they read a text which include careful
reading, skimming, coping with unknown
words, applying language knowledge,
scanning or search reading and translating,
summarizing.

Part 3 7 Closed | Address the strategies that students might
questions | employ after they read the text, namely
summarizing, evaluation and supporting.

Total 38

3.3.2. Interview

In the present study, semi- structured and less formal interviews were
used to provide retrospective information on students’ recollections of the
strategies they have used for particular tasks since this type of interview can
be useful as an adjunct to supplement and add depth to other approaches in a
mixed- method design study (Adams, 2015).
3.3.3. Learning reflections

To have deeper understanding on how students perceive the
improvement after the instruction, learning reflection was used as a means
describing a recent experience and unpacking salient aspects (e.g., people,
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resources, activities) that affected semi-structured so in an ongoing manner
over time (Lutz & Paretti, 2019). Learners are able to record their
impressions or perceptions about learning, unconstrained by predetermined
areas of interest. Learning reflections can yield insights into language
learning process that may be inaccessible from the researcher’s perspective
alone (Mackey & Gass, 2015).
3.4. Research procedures

This research was designed in three phases namely pre instruction,
instruction and post instruction.
3.5. Data analysis

Data analysis was carried out with great care and consideration to
ensure the reliability and validity of the study. Quantitative and qualitative
findings are analyzed separately using different techniques.
3.5.1. Analysis of the questionnaire data
3.5.2. Analysis of interviews and learning reflections
3.6. Summary of the research methods
3.7. Ethical considerations
3.8. Validity
3.9. Reliability
3.10. Chapter summary
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CHAPTER 4. FINDINGS
4.1. Students’ reported use of reading strategies before the explicit
strategy instruction (ESI).
4.1.1. Overall use of reading strategies before strategy instruction
Table 4.1. Overall usage of reading strategy categories before
instruction (N=45)

Min Max M SD
Pre- reading strategies 2.00 4.63 3.35 57
(While- reading strategies 2.52 4.61 3.44 .50
Post- reading strategies 1.57 4.86 342 .81
Overall reading strategy use | 2.50 4.63 342 Sl

4.1.2 Pre-reading stage strategies use
4.1.3 While- reading strategies use before instruction
4.1.4. Post- reading strategies use before the instruction

Overall, the frequency of reading strategy use by the participants in
reading English level 3 texts before the instruction in present study ranged
from medium to high. Specifically, global and problem-solving strategies
were reported with higher rate than local and support strategies.
Noticeably, translation, re-reading and using reference materials were
among the strategies that students tended to use with high frequency
before the instruction.
4.2. Impact of the explicit reading strategy instruction
4.2.1. Impacts on the use of reading strategies as reported in the
questionnaire
4.2.1.1. Overall use of reading strategies after strategy instruction

Table 4.2. Comparison of changes in use of reading strategies before
and after instruction (N=45)

Before instruction After instruction

Min | Max M SD Min | Max M SD

Pre- reading

. 2.00 | 463 | 335 | .57 | 2.00 | 5.00 | 3.54 | .60
strategies

While-reading

. 252 | 461 | 344 | .50 1.57 | 4.86 | 3.57 | .57
strategies

Post-reading

. 252 | 435 | 342 | 81 229 | 5.00 | 349 | .71
strategies
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4.2.1.2. Pre-reading strategies use after the instruction
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Figure 4.1. Pre-reading strategies use before and after instruction
4.2.1.3. While-reading strategies use after the instruction
Table 4.3. Descriptive statistics of while- reading strategy categories use

Before instruction After instruction
Min | Max | Mean | SD | Min | Max | Mean | SD
Problem-
. 263 | 475 | 354 | 54| 238 | 500 | 3.50 | .69
solving
Global 200 | 467 | 334 | 551|222 | 456 | 3.53 | .60
Support 200 | 500 | 338 | .66 | 2.00 | 500 | 3.51 | .68
Local 1.00 | 5.00 | 3.33 | .80 | 3.00 | 5.00 | 4.04 | .57

4.2.1.4. Post-reading strategies use after the instruction
Table 4.4. Descriptive results of post- reading strategy categories use
Before instruction After instruction

Min | Max | Mean | SD | Min | Max | Mean | SD

Problem-
solving

Global | 1.67 5 3.35 .84 |1 2.33 5 3.65 5

Support 1 5 324 | 98 | 1.5 5 3.23 .98
Local 1 5 376 | 1.09| 3 5 4.00 | .98

1 5 3.68 | 1.10 1 5 3.56 | 1.17

Overall, findings from the 38 closed-ended items in two
questionnaires indicate that students reported higher frequency using of
not only targeted strategies but also other strategies in the SORS that were
not the focus of the instruction. To be specific, ‘Previewing and
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Predicting, Skimming, Scanning and Search reading’ strategies were used
more frequently by the students in their post-tests. “Look at any pictures/
illustrations” and “focus on the key words from the title” strategies
showed the greatest gain in mean rating (M=4.11 and M=3.96
respectively). ‘Skimming’ strategy also showed substantial changes in
mean rating (M=3.67 to 3.96) as well as ‘scanning’ that was ranked third
after the instruction (M= 3.64 to 3.85).
4.2.2. Students’ perceptions on the impact of explicit strategy instruction

Interviews and learning reflections were used after the post-test as
additional sources of data to further understand the effects of explicit
reading strategy instruction perceived by the participants.
4.2.2.1. Reduced cognitive processing load
4.2.2.1.a. Heightened awareness of using reading strategies

Self-reported greater awareness of reading strategies and use was
found in interview and learning reflections data. Students in this study
shared that they became more informed of reading strategies after the
instruction in English level 3 course. Moreover, students admitted that
from a limited repertoire of reading strategies, the instruction has led them
to become more aware of strategies in both careful and expeditious groups.

Discovery and employment of reading strategies were one novel
impact of the instruction for some students.
4.2.2.1.b. Students’ reported increased use of reading strategies

Increase in strategy use was another perceived improvement originated
from the ESI. A large number of students admitted that they had known some
reading strategies and their usefulness in reading comprehension. However,
they found it quite confusing and challenging to employ them in specific
reading tasks. The ESI helped students increase their use of strategies.
4.2.2.1.c. Reconceptualization of the reading process

The findings suggest that students became aware of the reading
process. Previewing, scanning and skimming strategies seemed to help
them improve the way they interact with the reading texts. Top down
approach was identified to be used more by the participants instead of
bottom up one.
4.2.2.2. Greater reading fluency

Knowledge of the reading strategies and their application have
helped the students to speed up their rate of reading. Knowing how to
employ individual strategy in specific stage of reading benefited students
in decoding the text and constructing its meaning at a faster rate.
4.2.2.3. Students’ reported improvement in reading scores

The findings reveal that students reported positive improvement in
their learning to read English level 3 texts thanks to the knowledge of
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reading strategies. The strategies tended to help them to overcome
difficulties in their reading and perform better in their reading tasks.
4.2.2.4. Added affective values

The ESI was perceived to be cognitively beneficial, through
students’ reported heightened awareness of using reading strategies in
reading compr ehension, expanded reading strategy repertoire, greater
reading fluency, and higher reading score. From a non-cognitive affective
perspective, students reported that the ESI motivated them to read, and
read with a higher level of confidence, and become more autonomous in
reading in English.
4.3. Summary of the chapter

CHAPTER 5
DISCUSSION

In this section, the findings related to the reading strategies students
used before and after the intervention are discussed in light of students’
reported use of strategies (post-questionnaire), and the learning gains
through their reflections and interviews.

CHAPTER 6
CONCLUSION AND IMPLICATIONS

6.1. Key Findings and Conclusion

Drawing on the framework for reading strategy instruction based on
Khalifa and Weir’s (2009) reading types and Carrell’s (1989) types of
reading strategies, the current study aimed at investigating the reading
strategies used in the EFL reading process by Vietnamese non-English
major tertiary students in reading English level 3 texts. Also, it explored
how the students perceived the impact of the ESI on the different aspects
of the reading comprehension skill. The study aimed to explore (1) the
strategies Vietnamese non-English major students used in reading English
level 3 texts before receiving the reading strategy instruction and (2) their
perceptions of the impact of the instruction. In order to gather qualitative
and quantitative data for analysis, the study used different research tools,
namely questionnaires, semi-structured interviews and learning reflections
written by each student after the ESI. Results from the pre-instruction
questionnaire showed that students tended to use global reading strategies
to preview and predict the text such as “focus on the key words from the
title” and “look at any pictures/ illustrations” in pre-reading stage. In the
while- reading stage and post- reading stage, they employed more
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expeditious local strategies belonging to the problem-solving strategy
category; “translating from English into native language”, “using
reference material such as dictionaries” and “re-reading it once or more”
were reported to be used with a high frequency. Both qualitative and
quantitative results indicated that translation seemed to play an important
part in reading English texts for these students. Moreover, the students
shared in the open- ended questions that their main difficulty was their
limited vocabulary and found this a source of frustration as they
sometimes could not arrive at a coherent interpretation of a text through
the first reading. Overall, at the beginning of the English level 3 reading
course, the students arrived with some awareness of reading strategies.
They were able to use previewing and predicting strategies to help them
gain an idea of what a text was about before reading, but then favored
slow, careful reading, using a dictionary and translation in dealing with
the texts themselves due to their limited vocabulary size.

After the intervention, however, the findings from the quantitative
post-questionnaire data suggest an increase in strategy usage in all the
three reading stages. Specifically, the participants reported using global
strategies more frequently in the pre-reading stage than those before the
instruction. Meanwhile, the mean values of the four reading categories
namely problem- solving, global, support and local strategies levelled up
from medium to high use in the while- reading strategies compared with
the frequency reported before the ESI. In particular, before the
instruction, ‘translating” and ‘using a dictionary’ were most often cited by
the participants as their first choice strategies, but these decreased after
the instruction. In contrast, ‘skimming’ and ‘scanning’ were less reported
before instruction but were both frequently reported after instruction. The
findings highlighted the students’ awareness and use of strategies that had
been taught such as previewing and predicting, skimming, scanning, and
summarizing. There was also evidence of some reduction in reliance on
translation and using dictionaries among participants. Some of the
participants reported using ‘translation strategy’ and ‘reference materials’
(e.g. a dictionary) before the ESI. However, after receiving the
instruction, the number of students reporting using this strategy decreased
substantially. In relation to the impact of the instruction, the findings of
the current study showed the instruction benefited students in different
ways. Firstly, the instruction was cognitively beneficial, through students’
reported heightened awareness of using reading strategies in reading
comprehension, expanded reading strategy repertoire and employment,
greater reading fluency, and higher reading score. From a non-cognitive
perspective, students reported added affective values such as greater
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reading confidence, motivation, and autonomy. Overall, the instruction
was found to bring about the positive effects on students’ development as
skill readers.

6.2. Implications

The findings of the present study revealed the reading strategies
employed by non-English majored students in reading English level 3
texts and the relationship between reading strategy instruction and
learners’ reading skill. Based on the results of this study, the implications
and recommendations for teaching reading in Vietnamese universities are
as follows:

6.2.1. Implications for teachers and classroom teaching

The results of the present study suggest that the explicit reading
strategy instruction might be useful for EFL students in general and non-
English major students in particular.

Firstly, the findings show that students reported using strategies such
as previewing and predicting, skimming, scanning and guessing meaning
of unknown words which directly changed the ways students interact with
the reading text, from bottom- up to top-down approach. This implies that
teachers should focus on introducing such strategies into classroom so that
students re-conceptualize their reading process to have more active
interaction with the text in constructing the meaning.

Furthermore, the findings also revealed that students were more
motivated to read after the instruction. This implies that English teachers
needs to incorporate ESI with their teaching in order to motivate students,
especially non- English major tertiary students in reading both inside and
outside classroom. Moreover, the findings also suggest that students
became more autonomous after the instruction. Autonomy is an important
factor which helps develop lifelong learning among students. Teachers
should therefore be aware of the significance of this impact to promote
students’ self- study, a prerequisite for the credit system of learning and
teaching that students have to acquire.

It is hence essential for teachers of English to raise students’
awareness of the value of using reading strategies. Following an explicit
approach to instruction based on declarative knowledge (knowing what
strategies to use in different contexts), procedural knowledge (knowing
how to use those strategies) and conditional knowledge (knowing why
and when to use strategies) (Paris, Lipson, & Wixson, 1983), appears to
be effective in training students to use reading strategies for reading at
least in classroom and test settings. There may also be benefits in
introducing ESI earlier in students’ earlier English courses at college such
as English level 1 and English level 2, which might be helpful for non-
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English major students. Since the transfer effects of reading strategy
intervention only happen in intervention studies which last more than one
year (Li et al., 2022). This suggests a good preparation for students for
academic reading in higher education or reading in real life. Furthermore,
it was clear from this study that even following strategy instruction,
students tended to rely on reading sentence by sentence and translation, so
earlier instruction in effective strategy use might help to prevent these
habits from developing.

6.2.2. Implications for students

The findings of the present study also show that there was reduction
in students’ cognitive processing load and an increase in affective values
as well as their reported reading test scores after the intervention. This
implies students need to consider learning these strategies deliberately and
develop their own repertoire of reading strategies in order to perform
better in their reading comprehension skill. Moreover, as the students
shared, more practice in reading both inside the classroom and beyond is
required if they want to improve their reading effectively and to become
successful or skilled readers. Therefore, students do need to play an active
part in developing their skills. They should engage themselves in regular
reading practice with the integration of reading strategies in their reading
process. Regular reading will assist students to become strategic readers
and to gain more benefits from their academic reading and reading in real
life (Strickland, Ganske & Monroe, 2002).

What is more, it is obvious that not any strategy works perfectly with
all learners, since learners vary significantly in personality, learning style,
and learning motivation. As a result, students need to identify suitable
strategies for them in order to get ultimate results in their learning
reading.

It is also important to note that strategy instruction alone is not
sufficient to bring about the best improvements in students’ reading
abilities, students need to incorporate with other factors such as self-
motivation, desire for English learning and learners’ autonomy
development in order to perform better in learning to read in specific and
meet the English learning outcomes in general
6.2.3. Implications for English materials writers

Materials writers should think about what strategies might benefit
students in terms of academic reading and reading in real life and how a
particular strategy is best applied and in what contexts; since the learning
context of learners is the strongest variable that has an impact on the
choice of their learning strategies (EI-Dib, 2004).This would mean that
strategies can be applied appropriately and effectively in a variety of
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reading situations and contexts as long as they are put into appropriate
learning environments. Writers should also consider following the
approach to the presentation of strategies taken in this study as it has been
proved to be conducive to learning as reported by students and consider
how it might be applicable to texts and tasks in more than one content
domain. Since different text types and different reading tasks can result in
different use of strategies (Barrot, 2016).  Guidance should be
incorporated in teachers’ notes to help them to guide their students
through effective use of reading activities. Writers should include sections
on reading strategies, as well as reading activities that encourage students
to draw on different global, support and problem-solving strategies.

6.3. Contributions of the Study

The present study addresses the issues of reading strategy instruction
in comprehending English level 3 texts. It aims to explore reading strategy
repertoires and use among non- English major tertiary students.
Furthermore, it also helps to raise teachers’ English awareness of teaching
strategy to EFL students in order to help them get better achievement in
reading comprehension. This section focuses on the contributions of this
dissertation. It addresses the theoretical, methodological and practical
contributions of the research.

6.3.1. Theoretical contributions

The findings of the present study contribute to knowledge about how
Vietnamese non- English major tertiary students respond to strategic
reading instruction in an EFL learning context, as well as knowledge about
the impact of the reading strategy instruction on students’ reading from
both cognitive and affective dimensions.

Firstly, theoretical frameworks for strategy instruction are presented.
The present study based on framework of Khalifa and Weir’s (2009)
reading types and Carrell’s (1989) types of reading strategies. Both theory
and empirical findings contribute to our understanding of reading strategy
instruction and its effects on non-English major students’ reading skill in
reading English level 3 texts.

Another theoretical contribution is the framework for analyzing the
process of strategy instruction, in order to gain an understanding of the
interplay between strategy instruction and learners’ reading skill in a
specific context. To this end, the due process model can be used as a
practical tool. A deeper understanding of what students actually do during
the three reading phases could capture the overall trends of strategy use in
each stage as well as the detailed sub-strategies that were used. In other
words, more understanding of specific actions that students take in each
reading stage can be elaborated.
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6.3.2. Methodological contributions

The main methodological contribution of the research has been the
mixed-method approach to explore the use of reading strategies and the
effect of strategy instruction in local context. While other research focuses
on reporting the differences in reading scores that participants achieved in
their posttest after the instruction, the adaptation of the sequential
embedded design in this study contributed towards the interpretation of
students’ perceptions of what they gained after the intervention with rich
data from in-depth interviews and learning reflections.

The adaptation of SORS in the questionnaire of the present study also
contributes to a deeper understanding of what readers report actually doing
during the three different reading stages. While in SORS, researchers only
figure out the use of different strategy categories in the reading process,
the present questionnaire can provide more detailed strategies that students
use in each stage of reading comprehension.

Another methodological contribution lies in the researcher’s
experience gained through the application of a mixed-method study and an
interpretive approach and techniques applied for data collection. This
experience may be useful for other studies on strategy instruction in the
context of non-English major learning and teaching. In addition, the study
displayed a methodological strength in use of questionnaire, interview and
learning reflections in unpacking the impact of the instruction from
students’ own voices.

6.3.3. Practical contributions

The practical contributions of this study are the detailed insight into
how to implement the reading strategy instruction in English language
classrooms. Specifically, the present study helps interpret its impacts on
learners’ attitude and perceptions toward the use of reading strategies in
reading English texts.

Finally, the study also contributes to the practical implications for
teachers of English, EFL non-English major students and English material
developers. The findings imply that for effective implementation of
strategy instruction, emphasis should be placed on understanding the
social cultural contexts of students, teachers and learning environments.
The findings also offer hints that teachers should be involved in the
curriculum development. With their knowledge, experiences and
competencies, teachers are central to any curriculum development effort.
Better teacher supports better learning because they are most
knowledgeable about the practice of teaching and are responsible for
introducing the curriculum in the classroom. Teachers’ need to be
empowered with techniques, skills and knowledge necessary for language
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learning in general and strategy instruction implementation in particular to
make the curriculum a usable tool to assist teachers in the development of
individualized strategies and the methods and materials necessary for them
to be successful (Alsubaie, 2016).

6.4. Limitations of the study

The overall design of this study was subject to four major limitations
that have implications for further research work. The first limitation is
related to the small sample size of participants. The length of the course of
instruction was another limitation. A six-week course of instruction may
not be long enough to allow significant differences in reading abilities to
emerge. Though the students in this study reported noticeable gains after
the instruction, they still encountered difficulties in reading. Restrictions
on time and resources made these limitations unavoidable for this study,
but it would be interesting to conduct similar research on a larger scale
and over a long period of time.

Next, the research may have had some limitations due to its data
collection instruments. By using the questionnaire, interview protocol and
learning reflections to explore students’ perceptions and responses, what the
research investigated were reflected rather than actual practice. The cognitive
and metacognitive processes that occur along with the use of strategies from
the students when doing the reading process cannot be recorded and explained
thoroughly. Future studies could consider using other instruments such as
class observations, think-aloud protocols or learning diaries/logs to triangulate
data for non-English major university students.

6.5. Recommendations for further research

Although the study has provided some invaluable findings and
insights into the implementation of reading strategy instruction in EFL
non-English major learning contexts, it also indicates various
opportunities for other possible research studies in regards to this issue.

Firstly, the present study investigates the impact of strategy
instruction on English reading skill for non-English major tertiary
students. Similar research exploring the same issue for English major
tertiary students in the same learning environment is worth conducting. It
can triangulate the results of the present study. Also, it can further explain
and provide insights into the impacts such an interactive reading model
may bring about.

Secondly, the current study employed a within-group design to
investigate students’ use of reading strategies as well as their perceptions
of the strategy instruction with the same participants. Further studies can
focus on the comparisons between a control group and an experimental
group to provide deeper insights into the impacts of strategy instruction.
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Thirdly, the subjects of this study were students, further studies can focus
on the instruction process from the teachers’ viewpoints and beliefs using the
socio-cultural theory framework to explain the support and guidance in
strategy instruction procedure that the teachers provide for students.

Finally, one major shortcoming of this study may lie in the design of
the research. During the planned data collection, the students in the
present study were to opt for the online learning mode for an extended
period of time after the six- week offline mode, which made the data
collection procedures difficult to fulfill. Therefore, the actual reading
performance of the students was not measured. Further studies can be
carried out with a more appropriate design in order to yield more
convincing and reliable results.

6.6. Final thoughts

This PhD course is one of the essential parts of my professional
development. I have undergone various stages of the thesis development
with great effort and determination. My research addresses a wide range
of fundamental aspects in EFL reading, especially the impact of the
strategy instruction on students’ reading comprehension skill. The
findings of this research hope to contribute more understanding into the
benefits that explicit strategy instruction brings to non-English major
students, which in turn, help them achieve the expected learning outcomes
for English level 3 examinations.

I started my research at the time when the Covid-19 pandemic began
to spread out all over the world. The process of data collection was the
most challenging for me since this was an intervention research which
required face-to-face interaction in class. However, after six- week
instruction where the pre-test and the ESI were carried, the lockdown
extended over 2 years made the experiment difficult to fulfill. As a result,
the face-to-face post-test could not be administered to the students after
the course. After a long period of time (14 months) waiting for the offline
class to come so that I could go on with the unfinished work I made in the
academic year 2020-2021, it was not known for sure when the pandemic
would be over. I finally had to rely on the results obtained from the six-
week intervention I made in the first half of the offline class in the year
2020. With the consultant of my two supervisors, I tried to compensate for
the absence of the posttest with other data collection instruments, namely
interviews and learning reflections.

The final draft of this thesis was made with constant efforts under the
situation in which the whole world has suffered from devastating
influences of the pandemic on social, educational, and personal aspects.
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CHUONG 1. MO PAU
1.1. Ngir canh ciia van dé nghién ctru

Nham nang cao trinh d6 tleng Anh ctia nguoi dan trong bbi canh hoi
nhap kinh té khu vyc va toan cau, cac co quan chirc nang cua Viét Nam
dd c6 nhiéu nd lyc nham nang cao trinh do tiéng Anh cua nguoi déan
(Hoang Yén Phuong & Tran Thi Thanh Quyén, 2021) bang cach ddy
manh gido duc tiéng Anh va thyc hién nhiéu d6i méi gido duc véi viéc
trién khai Pé 4n Ngoai ngit Qubc gia va diéu chinh Khung tham chiéu
trinh d6 ngdn ngit chung Chau Au (CEFR) cho phit hop véi bbi canh Viét
Nam - Khung nang luc ngoai nglt 6 bac Viét Nam (goi tit 1a KNLNNVN)
). O bac dai hoc, sinh vién tot nghiép dai hoc khong chuyén nganh tiéng
Anh dy kién s& dat Cép d6 B1 trong CEFR hoac Cép d6 3 trong CEFR
phién ban tiéng Viét (VSTEP). Tuy nhién, chi 1/5 sinh vién khdng chuyén
tiéng Anh c6 thé dat trinh 46 B1 (twong dwong cip do 3 VSTEP) vao nam
2015 (Foley, 2019) do quy m6 16p hoc 16n va sinh vién trong moi 16p hoc
¢6 nhiéu trinh do tiéng Anh khéc nhau. Bén canh do, ky nang doc thuong
duogc day kém theo cich tiép can truyén thong khong nhén manh vao céc
hoat dong tuwong tac. Do do, viéc kham pha tac dong ctia hudng dan chién
lwgc trong viée gitip hoc sinh cai thién k¥ nang doc cua ho 1a diéu dang dé
nghién ctru.

1.2. Ly do chon dé tai

béi véi viee day doc tiéng Anh cho sinh vién dai hoc khdng chuyén
tiéng Anh, thoi luong danh cho k¥ nang niy con han ché do n6 duoc day tich
hop voi ba k¥ nang con lai trong mon hoc. Hon nita, véi thoi lugng eo hep
trong chuong trinh gidng day theo khung nang luc chéu Au (CEFR) dugc ap
dung cho khéa hoc tiéng Anh bac 3, cu thé 1a 45 tiét day va 135 tiét ty hoc dé
nguoi hoc dat duoc trinh d6 nay la diéu dang nghi ngo; vi nguoi ta cho ring
can tir 350 dén 400 gid hoc ¢6 hudng dan dé nguoi hoc dat dugc Trinh d6 B1
(twong duong bac 3) (Desveaux, 2013). Do d6, yéu cau vé chuan dau ra ctia
B GD&DT trd nén kho khin hon dbi véi sinh vién khong chuyén tiéng Anh
tai Viét Nam vao thdi diém hién tai. Cudi ciing, do B6 GD&DT dit chuan
dAu ra cho ngudi hoc doc 1ap véi chuong trinh va tai lidu giang day nén ganh
nang dé 1én vai gido vién va hoc sinh khi ho phai doi méi tat ca cac linh vuc
lién quan d6 dé dap ing chuan du ra méi.

Viéc huéng dan truc tiép cach str dung cac chién lugc c6 thé hd trg phat
trién ky ning doc ngdn ngr 2 vi n6 gioi thiéu r6 rang cho nguoi hoc cac
phuong phép tiép can chién lugc dé twong tac véi vide doc va tao co hoi ma
rong cho nguoi hoc thyc hanh st dung céc chién lugce theo cdch phi hop véi
nglr canh (Brevik, 2019; Newton va cong sy, 2018). Mot nhém nghién ctiru
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quan trong da phat hién ra ring nhan thic vé cic chién luge doc co twong
quan v6i kha ning doc hiéu t6t hon (Dabarera, Renandya & Zhang, 2014).

Cic tai liéu chi dao néu rd rang viéc dao tao ngudi hoc cé chién lugc
trong viéc doc ctia ho c6 thé mang lai loi ich cho nhiing ngudi hoc tleng Anh
dang phat trién kha nang doc cua minh dé dap tmg nhu cau hoc tap ¢ truong.
Tuy nhién, trong bbi canh hoc tleng Anh nhu mot ngoai ngi, phan 16n hoc
sinh thuong khong biét vé cc chién luoc ma gido vién 4p dung khi day doc
(Amini, Alavi, & Zahabi, 2020). Ngoai ra, viéc dua huong dan truc tiép cach
str dung cdc chién luoc vao cdc 16p hoc ngdn ngir 1a diéu khong thé trir khi
gido vién hiéu phai lam gi (Goh, 2019). Vi vay, viéc huéng dan tryc tiép cich
st dung cac chién lugc rat dang duoc thuc hién dé trang bi cho hoc sinh kién
thirc va van dung céc chién lugc doc vao qua trinh doc hiéu cua cdc em.
Ngoai ra, tiéng Anh 13 ngoai ngit & Viét Nam nén hau hét cic tuong tic ngon
ngit chi dién ra trong 16p hoc va doc 1a mot ki niang quan trong ma ngudi hoc
can phét trién. Hon nita, doc hiéu 12 mot qué trinh quan trong lién quan dén
cac hoat dong nhan thirc va si€u nhan thuc khic nhau can kham pha. Do 4o,
dé cai thién kha nang doc hiéu tiéng Anh cua ngudi hoc Viét Nam, mot
nghién ctru toan dién vé cach nguoi hoc thyuc sy thyc hién trong qua trinh doc
cta ho 1a rat dang dé dau tu. Nhiing pht hién tir nghién ctru nay s& gép phan
giai thich cach sinh vién dai hoc khong chuyén tiéng Anh Viét Nam xt Iy bai
doc tiéng Anh béc 3 theo ba giai doan doc véi viéc dp dung cic chién luogc
doc. Ngoai ra, nghién ctru nay c6 thé tim ra cam nhéan cua sinh vién vé nhiing
cai thién ddi voi kha ning doc hiéu sau khi dugc hudng dan truc tiép céch st
dung céic chién luogc.

1.3. Muc dich va cau héi nghién ciru

Nghién ctru nay sir dung nhiéu phuong phap két hop tap trung vao viéc
kham phd cac chién lugc doc ma sinh vién dai hoc khdng chuyén tiéng Anh st
dung trong qua trinh doc tleng Anh nhu mét ngoai ngit. Pau tién, né tim céch
hiéu sdu hon vé nhiing chién lugc ma sinh vién dai hoc khong chuyén tiéng
Anh st dung dé doc cac van ban tleng Anh béc 3. Pic biét, nd didu tra cic
chién Iugc ma nhimg sinh vién nay sir dung trong ba giai doan khic nhau ctia
qua trinh doc.

Nghién ctru nay ciing nhim muyc dich diéu tra nhimng tic dong c6 thé c6
ctia viéc huéng sir dung dan chién Iugc doc 16 rang ddi voi su phat trién kha
nang doc. Pac biét, n6 nham muc dich tim ra su khéc biét trong nhan thic va
str dung céc chién lugc doc cua hoc sinh sau can thi€p. N6 cling nham muc
dich tim ra tac dong ciia huéng dan tryc tiép cdch sir dung cac chién lugc doi
v6i hiéu sut doc cuia hoc sinh.

Muc dich cudi cing 1a tim hiéu nhan thirc ciia sinh vién vé viéc hudng
dan tryc tiép cach str dung céc chién lugc ddi véi ki nang doc tleng Anh cua
ho. Nhiing két qua ciia nghién ctru dugc hy vong s& cung cip nén tang vimg
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chic dé c6 thé dua ra cac ham y vé mit phuong phap va su pham nhdm bd
sung cho gido vién tiéng Anh phuong phap, ky thuat va quy trinh dé thuc hién
huéng dan 16 rang trong 16p hoc tiéng Anh, hd trg nguoi viét tai lidu xay
dung ti lidu hoc tiéng Anh va dé trang bi cho ngudi hoc tiéng Anh céc chién
lugc hoc tap dé nang cao tinh chil dong trong hoc tip cia ho

Cu thé, nghién ctru nay tim cdch tra 10i hai cdu hoi nghién ciru
chinh sau:

1. Nhitng chién lugc ndo dwoc sinh vién Viét Nam khong chuyén
tiéng Anh sir dung dé doc cac vin ban tiéng Anh bac 3 trudc va sau khi
duogc hudng dan truc tiép cich sir dung céc chién luoc rd rang?

2. Nhan thic cua sinh vién Viét Nam khong chuyén tiéng Anh vé
huéng dan chién luoc truc tiép céach st dung cac chién lugc doc hiéu
la gi?

1.4. Pham vi nghién ciru

Muc tiéu chinh cta nghién ctru nay 1a khdm phd cdc chién luge doc
duoc tuong thudt 1a su dung trong viéc doc cac van ban tiéng Anh bac 3
ctia sinh vién khong chuyén tiéng Anh cua Viét Nam tai truong dai hoc
trong nudc trong nam hoc 2020-2021. Céc khia canh dugc xem xét la
nhiing chién luge doc ma hoc sinh bao cdo di sur dung trudc khi hudong
dan tryc tiép cach sir dung céc chién luoc, sy thay ddi cia ho trong nhan
thirc va sur dung chién luge sau can thiép. Ngoai ra, nghién ciru co gang
tim hiéu mdi lién hé c6 the 6 gitta viéc hudéng dan truc tiép cach sur
dungcic chién luoc doc tleng Anh nhu mt ngoai ngir va hi¢u suit doc
cua hoc sinh. N¢ ciing nham muc dich tim hiéu nhén thirc cua sinh vién vé
hiéu qua cua viéc huéng dan truc tiép cach su dung céc chién luge doc.
1.5. Tam quan trong cia nghién ciru

Cic két qua cua nghién ctru nay hy vong c6 gid tri trong viéc dong gop
vao sy hiéu biét vé viéc day va hoc tiéng Anh trén 16p ¢ ca khia canh ly
thuyét va su pham. Vé mit 1y thuyét, né cung cdp thém tai liéu vé chién
luge doc hiéu va khung huéng dan chién lugc phti hop véi sinh vién dai hoc
Viét Nam. Cu thé, nhirng pht hién ctia nghién ctru dong gop vao kién thic
vé cach sinh vién dai hoc hoc tiéng Anh nhu mdt ngoai ngit tuong tac véi
cac bai doc va cach huéng dan c6 thé gitip nguoi hoc tiéng Anh ning thanh
tich doc ctia ho.

Thir nhét, véi chuén diu ra cho sinh vién dai hoc, nhu cu hoc tiéng
Anh & bac hoc nay tang 1én dang ké. Nhiéu nd luc di duge thuc hién dé cai
thién trinh d6 tiéng Anh ctia nhimg nguoi hoc tiéng Anh nhur mot ngoai ngir
bac dai hoc nham dap mg cac yéu cau d4u ra. Nghién ciru va kham phé céc
chién Iugc ma sinh vién hoc tiéng Anh nhu mét ngoai ngit st dung trong
qua trinh doc hleu cua ho 1a v6 ciing quan trong vi nd s€ cung cip nhiing
hiéu biét sdu sic vé cach sinh vién twong tac vai bai doc.
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Thir hai, khdm phd mirc d6 huéng dan tryc tiép cdch st dung cdc chién
luge ¢6 thé gilp sinh vién thyc hién bai kiém tra doc ctia ho tdt hon va s&
hiéu rd hon vé loi ich cta viée hudng dan truc tiép céch st dung cic chién
luge. Nhimg phat hién tir nghién ctru s gidp ca gido vién tiéng Anh va sinh
vién hoc tleng Anh nhu mot ngoai ngir trong viéc phat trién cac chién luoc
ctia ho dé thuc day hiéu suat doc va quyén tu chu cua nguoi hoc.

Muc tiéu cudi ciing ctia nhiing goi ¥ vé viéc hudng dan tryc tiép cdch
st dung céac chién lugc néu trén 1a cai thién trinh do ngoai ngil cua sinh vién
khéng chuyén tiéng Anh va trang bj cho ho nhiing chién lugc hoc tap phi
hop dé ho c6 thé duong dau voi nhitng kho khan trong hoc tép va dat duoc
chimg nhén tiéng Anh béc 3 1am diéu kién tién quyét dé tot nghiép dai hoc.
1.6. Ciu triic ciia nghién ctru

CHUONG 2. CO SO LY LUAN

2.1. Pinh nghla cac thuat nglr quan trong
2.2. Poc va ky ning doc hiéu trong ngon ngir thir hai
2.2.1. Doc trong ngdn ngir hai

Trong nghién ctru hién tai, dinh nghia vé doc cua Grabe va Stoller
(2013) dugc st dung nhu dinh nghia chinh vi n6 coi viéc doc 1a mot qud trinh
tu duy vo thirc va c6 ¥ thire, trong d6 nguoi doc dp dung nhiéu chién lwoc dé
tai cAu tric y nghia ma tac gia dwoc mudn thé hién bang céch so sanh thong
tin trong van ban véi kién thtic co ban va kinh nghiém trude d6 ctia minh
(Mikulecky, 2008). Vi viéc doc duoc xem nhu mot qua trinh nang dong chir
khong chi 12 san pham cudi cung, didu d6 co nghia 1a qua trinh doc doi hoi
mdt loat cdc chién lwoc ma hau hét nhiing ngudi doc kém hi¢u qua déu khong
biét. ,
2.2.2. Poc hiéu trong ngén ngir hai

Therrien (2004, trang 255) dinh nghia doc hiéu la “hiéu, sir dung va
phan anh van ban viét, nham dat dugc muc tiéu, phét trién kién thirc va tiém
nang cuia minh, va tham gia vao xa hoi”. D6 la mét qua trinh ma nguodi doc
twong tic voi ngdn ngir viét dé trich xuét va suy ra y nghia (Habok va cong
su, 2019; Hellerstein & Yehezkel, 2017). Theo nghia do, doc hiéu c6 thé
dugc dinh nghia 1a mét qua trinh st dung kién thire sin c6 cua nguoi doc
(lwge d6) dé dién giai mot van ban nham kién tao ¥ nghia.
2.3. Cic mé hinh dgc hiéu trong ngon ngir hai

Nhiéu chuyén gia vé doc da phan loai cac mé hinh doc thanh céc loai
khac nhau mo ta nhitng diéu xay ra khi ngudi doc nghién ciru mét vin ban
va cach ngudi doc xtr 1y van ban. Céc ché do nghién ciru nay thuong duoc
nhém theo ba mo hinh doc khac nhau c6 tén 1a tir dudi 1én, tir trén xudng
va mo hinh tuong tac.



2.4. Cac chién lwgc doc
2.4.1. Dinh nghia vé chién lugc doc

Dinh nghia vé chién luoc doc trong nghién ciru nay c6 thé dugc khai
niém hoa nhu 1a tit ca cac hanh dong c6 ¥ thirc ma nguoi doc sir dung dé
hiéu nhitng gi ho doc trong van ban nhim dat dugc mot nhiém vu hodc
muc tiéu doc cu thé, c6 thé duge su dung theo nhiéu cdch khdc nhau tuy
vao ngit canh va ngudi hoc. Ngoai ra, “nhimg hanh dong nay c6 thé dién
ra trudc khi doc, trong qua trinh doc hoac sau bai doc, diéu nay s€ duoc
lam ro khi thao luan vé cdc chién luge cu thé lién quan dén viéc doc”
(Bedle, 2018, trang 13).

2.4.2 Vai tro ciia cdc chién lwoc doc ‘

Viéc str dung céc chién luge doc mot cach phit hop c6 thé gitip ich
rat nhiéu cho nhiing doc gia khong phai nguoi ban ngir vi n6 ¢6 thé 1a mot
cich hiu qua dé khéc phyc tinh trang thiéu ngdn ngit va dat dugc thanh
tich doc tot hon trong cac bai kiém tra trinh d6 ngdn ngit (Zhang, 2008;
trich dan trong Shang, 2018). Nhu Oxford (1990) da gii thich, céc chién
luge la cong cu cho sy tham gia tich cyc, tu dinh hudng can thiét dé phat
trién kha nang giao tlep Tém lai, cdc chién luoc doc 1a cong cu cho phép
nguoi doc tham gia tich cuc hon vao viéc doc.

2.4.3 Phan logi chién lwoc doc

Nghién ctru ndy tip trung vao diéu tra cdc chién luoc doc tleng Anh
nhu mot ngoai ngilr dugce tao thanh tir ba nhom khac nhau: giai quyét Van
dé, toan cau va hd tro. Pinh nghia dugc cung cip ¢ day néu bat mot 56
khia canh cua chién lugc doc: Chién luoc giai quyet van dé dé cap dén
viéc sir dung cdc chién lugc khi doc cdc phan phirc tap ctia vin ban va yéu
cu sir dung cdc thiét bi va kg thuat dé hiéu van ban. Cdc chién lugc toan
cau lién quan dén viéc phéc thao cach doc va quan Iy kha ning hiéu.
Chién lugc siéu nhan thirc duge doi tén thanh chién luge doc toan cau va
chién Iuoc nhén thirc thanh chién lugc doc giai quyét van dé (Mokhtari &
Sheorey, 2002). V&i cdch hiéu trén, sy phan loai cdc chién luge doc cua
Mokhtari va Sheorey (2002) da duoc st dung.

2.5. Huéng din truc tiép cach sir dung cdc chién lwge va viée doc
tiéng Anh nhuw mét ngoai ngir
2.5.1. Hwéng din truc tlep cach s dung cac chlen lwge

Huéng dan tryuc tlep cich str dung céc chién luoc 1a “mot phuong
phdp giang day truc tiép va rd rang céc chién luge doc hiéu nham gitip
hoc sinh tr¢ thanh nhitng ngudi doc thanh thao hon véi kha ning ap dung
mot loat céc chién lugc doc hiéu qua va da duoc kiém chiing dé nang cao
hiéu biét va tu duy cua ho, dong thoi gidm sat va stra chita cdc sy hiéu biét
cua chinh minh.” (Lai, Tung, & Luo 2008, tr. 155-156).
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2.5.2. Muc dich cua viéc hudng dan

Vigc huong dan tryc tiép cach st dung cic chién luge xudt phat tur
gia dinh rang nhung nguoi doc thanh cong duge dac trung boi sy hiéu biét
t6t hon va viéc sir dung cdc chién lugc doc (Van Keer & Verhaeghe,
2005; Wu & Vackle, 2021). Nguoc lai, nhu’ng ngum doc khong thanh
cong c6 xu hudng khéng ty minh khdm phd va sir dung cdc chien luge
hodc ky thudt doc hiéu qua (Van Keer, 2004), va ho ¢6 thé that bai trong
viée hiéu vin ban do thiéu kién thic vé céc chién luge doc (Daly va cong
sy, 2015; Underwood & Pearson, 2004). Mot can thlep dudi hinh thirc
huéng dan truc tiép cach sir dung céc chién lugc doc c6 thé duge coi 1a c6
hiéu qua dé gitp nhiing ngucn doc khong thanh cong (Daly va cong su,
2015; Konza, 2006; Roberts va cong su, 2013).
2.5.3. Hudng dan truc tiép cdch sir dung cdc chién heoc doc va huwong
dan ngdm sw dyng cdch sur dung cdc chién heoe doc

Huéng dan truc tlep cich sir dung céic chlen lugc chi ra rang céc
chién lugc nén dugc gidi thi¢u mot cich c6 hé thong va dugc giai thich &
rang theo cach hudng din c6 thé quan sat duoc (Doughty & Williams,
1998; Housen & Pierrard, 2006). Mat khac, huong dan ngy v hay hudng
dan ngdm dugc minh hoa bang cac phuong phap tiép can dua trén trai
nghlem nham tap trung sy chd y ctia ngudi hoc va cho phép ho phan hoi
céc quy tic ngl phép (Asiyaban et al., 2020), khuyen khich nguoi hoc suy
nghi v€ ngdn ngit va tao ra quy tic kha1 quét hoéa cua riéng ho .
2.6. M6 ta qua trinh hwéng dén tryec tiép cach sir dung céc chién lwge
2.6.1. Mo hinh hwéng dan truc tiép cdch sie dung cdc chién hroc

Theo Gauthier, Bissonnette va Richard (2013), huong dan truc tlep
¢6 thé dugc chia thanh ba budc tuan ti: 1am mau, thyc hanh c6 hudng dan
va thuc hanh doc 1ap. Mdi budc nay lién quan dén cic dang kién thure
khac nhau (Paris, LlpSOIl & Wixson, 1983). Nhiing dang nay bao gom
kién thirc khai bdo (blet cdi gi), kién thirc quy trinh (biét cdch lam) va kién
thie ¢6 didu kién (biét tai sao).
2.6.2. Quy trinh giang day chién lwoc

Theo md hinh hudng dan cua Gauthier, Bissonnette va Richard
(2013), quy trinh huong dan bao gdm ba giai doan nhu sau: 1am mau, thuc
hanh c6 huéng dan va thuc hanh doc lap.
2.6.3. Khung va trong tdm cua qud trinh huéng dan

Bang 2.1. Khung huong din truc tlep cach s dungchlen lwge doc

Chién lwgc toan ciu Chién lwgc dia phwong
Poc can than | Tong hop - Poan nghia clia tir ttr ngit canh|
- Xac dinh muc dich doc - Quét
Poc nhanh | Xem trude va du doan - Poc tim kiém
- Doc ludt - Poc lai
- Doc tim kiém




Khung huéng dan nay duoc 4p dung trong nghién ctru hién tai lién
quan dén viéc doc can than va doc nhanh, cling tudn theo mo hinh doc cua
Khalif va Weir (2009) va cac loai chién luge doc cua Carrell (1989). Theo
Khalif va Weir (2009), doc cAn than dé cap dén viéc doc cham dé rit ra y
nghia hoan chinh tr tai li¢u dugc trinh bay, trong khi d6, doc nhanh hoic
doc toc do lién quan dén viéc doc nhanh, chon loc va hiéu qua dé tiép can
théng tin mong mudn trong vin bén.

2.6.4. Tai liéu hwéng dan

Tai lidu sir dung cho qud trinh can thiép dwoc thiét ké véi phan giai
thich vé cdc chién luge duge hudng din va bai doc lay tir hai cudn sich
gido khoa quéc té duoc sir dung rong rai, Solution cua Tim Falla va Paul A.
Davies (2014) va Life cua John Hughes va Paul Dummett (2016) va nhiéu
trang web khac. Sau do6, nha nghién ctru da tich hop cac hoat dong véi cach
tiép can ba budc ddi véi qua trinh hudng din dua trén nhitng cach duoc ting
ho boi Winograd va Hare (1988) va nhiing nguoi khac vao cac bai doc.

2.7. Cac nghién ctru trwéc day
2.7.1. Nghién ciru mo ta

Nghién ctu md ta vé cdc chién luge doc nhdm muc dich béo céo
nhitng chién luoc ma ngudi hoc ngdn ngit hai sir dung khi doc mét vin
ban da dugc tién hanh trong cdc bdi canh khédc nhau va tir cac quan diém
khdc nhau. Cic mdi quan tim cua nghién ctru da thay ddi tir bdi canh,
nguoi tham gia, cdc bién tinh cam va su khéc biét cua ngudi hoc dé hiéu
15 hon cach nguoi hoc twong tac voi cac bai doc. Phan 16n cdc nghién ctru
truée day da chi ra ring ngudi hoc st dung céc chién luoc khac nhau dé
hiéu cac vian ban doc. Cdc nghién ctru dugc thyc hién ¢ nhiéu méi trudng
hoc ngoén ngir khac nhau nhu tiéng Anh nhu ngdn ngit hai trong cic
nghién ctru cia Alsheikh va Mokhtari (2011), Karbalaei (2010), Mokhtari
va Reichard (2004), Malcolm (2009), Qanwal va Karim (2014); Singhal
(2006), va tiéng Anh nhu mot ngoai ngit nhu trong cac nghién ctru ciia D)
Minh Hung va V6 Phan Thu Ngan (2015), Gorsuch va Taguchi (2008),
Karbalaei (2010), Poole (2009), va Nguyén Thi Bich Thuy (2018). Nhitng
ngudi tham gia 12 ngudi hoc trudng thanh trong cac truong dai hoc va bdi
canh 1a trong céc 16p hoc tléng Anh. Két qua tir nhitng nghién ctru nay
cho thdy ring ca nguoi hoc tiéng Anh nhu ngén ngir hai va tiéng Anh nhu
mot ngoai ngir déu str dung cac chlen lugce siéu nhan thirc, nhéan thirc, toan
cau, dia phuong va giai quyét van dé dé hiéu cac bai doc.

2.7.2. Nghién cuu thuc nghiém

Nhiéu nghién ctru da dugc thuc hién dé khdm pha nhiing loi ich ciia
viéc day 13 rang cho ngudi hoc cich dp dung cdc chién lugc ngoai ngir
cho céc k¥ ning khac nhau theo nhiéu cich. Oxford (1990a), Anderson
(1991), Chamot va O'Malley (1994), O'Malley va Chamot (1990), Cohen
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(1998, 2003, 2011), Greenfell va Macaro (2007), Rubin va cdng su.
(2007), va Zhang (2008), trong s6 nhiéu nha nghlen curu khac da tranh
ludn rong rai vé viéc day chién lugc va dua ra bang ching vé sy thanh
cdng cua nd.

Medina (2011), Jafari va Ketabi (2012) va Enciso (2015) da tap
trung vao nghién ciru hidu qua cia cdc hudng dan tryc tiép cach s dung
chién Iuoc siéu nhan thirc vé doc hiéu trong ngit canh ngoai ngir. Céc nha
nghién ctru nay déu phét hién ra ring hudéng din chién luoc gitp hoc sinh
phét trién kho chién luge doc rong hon, trd nén ty tin hon va diéu nay lan
lwot nang cao dong lyc cling nhu hiéu suat doc cuia ho. Cac két qua tuong
ty cling dugc tim théy trong cdc nghién ctru dugc thyc hién boi ciac nha
nghién ctu nhu Ashaie va Zhang (2012); Dabarera va cong sy, (2014);
Gulchiroy (2021); Nguyén va Trinh (2011); Ramirez Montoya va Ochoa
Vasquez (2016); Takallou (2011).

Phén 16n cdc nghién ctiru déu tap trung vao hiéu qua cia viéc hudng
dan truc tiép céch su dung céc chién luge (Boardman va cong su, 2017;
Meyer, Wijekumar, & Lei, 2018; Plonsky, 2011). Chinpakdee va Gu
(2022) da thuc hién mot nghién ciru dé kham pha tac dong cua viéc day
céc chién lugc d6i voi hidu suat doc cua hoc sinh trung hoc hoc tiéng Anh
nhu mdt ngoai nglt 6 Thai Lan va quyén tu chu cia hoc sinh. Céc két qua
clia nghién ctru ndy mo ta rang da co sy gia ting dang ké vé dlem kiém tra
doc cua nguoi hoc trong 16p can thiép va cac phuong phap tiép can chién
lugc ning cao ciia ho dbi vai viée doc. Tuy nhién, khong phai tat ca céc
nghién ctru déu cho thiy nhitng tac dong tich cuc cua viéc giang day dua
trén chién luoc. Nghién ctru cia Mehrpour, Sadighi va Bagheri (2012) va
Ballou (2012) di dé xuét nhiing két qua nguoc lai. Mac du viéc day chién
lugc duge cho 1a nham nang cao nhén thirc cua sinh vién vé cdc vchié'n
Iugc doc, nhung n6 khong thé cai thién dang ké hiéu suit doc va diém s
cua sinh vién.

Nhin chung, cdc nghién ctru trude day lién quan dén chién lugc doc
va viéc giang day cdc chién luogc doc déu co hai diém chung. Pau tién, vé
mit phuong phap, cac nghién ctru st dung bang cu hoi, phong van va
kiém tra trugc/sau dé thu thap dir liéu. Thir hai, két qua cua cdc nghién
ctru trude day cho thay cd gido vién va sinh vién déu nhan thuc duoc loi
ich cta cdc chién lugce doc d6i véi hiéu suat doc hiéu va nhiéu nguoi trong
s6 ho da tich hop huéng dan chién luoc trong 16p hoc cia minh dé tao
diéu kién cho sinh vién thuc hién viéc doc.

Tuy nhién, phﬁn 16n cac nghién ctru dugc xem xét da dugc thyc hién
dbi véi viée doc c6 chién luge cia nguoi hoc tiéng Anh nhu ngoai ngit
hay ngén ngtr hai tir céc nen tang ngdn ngir dau tién khac nhau (vi du:
tiéng Trung, tiéng Thai, tiéng A Rap va tiéng Phép) va cdc chuyén nganh
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tiéng Anh, cédc nghién ctiu vé viée st dung chién luge doc cua sinh vién
tiéng Anh khong chuyén bac dai hoc tai Viét Nam con han ché. Hon nita,
theo hiéu biét ctia nha nghién ciru, hau hét cic nghién ctru trong béi canh
Viét Nam tdp trung vao viéc tim hiéu viéc st dung cic chién luoc doc néi
chung va kham pha mdi quan h¢ gitra viéc sir dung céc chién lugc nay voi
hiéu suat va két qua doc cia nguoi hoc. Co rat it nghién cuu vé viéc liéu
¢6 ton tai moi lién hé gitta viéc hudng dan truc tiép cach str dung céc
chién luoc va chién luogc doc cta sinh vién trong bdi canh sinh vién khong
chuyén tiéng Anh béc dai hoc tai Viét nam hay khong.

Hon nita, trong khi hau hét cic nghién ctru thir nghiém trude day tap
trung vao tac dong cua viéc hudng dan truc tlep céch st dung chién luoc
doc ddi vé6i hidu suit doc cuia nguoi hoc, thi rat it nghién ctu nham diéu
tra nhan thirc cua sinh vién vé can thiép chién lugce dbi voi viée cai thién
kha ning doc hiéu. Vi nhirng 1y do do, can phai thyc hién nghién ctru dé
tim hiéu thém vai trd cua viéc st dung chién lugc trong doc hiéu, dic biét
1a d6i v6i sinh vién khong chuyén tiéng Anh bac dai hoc va lién quan dén
cac bai doc tiéng Anh bic 3 nhdm cai thién thanh tich cua sinh vién trong
cdc bai kiém tra doc va md rong cac kién thtrc vé chién luge doc cua ho.
Duya trén viéc thiéu nghién ctru thyc nghiém trong linh vyc nay, nghién
ctru nay dugc thyc hién dé bo sung vao diém con thiéu nay bang cach giai
quyét van dé lién quan dén viéc xac dinh sy khéc biét trong viéc su dung
chién luoc sau khi huéng din ciing nhu nhitng cai thién do sinh vién cam
nhén d6i vé6i chién luoge doc va nang suat doc hiéu, su luu loat, dong luc
doc va su tu tin khi doc sau can thiép cua sinh vién khong chuyén tiéng
Anh bac dai hoc tai Viét Nam.

2.8. Tém tit chwong

CHUONG 3. PHUONG PHAP NGHIEN CUU

3.1. Phwong phap tiép cin va thiét ké ciia nghién ciru
3.1.1. Phwong phap tiép cin

Phuong phap nghién ctru st dung trong nghién cuu nayla nghién
ctru két hop, trong dé ca dit liéu dinh lugng va dinh tinh dugc két hop &
tat ca cac giai doan cua nghién ciru, bao gom thu thap dit liéu, phan tich
dir liéu va dién giai dir liéu (Hashemi & Babai, 2013). Bé'mg cich st dung
ca bang hoi dya trén dinh lugng, phong van ban céu tric dua trén dinh
tinh va phan 4nh hoc tap, nha nghién ctru ¢6 thé dam bao tinh hop 1é ctia
nghién ctru bang phuong phap kiém tra chéo. Viéc két hop chiing gitip cac
nha nghién ciru phat huy diém manh va giam thiéu diém yéu (Mackey &
Gass, 2015) rat phit hop véi nghién ctru hién tai vi ca nhan thirc va cam
nhan cua ngudi hoc déu duoc tim hiéu trong nghién ciru nay.
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3.1.2. Thiét ké nghién citu

Dé 6 thé tra 161 cac cau hoi nghién ctru mot cach hiéu qua, mot thiét
ké nghién ctru tuan ty theo phuong phap két hop da duge st dung
(Mackey & Gass, 2015). Pay 1a mot thiét ké nghién ctru tudn ty bao gém
ba giai doan két hop véi mot thiét ké can thiép bét du bang viéc thu thap
dir lidu dinh lwong va phan tich dit liéu. Tir nhitng két qua ban dau cia
giai doan dinh lugng, nha nghién ctu c6 thé xac dinh noi dung ctia sy can
thiép. Sau can thi€p, dir li¢u dinh lwong va dir liéu dinh tinh dugc thyc
hién dé thu thap nham dién giai ket qué nghién cuu.
3.2. Boi canh nghién ciru va miu
3.2.1. Béi canh nghién ciru

Dura trén muc tiéu va thiét ké, nghién ctru ndy thuc hién theo hinh thuc
nghién ctiu dién hinh & mot truong dai hoc & Viét Nam
3.2.2. Nguoi tham gia

Nhitng nguodi tham gia trong nghién ctru hién tai da dugc chon tir mot
16p nguyén ven trén co sé co thé tiép can dé dang. Ho la sinh vién dai hoc
thudc cic chuyén nganh khic nhau ngoai trir tiéng Anh tr cac truong dai
hoc va khoa thanh vién cua dia diém nghién cuu. Ho dén tir nhidu ving
mién khéc nhau trén ca nudc. Tét ca ho déu hoc tiéng Anh & trudng trung
hoc trudc khi vao dai hoc. Tuy nhién, trinh do tiéng Anh cta ho khac nhau
dang ké mic dit ho duge cho 1a dat trinh d6 B1 (twong duong vai bac 3) sau
khéa hoc. Cac hoc vién nay da tham gia cac khoa hoc tiéng Anh A1 va A2
trude khi diang ky khoa hoc nay. Tuy nhién, mot s6 sinh vién ¢ thé tham
gia cdc khéa hoc tiéng Anh B1 ngay ca khi ho khéng vurot qua céc khéa hoc
trude do; vi chinh sach nham giup sinh vién tich Iy tin chi hoc ngdn ngit
lién tyc (t6ng cong 7 tin chi) bao gdm ba tiét mdi tudn (trung binh) trong ba
hoc ky. Theo d6, sinh vién khong chuyén tiéng Anh phai dat dwoc Céap d6 3
(B1) khi tét nghiép.
3.2.3. Vai tro cua nguoi nghién cutu

Nghién ctru dinh tinh 13 nghién ctru dién giai, trong d6 ngudi nghién
ctru thuong tham gia vao trai nghiém lau dai va chuyén siu véi nhiing
nguoi tham gia (Creswell, 2014). Vai tro cua toi trong nghién clru 1& mot
nha nghién citu va mot gido vién day nhling nguoi tham gia khéa hoc
tiéng Anh bac 3.
3.3. Cong cu nghién ctiru

C6 ba loai cong cu nghién ctru dugc st dung trong nghién ctru nay:
bang ciu hoi, phong van sau theo nhém va phan 4nh hoc tap.
3.3.1. Bang hoi

DPé dat dugc dit lidu dinh lugng mong mudn cho nghién cuu, mot
cudc khao st bang thang do Likert 5 diém gom 38 muc va bang cau héi 7
muc mé di duoc thiét ké va ap dung.
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Bang 3.1. Thiét ké cta bang hoi

Sb cau N@i dung chinh
Phan 1 8 liéu nguoi hoc cé st dung cac chién luge xem trude
va du doan trudc khi doc van ban hay khong
Phan 2 23 Chi ra cdc chién lugc ma nguc‘ji hoc ¢6 thé st dung

khi doc mdt van ban bao gom doc k¥, doc luét, doi
pho v6i nhitng tr chua bigt, ap dung kién thirc ngobn
ngit, quét hodc doc tim kiém va dich, tém tit.

Phan 3 7 Chi ra céc chién lugec ma ngudi hoc ¢6 the st dung
sau khi doc van ban, cu thé 1a tém tit, danh gia va
hd tro.

Tong cong 38

3.3.2. Bang phong van

Trong nghién ctru nay, cic cudc phong van bén ciu tric va than mat
duogc st dung dé cung cap thong tin hoi tuong vé ky trc cta sinh vién vé céc
chién lwoc ma ho da sir dung cho cdc loai bai doc cu thé. Hinh thuc phong
van naty ¢6 thé hitu ich nhu mot cong cu bo trg dé bd sung va thém chiéu sau
cho cdc céch tiép cin khéc trong mot nghién ctru thiét ké theo phuwong phap
hén hop (Adams, 2015).
3.3.3. Phan dnh hoc tap

Pé hiéu sau hon vé cdch hoc sinh nhéan thic dugce sy cai thién sau khi
huéng dan, phan dnh hoc tap duoc sir dung nhu mot phuwong tién mo ta trai
nghiém gan day va kham pha cac khia canh ndi bat (vi du: con ngudi, tai
nguyén, hoat dong) anh hudng lién tuc theo thoi gian (Lutz & Paretti,
2019). Nguoi hoc ¢6 thé ghi lai 4n tuong hodc nhan thirc cta ho vé viée
hoc, khong bi gidi han boi céc linh vuc quan tam dugc xac dinh trude. Phan
anh hoc tap c6 thé mang lai nhitng hiéu biét sdu sic vé qud trinh hoc ngdn
ngit ma c6 thé khong tiép can dugc néu chi nhin tir goc d6 ctia nha nghién
ctiu (Mackey & Gass, 2015).
3.4. Quy trinh nghién ciru ,

Nghién ciru nay duoc thiét ké theo ba giai doan cu thé 1a trudc hudng
dan, huéng dan va sau hudng dan.
3.5. Phan tich dir liéu

Viéc phan tich dir liéu dugc thuc hién can trong nhim dam bao

tinh tin cay va do gid tri ciia nghién cuu. Két qua dinh lrong va dinh tinh
dugc phan tich riéng biét, sir dung cdc k¥ thut khdc nhau. S6 liéu dinh
luong tir bang hoi duoc xt Iy trude, st dung théng ké md ta, theo sau bdi
két qua dinh tinh tir phong van va phan dnh hoc tap duoc ghi chép lai va
dém theo chui dé. Dit liéu dinh luong va dinh tinh déu dwoc thir nghiém va
phan tich dé diéu chinh bo céng cu trudc khi qua trinh thu thap va xir ly
dit liéu chinh thtrc dién ra.
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3.6. Tom tit cac phwong phap nghién ciru
3.7. Yéu t6 dao dirc
3.8. D¢ gia tri
3.9. bj tin cay
3.10. Tém tit chwong )
CHUONG 4. KET QUA

4.1. Bao cdo ciia nguoi hoc vé viée sir dung céc chién lwge doc truée
khi ¢6 huéng din truc tiép cach sir dung chién hrgc (ESI).
4.1.1. Muc do su dung téng thé cdc chién luge doc duwoc sir dung trucc
khi huéng dan chién lroc

Table 4.1. Mikc d sir dung téng thé cac danh muc chién lwge doc

truée khi dwoe huwéng din (N=45)

Min Max M SD
Chién lugc trudce khi doc 2.00 4.63 3.35 .57
Chién lugc trong khi doc 2.52 4.61 3.44 .50
Chién lugc sau khi doc 1.57 4.86 3.42 .81
Muc do stir dung tong thé 2.50 4.63 342 Sl

4.1.2. Murc do swr dung cdc chién lwoc giai doan trudc khi doc
4.1.3. Mikc d@é sir dung cdc chién lwoc giai doan trong khi doc
4.1.4. Mirc do su dyng cdc chién hroc giai doan sau khi doc

Nhin chung, tan suét str dung chién luoc doc cua nhitng nguoi tham
gla doc vin ban tiéng Anh bac 3 trude khi duge huéng dan trong nghlen
ctu hién tai dao dong tir trung binh dén cao. Cu thé, chién luge toan cau
va giai quyet van dé dugc bdo cdo véi ty 1& cao hon so véi chién luge dia
phuong va hd tro. Pang chu ¥, dich thuat, doc lai va st dung tai liéu tham
khao 1a mét trong nhirng chién lugc ma sinh vién c6 xu hudng s dung
v6i tAn suat cao trude khi duge huong dan.
4.2. Tac dong ciia viéc hwéng din truc tiép cach sir dung céc chién
lwge doc ,
4.2.1. Tac dong cua viéc su dung cdc chién lugc thé hién qua bang hoi
4.2.1.1. Miec do s dung t(fng thé cdc chién luge doc sau hwong dan

Bing 4.2. So sanh nhiing thay doi trong viéc sir dung cdc chién lwgc
doc truéc va sau khi hwéng dian (N=45)

Truwéc hwéng dan Sau huwéng dan

Min | Max | M SD Min | Max M SD

Chienluoc | » o0 | 463 | 335 | 57 | 200 | 500 | 3.54 | .60
trudc khi doc

Chienluge 1 5 55 | 461 | 344 | 50 | 157 | 486 | 357 | 57
trong khi doc

Chiénluoc | » 55 | 435 | 342 | 81 | 229 | 500 | 349 | 71
sau khi doc
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4.2.1.2. Mirc do s dung cdc chién luoc trude khi doc sau huong dén

2|

4,5
4
3,5

3 ,
2,5

2
15

1
0,5

0

lenké  comuc doc tiéu d& tap trung

hoach  dich trong va phu d& vao cac tlr nhirng gi

trwde khi
doc

dau  trwéc khi
doc phan
con lai cha

van ban.

nght

'

suy nght

nhin vao suy nghivé
vé cach b4t ky hinh

4,11

nhitng

khoa tlr i da biét mot tiéu d& anh / minh  théng tin
ma téc gia
c6 thé trinh

tidu d8. véchadé phu lién

mmmm Trudc huwdng dan

nay.

quan dén
mét tiéu d&
phu khac.

e Sau huwéing dén

hoa.

bay

Hinh 4.1. Chién luoc doc trude khi doc trude va sau khi hudng dén
4.2.1.3. Mirc dé sir dung cdc chien lwoc trong khi doc sau huong dan
Béng 4.3. Két qua mo ta cia viéc sir dung ciac nhom chien luge

trong khi doc
Truéc hwéng din Sau hwéng din
Min | Max | Mean | SD | Min | Max | Mean | SD
Gidi quyétvande | 2.63 | 475 | 354 | .54 [ 238 ] 5.00 | 3.50 | .69
Toan cau 200 | 4.67 | 334 | .55 222|456 | 3.53 | .60
H) trg 2.00 | 5.00 | 3.38 | .66 | 2.00 | 5.00 | 3.51 | .68
Dia phuong 1.00 | 5.00 | 3.33 | .80 ] 3.00 | 5.00 | 4.04 | .57

4.2.1.4. Mirc do su dung cdc chien lwoc sau khi doc sau huong dan
Béng 4.4. Két qua mé ta ciia viéc sir dung cac nhém chién lwge sau

khi doc
Trwéc hwéng din Sau hwéng din

Min | Max | Mean | SD | Min | Max | Mean | SD
Gidiquyet | 5 368 l100| 1 | 5 | 356 | 1.17

van dé
Toan cau 1.67 5 3.35 .84 | 233 5 3.65 75
HO trg 1 5 324 | 98 | 15| 5 323 | 98
Dia phuong 1 5 376 | 1.09| 3 5 4.00 | .98
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Nhin chung, két qua tir 38 cAu hoi dong trong hai bang hoi cho thiy
rang hoc sinh di bdo cdo tin sudt cao hon khi sir dung khong chi cic
chién lugc duoc day ma con ca cac chién lugc khéc khong phai 1a trong
tam cla viéc hudng dan trong bang khao sat vé chién luoc doc. Cu thé,
cdc chién luoc xem trude va du dodn, doc ludt, quét va tim kiém' d3 duoc
sinh vién str dung thuong xuyén hon trong cac bai kiém tra sau can thiép.
Chién luoc “xem bt ky hinh anh/hinh minh hoa nao” va “tdp trung vao
cdc tir khoa trong tiéu dé” cho thiy mirc ting diém trung binh cao nhat
(M=4,11 va M=3,96 tuong ung). Chién lugc 'doc heot' cling cho thay
nhiing thay d6i déang ké vé muc trung binh (M=3,67 dén 3,96) ciing nhu
‘doc quét’ dugc x€p hang thir ba sau hudng dan (M= 3,64 dén 3 ,85).

4.2.2. Nhdn thirc ciia sinh vién vé tdc déng ciia viéc hwéng dan truc tlep
cdch su dung cdc chién lugc

Céc cudc phong van va phdn dnh hoc tdp da dugc st dung sau bai
kiém tra thr hai nhu 1 ngudn dit liéu bd sung dé hiéu thém vé tic dong cia
huéng dan tryc tiép cach str dung cac chién lugc doc ma nhiing ngudi tham
gia cam nhan duoc.
4.2.2.1. Giam tdi qud trinh xur Iy nhdn thirc
4.2.2.1.a. Nang cao nhan thirc vé viéc sir dung cdc chién luoe doc

Sinh vién ty bdo cdo nhan thitc tot hon vé céc chién luge doc va vige
st dung cic chién luoc trong dir liéu phéng van va phan 4nh hoc tép. Céc
sinh vién trong nghién ctru nay chia sé rang ho da hiéu 16 hon vé cdc chién
luoc doc sau khi dugce hudng din trong khéa hoc tiéng Anh béac 3. Hon nita,
cac sinh vién thira nhan r?mg tr mot kho chién luge doc han ché, viée
huéng dan di gitip ho nhan thirc 13 hon vé céc chién lugc trong ca hai
nhom (doc can than va doc nhanh).

Khdm phd va sir dung céc chién luoc doc 1a mot trong nhing tac dong
mdi cuia viéc huéng dan ddi voi mot sd sinh vién.
4.2.2.1.b. Bdo cdo cia sinh vién vé viéc tang cuong su dung cdc chién
lwoc doc

Tang muc sir dung chién luoc 12 mot tién bo khac dugc cam nhan bt
nguén tir vi€c day chién luoc. Mot sb lugng 16n sinh vién thira nhan ré“mg ho
da biét mot sb chién luge doc va sy hitu ich cua chiing dbi véi viée doc hiéu.
Tuy nhién, ho thay kha khé hiéu va khé khan khi str dung chiing trong cdc
nhiém vu doc cu thé. Viéc day truc tiép da gitip sinh vién tang cuong st dung
céc chién lugc.
4.2.2.1.c. Khdi niém lai qua trinh doc

Két qua nghién ctu cho thdy rang sinh vién da nhan thirc dugc qua
trinh doc. Céc chién lugc xem trude, quét va doc lwot duong nhu giip ho
cai thién cach ho twong tac véi cac bai doc. Cach tlep can tu trén xudng
bai doc dugc st dung nhiéu hon thay vi tir dudi 1én.
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4.2.2.2. Doc lwu loat hon

Kién thirc vé cdc chién luoc doc va ing dung ctia chung da gitp sinh
vién ting téc do doc. Biét cach sir dung chién lugce cd nhan trong giai
doan doc cu thé gitp ngudi hoc giai ma vin ban va xdy dung ¥ nghia cua
n6 véi tbe dd nhanh hon.
4.2.2.3. Cai thién trong diém doc

Két qua cho th?iy hoc sinh cho biét ¢6 su tién bd tich cuc trong viéc
hoc doc cac van ban tiéng Anh béc 3 nho kién thire vé cac chién luogc doc.
Céc chién lugc c6 xu hudng gitip ho vuot qua nhimg kho khin trong viéc
doc va thyc hién tdt hon cac nhiém vu doc cta ho.
4.2.2.4. Gia tang cdc gia tri cam tinh

Viéc day céc chién luge duge coi 12 ¢6 1oi vé& mit nhan thic, thong
qua vigc hoc sinh dugc bao cdo la da nang cao nhéan thirc vé viéc str dung
cdc chién lugc doc trong phén doc hiéu, kho tang chién luoc doc m& rong,
kha ning doc luu loat hon va diém doc cao hon. Tir goc d6 tinh cam phi
nhan thire, céc sinh vién bdo cdo rang viéc hudng dan da thac day ho doc
va doc v&i mire do tu tin cao hon, déng thoi tré nén ty chu hon trong viéc
doc bang tiéng Anh.
4.3. Tém tat chwong

CHUONG 5. THAO LUAN
CHUONG 6. KET LUAN

6.1. Tém tit cac két qua nghién ciru chinh

Dua trén khung huéng dan chién luge doc can ctr vao cac kiéu doc
ctiia Khalifa va Weir (2009) va cdc kiéu chién lugc doc cua Carrell (1989),
nghién clru nay nham muc dich diéu tra cdc chién lugc doc dugc sit dung
trong qua trinh doc bang tiéng Anh cta sinh vién khong chuyén tiéng Anh
bac dai hoc ¢ Viét Nam trong khi doc cdc van ban tiéng Anh bac 3. Ngoai
ra, nghién ctru con tim hiéu céch céc sinh vién nhén thic duoc tac dong
ctia viéc huéng dan truc tiép céch st dung cic chién luoc dbi voi céc khia
canh khac nhau cia k§ ning doc hiéu. Nghién ctru nhdam muc dich kham
pha (1) cdc chién lugc ma sinh vién khong chuyén tiéng Anh Viét Nam sir
dung dé doc van ban tiéng Anh bac 3 trudc khi nhan duge huéng dan truc
tiép cich st dung céac chién lugc doc va (2) nhan thirc cua ho vé tac dong
ctia viéc hudng dan. Dé thu thap dit lidu dinh tinh va dinh lugng dé phan
tich, nghién ctru da su dung céc cong cu nghién ctru khéc nhau, cu the la
bang cdu hoi, phong van béan céu tric va phan dnh hoc tap dugc viét boi
mdi sinh vién sau khéa hoc. Két qua tir bang cau hoi trude khi huéng dan
cho thdy sinh vién c6 xu huéng sir dung céc chién luge doc tong thé dé
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xem trudce va du doan vin ban, ching han nhu “tdp trung vao cdc tir khéa
trong tiéu dé” va “xem bdt ky hinh anh/hinh minh hoa nao” trong giai
doan trude khi doc. Trong giai doan trong khi doc va sau khi doc, ho su
dung céc chién luoc cuc bd thudc nhém chién luge giai quyét van dé;
“dich tr tleng Anh sang ngon ngit me de”, “sw dung tai liéu tham khdo
nhu tir dién” va “doc lai mér lan hodc nhiéu hon” dugce bao cdo 1a duge
sir dung véi tan suét cao. Ca két qua dinh tinh va dinh luong déu chi ra
rang dich thudt dudng nhu déng mot vai trd quan trong trong viée doc vin
ban tiéng Anh ddi véi nhirng sinh vién nay. Ngoai ra, céc sinh vién chia sé
trong cac ciu héi mé ré“mg khoé khan chinh cta ho 12 von tix vung han ché
va nhén thiy ddy 1a ngudn gdc cia su thit vong vi d6i khi ho khong thé
dién giai mach lac mot van ban trong lan doc dau tién. Nhin chung, khi
bit dau khéa hoc doc tiéng Anh bac 3, sinh vién di c6 mot s6 nhan thirc
vé céc chién luge doc. Ho ¢6 thé su dung céc chién lugc xem trude va du
doan dé gitip ho hinh dung dwoc ndi dung cua vin ban trude khi doc,
nhung sau d6 uu tién viéc doc cham, can than, sir dung tu dién va ban
dich dé tu xtr ly van ban do lugng tir vung han ché cua ho.

Tuy nhién, sau can thiép, nhitng két qua tir dit liéu bang ciu hoi dinh
luong cho thiy su gia ting trong viéc sir dung chién luoc trong ca ba giai
doan doc. Cu thé, nhitng nguodi tham gia bdo cdo sir dung cic chién luge
toan ciu thuong xuyén hon trong giai doan trude khi doc so voi trude khi
dugc hudng dan. Trong khi do, gia tri trung binh cua bbn loai chién lugc
doc 1a chién lugc giai quyet van d&, toan cau, hd trg va dia phuong ting tir
murc str dung trung binh dén cao trong céc chién luoc trong khi doc so voi
tan sudt duoc bao céo trude khi hudng dan. Pic biét, truéc khi duoc
huéng dn, 'dich' va 'sir dung tir dién’ thuong duoc nhitng ngudi tham gia
trich dan 1a chién luoc lya chon dau tién cua ho, nhung nhiing diéu nay da
giam di sau phan hudng din. Nguoc lai, 'doc hedt' va 'doc quét' it dugc st
dung truée khi dwoc hudng din nhung ca hai déu duge bdo cdo st dung
thuong xuyén hon sau khi duoc hudng dan. Cac két qua da 1am ndi bat
nhén thirc cua sinh vién va viéc st dung cac chién lugc da dugc day nhu
xem trudc va dy dodn, doc luot, quét va tom tat. Pong thoi, ciing c6 bing
ching vé viée giam su phu thugc vao dich thuat va sir dung tr dién gilta
nhitng ngudi tham gia. Mot sé ngudi tham gia di bao céo st dung 'chién
luwoc dich thuat' va 'tai liéu tham khao' (vi du: tir dién) trudc khi duoc
huéng dan. Tuy nhién, sau khi nhan duoc sy huéng dan, ) lugng sinh
vién bdo cdo sir dung chién luge nay di giam dang ké. Lién quan dén tic
dong cua huéng dan, nhimg phét hién cia nghién ciru hién tai cho thay
huéng dan mang lai loi ich cho sinh vién theo nhiing c4ch khac nhau. Thir
nhat, hudng dan nay c6 loi vé mat nhan thirc, thdng qua viéc sinh vién
duoc bao cao la da nang cao nhén thirc vé viée sir dung céc chién luoc doc
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trong phén doc hiéu, mo rong von va viée sur dung chién luoc doc, kha
ning doc troi chay hon va diém doc cao hon. Tir gbc d6 phi nhén thuc,
cac sinh vién da bao cdo cac gia tri tinh cam nhu sy ty tin hon khi doc,
dong luc va quyén ty chi. Nhin chung, viéc huéng din dugc nhén thiy 1a
mang lai nhitng tdc dong tich cuc dbi véi su phat trién cua sinh vién trong
k¥ nang doc.

6.2. Kién nghi

Két qua cua nghién ctru nay cho thiy cic chién luoc doc dugc sir
dung boi sinh vién khong chuyén tiéng Anh trong viéc doc cac van ban
tiéng Anh bac 3 va mdi quan hé giita viéc huéng dan chién lugc doc va k§
nang doc ctiia nguodi hoc. Dya trén két qua cua nghién clru nay, cic kién
nghi va d& xuét cho viéc day doc & cac truong dai hoc Viét Nam dugce dua
ra nhu sau:

6.2.1. Klen nghi doi véi gido vién va vi¢c giang day trén lop

Két qua cua nghién ctru nay goi y rang viéc hudng dan truc trep cich
su dung céac chién luoc doc 16 rang cd thé hitu ich cho sinh vién ngoai ngit
tiéng Anh néi chung va sinh vién khoéng chuyén tiéng Anh néi riéng.

Dau tién, két qua cho théy réng sinh vién bdo cdo sir dung cic chién
luge nhu xem trudce va dy doan, doc ludt, quét va doan nghia cua nhirng
tir chuwea biét, didu nay da tryc tiép thay d6i cich sinh vién tuong tac voi
bai doc, tir cdch tiép can tir dudi 1én dén tir trén xudng. Piéu ndy ngu ¥
rang gido vién nén tap trung vao viéc gioi thi¢u cic chién luoc nhu vay
vao 16p hoc dé sinh vién c6 thé khai niém lai qua trinh doc ctiia minh dé ¢
su tuong tac tich cyc hon véi van ban trong viée xay dung ¥ nghia.

Hon nita, két qua nghién ctru ciing tiét 16 rang sinh vién c6 dong luc
hon de doc sau khi dugc hudng dan. Dleu niy ngu ¥ rang gido vién tiéng
Anh céan két hop viéc hudng dan tryc tiép cich str dung céc chién luoc voi
viéc giang day cta ho dé thic day sinh vién, déc biét 1a sinh vién khong
chuyén tiéng Anh béc dai hoc doc ca trong va ngoai 16p hoc. Hon nira, két
qua cling cho thay rang sinh vién tr¢ nén tu chu hon sau khi dugc hudng
dan. Tu chu 1a yéu t6 quan trong gidp phat trién hoc tap sudt doi ¢ sinh
vién. Vi viy, gido vién can nhan thic dugc y nghia cua viéc tdc dong nay
dé phit huy tinh tu hoc cta sinh vién, mot diéu kién tién quyét trong hoc
tap va giang day theo hoc ché tin chi ma sinh vién phai tiép thu.

Do d6, diéu can thiét déi véi gido vién tiéng Anh I ning cao
nhén thtc cua sinh vién vé gid tri cua viéc su dung céac chién lugc doc.
Tuan theo céch tiép can 16 rang d6i v&i huéng din dya trén kién thirc
khai bdo (biét nén sir dung chién lugc nao trong céc ngit canh khic
nhau), kién thtrc quy trinh (biét céch st dung cdc chién lugc do) va kién
thire ¢ diéu kién (biét tai sao va khi nao su dung céc chién luge) (Paris,
Lipson, & Wixson , 1983), duong nhu cd hiéu qua trong viéc day cho
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sinh vién su dung céc chién lugc doc dé doc it nhat 1a trong 16p hoc va
cdc bai kiém tra.

Gido vién ciing nén can nhéc viéc thuc hién day truc tiép céc chién
lwgc sém hon trong cac khoa hoc tiéng Anh du tién cua sinh vién &
truong dai hoc chéng han nhu tiéng Anh bac 1 va tiéng Anh bac 2, diéu
nay c6 thé hitu ich cho nhiing sinh vién khéng chuyén tiéng Anh. Vi tic
dong chuyén giao ciia can thiép chién lwoc doc chi xay ra trong cic
nghién ctru can thiép keo dai hon mot nam (Li va cong su, 2022). Dleu
niy goi ¥ rang dé chuan bj tt cho sinh vién trong viéc doc, gido vién can
trang bi cho sinh vién nhiing kién thirc vé chién lugc doc cang som cang
t6t. Hon nira, tir nghién ctru nay, r6 rang la ngay ca sau khi dugc hudng
dan vé chién lugc, sinh vién van co xu huéng dya vao viée doc timg cu
va dich, vi vay, huéng dan sém hon vé céch sir dung chién lugc hidu qua
c6 thé glup ngan ngura nhing thoi quen nay phat trién.

6.2.2. Kién nghi doi voi sinh vién

Két qua ciia nghién ctru nay ciing cho thy rang c6 sy gidm tii trong
qud trinh xur ly nhén thitc cua hoc sinh va ting céc gia tri tinh cam ciing
nhu diém kiém tra doc dugc sinh vién bdo cdo sau qué trinh can thiép.
Diéu nay ngu ¥ rang sinh vién can can nhéc viéc hoc céc chién lugc nay
mot cdch c6 chil ¥ va phit trién kho chién lugce doc cua riéng minh dé
thuc hién t&t hon k¥ nang doc hiéu cua minh. Hon nita, nhu cac sinh vién
da chia sé, can phai thuc hanh nhiéu hon vé doc ca trong va ngoai 16p hoc
néu ho mudn cai thién kha nang doc ctia minh mot cich hiéu qué va tré
thanh nhitng nguoi doc thanh cong hodc c¢6 ky nang. Vi vay, sinh vién can
dong mot vai trd tich cuc trong viée phat trién céc k§ ning ctia minh. Ho
nén tham gia vao viéc thuc hanh doc thuong xuyén véi viéc tich hop céc
chién lugc doc trong qua trinh doc cta ho. Viéc doc thudng xuyén sé& gitip
sinh vién tré thanh nhitng nguoi doc c¢6 chién lugc va thu duge nhiéu loi
ich hon tir viéc doc hoc thuét va doc trong doi thuc (Strickland, Ganske &
Monroe, 2002).

Hon nita, ro rang 13 khong phai bt ky chién lugc nio ciing phit hop
hoan hao v&i tat ca ngudi hoc, vi nhitng ngudi hoc khac nhau dang ké vé
tinh cach, phong cach hoc tap va dong co hoc tap. Do dd, hoc sinh can xéc
dinh cdc chién lugc phit hop v6i minh dé dat dugc két qua cudi cing trong
viéc hoc doc.

Ciing can luu ¥ rang chi hudng dan chién lugc thoi thi chwa du dé
mang lai su cai thién t6t nhat vé kha nang doc cta hoc sinh, hoc sinh can
két hop véi cdc yéu td khac nhu dong Iuc ban thian, mong mudn hoc tiéng
Anh va phat trién tinh tu chi cua ngudi hoc dé thé hién t6t hon trong viéc
hoc doc nodi riéng va dép ing chuan dau ra tiéng Anh néi chung
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6.2.3.  Kién nghi doi véi nhitng nguoi viét tai liéu tiéng Anh

Nguoi viét tai liéu nén suy nghi vé nhimg chién lugc ndo c6 thé
mang lai loi ich cho sinh vién vé midt doc hoc thudt va doc trong cudc
song thuc va cidch dp dung t6t nhat mot chién lugc cu thé va trong bbi
canh nao; vi bdi canh hoc tép cua nguoi hoc 1a bién s6 manh nhét ¢6 tic
dong dén viéc lya chon chién luoc hoc tap cua ho (E1-Dib, 2004).

biéu nay c6 nghia 1a cac chién luogc c6 thé duge dp dung mot cich
thich hop va hiéu qua trong nhiéu tinh hudng va ngit canh doc khdc nhau
mién 1a chung dugce dua vao méi truong hoc tap thich hop. Nguoi viét
cling nén xem xét viéc tudn theo céch tiép can trinh bay cdc chién luge
duoc thyc hién trong nghién ctru nay vi n6 da dugc chung minh Ia c6 lgi
cho viéc hoc nhu duoc bao cdo boi cac sinh vién va xem xét cach né co
thé duoc dp dung cho cac van ban va nhiém vu trong nhiéu linh vyuc ndi
dung. Vi cd c loai van ban khac nhau va cac nhiém vu doc khac nhau c6
thé dan dén viéc str dung cac chién lugc khdc nhau (Barrot, 2016).

6.3. Pong gép méi cua nghlen ctiru

Nghién ctru nay dé cap dén cdc van dé vé hudng dan chién lugc doc
hiéu vin ban tiéng Anh bac 3. N6 nham muc dich kham pha céac kho chién
lugc doc va viéc su dung cac chién luge d6 cua cdc sinh vién khong
chuyén tiéng Anh bac dai hoc. Ngoai ra, né con gitip ning cao nhan thic
vé chién lugc giang day tiéng Anh cua gido vién d6i voi sinh vién tiéng
Anh nhu mdt ngoai ngit nham gitp cic em dat thanh tich cao hon trong
phan doc hiéu. Phan nay tap trung vio nhitng dong goép cua luan 4n nay.
N6 dé cap dén nhitng dong gop vé 1y thuyét, phuong phap luan va thuc
tién ctia nghién cfru
6.3.1. Dong g6p vé mat 1y thuyét

Két qua cua nghlen clru nay dong goép vao kién thic vé céch sinh
vién khong chuyén tleng Anh bac dai hoc tai Viét Nam phan tng véi viéc
huéng dan chién luge doc trong ngir canh hoc tiéng Anh nhu mot ngoai
ngit, cling nhu kién thuc vé tac dong cua viéc hudng dan chién luge doc
ddi véi viée doc cua sinh vién tir ca khia canh nhan thirc va tinh cam.

Dau tién, khung 1y thuyét cho viéc hudng din chién luge duoc trinh
bay. Nghién ctru hién tai dya trén khung céc kiéu doc cua Khalifa va Weir
(2009) va céc kiéu chién luge doc cua Carrell (1989). Ca ly thuyet va két
qua thuc nghiém déu gép phan vao sy hiéu biét cia chiing ta vé huéng dan
chién luge doc va anh hudng ciia né ddi voi ki nang doc vin ban tiéng
Anh bic 3 cta hoc sinh khong chuyén tiéng Anh.

Mot dong gop mang tinh ly thuyet khéc 1a khung phan tich qua trinh
huéng dan chién lugc, nhim dat dwoc su hiéu biét vé tac dong qua lai giira
hudng dan chién luge va k¥ ning doc cua ngudi hoc trong mot bdi canh
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cu thé. Hiéu siu hon vé nhiing gi hoc sinh thyc sy lam trong ba giai doan
doc ¢6 thé nim bt duoc xu huéng chung cua viéc st dung chién luoc
trong timg giai doan ciing nhu cac chién lugc chi tiét da duoc sir dung.
N6i céch khéc, c6 thé hiéu rd hon vé cic hanh dong cu thé ma hoc sinh
thuc hién trong mSi giai doan doc.

6.3.2. Déng gép vé mdt phwo‘ng phap lugn

bong gop chinh vé phuong phap luén cua nghién ctru 1a cdch tiép can
theo phuong phap két hgp dé tim hiéu viéc sir dung céc chién lugc doc va
hiéu qua cua viéc huéng dan chién lugc trong bdi canh dia phuong. Trong
khi cdc nghién ctru khéc tap trung vao viéc bdo cdo su khéc biét vé& diém
doc ma nhitng nguoi tham gia dat duoc trong bai kiém tra sau khi dwoc
huéng dan, thi viéc didu chinh thiét ké tudn tu trong nghién ciru nay da
g6p phan giai thich nhan thirc cua sinh vién vé nhitng gi ho dat dwoc sau
khi can thiép véi dir liéu phong phu tir phong van siu va phan anh hoc tap.

Viéc diéu chinh bang khao st chién luoc doc trong bang cu héi ctia
nghién ctru hién tai ciing gop phan hiéu sau hon vé nhiing gi ngudi doc
bdo cdo thuc sy lam trong ba giai doan doc khac nhau. Trong khi ¢ bang
khéo sat chién luge doc (SORS), cdc nha nghién ctru chi tim ra viéc st
dung cdc loai chién lugc khac nhau trong qua trinh doc hiéu thi bang cau
héi hién tai c6 thé cung cfip cdc chién luoc chi tiét hon ma sinh vién st
dung trong ting giai doan doc hiéu.

Mot dong gép khac vé phuong phép luan nam & kinh nghiém cta nha
nghién cttu ¢6 duoc thong qua viéc dp dung nghién ctru theo phuong phép
két hop va phuong phép dién giai ciing nhu cac k¥ thuat duoc 4p dung dé
thu thap dir li¢u. Kinh nghiém nay c6 thé hitu ich cho cic nghién ctru khac
vé huéng dan chién lugc trong bbi canh day va hoc khong chuyén bang
tiéng Anh. Ngoai ra, nghién ctru cho thay sirc manh vé phuong phép luan
trong viéc st dung bang cau hoi, phéng van va phan 4nh hoc tip trong
viéc kham ph4 tac dong cua huorng dan tir cam nhan cta chinh sinh vién.
6.3.3. Péng gép vé mdt thuc tién

Dong gop thiét thyuc ciia nghién ciru nay 12 cdi nhin siu sac chi tiét vé
céch thuc hién huéng dan chién luge doc trong 16p hoc tiéng Anh. Cu thé,
nghién clru nay gidp g1a1 thich tic dong ctia n6 dbi véi thai do va nhan
thtrc cua nguorl hoc ddi vai viée sir dung cic chién lugc doc trong viée doc
céc van ban tiéng Anh.

Cu01 cung, nghién cuu ciing dong gop y nghia thyc tién cho glao vién
day tleng Anh, sinh vién khong chuyén t1eng Anh v céc nha phit trién tai
liéu tiéng Anh. Céc phét hién ngu ¥ rang dé thuc hién hiéu qua hudng dan
chién lugc, can nhan manh vao viéc hiéu bdi canh vin hoa xi hoi cua
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ngudi hoc, gido vién va méi trudng hoc tap. Céc két qua nghién ciru ciing
dua ra goi y rang gido vién nén tham gia vao viéc phat trién chuong trinh
giang day. Vi kién thl'rc kinh nghiém va nang lyc ciia minh, gido vién 1%1
trung tam cua moi no luc phat trién chuong trinh giang day. Gido vién t6t
hon hd trg hoc tap ot hon vi ho 1a ngudi am hiéu nhit vé thuc tién giang
day va chiu trach nhiém gidi thi¢u chuong trinh giang day trong lop hoc.
Gido vién can duoc trang bi cac k¥ thuat, k§ nang va kién thirc can thiét
cho viéc hoc ngdn ngit néi chung va thyc hién hudéng dan chién lugc néi
riéng dé bién chuong trinh giang day thanh mot cong cu hiru ich hd trg
gido vién phat trién cdc chién luoc ¢4 nhan ciing nhu cic phwong phap va
tai liéu can thiét dé ho c6 thé thanh cong (Alsubaie, 2016).

6.4. Han ché ciia nghién ciru

Thiét ké tong thé ciia nghién ctru nay c6 bén han ché chinh c6 y
nghia ddi v6i cong viéc nghién ciru tiép theo. Han ché dau tién lién quan
dén c& mau nho cua nhitg ngudi tham gia. DO dai cia qud trinh giang day
12 mot han ché khdc. Mot khéa hoc kéo dai sdu tudn c6 thé khong du dai
dé cho phép xuét hién nhiing khac biét dang ké vé kha ning doc. Mic du
céc sinh vién trong nghién ctru ndy di bao cao nhing tién b dang chi y
sau khi dugc huéng dan, nhung ho van gip kho khin trong viéc doc.
Nhitng han ché vé thoi gian va ngudn lyc khién nghién ctru nay khong thé
tranh khoi nhitng han ché nay, vi thé can tién hanh nghién ciru twong tu
trén quy mo 16n hon va trong mdt khoang thoi gian dai hon.

Tiép theo, nghién ctru ¢6 thé c6 mot sb han ché do cic cong cu thu thap
dir liéu ctia né. Bang cich sir dung bang ciu hdi, quy trinh phong van va phan
4nh hoc tap dé kham pha nhan thtic v phan (g ctia sinh vién, nhimg gi
nghién ciru diéu tra dugc phan anh hon 13 thyc té. Céc qud trinh nhan thic va
siéu nhan thirc xdy ra ciing véi viéc sir dung cdc chién Iugc ciia hoc sinh khi
thuc hién qua trinh doc khong thé duoc ghi lai va giai thich can ké. Cac
nghién ciru trong tuong lai ¢6 thé xem xét sir dung céc cong cu khac nhu quan
sit 16p hoc, giao thtrc suy nghi thanh tiéng hogc nhat ky/nhat ky hoc tap dé
sap xép dit liéu ddi vai sinh vién dai hoc khong chuyén tiéng Anh.

6.5. Hwéng nghién ciu méi

Mic di nghién ciru da cung cip mot s6 két qua c6 gid trj va hiéu biét
sdu sic vé viéc thuc hién hudng dan truc tiép cach st dungchién lugc doc
trong bdi canh tiéng Anh khong chuyén, nhung né ciing chi ra nhiéu co
hoi cho cdc nghién ctru kha thi khéc lién quan dén van dé nay.

Tht nhét, nghién ctru hién tai diéu tra tac dong cua viéc huéng dan
truc tiép cach sur dungchién lugc dbi véi ki nang doc tiéng Anh cho sinh
vién khong chuyén tiéng Anh bac dai hoc. Nghién ctru twong tu dé tim
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hiéu ciing mot van dé ddi véi sinh vién dai hoc chuyén nganh tiéng Anh
trong cling mot mdi trudng hoc tap rat dang dugc tién hanh. N6 ¢ thé so
sanh d6i chiéu voi cdc két qua ciia nghién ctru hién tai. Ngoai ra, né c6 thé
giai thich thém va cung cap thong tin chi tiét vé cac tac dong ma mo hinh
doc twong tic c6 thé mang lai.

Tht hai, nghién ctru nay st dung thiét ké trong nhém dé diéu tra
vi€c sinh vién st dung céc chién luogc doc cling nhu nhén thic cia ho
vé huéng din chién lugc voi cling nhitng nguoi tham gia. Cic nghién
ctru sau hon c6 thé tap trung vao so sdnh giita nhém kiém sodt va nhém
thir nghiém dé cung cdp nhirng hiéu biét siu sic hon vé tac dong cua
huéng dan chién lugc.

Thir ba, d6i twong cua nghién ctru nay 1a sinh vién, cdc nghién ctru
tiép theo c6 thé tap trung vao qud trinh giang day tir quan diém va niém tin
clia gido vién bang cich sir dung khung 1y thuyét vin hoa xa hoi dé giai
thich sy hd trg va hudng dan trong quy trinh giang day chién lugc ma gido
vién cung cap cho sinh vién.

Cubi cung, mot thiéu sét 16n cua nghién ctru nay cé thé nam trong
thiét ké cua nghién ctru. Trong qué trinh thu thap dir li€u theo ké hoach,
cdc sinh vién trong nghién ctru hién tai da chon ché d6 hoc truc tuyén
trong mot khoang thoi gian dai sau ché do ngoai tuyén sdu tuan, diéu nay
khién cdc thu tuc thu thap dit li¢u khé thuc hién. Do do, hi¢u suit doc thuc
té cua hoc sinh khong dugc do luong. Céc nghién ciu tiép theo c6 thé
duogc thuc hién véi mot thiét ké phit hop hon dé mang lai két qua thuyét
phuc va dang tin cay hon.

6.6. Suy nghi cudi cliing

Khéa hoc tién si nay 12 mot trong nhitng phan thiét yéu trong qué
trinh phat trién chuyén mén cua toi. Toi di trai qua cac giai doan khac
nhau trong qué trinh xdy dung ludn 4n v6i su nd lyc va quyét tim cao do.
Nghién ciru cua toi dé cap dén nhiéu khia canh co ban trong viéc doc
tiéng Anh nhu mdt ngoai ngit, dic biét 1a tic dong ctia hudng dan truc
tiép cach sir dung céc chién lugc ddi véi ky ning doc hiéu cua hoc sinh
Nhiing phat hi¢n cta nghién cttu nay hy vong s& g6p phan hiéu rd hon vé
nhitng loi ich ma viéc huéng dan truc tlep céch sir dung cédc chién lugc
mang lai cho sinh vién khong chuyén tiéng Anh, tir d6 giup ho dat duoc
Kkét qua hoc tdp mong doi cho cac ky thi tiéng Anh bac 3.

T6i bat dau nghién ctru nay vao thoi diém dai dich Covid-19 bat dau
lan rong ra toan thé giéi. Qud trinh thu thap dit liéu trd nén rat kho khin vi
day 1a mot nghién ciru can thiép, doi hoi sy twong tac tryc tiép trong 16p
hoc. Tuy nhién, sau sau tudn huéng dan truc tiép, viéc gidn cich kéo dai
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hon 2 ndm khién qud trinh thir nghiém rat khé dé thyc hién. Do d6, bai
kiém tra tryc tiép sau khéa hoc dé c6 thé danh gia muc do cai thién vé
diém s6 cua sinh vién khong thé thuc hién. Sau mot thoi gian dai (14
thang) chd doi cdc 16p hoc truc tiép dé c6 thé tiép tuc cong viée 1ay sd lidu
con dang dé cia minh trong nam hoc 2020-2021, cubi cung, t6i phai dua
vao két qua thu dugc sau sdu tudn can thi€p ma t6i da thuc hién trong nua
déu cua 16p hoc ngoai tuyén trong nam 2020. Véi sy ¢b vén cua hai gido
vién huéng dan, t6i da ¢ ging chuyén hudng nghién ctru qua viéc danh
gid cam nhan cta nguoi hoc ddi voi hidu qua ciia viée can thiép thong qua
phéan &nh hoc tap.

Ban thao cubi cung cda luan an nay dugc thuc hién véi nhitng nd
luc khong nging trong hoan canh ca thé gi¢i dang phai himg chiu
nhitng anh huong tan khéc cua dai dich dbi véi cdc khia canh xa hoi,
gido duc va cd nhan.
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