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CHAPTER 1. INTRODUCTION
1.1. Background of the study
Despite the appearance of various teaching approaches since the
early 1970s when English was popularly taught as a foreign language, the
issue of the social interactions of the language classroom has attracted the
researchers’ attention worldwide. Since CI plays important roles in foreign
language teaching and learning, investigating IAs deployed by the teachers
in English class in general and in English reading class in particular may
shed more light on how teachers and learners interact with each other, and
what benefit can be brought from applying such activities in the teaching
and learning process.
1.2. Statements of the Problem
Previous research has emphasized the importance of reading skill
and effectiveness of Cl in EFL reading classes at primary level (Yusuf,
2011; Miller, 2002), lower secondary and secondary level (Suryati, 2015;
Biswas, 2015), and higher education level (Gao, 2008; Rios-Revoredo,
2016, Rido, et al. 2014). The issue of CI in reading classes has apparently
been concerned by different researchers worldwide (Safriyani, 2017;
Monarisa & Suwarno, 2016; Yusuf, 2015; Zhao & Zhu, 2012). However,
the topic of IAs in English reading classes has not been thoroughly
investigated yet, and it is particularly new in the context of Viet Nam. The
present study was carried out with the desire to fill in such research gap of
teachers’ beliefs and practices of IAs within EFL reading domain in
Vietnamese tertiary education context.
1.3. Purposes of the study
This study specifically aims to:
Investigate the teachers’ beliefs of using IAs in their reading classes;
Identify the EFL teachers’ teaching practice in reading classes;
Explore the factors affecting the application of 1As to better Ss’ reading
competency;
e Develop an understanding of Cl and improve the quality of teaching
and learning reading in EFL environment with 1As.
1.4. Research questions
1. What are EFL teachers’ beliefs in using interactive activities in
EFL tertiary reading classes?
2. How do EFL teachers’ beliefs correspond to their actual practice
of using interactive activities in EFL tertiary reading classes?
3. What factors do EFL teachers think may affect their employment
of interactive activities in EFL tertiary reading classes?

1



1.5. Scope of the study

The present study was only conducted at the tertiary level, and
merely in reading classes, not focus on the 1As in any other basic skills of
English at lower levels of education in Vietnam. Although the results of
the study are not expected and intended for generalization, its findings
were expected to be transferred to other similar teaching contexts.

1.6. Significance of the research

The findings of the research were expected to be beneficial and be
able to give contribution to the improvement of the effective English
teaching and learning process theoretically and practically. More
specifically, it made a positive contribution to the theoretical concepts on
the aspects of classroom interaction, interactive activities in English
language classroom, to the research field, to the management policy of the
institute, to EFL teachers, and to herself as the researcher.

1.7. Definitions of key terms

1.8. Organizational Structure of the Thesis

CHAPTER 2: LITERATURE REVIEW

2.1. Vygotsky’s Sociocultural Theory (SCT)

2.1.1. SCT in Language Teaching and Learning

2.1.2. Major Tenets of SCT

2.1.2.1 Zone of Proximal Development (ZPD)

2.1.2.2 Scaffolding

2.2. Reading Comprehension from SCT

2.2.1. Some perspectives about Reading Comprehension

Alpini (2019) Brown (2000), Chamot and Kupper (2010),
Millrood (2001)
RC is a cognitive process to decode the meaning encoded from

the text with three main components involving the reader, text and activity.

2.2.2. A Sociocultural Perspective of Reading

2.3. Interactive Activities (1As)

2.3.1. Interactive Activities in Language Teaching

2.3.2. 1As in reading comprehension

A lot of studies conceptualize reading as an act of connecting written
symbols to oral language, and structuring the meaning (Anderson, 2003;
McKenna and Robinson, 2005; Linse and Nunan, 2006; Israel and Duffy,
2009; Birch, 2007; Paris and Hamilton, 2009; Grabe & Stoller, 2002). From
the interactional angle, RC is thought as a process in which a reader with a
purpose in mind interacts with the text through a certain activity, extracting
meanings for the purpose of comprehension. This idea is supported by Hughes

2



(2016) saying that reading is an interactive, problem-solving process of
making meaning from texts. RC is, therefore, viewed as an interactive process
between a reader and a text and the purposes for reading in which learners are
involved in processing, constructing texts, and elaborating its meaning to
enhance comprehension.

2.3.3 Principles of teaching EFL reading skills

Hizriani (2017)

Mo (2020)

2.4. Teachers’ beliefs and practices

2.4.1. Teachers’ Beliefs

‘Beliefs’ have been defined according to a range of psychological
and philosophical perspectives (Abelson, 1979; Pajares, 1992; Farrell,
2008; Pehkonen & Pietilda, 2003; Raymond, 1997). According to Borg
(2003), terms like “teacher belief” and “teacher cognition” are often
applied interchangeably, and they can both be used to describe teachers’
conception, perception, and knowledge in the stages of teachers’
professional development.

Mo (2020) builds a framework of teachers’ beliefs system
including:

2.4.1.1 Theoretical Beliefs

2.4.1.2 Action Beliefs

2.4.1.3 Context Beliefs

2.4.1.4 Beliefs about Teachers’ Roles

2.4.2. Teachers’ practices

2.4.3. Relationships between teachers’ beliefs and teachers’ practice

Teachers’ beliefs (what teachers believe) has been proven to have
influence on their behavior (what teachers do in their classroom practices)
(Baker, 2014; Basturkmen et al. 2004; Borg, 2003). As stated by
Basturkmen et al. (2004), teachers’ beliefs could be a factor influencing
classroom practices in either compatible or incompatible way. The focus
of the current study is investigating what EFL teachers believe and what
they actually do when teaching reading skills to EFL students at tertiary
level with 1As, identifying the relationship between these two aspects to
find out whether the teachers believe may match or mismatch with what
they do or perform in their actual reading classes.

2.4.4 Factors affecting teachers’ beliefs and practices

- Borg’s (2003)

- Mo (2020)



2.5. Previous Related Studies

2.5.1. Previous Related Studies

Up to now, the matter of applying interactive approach to teach RC
to EFL students has been widely investigated such as Alshammari (2015),
Dong (2017), Yusuf (2015), Babashamsi et al. (2013), Dehgan & Ghafar
(2013), Saleem and Azam (2015), Attarzadeh (2011). Together with the
research findings on the effect of applying IAs in EFL RC, some typical
issues relating to this research topic like the teacher’s perception of using
IAs in EFL reading class, types of IAs used have also been in favor of the
interest of many researchers.

Some major issues relating to teaching reading skills such as reading
strategies, impact of background knowledge on EFL reading, or
difficulties encountered by EFL university students in reading or the
teacher’s belief and perception of the teaching reading in Vietnam
(Nguyen, 2012; Do & Nguyen, 2014; Bui 2017; Nguyen, 2018) were
investigated.

2.5.2. Gaps in the Literature Review

Very few studies have been conducted in Vietnam teaching and
learning context. Furthermore, the research conducted so far mostly for the
sake of improving English reading skills for lower-level students at
primary, lower-secondary or secondary education system rather than for
students with higher critical thinking at tertiary level. In addition, very few
among the studies conducted clearly show the link between 1As and EFL
reading, or portray the various types of 1As in EFL reading classes. In
addition, very little attention has been paid to analyze the teachers’
perceptions of IAs in reading class to seek the answer whether they
approve or disapprove to use the IAs in their actual reading classes.
Furthermore, these above studies fail to identify and classify the 1As
frequently used by EFL teachers, which raises the researcher’s curiosity in
investigating this unanswered issue in the Vietnamese teaching context.
Those above reasons urged the researcher to carry out the present study.

2.6. Theoretical Framework of the Study

In this study, the researcher borrowed Vygotsky’s (1978) SCT
theory on social interaction in combination with Mo (2020) teachers’
beliefs system as the theoretical framework. Mo’s (2020) model of
teachers’ belief system views teachers’ beliefs as a mediational tool in
which a teacher transforms external activities of social interactions into
internal activities for teacher thinking. because his model can serve the
purpose of investigating the teachers’ belief of 1As in teaching reading
skills in a local university in Vietnam. Besides, his study used Vygotsky’s
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SCT as theoretical foundation for his study which is the same as the
researcher’s intention to use this theory to explore the social interaction in
reading classes with 1As. Therefore, the present study is expected to give
an insight into how EFL teachers perceive about the potentialities of
deploying 1As in teaching reading skills to EFL students in university
context.

2.7. Summary of the Chapter

CHAPTER 3: RESEARCH METHODOLOGY

3.1. Research Approach and Research Design

3.1.1. Research Approach

Qualitative approach was regarded to be the best choice for the
present study since it appropriates with the research aims of understanding
the EFL teachers’ beliefs of deploying IAs in RC classes and their
practices within their teaching context

3.1.2. Research Design

A case study was employed to conduct this study grounding on the
main objectives, the scope of the study, and the nature of a case study that
fits its requirements.

3.2. The Research Setting

Within the scope of this study, the researcher does not intend to
cover the beliefs and practices of all EFL teachers from different
universities in Vietnam but only tries to focus on EFL teachers who are
currently teaching EFL reading skill at a local university in the northern
central Vietnam. This selection is based on the following criteria:
geographical location, the development process of the selected university,
the research design and the representativeness.

3.3 Participants of the study and the researcher’s roles

3.3.1 Participants of the study

3.3.1.1. Some characteristics of Vietnamese EFL teachers

3.3.1.2. Participants of the study

In this study, three teachers coming from Faculty of Foreign
Languages of the selected university are invited to.be the participants of
the study.

3.3.3. Researcher’s role in the study

3.4. Data Collection methods and Procedures

3.4.1 Research Triangulation

3.4.2. Research Instruments

3.4.2.1. In-depth Interviews

3.4.2.2. Classroom Observations
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3.4.2.3. Simulated-Recall Interviews

3.4.3. Pilot Study

In this study, qualitative pilot study was conducted through
discussions with two teachers who were not selected to be the participants
of the main study.

3.5. Data Transcription

In this study, all of the interviews were carried out in Vietnamese,
so the excerpts for analysis in the presentation of findings were firstly
transcribed in Vietnamese to ensure the accuracy of the participants’
responses, and then they were translated into English. In order to ensure
the authenticity and accuracy of the transcriptions, they were sent back to
the participants for double checking.

3.6. Data Analysis Procedures

In this study, two main types of data were collected, i.e. interview
data and classroom observational data. Thematic analysis method was
employed to gather and analyze the data collected.

3.6.1. Interview Data Analysis

Because of its flexibility and accessibility, such Braun & Clarke’s
(2006) thematic analysis guideline was employed to analyze the data in
this present study.

3.6.2. Observational Data Analysis

The phases of analyzing observational data were generally the same
as the ones applied for the interview data.

3.7. Trustworthiness of the Study

3.7.1. Credibility

3.7.2. Transferability

3.7.3. Dependability

3.7.4. Confirmability

3.8. Ethical Considerations

3.9. Summary of the Chapter

CHAPTER 4
EFL TEACHERS’ BELIEFS OF
INTERACTIVE ACTIVITIES IN READING CLASSES

4.1. Findings about teachers’ beliefs

4.1.1 Teachers’ perception about interactive activities

Lisa shared her idea that 1As were classroom activities that needed
the collaborative participation of the students with the support and
guidance of the teacher. Rosie viewed 1As as the communicative activity
between two or more people or groups of people to exchange ideas in the
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process of teaching and learning. Similarly, according to Maria, 1As could
be understood as activities to exchange information in classroom settings
between teacher and students, or among students themselves. Their
conception of 1As showed that interactive means acting together, and the
actions were in the form of verbal communication with the aim of
exchanging ideas in classroom settings.

4.1.2. Teachers’ beliefs of goals in using interactive activities in
teaching EFL reading skills

4.1.2.1. Motivating students’ participation

Lisa highly appreciated setting goals for organizing IAs in every
reading class. She tried to provide her students with as many opportunities
to discuss the reading tasks as possible, and understand the intended
meaning of the reading text as thoroughly as they could.

Rosie’s response revealed that her main goals were motivating the
participation of the first-year students who were learning English in a
completely new learning environment in the process of learning reading
skill. She also emphasized the purpose of using lIAs to activate the
students’ involvement in reading class with the explanation that because
her students were freshmen, they needed to be motivated in their new
learning environment so that they could have “more positive attitudes
toward learning” at the university.

Maria aimed to engage her students into a collaborative atmosphere
where they could work actively with their friends to improve their reading
skill and comprehend the meaning of the reading text. For her, classroom
is a social environment where she and her students were the active
memobers.

4.1.2.2. Increasing students’ communicative competence

When asked whether 1As in the reading classes helped students
increase the frequency and amount of language use, all of the teacher
participants showed their agreement that increasing students’ use of
communicative language is also a goal that they set for their reading
course.

Lisa and Rosie responded that IAs help create good opportunities
for her students to maximize their language use, especially for those who
are often shy, unconfident, and passive in the lesson (Int.1. Rosie. Q1.3).
She emphasized the teachers’ goal to create opportunities for the students
to increase their English communicative competence. With the teachers’
creativeness in designing 1As, the students enthusiastically play their part
in learning. In the case of reading class, engaging students in a reading
activity or reading task that can make them think and analyze such activity
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or task in an active way. It might occur at every stage or level of a reading
lesson, from pre-reading stage in order to get the students engaged in the
topic, through actively and consciously taking part in discovering the
reading content in while-reading stage, to the post-reading stage where
students were often required to do integrated tasks.

Maria’s response was also a support for the importance of
maximizing students’ use of English language in reading classroom.
According to her, through IAs, students are encouraged to interact orally
with their friends not only in group activities but also the whole class ones.
And it is a good way to help the students overcome shyness, passiveness,
anxiety or lack of confidence when participating in any collaborative
activities.

4.1.2.3. Improving students’ social interaction skills

Concerning whether 1As deployed in RC class can help improve
students’ social interaction skill or not, teacher participants also shared the
same responses. It appears that the more chances students are given to
work collaboratively in a social environment like a classroom, the more
skills of discussing, negotiating, sharing, arguing, etc. are more fostered
and enhanced. The participating teachers’ responses showed that 1As not
only helped students remember what was in the reading text, understand
what the reading text is about or apply what they know to the new contexts
or unfamiliar contexts, but also encouraged them to be active with higher
order thinking skills such as analyzing skill, evaluating skill and creating
skill.

4.1.3. Teachers’ principles of teaching EFL reading skills with IAs

4.1.3.1. Establishing students’ active engagement

It was clear that Lisa did not want her students to be passive in her
RC class. She wanted all of them to be as interactive as possible.
Therefore, instead of asking her students to read and handle the reading
tasks individually, she boosted their interaction through engaging them
into reading activities. She confessed that although she knew that some of
her students were still passive and unconfident, she tried to encourage,
even require them to “open their mouth” as much as possible for the sake
of improving their comprehension of the reading text in the most
interactive way.

That the teacher tries to engage the students into reading activities
as much as possible is necessary. Rosie did not want her students to be
passive in the RC class or lack of concentration on the reading text;
therefore, she believed that when the teacher encouraged the students to
get involved in the reading activities, these problems could be solved.
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Maria agreed that 1As motivates students to participate in the
reading lesson, and helps students improve their confidence and
creativeness in the learning process. Her opinion, once again, clarified the
teachers’ positive awareness of the importance of IAs in English language
teaching and learning in general and in RC in particular. From the
participants’ opinions, it can be concluded that engaging students into the
reading activities is one of the principles that should be followed in RC
classroom.

4.1.3.2. Fostering IAs in reading classes with collaborative work

Teacher participants also emphasized group work or team work as
a good way to foster interactive reading.

Lisa’s response showed that she did not support the traditional ways
of teaching RC which mainly followed the structure: teacher’s initiation
—> students’ response > teacher’s evaluation and feedback. She highly
appreciated group work/ team work as an effective collaborative way to
foster students’ participation in the reading lessons.

Rosie’s and Maria’s responses were nearly the same as Lisa’s in the
point that they supported interactive ways of teaching reading rather than
traditional ways. They affirmed that reading could be as interesting as
other productive skills. They also regarded reading classroom as a social
environment where the students can join to improve their skills of
communication, team work and group work. Thus, the students should be
encouraged to collaborate to share ideas, discuss, negotiate, evaluate or
debate reading tasks in English as the target language even though their
language competence was not high enough.

From the participants’ response, it could be seen that student-
centered activities such as group work or team work, which force students
to talk to each other spontaneously, ask each other questions, and respond
in a natural way are examples of 1As that were worth being applied in
reading classes.

4.1.3.3. Facilitating students in building collaborative learning
community

Lisa’s response revealed that students should be equipped with
proactive and active habit of working in an interactive environment as the
classroom to acquire knowledge and skills in reading and understanding
the intended meaning of the reading text.

Rosie’s response was the same with Lisa’s in the point that building
collaborative working manners was a good way to help students better at
comprehending the assigned reading text. In addition, she believed that
forming a habit of mutual sharing was also beneficial in providing students
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with opportunities to interact and share ideas with others. Maria also
supported the necessity of building collaborative learning community in
reading classes. She explained that establishing a strong sense of
community in the students’ awareness can help them have a sense of
belongingness to their groups and the class. Therefore, one of the
principles she applied when teaching reading with 1As was to help the
students with as many opportunities to learn in a collaborative
environment as possible.

4.1.3.4. Building good rapport with students

As revealed by Lisa, when she interacted with students or provided
students chances to interact with each other, the relationship between
teacher and students was more promoted, which made students more
positive in her lesson.

Together with viewing collaboration as a principle in teaching RC,
Rosie highly paid her attention to the teacher — student rapport. For her,
this relationship not only facilitates teaching and learning process but also
mediates students’ confidence and eagerness in dealing with all reading
tasks required.

Maria also regarded the teacher — student relationship as one of the
major principles in teaching RC with IAs. The friendly atmosphere in RC
class is created by the good rapport between the members involving in it.

From the findings taken from the in-depth interviews, it could be
concluded that teachers who were in charge of teaching EFL RC for
tertiary students have been trying build a good relationship with their
students in the classes.

4.1.4. Teachers’ beliefs of context in teaching EFL reading with IAs

4.1.4.1. Teaching contexts and IAs: Teachers’ beliefs of advantages.

e The University supports

The interview results revealed that three teachers showed their
happiness and satisfaction towards the university and the department’s
concerns. Their supports bring a lot of benefits to both teachers and
students in the process of teaching and learning this subject. They all have
positive attitude towards the benefits that 1As bring to reading classes,
since “IAs make the students more autonomous in learning”.

Maria also shared her positive viewpoint about the university policy
in English language teaching and the responsibility of the management
board of both university and department in building up an interactive
teaching approach for teachers of English;

e The main textbooks
Regarding the main textbooks used to teach reading skills for the
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first-year students at the university, three teacher participants revealed that
they were partly satisfied with the textbook selected by the whole teaching
staff of English division. Since the reading texts contained in the book
were all based on The Common European Framework of Reference for
Languages (CEFR) format, “it is easy for the teacher to adapt without
worrying about the level of difficulty” (Rosie. Q4.3).

e The students’ eagerness in collaborative work

The last perceived advantage in the implementation of 1As is the
students’ efficacy of collaborative work in RC class.

All three participants’ responses revealed that the students’
activeness and creativeness in the process of learning reading skills right
at the first year at the university were an encouragement for them to devote
wholeheartedly to the teaching job, and helped release the teachers’
anxiety about the quality of reading lessons they were taking on. Here, the
socially interactional aspect of reading is highly appreciated, and both
teachers and students were active participants in this interactional
environment.

4.1.4.2. Teaching contexts and IAs: Teachers’ beliefs of disadvantages

e Time limitation

The findings showed that time limitation was one of the common
difficulties that the teachers often encountered in deploying IAs for their
students in RC classes. They all revealed that the time spent on such IAs
was insufficient, which was seen as an external factor that the teachers
cannot avoid.

Time limitation was also seen as a disadvantage that the teacher had
to confront in their process of teaching reading with IAs since, according
to Rosie (Int.1. Rosie. Q3.4), the teachers’ performance may be better in
the unlimited time than in the limited time condition.

In fact, the total duration allocated for Reading skill (the name of
the subject) from B1.1 to C.1.2 for the English major students at the
university is 30 in-class periods. This amount of time was too limited for
the teachers to provide adequate knowledge and organize 1As for students
to improve their language skills. Due to the limitation of the time set for
the reading course, there are only from 3 to 4 periods of reading with
teacher instruction per week, and the whole course often lasts 8-10 weeks
on average. The credit-based program requires student to self-study more;
however, since the students are in their first year at the university, they
need more instruction from the teacher.

e Students’ background knowledge
As responded by the teacher participants, the various levels of
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students’ background knowledge of English appeared to be a challenging
obstacle when designing IAs for their students to participate in.

In addition, the data from the interview with Rosie revealed that
some EFL students seem not to understand accurately the meaning of
unknown words and their knowledge of the English language is not
substantial enough to understand the whole content of the reading texts,

Maria found the matter of students’ diversity of English background
knowledge and language proficiency problematic and needed to be
adjusted and upgraded. She said:

Although the problem of students’ low-level background
knowledge and language proficiency were not the fault of the university,
the faculty or the teachers currently teaching reading, it has negative effect
on the quality of teaching and learning RC, particularly when the teaching
procedure adapts the student-centered approach. The low levels of
students’ English background knowledge and proficiency pose challenges
for both teachers and students at the University in applying IAs into
reading tasks. From the participant’s viewpoint, there is an asymmetry
between students’ levels of English background knowledge, their language
proficiency and the output competency they are required to achieve which
makes it difficult for the teachers in charge of RC to fulfill the reading
outcome with 1As.

e Classroom management

Problems relating to classroom management was also the challenge
commonly faced by the teachers when teaching RC with 1As. In addition,
when students participate in group work/ team work, the noise and the
chaos are unavoidable, which may cause troubles to the teacher (Rosie).

All of the participants were aware that an interactive classroom
management creates an environment for students that allows them to learn
without distractions. Teachers can support students’ learning by reducing
poor behavior and distractions so that students are more focused on
learning. Good classroom management can facilitate social and emotional
development, promotes positive interactions between peers and gives
students more time and space to focus on improving their comprehension
of the reading text assigned. However, Maria blamed for herself that she
did not manage the class well, which led to “the ignorance of some
students in some IAs organized.” (Int.1. Maria. Q4.10).

4.1.4. Beliefs about teacher’s roles in teaching EFL reading with
interactive activities

The interview result with three participants revealed that the
teachers themselves play an important role in the teaching reading process
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and can impact positively or negatively on their students’ RC.

Although Lisa highly appreciated the student-centered approach in
RC class, she emphasized the main roles of the teacher, i.e., instructing,
facilitating and motivating the students in every stage of the reading lesson
with the aim of helping them comprehend the reading text and do the
assigned tasks quickly and effectively.

Rosie’s response revealed that teacher is the person who not only
motivates students to participate in different 1As organized at different
stages of reading process, but creates a friendly environment that supports
the students’ participation as well.

Maria confessed that she lacked systematic understanding about
interactive teaching approach However, with the teaching experience she
had, she was confident enough to design an interactive learning
environment with different 1As for her students to engage in.

The participants’ responses revealed the teachers are regarded as the
crucial factor to decide whether RC class is interactive or not. Together with
designing or initiating activities for the students to participate in, the teacher also
facilitates and encourage the students’ active participation. That the students’
comprehension is effective or not depends largely on the teacher’s support and
guidance since it is generally difficult for them to comprehend the reading text
and do the comprehension tasks without teachers’ instruction and support.
Therefore, teacher’s teaching experience and interest in their job support their
confidence and readiness in creating an interactive RC class.

4.2. Discussion

Motivating participation of the students was one of the most
remarkable concerns of the teachers when deploying IAs to teach their
students a reading lesson. This finding is supported by Barber & Klauda
(2020) and Rahaman (2014) who identifies that text reading can be better
understood by sharing, exchanging and socializing.

That the teachers’ motivation to the students’ participation in the
language classroom generally helps the process of language teaching and
learning is indispensable, which was supported by Diaz, Alarcon & Ortiz
(2015), and Ebrahim & Amanis (2014); By giving students opportunities
to show their ideas or their choices in a reading question or statement, the
teachers creates an effective way to give students ownership of their own
learning, which can increase student confidence and ensure their interest
and engagement. These findings share the viewpoint with Brozo & Flynt
(2008, cited in Guthrie, J. T., & Humenick, N. M., 2004)

IAs employed in teaching EFL RC helps facilitate classroom
interaction between teacher and student(s), and promote students to use the
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target language in communication (Nguyen, 2000). Student-centered
approach was emphasized. In group/team work pattern, the students were
given a collaborative task to handle with the collaboration with group
members This finding is supported by Meng & Wang’s (2011), Jones’
(2007), Lightbown & Spada (1999) who affirm that “students produce not
only a greater quantity but also a greater variety of language functions, for
example, disagreeing, hypothesizing, requesting, clarifying, and defining”
(p. 85).

Regarding building students’ working community in collaborative
environment and building teacher — student rapport in interactive RC
classes, establishing a collaborative working community was seen as a
mediation to increase learner’s motivation, develop their critical thinking
and problem-solving skills, enhance problem articulation, and learn how
to interact and work with each other. This finding is strongly supported by
Haythornthwaite, (2006), Smith, (2005), Stariba, Wallace, & Walberg
(2004) and Storch (2001) who said that “collaboration seems to be a good
idea for teachers to give communicative activities because it immediately
develops the amount of student practice” (p. 53).

Findings from teachers’ beliefs of context in teaching EFL RC with
IAs revealed that beside major advantages that can be made use of in
reading teaching process.

Management policies, main textbook and students’ efficacy in
collaborative work in RC class are regarded as a beneficial factor that may
have positive effect on the students’ RC.

Three main obstacles confronted by the teacher participants were
time limitation, students’ background knowledge and language
proficiency, and classroom management.

4.3. Summary of the Chapter

CHAPTERS5S

EFL TEACHERS’ PRACTICES OF EMPLOYING

INTERACTIVE ACTIVITIES IN READING CLASSES

5.1. Findings about teachers’ practices of employing interactive
activities in teaching EFL reading subjects

5.1.1. Lisa’s classes

5.1.1.1. Using IAs for motivating students’ comprehension

Observational data showed that this teacher tried to motivate
students’ engagement into the reading lesson right from the beginning
stage. She stimulated her students’ interest in the text by introducing a set
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of different kinds of messages on the slide and asking them some simple
guestions. With a vocabulary game after introducing the lesson to be
taught, this teacher leads the students to the reading lesson in a natural
way. Leading-in or warming-up activities were organized in about fifteen
minutes out of 50 minutes of a reading lesson, which somewhat conflicted
with her response in the interview 1 that she did not have enough time to
organize 1As for her students. When asked about this mismatch, she said
that since her students were in their first year at the university, they were
not familiar with the teaching speech at the university level. And when
they were at high school, the reading lesson was organized quite
differently, so she spent more them on such activities to engage the
students into the reading lesson with a friendly and natural classroom
environment rather than forcing them to focus on the reading text
immediately

Lisa provided her students with clear and meticulous instructions
before asking them to handle the attached exercises. This teacher
instructed the students what they had to do in the assigned activity, then
gave her students a certain amount of time to read the notices one by one
and decide the best option for each of the statements before checking with
their friends’ answers. In this activity, the teacher not only instructed her
students as explicitly as possible but also reminded them about the hints
when choosing the correct answer. With her scaffolding as an 1As, the
students felt more encouraged and facilitated to do the reading task.

5.1.1.2. Facilitating students’ oral language use with IAs

By asking the students to describe pictures or discuss a certain
point in the reading lesson, the teacher could provide students with more
opportunities to increase their communicative ability and activate their
knowledge about the reading topic, which may help foster their
comprehending of the meaning conveyed in the reading text, and make the
reading class more interactive.

At this point, Lisa’s beliefs and her practices were completely
consistent together. What she thought about the necessity of motivating
students to maximize their use of language in RC class was compatible
with what she did in her actual RC class.

5.1.1.3. Establishing students’ collaborative working community with 1As

Building the students’ collaborative working community in RC
class is a matter of Lisa’s concern. As observed in Lisa’s RC class 3, after
a short pause for the students to write a few sentences to describe a kind
of book they like best, this teacher asked them to share their writing to the
whole class. It appears that the teacher was quite right when she creates a
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collaborative environment for her students to discuss the reading activities
and integrated ones.

As previously stated, the students are freshmen, so many of them
are unconfident and dare not share anything voluntarily. Even when they
are in group discussion, they still keep silent and wait for other students to
speak first. Thus, the teacher tried to encourage her students to share their
thoughts or ideas with other group members, and she used their response
as an indication of forming a collaborative community in her reading
classroom.

5.1.1.4. Forming teacher - student rapports with 1As

From the observational data, the researcher found out that although
the teacher- students greeting was quite normal in any English class, it
should be seen as an indication of classroom interaction since there was
not any boundary in the relationship between Lisa and her students. Their greeting
conversation used informal words or phrases with a very natural style.

The observation also revealed that with the teacher’s support and guidance,
students were not only more attentive in the collaborative work but also felt
motivated right from the pre-reading stage. The teacher - student rapport was
accordingly improved. However, from the classroom observations with Lisa, it
seemed that this teacher spent a very small amount of time on post-reading
activities. While pre-reading and while-reading stages were explicitly
implemented with a wide variety of interactive activities, post- reading stage was
either minor integrated speaking/writing activities or “out-class” activities in the
form of homework due to the fact that “the reading tasks assigned in each reading
text were overwhelmed in comparison with the teaching hours allocated for this
subject”.

5.2.1.5. Summary of Lisa’s actual practice of teaching RC with 1As

5.1.2. Rosie’s classes

5.1.2.1 Using IAs for motivating students’ comprehension

This teacher tried to motivate her students’ participation by giving all
of them a chance to express their own ideas voluntarily. Instead of nominating
some students to share their answers with the class, she encouraged them to
raise their hand. It appeared that the students were much eager and more
positive in joining the discussion of the teacher’s question.

This teacher led her students to the reading text in a very
interactional and natural way. She attracted her students’ attention and
participation from the general questions to more specific ones to activate
students’ prior knowledge and check their understanding about the current
reading topic, and then asked them to interact in group to deal with a
certain task. During brainstorming activity, findings from the observation
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showed that by giving such pre-reading questions, the teacher could
motivate the students to apply their background knowledge as well as
establish an interactive learning environment from the starting point. This
IA is seen as “the guidance before reading” (Nuttall, 1996, p.152).

The teachers as the facilitators in their teaching process seemed to
be very careful when showing their dissatisfaction with any wrong-doings
of the students. Although they were not pleased with the students’
behavior, they expressed their judging manner in a positive way for their
students not to feel hurt.

5.1.2.2. Facilitating students’ oral language use with [As

The findings showed that what the teacher did to scaffold her
students in order to maximize their oral language competence. A
combination of different techniques was employed by the teacher such as
asking students to read the texts out loud, rereading, confirming, correcting
their pronunciation, explaining difficult words, using the first language to
scaffold her students.

More interestingly, by giving the rule “No Vietnamese is used when
discussing”, this teacher aimed at encouraging her students to increase
their ability in using English as the main language in class in addition to
improving their RC skill.

On observing Rosie’s class, the researcher also found out that this
teacher sometimes repeated student’s response verbatim. This finding
showed the opposition with the traditional viewpoint which viewed
reading as receptive skill and regarded the students as passive listeners
seemed to be wrong in this case. Instead, the students were very active to
give their responses to the teacher’s questions during the learning process,
and their precise and accurate responses were repeated by the teacher. That
the teacher tried to repeat the students’ response completely without any
changes showed that her students could give the correct answers and she
should use it to reconfirm the answer and praise students for what they
shared. By doing such activities, the teacher aimed to appreciate the
students’ interactions, which makes them more engaged and active to give
their responses to the next questions.

In brief, Rosie’s beliefs about deploying [As to increase the
students’ language use in RC class and her actual reflected performance
were almost the same; in other words, her beliefs and her practice was
completely consistent with one another.

5.1.2.3. Establishing students’ collaborative working community with [As

In the three observed RC classes with Rosie, the researcher could
find out that this teacher made her effort to help the students form the habit
of co-working.
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It appears collaborative working is indispensable in language class
in general and RC class in particular. Building this collaborative working
community in English classes in general and in RC classes in particular
from the first year at the university not only helps students in collaborative
learning but provides them with soft skills which is crucially important for
their future job.

The observational notes showed that she used different 1As to
facilitate the students’ collaboration. Those activities included games with
competitive elements, role-playing, retelling, sharing completed ideas,
matching, sorting, information exchanging, and so on, which were mostly
organized under the form of pair work, group work or team work. Rosie
tried to make her students be familiar with a collaborative working
environment, so she minimized asking her students to handle the reading
tasks individually, as she thought that individual work could help students
do the tasks faster, but collaborative work would help them go farther in
their knowledge acquisition.

5.1.2.4 Forming teacher - student rapports with 1As

On observing Rosie’s reading classes, it seemed that using students’
ideas is one of her preferred ways to establish the teacher - student rapport.

Using ideas of students in reading class is to encourage the students
to be more confident and to show them that their ideas are valuable. In
such observations, it could be seen that the teacher paid their attention to
the students’ contribution in different ways such as repeating what students
say, modifying the students’ ideas, comparing the student’s ideas,
summarizing what students described, and reaching the conclusion before
moving to the next step. By doing so, this teacher not only helped the
students to gain their goal of comprehension but also encouraged their
independent thinking, as well as setting up a good rapport with them.

5.1.2.5. Summary of Rosie’s practices of teaching reading subject with 1As

5.1.3. Maria’s classes

5.1.3.1 Using IAs for motivating students’ comprehension

By asking the students questions as well as giving them some hints
or suggestions to complete the reading activity assigned, this teacher tried
to attract the students’ attention to the lesson and motivate them to
participate actively in the learning process right from the beginning stage.
Although she did not divide the class into smaller groups or teams and
chose to interact directly with all students, this teacher could still attract
the students’ attention and engagement into the questioning-responding,
matching, evaluating and arguing activities. The finding also showed that
skipping pre-reading stage may affect students’ eagerness in the lesson.
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However, on observing Maria to organize activities in her class, the

researcher could see that she shifted the activities smoothly and logically,

and her students were very engaged with the activities she deployed.
5.1.3.2. Facilitating students’ oral language use with IAs

Maria used “guessing” and “take-turn reading” as IAs to increase
students” communicative competence in RC class. The observation
findings showed that she did not always ask the students to form group,
pair or team to discuss the reading tasks. Instead, she asked them to reread
the text, check the new words by themselves and work individually first,
then exchanging their ideas with friends.

5.1.3.3. Establishing students’ collaborative working community with 1As

Different from two younger teachers who always tried to build the
students’ collaborative working in RC class, Maria did very little on this
point. Most of the class time the teacher and the students exchange
interaction directly. She did not organize group work or team work, apart
from some pair work activities for the students to share or check their
answers before showing to the teacher.

The data from her responses in the interview 2 and her performance
in the actual teaching practice indicated that although what she thought
and what she did in actual teaching were somewhat different, but this
difference did not show the inconsistence. Although she did not tell her
students the way to form and improve the collaborative working
community in language class, they could learn that from her demonstration
and interaction with them through all activities she deployed.

5.1.3.4. Forming teacher - student rapports with 1As

Among different ways to build good teacher — student rapport,
Maria frequently praised her students in every reading activity they
performed well. In fact, praising was important in EFL teaching and
learning in general and in RC in particular since it affected the relationship
between the teacher and the students. Her compliment and encouragement
showed that she wanted to build a friendly and close relationship with her
students, so that they could be more confident in participating and sharing
their ideas. Even when any of the students could not give the right answers,
her response did not show her dissatisfaction or criticism, but encourage
them to try more. By this way, as observed, the researcher found out that
the students seemed not to be shy or discouraged.

5.1.3.5. Summary of Maria’s practices of teaching reading classes with I1As

5.2. Discussion of the Findings

5.2.1. Discussion about teachers’ actual practices of employing
1As in teaching EFL reading subjects
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The findings of this study showed that all of the teachers more or less
tried to organize 1As with the aim of motivating their students to involve into
the reading texts and maximizing their use of English as actively as possible
with different kinds of IAs such as question — response, role-playing,
guessing, exchanging ideas, matching, arguing or evaluating, they could make
their students more engaged into the reading texts. Findings from
observational data revealed that motivating students’ active participation was
one of the decisive elements to make the reading class successful.

It is necessary to use [As to increase students’ communicative
competence in reading class. The selected teachers tried to organize 1As
for their students to participate and discuss in pair or in group, or to share
their ideas after individual thinking. All of the teachers highly appreciated
the students’ use of the target language in all communicative activities in
the reading lessons despite the students’ limitation in background
knowledge and language competence.

Using IAs in reading classes helps create a collaborative
environment. Finding of this study revealed that all of the participating
teachers shared the same viewpoints that this relationship is of great
importance in creating an interactive and friendly learning atmosphere for
both teachers and students, which contributes to bettering students’
reading ability.

5.2.2. Discussion about the correspondence between teachers’
beliefs and practices in teaching EFL reading comprehension subject
with 1As

It can be seen from the findings of the study that while Lisa and
Rosie’s beliefs were more consistent with what they acted in reality in all
four items in comparison with Maria’s. From the findings, the researcher
found out that there was less inconsistency or lower frequency of
consistency between Maria’s beliefs and practice in comparison with Lisa’
and Rosie’s. That is, this teacher focused on guiding and explaining the
reading texts and asked her students to read and did the reading tasks
attached individually instead of organizing pair, group or team activities
for the students to join. Another inconsistency which was found out from
the findings was the time allocation for each stage of the reading lessons.
Normally, the leading-in or warming-up activities often take a little
amount of time in the whole reading lesson. Yet, in Lisa’s reading classes,
the teacher spent about ten to fifteen minutes out of 50 minutes allocated
for a reading lesson on the leading-in activities, which somewhat
conflicted with her response in the interview 1 that she did not have enough
time to organize 1As for her students. When asked about this mismatch,
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she said that since her students were in their first year at the university,
they were not familiar with the teaching speech at the university level.

In this study, the students are novices and they need guidance and
assistance from the teachers who are much more skillful in order to make
sense of the reading texts and the relating tasks or activities coming along
with the texts. In other words, they need the teachers’ scaffolding to
develop their reading skills, gradually withdraw their dependence on the
teachers. Vygotsky (1978) suggests that teachers should use cooperative
learning exercises where the novice can interact more with the teachers,
and the less competent students can interact with more capable peers to
develop their skills with in their ZPD. However, due to the limited teaching
hours, it seems not easy for the teachers to mediate them as they should
do.

5.3. Summary of the second research question findings

CHAPTER 6
FACTORS AFFECTING EFL TEACHERS’ EMPLOYMENT OF

INTERACTIVE ACTIVITIES IN READING CLASSES

6.1. Findings about factors affecting EFL teachers’ application
of 1As in tertiary reading classes

6.1.1. Teachers’ professional training

From the participants’ responses, the researcher found out that
although they were aware of the important role of English RC and 1As in
developing English RC for EFL tertiary students at their university, these
teachers had limited access to professional development activities and
expertise theories relating to interactive teaching approach and guidance
to apply IAs in teaching RC to EFL tertiary students.

6.1.2. Teachers’ access to updated pedagogical theories from experts

This finding revealed one important point that these teacher
participants, on one hand, lacked opportunities to access to expert theories
related to classroom interaction, 1As in language teaching, and 1As in
teaching reading; on the other hand, they showed their cursory or
unenthusiastic attitude towards these theories, and they did not show much
about their need to seek for such channels, either.

6.1.3. Students’ background knowledge and language proficiency

The study finding showed that, from the lower level of education,
they mostly depended on the teachers’ guidance in class. They followed
what the teachers said passively without any reactions and actively
involving in classroom activity. As revealed in the in-depth interviews
with the three teacher participants, the students mainly came from rural
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areas in the province and neighboring provinces where the necessary
conditions for serving English teaching and learning is still inadequate, so
their English language level was still low. Although the teachers were very
eager to apply the interactive teaching method, the application of 1As in
teaching English in general and RC skills in particular was still limited due
to the students’ low language level and language ability.

6.1.4. Authentic teaching and learning materials

All three teachers perceived the current assigned textbook, to some
extents, incompatible with their desire. Some of the reading activities
needed to be modified to fit the students’ language level and the time frame
allocated for the reading course. They confessed that in order to fulfill the
goals set before their real reading teaching practice, they had to reduce,
add, or even omit some unnecessary or unsuitable parts in the reading
lesson designed in the selected textbook to make it both simplified and
concise.

6.1.5. Exam-oriented teaching approach

Given that the exam — oriented teaching approach was addressed as
a factor that might affect the teachers’ beliefs and practices in the
investigated issue, the findings added more evidences for the previous
study by Bock (2000, cited in Nguyen Thi Nguyet Minh, 2016) reporting
that “most students seem to be concerned with passing exams, most of
which do not test for communicative competence” (p. 25), and another
study by Vuong (1976, p. 69, cited in Nguyen Thi Nguyet Minh, 2016)
pointing out that “in Vietnamese society, learning success is
conventionally equated to exam scores” (p. 91).

6.1.6. Teaching and learning facilities

On observing the RC classes, the researcher found out that the
technical facilities equipped for language classes is comparatively
sufficient; however, they are not frequently and properly used. The
university has equipped a computer system connected to the network to
help teachers and learners easily find materials for reading and
understanding the assigned reading texts; nonetheless, as revealed by the
teachers, the Internet connection was usually in low capacity, sometimes
it was in “not-connected” mood, which made it problematic for the
teachers and students to use the network. In addition, since all of the
reading texts and the relating exercises were all presented in the textbook,
as observed, the teachers preferred using textbook in their RC classes
rather than designing the activities on the PowerPoint and showed them to
the students. They said that “heavy workload” at the university prevented
them from designing the PowerPoint lesson plans.
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6.1.7. Time allocation for reading class

The finding of this study added to the picture of time issue in the
aspect of the hindrance of deploying IAs in teaching RC due to time
limitation. All three teachers reported that the inadequate class hours
reduced teacher - student interaction in classroom but aimed to emphasize
the importance of students’ self-learning. The shift to credit-based learning
at university level forced to decrease teacher-instructed hours and increase
the students’ self-learning.

6.1.8. Other relating factors

- The complexity of the reading texts

- Environmental conditions

- Heavy workload

6.2. Discussion

These teachers had limited access to professional development
activities and expertise theories and guidance to apply IAs in teaching
reading comprehension to EFL tertiary students.

Although the teachers were very eager to apply the interactive
teaching method, the application of 1As in teaching English in general and
reading skills in particular was still limited due to the students’ low
language level and ability.

The culture of “learning for test” or “running for exam scores”
as reckoned by the teachers made both teachers and students focus too
much on the test rather than developing students’ collaborative and
interactional ability.

It is difficult for teachers to employ as many IAs for their
students to join, although teachers have tried very hard to arrange time and
be flexible in teaching due to limited teaching hours.

Developing an appropriate reading curriculum for the students at
the selected university so as to assist both teachers and students in
collaborative practice is essential.

Due to their heavy workload at the university, sometimes,
teachers did not have enough time to prepare for their lectures carefully.

6.3. Summary of the Chapters
CHAPTER 7
CONCLUSIONS AND IMPLICATIONS
7.1. Conclusions
This study investigated EFL teachers’ beliefs and practices of
employing IAs in teaching reading skills in tertiary context as well as some
influential factors affecting the way teachers perceived and performed in
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their actual teaching practices. With the aim of gaining a deep insight into
the ways EFL teachers think about IAs and behave in actual teaching
reading with 1As, the researcher adopted the qualitative case study
paradigm, in which a single case study was chosen because of its fitness
to the purpose of the study. In this study, Vygotsky’s (1978) SCT and Mo’s
(2020) perspective of teachers’ belief system was adopted as the theoretical
frameworks, which allowed the researcher to investigate into the selected EFL
teachers’ beliefs and practice in regard to the issue of IAs in teaching reading
subject at the university which was chosen as the case of the study. Three main
findings were analyzed to clarify three research questions under investigated.
7.2. Implications

7.2.1 Implications for theory

7.2.2. Implications for research

7.2.3 Implications for institute policy

7.2.4 Implications for EFL teachers

7.3. Limitations of the study

7.4. Recommendations for future research

Following are some of possible interesting dimensions for future
research relating to the present study:

Within the same contexts, further research should be carried out at
primary schools and high schools so as to provide for those who concern
with a broader and deeper insight into the use of 1As in teaching reaching,
a basic practical skill of English.

It may be worthy to explore this issue from the perspectives of
other stakeholders such as students, administrators and foreign teachers
who are currently teaching EL in Vietham so as to gain a more
comprehensive picture of classroom interaction in EFL teaching in
Vietnamese context.

It would be more insightful if more empirical studies were
conducted to compare the teachers’ beliefs and practices before and after
professional training courses on interactive teaching approach.
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CHUONG 1. MO PAU

1.1. Boi canh nghién ciu

Mic dui ¢6 sy xuét hién ctia nhidu phuong phap giang day khac nhau
ké tir ddu nhimg nim 1970 khi tiéng Anh (TA) dugc giang day phd bién
nhu mot ngoai ngit, van dé twong tac trong 16p hoc ngdn ngit da thu hit sy
cht ¥ ctia cac nha nghién ciru trén toan thé giGi. Vi twong tac dong vai tro
quan trong trong viéc day va hoc ng0a1 ngtr, nén viée diéu tra cac hoat
dong tuong tac (HDTT) duoc gido vién (GV) trién khai trong 16p hoc tiéng
Anh néi chung va trong 16p doc h1eu TA noi riéng cling dugc nhleu nha
ngh1en clru quan tim vi mong mudn co thé lam sang t6 hon vé cach GV
va ngudi hoc tuong tac v6i nhau cing nhu nhimg loi ich ma viéc van dung
cac HDTT c6 thé mang lai cho qua trinh day va hoc.
1.2. Ly do chon dé tai

Mot s nghién ciru trude day da nhan manh tam quan trong cua ky
nang doc hiéu va hiéu qua cua twong tac 16p hoc trong cac 16p doc hiéu
TA & cap tiéu hoc (Yusuf, 2011; Miller, 2002), THCS (Suryati, 2015;
Biswas, 2015), THPT va dai hoc (Gao, 2008; Rios-Revoredo, 2016, Rido
va cong su, 2014). Qua d6 cho thdy ring van dé tuong tac 16p hoc nhan
duoc sy quan tdm cua nhiéu nha nghién cau trén thé gioi. (Safriyani, 2017;
Monarisa va Suwarno, 2016; Yusuf, 2015; Zhao va Zhu, 2012). Tuy nhién,
chu dé HDTT trong day-hoc doc hiéu TA van chua dwoc nghién ctru k§
ludng va né dic biét moi trong bbi canh cua Viét Nam. Nghién ctru nay
dugc thuc hién véi mong mudn 1ap day khoang trong nghién ciru vé niém
tin va thyc hanh ciia GV dbi voi HDTT trong cac 16p doc hiéu TA trong
mot nglr canh cu thé tai mot truong dai hoc dia phuong ¢ Viét Nam.
1.3. Muc dich nghién ciru

Nghién ctru nay dac bict nham Muc dich:

« Piéu tra niém tin cua GV Vvé viéc sir dung HDTT trong céc 16p

doc hiéu TA,

« Tim hiéu thyc té giang day ciia GV trong cac 16p doc hiéu TA

« Xéc dinh cac yéu té anh huong dén viéc p dung HDTT dé nang

cao nang lyc doc caa SV,

« Nang cao chét luong day va hoc doc hiéu TA qua HDTT.

1.4. Cau héi nghién ciu

1. Niém tin cua gi4o vién trong viéc sir dung cac HDTT trong cac
l6p doc TA & cép dai hoc 14 gi?

2. Niém tin cua gido vién twong ung véi thuc té giang day cua ho
qua sir dung HPTT trong cac Iép doc hiéu TA & cip dai hoc nhu thé nao?

1



3. Nhitng yéu t6 nao cd thé anh huéng dén viéc str dung cac hoat
dong tuong tac cua gido vién trong céc I6p doc hiéu TA & bac dai hoc?
1.5. Pham vi nghién céu

Nghién ciru nay chi thuc hién trong céc 16p doc hiéu & bac dai hoc,
cac HDTT khéng tap trung vao cac ky nang khac va cling khong thyuc hién
& cac cap hoc thap hon ¢ Viét Nam. Mac du két qua cua nghién ciru khéng
dugce mong doi 1a ¢ thé nhan rong ra trong toan hé thong giéo duc, nhung
nha nghién ciu hi vong nhitng phat hién ciia nghién ciu nay sé dugc ap
dung cho cac bdi canh giang day twong tu khac & Viét Nam.

1.6. TAm quan trong cia nghién cieu

Két qua nghién ctru duoc ky vong 1a hitu ich va c6 kha ning dong
g6p vao viéc cai thién qué trinh day va hoc TA hiéu qua vé mat ly luan
cling nhu thyc tidn. Cu thé hon, nghién ctu nay cé thé bd sung cho céc
khéi niém ly thuyét vé cac khia canh tuong tac trong 16p hoc, cac hoat
dong twong tac trong 16p hoc TA, cho linh vuc nghién ctru, cho chinh sach
quan ly caa vién, cho gido vién va cho chinh ban than nha nghién cau.
1.7. Khai ni¢m thuat ngir dung trong nghién ciu
1.8. B cuc dé tai

CHUONG 2: TONG QUAN TAI LIEU

2.1. Thuyét Vin héa xa hai (VHXH) ciia Vygotsky

2.1.1. Thuyét VHXH trong day hoc Ngogi ngi#

2.1.2. Nguyeén ly chinh cia Thuyet VHXH

2.1.2.1 Vlng phat trién gan

2.1.2.2 Su ho trg (trg gilp)
2.2. Quan dlem cua thuyét VHXH vé doc hiéu

2.2.1. Mot s6 quan diém vé doc hiéu
Alpini (2019) Brown (2000), Chamot & Kupper (2010), Millrood (2001)

Doc hiéu 12 mdt qué trinh nhén thirc nhim giai md nghia dugc ma
hoa tir vin ban v6i ba thanh phan chinh lién quan dén ngudi doc, vian ban
va hoat dong doc.

2.2.2. Quan diém ciia thuyét VHXH vé doc hiéu
2.3. Hoat dong twong tac (HPTT)

2.3.1. HDTT trong dgy ngogi ngir

2.3.2. HPTT trong I6p hoc doc hiéu

Rét nhiéu nghién ctru da khai niém hoéa viéc doc nhu mot hanh dong
két ndi cac van ban viét voi ngdn ngit noi va cu triic y nghia cta chung.
(Anderson, 2003; McKenna & Robinson, 2005; Linse & Nunan, 2006; Israel
& Duffy, 2009; Birch, 2007; Paris & Hamilton, 2009; Grabe & Stoller, 2002).
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Tir goc d6 tuwong tac, doc hiéu duoc coi 1a mot qua trinh trong d6 ngudi
doc twong tac v6i van ban thdng qua mot sé hoat dong cu thé dé tir do
hieundi dung bai doc. Hughes (2016) ung h quan diém nay khi dng cho
rang doc 1a mot qué trinh tuong tac, giai quyét van dé dé hiéu nghia tir van
ban. Do d6, doc hiéu dugc xem nhu mot qua trinh tuong tac gitra nguoi
doc va van ban va muc dich doc trong d6 nguoi hoc tham gia vao qua trinh
xtr ly, xay dung vin ban va xay dung y nghia cua bai doc dé nang cao kha
ning hiéu.

2.3.3 Cac nguyén tdc chinh khi day doc hiéu

Hizriani (2017)

Mo (2020)
2.4. Niém tin va thuc tién glang day cuaa gido vién

24.1. Niém tin cia glao vién

“Niém tin” dwoc khéi niém héa tir goc nhin caa tam 1y hoc va triét
hoc. (Abelson, 1979; Pajares, 1992; Farrell, 2008; Pehkonen & Pietil4,
2003; Raymond, 1997). Theo Borg (2003), Cac thuat ngir “niém tin” va
“nhan thac” cua GV thuong duoc dung thay cho nhau, ca hai déiu nham
mo ta quan niém, nhan thae va kién thirc cua GV trong cac giai doan phat
trién chuy&n mon nghlep vu cua ho.

‘Mo (2020) da xay dyng khung khai ni¢m vé h¢ thong niém tin GV
bao gom:

24.1.1 Nlem tin ly thuyét

24.1.2 Nlem tin hanh dong

24.1.3 Nlem tin bol canh

2.4.1.4 Niém tin vé vai tro cua gido vién

2.4.2. Thuc tién giang dgy

2.4.3. Méi quan hé gia niém tin va thuc tién cia gido vién

Niém tin cia GV (nhimng gi GV tin) di dugc ching minh 14 ¢6 anh
hudng dén hanh vi cia ho (nhimng gi GV 1am trong 16p hoc ciia ho) (Baker,
2014; Basturkmen et al. 2004; Borg, 2003). Nhu Basturkmen et al. (2004)
d3 nhan dinh, niém tin cia GV c6 thé 1a mot yéu td anh huong dén su
tuong thich hodc khong tuong thich ddi vai cac hoat dong trong I6p hoc.
Trong tdm caa nghién cau nay 1a diéu tra nhitng gi GV TA tin va nhiing
gi ho thuc su lam khi day k§ nang doc & bac dai hoc véi HDTT; xac dinh
mbi quan h¢ giita hai khia canh nay dé tim hiéu xem nhiing gi GV tin va
nhitng gi ho thuc hién trong cac 16p doc thyc té ciia minh ¢6 thé tuong
thich véi nhau khong.

2.4.4 Yéu té anh hwéng dén niém tin va thuc tién
- Borg’s (2003); - Mo (2020)
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2.5. Cac nghién ciru truéde diy va khoang trong can nghién ciru

2.5.1. Cac nghién ciru trudc diy

Cho dén nay, viéc van dung HDTT trong day hoc doc hiéu TA da
duoc nhiéu nha nghién ciu day cong tim hiéu nhu Alshammari (2015),
Dong (2017), Yusuf (2015), Babashamsi et al. (2013), Dehgan & Ghafar
(2013), Saleem and Azam (2015), Attarzadeh (2011). Cung véi cac két
qua nghlen clru Ve tac dung cua viéc ap dung HDTT trong lo‘p hoc doc
hiéu, mot s6 van dé ti€u biéu lién quan dén d¢ tai nghién ctru nay nhu nhan
thirc ctia gido vién vé viée sir dung HPTT trong 16p day k¥ nang doc hiéu,
céc loai HDTT duoc sir dung ciing nhan duoc sy quan tim cia nhiéu nha
nghién cuu.

Mot s6 nghién ctru lién quan dén viéc day ky ning doc nhu chién
lugc doc, tac dong cua kién thirc nén dén viéc doc hiéu TA, nhitng kho
khian ma sinh vién dai hoc gip phai khi doc, hay niém tin va quan diém
clia gido vién vé viéc day doc & Viét Nam (Nguyen, 2012; Do & Nguyen,
2014; Bui 2017; Nguyen, 2018) da duoc thyc hién.

2.5.2. Khodng trong can nghién ciru

RAt it nghién ctru vé& HDTT dugc thuc hién trong bdi canh day va
hoc & Viét Nam. Hon nira, Cac nghién ctru dugc thuc hién cho dén nay chu
yéu nham muc dich cai thién k¥ nang doc tiéng Anh cho ngudi hoc & cac
bac hoc thép hon nhu tiéu hoc, trung hoc co sé hodc trung hoc phé thong
hon la cho di tuong cé tu duy phan bién cao hon ¢ bac dai hoc. Ngoai ra,
rat it trong sb cac nghién ctru dugc thyc hién chi ra 6 rang mébi lién hé
gitta HDTT va viéc doc hiéu TA, hodc mé ta cac loai HDTT khéc nhau
trong cac 16p doc hiéu. Ngoai ra, rit it nha nghién ctru quan tim dén viéc
phan tich nhan thirc ctia gido vién vé cac HDTT trong 16p doc dé tim hiéu
xem liéu gi4o vién chap nhan hay khong chip nhan sir dung cic HDTT
trong cac 16p doc thuc té cta ho. Hon nita, nhitng nghién ciru trén khong
xéc dinh va phan loai dugc cac HDTT thuong duge s dung boi céc gido
vién TA, chinh diéu nay da thuc - giuc tac gia tién hanh thuc hién nghién
ctru ndy dé gop phan tim hiéu van dé noi trén trong bdi canh giang day
TA Viét Nam.

2.6. Co s ly thuyét dé thuc hién nghién ciru

Trong nghién ctru ndy, tac gia dya vao thuyét VHXH ciia Vygotsky
(1978) vé tuong tac xi hoi két hop v6i hé thdng niém tin cua gido vién do
Mo (2020) dé xuét lam khung 1y thuyét. M6 hinh hé théng niém tin cia
gido vién ctia Mo (2020) xem niém tin cia GV nhu mét cong cu trung
gian, trong d6 GV bién ciac HDTT x4 hoi bén ngoai thanh cac hoat dong
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bén trong dé tu duy. M6 hinh ctia Mo (2020) ¢6 thé dugc van dung dé diéu
tra niém tin ciia GV vé HDTT trong viéc day k¥ ning doc & mét trudng
dai hoc dia phuong ¢ Viét Nam. Bén canh do, 6ng cling da s dung thuyét
VHXH cua Vygotsky lam nén tang 1y thuyet cho nghién ctru cua minh,
diéu nay cling giong nhu myc dich cua dé tai nay 14 str dung thuyét nay dé
tim hiéu tuong tac xa hoi trong cac 16p doc voi HDTT. Do d6, nghién ciu
nay dugc ky vong s& cung cap mot cai nhin sau sdc vé cach GV TA nhan
thirc vé tiém ning cua viéc trién khai HDTT trong viéc day k¥ ning doc
cho sinh vién dai hoc ¢ Viét Nam.

2.7. Tiéu két Chwong 1

CHUONG 3: PHUONG PHAP NGHIEN CUU

3.1. Phwong phap tiép can va thiét ké ciia nghién ciru

3.1.1. Phwong phdp tiép cgn
Nghién ctru nay chon cach tiép can dinh vi n6 phit hop v6i muc tiéu nghién
ctru 1a tim hiéu niém tin ctia GV TA vé viéc trién khai HDTT trong céc
16p doc hiéu va thyc té giang day cua ho.

3.1.2. Thiét ké nghién cru

Nghién ctru truong hop (case study) di duoc st dung dé thuce hién
nghién ctru nay dya trén cac muc ti€u chinh, pham vi nghién ctru va ban
chat va yéu cau clia mot nghién ctru truong hop.
3.2. Bi canh nghién ciu

Trong pham vi nghién ctru nay, ngudi nghién ctru khong ¢6 y dinh
bao quat niém tin va thyc té giang day cua tat ca cac GV day TA tu cac
truong dai hoc khac nhau ¢ Viét Nam ma chi c¢b géng tap trung vao céac
GV day tiéng Anh hién dang day k¥ nang doc TA tai mdt truong dai hoc
dia phuong & Bic Trung B§. Viéc lua chon nay dya trén cac ti€u chi: vi tri
dia 1y, qué trinh phat trién cta trudng duoc chon, thiét ké nghién ciru va
tinh dai dién.
3.3 Khach thé cia nghién ciru va vai tro cia nha nghién ciru

3.3.1 Khach thé

3.3.1.1. Pic diém cua gido vién tiéng Anh ¢ Viét Nam

3.3.1.2. Nguoi tham gia

Trong nghién ctru ndy, ba gido vién TA dén tir Khoa Ngoai ngit
cua truong dai hoc dugc chon dugec moi tham gia nghién ciru.

3.3.3. Vai tro ciia nha nghién ceiu
3.4. Phuong phap va tién trinh thu thap dir liéu

3.4.1 Pgc giac nghién ciru

3.4.2. Cong cu thu der ligu



3.4.2.1. Phong van sau

3.4.2.2. Quan sét 16p hoc (du gio)

3.4.2.3. Phong vén héi tuong

3.4.3. Nghién ceru thae nghiém

Trong nghién ctru nay, nghién ciru thtr nghiém dinh tinh dwgc thuc
hién véi vai hai GV khong duoc chon lam dbi twong tham gia nghién ciu
chinh. Sau phong van thir nghiém, mot sé diéu chinh da duoc thyc hién dé
dam bao sy thanh cong cua cac cugc phong van trong nghién ctu chinh
thuc.
3.5. Go bang dir lig¢u

Tat ca céc cudc phong van déu duoc thyc hién bang tiéng Viét nén
cac doan trich dé phan tich trong phan trinh bay két qua diéu tra trudc hét
duoc g& bang tiéng Viét dé dam bao tinh chinh xéc trong cau tra 15i cua
ngudi tham gia, Sau khi hoan thanh, noi dung phan g& bang dugc chuyén
cho céc GV da tra loi phong van xem lai truée khi dich sang tiéng Anh.
Dé dam bao tinh chinh xé4c ciia ban dich, chiing da dugc gui lai cho nhiing
ngudi tham gia va mét giang vién cé kinh nghiém dich thuat dé kiém tra
lai mot 1an nita. Dit lidu tir quan sét 16p hoc ciing dugc tién hanh twong tu.
3.6. Phan tich dir liéu

Trong nghién ctru nay, hai loai dix liéu chinh dugc thu thap, do la dir
liéu phong van va dit liéu quan sat 16p hoc. Phuong phép phén tich theo
cha @@ duoc sir dung dé thu thap va phan tich dix liéu thu thap duoc.
3.7. Pg tin cay cia nghién ciu
3.8. Yeu t6 dao dirc ciia nghién ciru
3.9. Tiéu két Chu’(rng 3

CHUONG 4
NIEM TIN CUA GIAO VIEN TIENG ANH VE HOAT PONG
TUONG TAC TRONG LOP HQC PQC HIEU

4.1. Két qua

4.1.1 Quan dlem ciia GV vé HPTT

Lisa chia sé ring HDTT la cac hoat dong trong 16p hoc can su tham
gia hop téc ciia nguoi hoc vdi su ho tro va huong dan cia GV. Rosie xem
HDTT la hoat dong giao tiép glua hai hay nhiéu nguoi hoic mot nhém
ngudi dé trao dbi y kién trong qua trinh day va hoc. Tuong tu, theo Maria,
HDPTT c6 thé duoc hiéu 1a cac hoat dong trao ddi théng tin trong moi
truong 16p hoc gitra ngudi day va ngudi hoc, hoic gitra c&c nguoi hoc voi
nhau. Quan niém cua ho vé HDTT cho thdy rang twong tic co nghia 1a
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hanh dong cung nhau va cac hanh dong ¢ dang giao tiép bang 1oi ndi voi
muc dich trao dol y kién trong moi truong 16p hoc.

4.1.2. Niém tin ciia GV vé muc tiéu ciia HPTT trong day doc hiéu

4.1.2.1. Khuyén khich su tham gia cua SV

Lisa danh gia cao viéc t6 chire HDTT trong 16p day doc hiéu. Co ay
da ¢ gang tao cho sinh vién (SV) cua minh cang nhiéu co hoi dé thao luan
vé cac nhiém vu doc cang tét va hiéu ¥ nghia ciia bai doc mét cach thau
dao nhat c6 the.

Rosie tiét 16 rang muc tiéu chinh cua c6 1a thiic day su tham gia cua
cac SV nam thir nhat dang hoc TA trong mot méi truong hoc tap hoan toan
méi qua gio hoc k¥ ning doc. C6 ciing nhan manh muc dich cua viéc sir
dung HDTT dé khuyén khich su tham gia ciia SV trong 16p doc vi SV cua
¢6 1a chi mé&i hoc nam tha nhat, ho can dwoc dong vién trong maéi truong
hoc tap méi dé ban than ho hinh thanh “thai d6 hoc tap tich cuc hon” &
mdi trueong dai hoc.

Maria cho rang HDTT nham muc dich thu hat hoc sinh caa minh
vao mot bau khong khi hop tac, noi ho c6 thé lam viéc tich cuc véi ban bé
ctia minh d& cai thién k§ ning doc va hiéu y nghia cua vin ban doc. Ddi
véi ¢6, 16p hoc 1a mot méi trrdng X hoi noi ¢d va SV la nhitng thanh vién
tich cuc.

4.1.2.2. Nang cao ning luc giao tiép cua SV

Khi duge héi liéu HPTT trong céc 16p doc co giup SV ting tin suit
va thoi lwong sir dung ngon ngir hay khong, ca 3 GV tham gia déu dong ¥
rang viéc ting kha ning sir dung ngdn ngit giao tiép cua SV ciling 1a muc
tiéu ma ho dat ra cho khoa hoc doc cia minh.

Lisa va Rosie tra 10i rang HDTT giup tao co hoi tot cho SV cua ho
phat huy t6i da kha ning st dung ngdn ngir, ddc biét véi nhitng em thuong
nhat nhat, thiéu tu tin va thy dong trong gid hoc. Ho nhin manh viéc GV
nén tao co hoi dé SV nang cao ning luc giao tiép tiéng Anh. Vi sy sang
tao ctia GV trong viéc trién khai cac HDTT, SV hang hai tham gia hoc tap.
Trong truong hop cua 16p hoc doc hiéu, HDTT con thu hdt SV vao mot
hoat dong doc hodc nhiém vu doc co thé khién ho suy nghi va phéan tich
hoat dong hodc nhiém vy d6 mot cach tich cuc. HDTT c6 thé xay ra & moi
giai doan, cép d6 cua mot tiét hoc doc, tur giai doan trudc khi doc nham
thu hat hoc SV tham gia vao chu dé doc. Thong qua viéc tham gia mot
cach chu dong va co y thirc vao viéc kham pha ngi dung doc & giai doan
vira doc. HDTT con dugc trién khai ¢ giai doan sau khi doc. Dy 1a giai
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doan doc ma SV thuong duoc yéu cau lam cac nhiém vy tich hop doc véi
cac ky nang khac.

Maria ciing ciing ting ho cho tim quan trong cua viéc toi da hoa
kha ning sir dung tiéng Anh ciia SV trong 16p hoc doc. Theo ¢6, thong qua
HDTT, SV dugc khuyén khich giao tiép voi ban bé khong chi trong cac
hoat dong nhém ma con 1a hoat dong chung cua ca 16p. Va d6 1a cach tdt
dé giup ho c6 thé vuot qua sy nhat nhat, thu dong, lo lang hay thiéu ty tin
khi tham gia HDTT téc nao.

4.1.2.3. Nang cao k¥ nang tuong tac xa hdi cia SV

Lién quan dén viée lidu cac HDTT duge trién khai trong 16p doc
hiéu c6 thé gitip cai thién k¥ ning twong tac xa hoi ciia SV hay khong, cac
nghiém vién c6 chung phan hdi. Theo ho, ¢6 vé nhur SV cang ¢ nhiéu co
hoi dé 1am viéc cdng tac trong moi trudong xa hdi nhu 16p hoc, thi cac ki
nang thao luan, dam phan, chia sé, tranh luan... cang dugc boi dudng va
nang cao. Phan hdi cua GV tham gia cho thdy HDTT khong chi gitp SV
nh¢ ndi dung trong bai doc, hiéu bai doc noi vé van dé gi hodc ap dung
nhing gi da biét vao ngir canh moi hodc ngir canh khoéng quen thuge, ma
con khuyén khich ho phat trién cac k¥ nang & cap do cao hon nhu ky ning
phén tich, k§ nang danh gia va ky nang sang tao.

4.1.3. Niém tin ciia GV vé nguyen tac day doc hiéu véi HDTT

4.1.3.1. Thiét 1ap su tham gia tich cuc cua SV

Lisa khéng mudn SV thu dong trong 16p doc. GV ndy mubn tit ca
SV twong tac nhiéu nhat ¢ thé. Do dé, thay vi yéu cau SV doc va xtr Iy
cac nhiém vu doc riéng 1€, cd da tang cuong tuong tac vai SV thong qua
viéc 16i cudn ho vao céac hoat dong doc. Co thd 19, du biét mot s SV con
thu dong, thiéu tu tin nhung ¢d van cb gang khuyén khich, tham chi yéu
ciu cac em “md miéng” hét muc co thé dé cac em hiéu bai doc mot cach
t6t nhét.

Viéc GV c¢b ging thu hut SV vao cac hoat dong doc cang nhiéu
cang tbt 1a can thiét. Rosie khong mudn SV cua minh thy dong trong 16p
doc hoic thiéu tap trung vao bai doc; do dé, co 4y tin rang khi giao vién
khuyen khich SV tham gia vao céc hoat dong doc, nhiing véan d& nay co
thé duoc giai quyet

Maria dong y rang HDTT thuc day SV tham gia vao bai hoc va gitip
ho néng cao sy ty tin va sang tao trong qua trinh hoc tép. Y kién cua co
mot 1an nita 1am 1 nhén thu’c tich cuc cua giao vién vé thm quan trong cua
HDTT trong day va hoc tiéng Anh néi chung va doc hiéu néi riéng. T y
kién cta cac nghiém vién, cd thé két luan rang viéc thu hat SV tham gia
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vao cac hoat dong doc 1a mot trong nhitng nguyén tic can tuan thu trong
16p hoc doc hiéu.
4.1.3.2. Str dung céc hoat dong phdi hop dé thuc day su twong tac

Céc GV nhéan manh rang lam viéc nhom /doi 1a mot cach tot dé thiic
day viéc doc hop téc.

Lisa khong ing ho cach day doc truyén thng chu yéu theo cau tric:
GV khoi xuéng == SV tra 16i => GV danh gia va phan hoi. C6 danh gia
cao lam viéc nhom/doi nhu mot cach hop tac hiéu qua dé khuyén khich
SV tham gia vao céc bai doc.

Cau tra 10i cia Rosie va Maria gan gidng voi ciu tra 10i ctia Lisa ¢
diém ho ung ho cach day doc tuong tac hon 14 cach truyén thdng. Ho khing
dinh ring viéc doc c6 thé thu vi nhu cac ki ning thyc hanh tiéng khac. Ho
ciing coi 16p hoc doc nhu mot moi truong xa hoi noi SV ¢d thé tham gia
dé nang cao k¥ ning giao tiép qua lam viéc nhom/doi. Vi vay, SV nén
dugc khuyén khich cong tac dé chia sé y tuong, thao ludn, thuong luong,
danh gia hoac tranh ludn vé cac nhiém vu doc béng TA cho du nang luc
ngdn ngit ctia ho chua dugce tbt.

Tir phan hdi ciia nhimg ngudi tham gia, c6 thé thiy rang cac hoat
d6ng 14y ngudi hoc 1am trung tim nhu yéu cau SV 1am viéc nhém/ d6i hay
SV phai trao ddi v6i nhau mot cach tu nhién, dit cau hoi cho nhau va tra
10 mot cach ty nhién 12 nhitng vi du vé HDTT nén duoc ap dung trong cac
16p doc hiéu.

4.1.3.3. Khuyén khich SV xdy dung cong dong hoc tap hop tac

Lisa cho rang SV can duoc trang b thoi quen cha dong va tich cuc
lam viéc trong méi trudng twong tac nhu 16p hoc dé tiép thu kién thirc va
tang cuong rén k¥ nang doc dé hiéu y nghia cia bai doc.

Cau tra 10i clia Rosie gidng véi cau tra 10i ctia Lisa. C6 cho rang
xdy dung tac phong lam viéc hop tac 1a mot cach tot dé giup SV hiéu bai
doc duogc giao nhanh hon va hiéu qua hon. Ngoai ra, ¢d tin rang viéc hinh
thanh théi quen chia sé 1dn nhau ciing c6 loi trong viéc tao co hoi cho SV
tuong tac va chia sé y kién véi nguoi khac. Maria cling ting ho su can thiét
clia viéc xdy dung cong dong hoc tap hop téc trong cac 16p doc. Co giai
thich rang viéc hinh thanh ¥ thirc cong dong manh mé trong nhan thirc ctia
SV c6 thé gitp cac em c6 cam giac than thude véi nhom/ 16p hoc cia minh.
Do d6, mot trong nhitng nguyén tic ¢6 ap dung khi day doc véi HDTT la
gilip SV c6 nhiéu co hdi hoc tap trong méi trwong hop tac nhat co thé.



4.1.3.4. Tao mbi quan hé t6t véi SV

Theo Lisa tiét 16, khi ¢ tuong tac voi SV hodc tao co hdi cho SV
tuong tac v6i nhau, mdi quan hé giita ¢d va trd duoc thiic day nhiéu hon,
khién hoc sinh tich cuc hon trong bai hoc cta cd.

Cung v6i viée coi su cOng tac la mot nguyén tac trong day hoc doc
hiéu, Rosie rt cha trong dén mdi quan h¢ gitta GV-SV. Theo co, mdi guan
hé nay khéng chi tao diéu kién thuan loi cho qua trinh day va hoc ma con
tao diéu kién cho SV ty tin va hao hing giai quyét moi nhiém vu doc duoc
yéu cau.

Maria ciing coi mdi quan hé ¢ trd 1a mét trong nhitng nguyén tic
chinh trong day doc voi HDTT. Khong khi than thién trong 16p hoc dugc
tao nén boi mdi quan hé tot dep gitra cac thanh vién tham gia 16p hoc.

Tu két qua phong vén sau, c6 thé két luan rang cac GV di cb ging
xdy dung méi quan hé tét voi SV cta minh trong 16p doc hiéu.

4.1.4. Niém tin ciia GV vé béi cinh gidng day ky ning doc
4.1.4.1. Thuan loi
o Su tao diéu kién cta truong
Két qua phong van cho thay ca 3 GV to ra hai long véi sy quan tdm
ctia nha trudng. Didu d6 mang lai rat nhiéu thuan loi cho ca GV va SV
trong qua trinh day va hoc b mén nay. Cac em déu co thai do tich cuc ddi
v6i nhitng 1gi ich ma HDTT mang lai cho cac 16p doc vi “HPTT gitp SV
tu chd hon trong hoc tép”.
Maria ciing chia sé quan diém tich cuc vé chinh sach giang day tiéng
Anh ctia nha truong va trach nhiém cta ban giam hi€u nha truong ciing
nhu cua khoa trong viéc cong tac giang day.
o Giao trinh va tai li¢u hoc tap
Vé gi4o trinh chinh dung dé day k¥ ning doc cho SV nim thir nhat
clia trudng, ba GV tham gia cho biét ho phan nao hai long v6i bo sach gido
khoa do toan thé do6i ngii giang vién khoa Tiéng Anh lya chon. Vi cic bai
doc trong sach déu dua trén dinh dang ciia Khung tham chiéu ngén ngi
chung chiu Au (CEFR), nén “gido vién d& dang diéu chinh ma khong can
lo ling vé mirc 46 kho” (Rosie. Q4.3).
o  Su hdo huc cta SV trong tuong tac
Caba GV tin rf?mg su chi dong, sang tao cia SV trong rén luyén ky
ning doc ngay tir nam dau tién tai truong dai hoc 1a mot trong nhitng dong
luc dé ho toan tam toan ¥ vo1 cong viée giang day, dong thoi gitp giai toa
tam 1y lo ling ctia GV vé chit lugng cua cac bai hoc doc ma ho truc tiép
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giang day. O day, khia canh tuong tac xa hdi cua viéc doc duoc danh gia
cao. Ca GV va SV déu la nhirg ngudi tham gia tich cuc trong méi truong
twong tac nay.
4.1.4.2. Bét lgi
o Su han ché vé thoi gian

Két qua cho thiy gidi han thoi gian 1a mot trong nhiing kho khan
phd bién ma GV thuong gap phai khi trién khai HDTT cho SV trong cac
16p doc hiéu. Ho déu tlet 16 rang thoi lwong danh cho cac HDTT la khong
du. Pay duoc coi 1a yéu t6 khach quan ma GV khéng thé tranh khoi. Theo
Rosie (Int.1. Rosie. Q3.4), GV s& c6 thé trién khai HDTT t6t hon khi co
thém thoi gian.

Thuec té, tong thoi lwong phan bd cho k§ ning Poc (tén mén hoc)
tir B1.1 dén C.1.2 cta sinh vién nganh Tiéng Anh tai truong 1a 30 tiét hoc
trén 16p. Khoang thoi gian nay la qua han ché dé GV co thé cung cap day
du kién thirc va to chue cac HDTT dé SV nang cao k¥ nang ngdn ngir cua
minh. Do han ché vé thoi luong cua khoa hoc doc nén moi tuan chi c6 tir
3 dén 4 tiét doc c6 su hudng dan cua GV va ca khoa hoc thuong kéo dai
trung binh 8-10 tuan. Chuong trinh hoc theo tin chi yéu cau SV phai tu
hoc nhiéu hon; tuy nhién, vi SV dang hoc nam thir nhat nén ho can duoc
GV huéng dan thém.

o Kién thirc nén cua SV

Theo phan héi ctia nhitng nguoi tham gia, kién thirc TA cta SV
khong dong déu co thé coi 1a mot trd ngai khi thiét ké HPTT cho SV.

Ngoai ra, dir liéu tir cudc phong van voi Rosie cho thiy ring mot
s6 SV dudng nhu khong hiéu chinh xac nghia cua tir va kién thirc vé ngon
ngit TA cta ho ciing chua du dé hiéu toan bo ndi dung ctia bai doc.

Maria nhéan théy van dé han ché vé kién thire TA nén va kha nang
ngon ngit ciia SV 1a vin d& can dugc diéu chinh. Theo ¢6, mic du van dé
vé kién thirc nén va trinh d6 du vao ctia SV thip khong phai 14 16i ctia
truong dai hoc, khoa hay GV dang day doc, nhung n6 c¢6 anh hudng tiéu
cuc dén chat lugng day va hoc k¥ ning nay, ddc biét khi phuong phép
giang day liy nguoi hoc 1am trung tm dang dugc p dung. Trinh do TA
cua SV dat ra thach thirc cho ca GV va SV trong viéc trién khai HDTT vao
thuc té day-hoc. Maria cho rang sy bét can xu’ng giita kién thuc nén va
trinh do ngon ngit SV khi vao truong véi chuin dau ra ma SV can dat duoc
khi t6t nghiép khién GV gip kho khan trong viéc trién khai cac HDTT
trong gio' day k¥ nang TA néi chung doc hiéu ndi riéng.
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o Quanly l6p hoc

Céc véan dé lién quan dén quan 1y 16p hoc ciing 14 thach thirc ma
GV thuong gap phai khi day doc voi cac HDTT. Ngoai ra, khi SV tham
gia lam viéc cap/nhom/doi thi khong tranh khéi dn 40, 16n x0n. Diéu do cé
thé gay chdt phién phirc cho GV (Rosie).

Tt ca nhiing nguoi tham gia déu nhan thirc dugc rang viéc quan
1y 16p hoc tt s& tao ra mot moi truong tuong tac xa hoi cho phép SV hoc
tdp ma khong bi phén tdm hay lo lang diéu gi. GV co thé ho trg SV hoc
tap bang cach giam thleu su mat tap trung dé SV tép trung hon vao viée
hoc. Quan 1y 16p hoc t6t co thé tao diéu kién thuan loi cho su phat trién vé
mit xd hoi va cam xuc, thuc diy su turong tac tich cuc gitra cac ban dong
lira va cho SV nhiéu thoi gian va khong gian hon dé tap trung vao viée cai
thién kha nang hiéu bai doc duoc giao. Tuy nhién, Maria ciing thd 16 ring
d6i khi cd quan 1y 16p chua tt dan dén “mot vai SV con thiéu y thirc trong
mot s6 HPTT dugc t6 chire”. (Int.1. Maria. Q4.10).

4.1.4. Niém tin vé vai tro ciia GV trong day doc hiéu véi HDTT

Ca 3 GV cho rang chinh GV déng vai tro quan trong trong qua trinh
day doc va c6 thé tac dong tich cuc hodc tidu cuc dén ning luc doc hiéu
cua SV.

Mac du Lisa danh gia cao phuong phap ldy nguoi hoc 1am trung
tam trong 16p doc hiéu, nhung ¢ van nhan manh vai tro chinh cia GV la
huéng dan, tao diéu kién va dong vién, khuyén khich SV trong timg giai
doan doc nham gitip cac em hiéu va lam bai tap duoc giao mot cach nhanh
chong va hi¢u qua.

Rosie tiét 16 rang GV 1a ngudi khong chi thic ddy SV tham gia vao
cac HPTT duoc td chuc & cac giai doan khac nhau cia qua trinh doc ma
con tao ra mot mai trudng than thién dé khuyén khich su tham gia ctia SV.

Maria thu nhan rang c6 iy chua thyuc sy nim mot cach c6 hé thong
phuong phép giang day tuong tac. Tuy nhi€n, véi kinh nghiém giang day
ma cd Ay co, cd Ay du tu tin dé thiét ké mot moi trudng hoc tap tuong tac
voi cac HPTT khac nhau.

Phan hdi ciia nhitng ngudi tham gia cho thdy GV duoc coi 1a yéu
t6 quan trong dé quyét dinh lidu SV trong 16p hoc doc hiéu co twong tac
t6t hay khong. Cung véi viée thiét ké hodc khoi xudng cac hoat dong dé
SV tham gia, GV con khuyén khich SV tham gia tich cuc. Viéc hiéu bai
ctia SV ¢6 hiéu qua hay khong phan 16n phu thudce vao su hd tro, huéng
dan ciia GV vi nhin chung cac em kho c6 thé hiéu duoc bai doc va thuc
hién cac nhiém vy doc hiéu néu khong c6 sy huéng dan, hd trg cia GV.
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Do d0, kinh nghiém giang day va sy tan tdm trong cong viéc ctia GV gilp
ho ty tin hon trong viéc trién khai HDTT.
4.2. Thao luan

Khuyén khich sy tham gia ctia SV 1a mét trong nhitng mdi quan tim
dang chu ¥ nhat ctia GV khi trién khai HDTT trong 16p doc hiéu. Phat hién
nay c& ban gidng nghién ctru cua Barber & Klauda (2020) va Rahaman
(2014) xac dinh rang viéc doc c6 thé duoc hiéu rd hon bang cach chia sé,
trao doi va thao luan giira GV-SV va giita SV v6i nhau.

Viéc GV tao dong luc dé SV tham gia vao 16p hoc ngdn ngit néi
chung gitp qua trinh day va hoc ngon ngir hiéu qua hon. Diaz, Alarcon &
Ortiz (2015), va Ebrahim & Amanis (2014) ciing di ching minh diéu d6
trong nghién ctru ctia ho. Bing cach cho SV co hdi thé hién ¥ tuéng hodc
quyét dinh lya chon ciia minh, GV di trao cho SV quyén tu chu trong viée
hoc, didu nay co thé lam ting sy tu tin cia SV va dam bao sy hing tha
tham gia cua cac em. Nhitng phat hién nay chia sé quan diém voi Brozo &
Flynt (2008, trich dan trong Guthrie, J. T., & Humenick, N. M., 2004)

Céc HPTT duoc sir dung trong giang day doc hiéu giup tao diéu
kién thuan loi cho sy tuong tac trong 16p hoc gitra GV va SV, dong thoi
thiic ddy SV sir dung ngdn ngir muc tiéu trong giao tlep (Nguyen, 2000).
Phuong phap iy ngudi hoc l1am trung tim dugc nhin manh. Trong mb
hinh lam viéc theo nhém/doi, SV duoc yéu cau lam viéc hop tac voi nhau
dé xur 1y ndi dung nao do lién quan dén bai doc. Két qua nay ung ho them
cho két qua nghién ctru cia Meng & Wang (2011), Jones (2007),
Lightbown & Spada (1999) khang dinh rang “SV khéng chi hoc dugc
nhiéu hon ma con van dung tét hon cac chirc ning ciia ngdn ngit nhu phan
dbi, dua ra gia thuyét, yéu cau, 1am 15 va xac dinh...” (tr. 85).

Nghién ctru cling chi ra rang viéc xay dung moi trudong hoc tap mang
tinh hop tac va xay dung moi quan hé gitra GV va SV trong cac 16p hoc
doc hiéu c6 sir dung HDTT la rat can thlet Viéc thiét 1ap mot cong dong
lam viéc hop tac dugc coi la mot yéu té 1am ting them dong luc cia ngudi
hoc, phét trién tu duy phan bién va ky ning giai quyet van d¢, ting cuong
kha ning dién dat, va hoc cach twong tac khi 1am viéc cling nhau.

Nhitng phat hién tir niém tin ctia GV vé ngit canh trong viéc day doc
hiéu TA véi HDTT cho thiy ring bén canh nhiing lgi thé chinh c6 thé
duoc sir dung trong qué trinh day doc nhu sy hd trg tir phia nha trudng,
giao trinh va tai liéu hoc tap, sy himg tha cua SV trong cac HDTT duoc
coi 1a mot yéu t6 thuan loi co tac dong tich cuc dén viéc hiéu bai cua SV.
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Tuy nhién, gi6i han thoi gian, kién thirc nén tang va trinh ¢ ngon ngit cia
SV, va quan ly 16p hoc 1a nhiing tr¢ ngai chinh it nhiéu anh hudng tiéu cuc
dén viéc trién khai HDTT.

4.3. Tiéu két Chwong 4

CHUONG 5

THUC TE VAN DUNG CAC HPTT TRONG LOP PQC HIEU
TIENG ANH CUA GIAO VIEN

5.1. Két qua sir dung HPTT trong day hoc doc hiéu TA

5.1.1. Lép caa Lisa

5.1.1.1. Dung HDTT dé thiic day viéc hiéu bai cua SV

Dir liéu tir quan sét 16p hoc cho thiy GV nay di c¢b ging tap trung
vao viéc thuc day su tham gia ctia SV vao bai doc ngay tir giai doan dau.
Bang cach yéu cau SV lam viéc theo cap dé thuc hién mot nhiém vu duoc
giao, sau d6 moi mot ) cap doc doan hdi thoai cho cac cap khac kiém tra
ciu tra 101 trude khi ca 16p kiém tra vé6i gido vién, c6 c6 thé tao ra bau
khong khi hop tac trong SV ngay dau bai doc. Quan sat hoat dong nay,
nghién ctru vién nhan thiy GV nay da ¢ ging hét sirc dé 16i cudn SV véi
cac hoat dong cua cd, va SV t6 ra rat hing tha v6i hoat dong ma co t6
chuec.

Véi tro choi hoc tir vung, sau khi gidi thiéu bai hoc, Lisa dan dit
SV vao bai doc mot cach ty nhién. Cac hoat dong dan nhap, khoi dong
dugc t6 chirc trong khoang 15 phut trong tong s0 50 phut cua bai doc, didu
nay khong ddng nhét véi sy phan hdi cia €0 ay trong cudc phong van 1khi
cb noi rang 0 khong c6 du thoi gian dé t6 chirc nhiéu HDTT cho SV. Khi
dugc hoi vé su khong dong nhit nay, c¢b cho biét SV cua c6 méi hoc nim
thir nhit nén chwa quen voi cach giang day ¢ bac dai hoc. Do do, c6 phai
danh nhiéu hoat dong nhu vay dé 16i cudn cac em vao bai doc mot cach tu
nhién chtr khéng yéu cau cac em phai tp trung ngay vao bai doc.

Quan sat 16p hoc cling cho thdy Lisa da hudng dan réat 1 rang va ti
mi cho SV vé ndi dung bai doc trude khi yéu cau ho xir 1y cac bai tap lién
quan. GV nay di huéng dan SV nhiing gi cac em phai lam trong hoat dong
dugc giao, sau d6 cho SV mét khoang thoi gian nhit dinh dé doc timg
thong béo va quyet dinh phuong an tot nhat cho timg cau trudc khi doi
chiéu cau tra 161 v6i ban bén canh. O hoat dong ndy, GV khong chi huéng
dan SV mot cach 15 rang nht co thé ma con nhéc nhé cac em vé cac goi
y khi chon d4p 4n dung. C6 vé nhu hoat dong hd tro cuia co da giup SV

14



cam thdy duoc khuyén khich va tao diéu kién thuédn loi hon dé thyc hién
nhiém vu doc.

5.1.1.2. Khuyén khich SV sir dung ngdn ngit néi qua HDTT

Bing cach yéu cau SV mé ta tranh hoic thao luin vé mot ndi dung
nao doé trong bai doc, GV ¢o thé tao cho SV nhiéu co hoi hon dé tang kha
nang giao tiép va kich hoat kién thirc ctia SV vé chu dé doc, gitip SV hiéu
duoc y nghia duoc truyen dat trong bai doc va lam cho 16p tuong tac hon.

Co thé thay rang ¢ diém nay, niém tin cua Lisa va thuc té giang day
ctia ¢6 Ay hoan toan phut hop véi nhau. Nhiing gi co 4y nghi vé sy can thiét
ctia viéc thic ddy hoc sinh st dung ngon ngir ti da trong 16p doc hiéu
twong thich véi nhiing gi ¢6 dy di lam trong 16p ctia minh.

5.1.1.3. Tao méi truong lam viéc phédi hop thong qua HDTT

Xay dung cong dong lam viéc hop tac ciia SV trong 16p doc hiéu la
van dé Lisa quan tim. Theo quan sat, sau mot khoang dimg ngan dé SV
viét mot vai cdu mo ta mot loai sich ma cac em thich nhit, GV nay da yéu
cau cac em chia sé bai viét ctia minh cho ca 16p. C6 vé nhu rat phu hop khi
Lisa da tao ra mot moi truong hop tac dé SV thao luan vé cac hoat dong
doc cling nhu cac hoat dong tich hop.

Nhu d3 néi, SV nim nhit con b& ngd, chua dam chu dong chia sé
trong hoc tap. Ngay ca khi thao luan nhom, mot s em van thuong giir im
lang va doi cac SV khac néi trude. Vi vay, Lisa da cd ging khuyén khich
SV cua minh chia sé suy nghi hodc néu y tudng ctia ho véi cac thanh vién
khéc trong nhém, va GV nay da sir dung cau tra 10i ciia SV dé tao tinh
tuong tac trong 16p hoc doc cia minh.

5.1.1.4. Thiét 1ap mdi quan hé giira GV-SV qua HDTT

Tir dir liéu quan sat 16p hoc, nha nghién ctru phat hién ra rang mic
du viéc chao hoi gitra GV va SV 1 viéc thudng xuyén trong bat ky 16p hoc
TA ndo, nhung hanh dong nay ciing duoc xem 1a mot dau hiéu cta su
twong tac trong 16p hoc. Dit liéu thu thap dugce cho thiy duong nhu 'khong
c6 bat ky ranh gi6i nao trong mbi quan hé giita Lisa va SV cta co ay GV
va SV da st dung nhitng tir hodac cum tir than mat voi phong cach rat tu
nhién dé chao nhau.

Quan sat cling cho théy v6i sy hd trg va huéng dan cia GV, SV
khéng chi cha y hon trong cac hoat dong hop tac ma con cam thiy c6 dong
luc ngay tir giai doan trude khi doc. Mdi quan hé ¢6 - trd theo d6 dugc cai
thién. Tuy nhién, tr nhitng quan sat trong 16p hoc véi Lisa, c6 vé nhu GV
nay danh rat it thoi gian cho cac hoat dong sau khi doc. Trong khi cac giai
doan trudce khi doc va trong khi doc dugc thuc hién 16 rang véi nhiéu hoat
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dong twong tac, thi giai doan sau khi doc 1a cac hoat dong néi/viét tich hop
nho hoic cac hoat dong “ngoai 16p hoc” dudi dang bai tap vé nha do thuc
té 12 “ nhiém vu doc dugc thiét ké trong timg bai doc con qua nhiéu so véi
thot luong thoi gian phan b6 cho mén hoc nay”.

5.2.1.5. Tiéu két vé viéc sir dung HPTT trong 16p hoc doc hiéu TA
cua Lisa.

5.1.2. Lép hgc cia Rosie

5.1.2.1 Dung HDTT dé thuc day viéc hiéu bai cua SV

Lisa da cd giang khuyén khich SV tham gia vao HDTT dé ho c¢6 co
hoi bay to y kién ctia minh mot cach ty nguyén. Thay vi chi dinh mot )
SV chia sé cau tra 1oi ciia ho v6i ca 16p, ¢6 khuyén khich ho gio tay. C6
vé nhu SV hao hirc hon va tich cuc hon khi tham gia thao luan vé cau hoi
cua GV.

Rosie da dan dat SV ctia minh dén véi bai doc mot cach rét tu nhién.
C6 thu hit sy tham gia ciia SV tir nhitng cau hoi chung dén nhiing cau hoi
cu thé hon dé kich hoat kién thirc sén c6 ciia SV va kiém tra mtc do hiéu
clia cac em vé bai doc, sau d6 yéu ciu cic em tuong tac theo nhom dé giai
quyét mot nhiém vu nhét dinh. Két qua quan sat cho thiy bang cach dua
ra nhitng cau hoi trude khi doc, GV ¢6 thé khuyén khich SV ap dung kién
thirc nén ciing nhu thiét 1ap méi truong hoc tap twong tac ngay tir dau, ma
Nuttall (1996, tr.152) goi la hoat dong “hudng dan trudc khi doc”.

Véi tu cach 1a nguoi hd tro trong qua trinh giang day, c6 vé nhu
Rosie rat can than khi thé hién sy khong hai 1ong véi bat ky cau tra 10i sai
nao cua SV. Mic du c6 thé C6 khong hai 1ong nhung c¢6 bay to thai do
déanh gia ctia minh theo hudng tich cuc dé SV hiéu ra van d& ma khong
cam thiy bi ton thuong.

5.1.2.2. Khuyén khich SV st dung ngon ngir ndi qua HDTT

Dir liéu thu thap dugc cho thay Rosie d nd luc ho tro SV cua minh
nham t6i da héa nang luc ngdn ngit noéi ciia ho. GV nay da két hop nhidu
k¥ thuét khac nhau nhu yéu clu SV doc to cc van ban, doc lai, xac nhén,
sira 18i phat 4m, giai thich cac tir kho, sir dung tiéng Viét dé huéng dan SV
trong qua trinh doc.

Thu vi hon, Rosie da dua ra quy dinh “Khong dugc st dung tleng
Viét khi thao lun” nhdm khuyén khich SV ting kha ning sir dung tiéng
Anh 1a ngdén ngit chinh trong 16p.

Khi quan sat 16p hoc cia Rosie, nha nghién ciru ciing phat hién ra
rang GV nay d6i khi ldp lai nguyén van céu tra 16i cua SV. Rosie khong
ddng y voi quan diém truyén théng xem doc hiéu 1a k§ ning tiép nhan kién
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thirc thy dong va SV 1a ngudi nghe thy dong. Co cho rang SV rit tich cuc
tra 101 cac cau hdi trong qua trinh hoc, va cac cau tra 161 chinh xéc cua cac
em di duoc ¢6 nhéc lai. Viéc GV ¢b géng 1ap lai hoan toan cau tra 161 cua
SV ma khéng c6 bt ky thay d6i nao cho thay khi SV ¢6 cau tra 10i ding
thi GV nén sir dung n6 dé xac nhan lai cau tra 15i va nén khen SV vé su ¢6
grfmg cua ho. B?mg cach thuc hién cac hoat dong nhu vdy, GV nay da danh
gia cao su tuong tac ciia SV, diéu nay khién cac em tham gia tich cuc hon
& cac ciu hoi va/hoidc bai tap tiép theo.

T6m lai, niém tin ciia Rosie vé viéc van dung HDTT dé ting kha
nang str dung ngdn ngit cta SV trong 16p doc hiéu va viéc trién khai trong
giang day thuc té cua c6 4y tuong thich véi nhau.

5.1.2.3. Tao méi truong lam viéc phédi hop thong qua HDTT

Sau 3 budi du gio 16p doc cua Rosie, nha nghién ciru co thé thiy
rang GV nay di nd lyc giap SV hinh thanh théi quen hop tac,

C6 vé nhu 1am viéc hop tac 1a diéu khong thé thiéu trong 16p ngon
ngit néi chung va 16p doc hiéu néi riéng. Viéc xay dung cong dong lam
viéc hgp tac trong céc 16p hoc TA n6i chung va doc hiéu néi riéng ngay tir
nam dau tién tai truong dai hoc khong chi giup SV rén luyén k§ nang lam
viée tap thé trong hoc tdp ma con cung cip cho ho nhitng k¥ ning mém vo
cung quan trong cho cong viéc sau nay.

Két qua quan sat 16p hoc cung cho thiy ring GV nay cling da sur
dung cac HDTT khac nhau de tao diéu kién thuan lgi cho SV phdi hop lam
viéc. Cac hoat dong do bao gom cac tro choi (co yéu t6 canh tranh), nhap
vai, chia s¢ y tudng, ghép noi, sap xép, trao doi thong tin, v.v., hau hét
duoc td chire duédi hinh thie 1am viée theo cap, lam viéc theo nhom/ doi.
Rosie ¢b gang dé SV ciia minh lam quen v6i méi truong lam viée hop tac,
vi vay ¢6 han ché ti da viéc yéu cau SV giai quyét cac nhiém vu doc mot
cach riéng 18, vi ¢6 cho rang 1am viéc ca nhan co thé gitip SV 1am bai nhanh
hon, nhung lam viéc hop tac s€ giap cac em tién xa hon.

5.1.2.4 Thiét 1ap méi quan hé giita GV-SV qua HDTT

Khi quan sat cac 16p hoc doc cta Rosie, nha nghién ciru thy ring
GV nay thuong sir dung y tudng, phan hdi ciia SV nhu 1a mét trong nhiing
k¥ thuat dé thiét 1ap moi quan h¢ gitra GV va SV.

Str dung ¥ kién hay cau tra 10i ciia SV trong 16p hoc doc hiéu 1a dé
khuyén khich SV tu tin hon va cho c4c em thdy rang ¥ kién ctiia minh c6
gi4 tri. Qua quan sét, c6 thé thiy rang Rosie di chii ¥ dén sy dong gop vao
phan hiéu ndi dung bai doc ctia SV theo nhiéu cach khac nhau nhu st dung
lai toan bo ¥ kién/cau tra 101 cia SV, sir dung ¥ kién/ cau tra 101 ciia SV ¢6
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chinh stra, 50 sanh y kién ciia SV, tom tit nhitng gi SV mé ta va dua ra két
luan... Vi nhitng HPTT nay, Rosie khong chi giap SV dat dugc muc tiéu
hiéu bai ma con khuyén khich tu duy doc 1ap cia SV, ciing nhu thiét 1ap
mbi quan hé tot v6i 16p hoc.

5.1.2.5. Tiéu két vé viéc sir dung HPTT trong 16p hoc doc hiéu TA
cua Rosie.

5.1.3. Lép hgc ciia Maria

5.1.3.1 Dung HDTT dé thuc day viéc hiéu bai cua SV

Bang cach dat cau hoi cho SV nghién ciru kém hudng dan, goi y dé
cac em hoan thanh hoat dong doc dugc giao, GV nay da cd géng thu hut
su chii ¥ ctia SV vao bai hoc va khuyén khich cic em tham gia tich cuc
vao qua trinh hoc tap ngay tir dau ciia budi hoc. Du khong chia 16p thanh
céc nhom hay t6 nhé ma chon cach twong téc truc tiép véi tat ca SV nhung
Maria van c6 thé thu hut sy cht ¥ va tham gia tich cuc cua sinh vién vao
cac HDTT nhu dit cau hoi - tra 101, di sanh, danh gia va tranh luan. Két
qua ciing cho thay viéc bo qua giai doan khoi dong co6 thé anh huong dén
sur hao htrc cia SV trong bai hoc. Tuy nhién, khi quan sat c6 Maria t6 chtrc
cac hoat dong trén 16p, nghién ctru vién c6 thé thay c6 chuyén ddi cac hoat
dong mot cach nhuan nhuyén, logic va SV rat himng tht véi cac hoat dong
¢d trién khai.

5.1.3.2. Khuyén khich SV str dung ngén ngit noéi qua HDTT

Maria da str dung k¥ thuat “doan” va “doc thay phién nhau” nhu
nhitng HPTT dé nang cao ning luc giao tiép ciia SV trong 16p doc hiéu.
Két qua quan sat cho thiy khong phai lac nao GV nay ciing yéu cau SV
thanh 1ap nhém, cap hodc doi dé thao luan vé cac nhiém vu doc. Thay vao
do, co6 yéu cau SV doc lai bai doc, tu kiém tra tir m&i va 1am viée ca nhan
trude, sau d6 trao d6i ¥ kién voi ban be.

5.1.3.3. Tao méi truong lam viéc phédi hop thong qua HDTT

Khac véi Lisa va Rosie, nhirng nguoi lubn ¢6 gang tao cho SV moi
truomg hoc tap hop tac trong 16p doc hiéu, Maria c6 vé it quan tim hon
dén diéu nay. Phan 16n thoi gian trén 16p GV va SV trao ddi, twong tac
truc tiép ¢ - trd. CO it t6 chirc 1am viéc theo nhom, doi, thay vao do, co
thudng to chirc hoat dong cip doi dé SV chia sé hodc kiém tra lai dap an
trude khi trinh bay v6i GV. Dir li€u tir cu tra 101 cua ¢d trong cudc phong
van 2 va cach co thé hién trong thyc té giang day cho thdy mac du nhiing
gi c6 nghi va nhiing gi ¢6 lam trong thyuc té giang day co phan khac nhau,
nhung su khac biét nay khong thé hién sy mau thuan. Mic du c6 khong
néi cho SV yéu cau cua cb vé van dé hop tac trong 16p hoc ngdn ngit,
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nhung cic em c6 thé hoc duoc diéu d6 tir phan trinh bay cia c6 ciing nhu
qua nhiing HDTT ma c6 trlen khai trong 16p.

5.1.3.4. Thiét lap mi quan hé gitra GV-SV qua HDTT

Among different ways to build good teacher — student rapport,
Maria frequently praised her students in every reading activity they
performed well. In fact, praising was important in EFL teaching and
learning in general and in RC in particular since it affected the relationship
between the teacher and the students. Her compliment and encouragement
showed that she wanted to build a friendly and close relationship with her
students, so that they could be more confident in participating and sharing
their ideas. Even when any of the students could not give the right answers,
her response did not show her dissatisfaction or criticism, but encourage
them to try more. By this way, as observed, the researcher found out that
the students seemed not to be shy or discouraged.

5.1.3.5. Tiéu két vé viéc sir dung HPTT trong 16p hoc doc hiéu TA
cua Maria.

5.2. Thao luan

5.2.1. Thdo lugn vé thuec té sik dung HPTT cud GV trong day hoc
ky nang doc TA

Két qua clia nghién ctru ndy cho thay rang ca 3 GV it nhidu da cb
ging t chire cac HDTT voi muc dich thuc ddy SV caa minh tham gia vao
cac bai doc va tdi da hoa viée st dung tiéng Anh ctia SV mot cach tich cuc
nhét ¢6 thé véi nhiéu HPTT khac nhau nhu hoi - dap, nhap vai, doan, trao
d6i y kién, ghép ndi, tranh luan hodc danh gia. Tir nhimg HDTT nay, cac
GV c6 thé khuyén khich SV ciia minh tham gia nhiéu hon vao cac bai doc.
Két qua tir dir liéu quan sat cho thay rang viéc thiic ddy su tham gia tich
cuc cua SV 1a mot trong nhitng yéu t& quyét dinh dé 1am cho 16p hoc doc
hiéu thanh cong.

Viéc sir dung HDTT dé ndng cao ning luc giao tiép ctua SV trong
16p doc 1a can thiét. Cac GV trong nghién ciru di c6 gang to chirc cac HDT
dé SV ¢6 co hdi tham gia va thao luén theo cap hodc theo nhoém dé chia sé
¥ kién ciia minh sau khi suy nghi ca nhan. Ca 3 GV déu danh gia cao viéc
SV sur dung ng6n ngir muc ti€u trong moi hoat dong giao tiép trong cac bai
tap doc mic du nhiéu SV con han ché vé kién thirc nén va ning lyc ngon
ngi.

Str dung HDTT trong cac 16p doc giup tao ra mot moi truong hoc
tap hop tac. Két qua cua nghlen ctru ndy cho thiy tat ca GV tham gia déu
¢6 chung quan diém rang méi quan hé ndy co ¥ nghia rat quan trong trong
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viéc tao ra bau khong khi hoc tap tuong tac, than thién cho ca GV va SV,
gop phan nang cao kha nang doc hiéu TA cua SV,

5.2.2. Thdo lugn vé su twong thich gtua niém tin va thuc hanh cia
GV trong gidng day mon doc hiéu TA véi cdc HDTT

C6 thé thay tir nhitng két qua ciia nghién ciru rang trong khi phan 16n
niém tin ciia Lisa va Rosie vé HDTT tuong thich véi nhitng gi ho thé hién
trong thuc té giang day hoc phan doc hiéu TA cho SV. Tir két qua nghién
clru nay, nha nghién ctru ciing phat hién ra rang, so v6i cua Lisa va Rosie,
¢6 sy khong dong nhat hodc twong thich thap gitra niém tin va thuc hanh
ciia Maria. D6 13, GV nay tap trung hudng dan, giai thich bai doc va yéu
cdu SV doc va 1am cac bai tap ca nhan thay vi td chirc hoat dong cap,
nhom, doi dé SV cung tham gia. Mot diém khong nhat quan khac duoc
phat hién tir két qua nghién ctru 1 viéc phan bd thoi gian cho timg giai
doan cua bai doc. Thong thuong, cac hoat dong mo dau hay khoi dong
thuong chiém mot khoang thoi gian ngén trong toan bd qua trinh day doc.
Tuy nhién, trong cac 16p doc cua Lisa, giao vién da danh khoang 10 dén
15 phut trong 56 50 phut duoc phan b6 cho mot bai doc vé cac hoat dong
dan nhdp, dleu nay phan nao mau thuin véi phan héi ctia c6 Ay trong cudc
phong van rang c6 ay khong c6 dii thoi gian dé t6 chuc cac HDTT cho SV
ctia minh vi khong du thoi gian. Khi duge hoi vé sy khong dong nhét nay,
¢6 cho biét do SV ciia ¢6 méi hoc nam thir nhat nén chwa quen véi cach
giang day & cdp dai hoc, chinh vi vdy, c¢6 phai danh thoi gian cho phan nay
dé kich thich sy hirg thu tham gia ctia SV.

Trong nghién ctru nay, cac sinh vién 1a nhitng ngudi méi nam dau
hoc ¢ truong dai hoc va ho rat can su huéng dan va hd trg tir cac GV,
nhitng nguoi c¢6 k§ ning, kinh nghiém ciing nhu kién thirc dé hiéu duoc
cac bai doc va cac nhiém vu hodc hoat dong lién quan vdi cac bai doc. Noi
cach khac, cac em can sy hd trg cua GV dé phat trién k¥ nang doc dé co
thé giam dan su phu thudc vao GV, tién toi la nguoi doc doc 1ap. Vygotsky
(1978) goi y rang GV nén thuc hién nhiéu dang hoat dong hop tac dé SV,
dic biét 1a SV nim dau co thé tuong tac nhiéu hon véi GV va nhiing SV
c6 nang luc ngdn ngit chua tét c6 thé twong tac véi cac ban c6 ning luc
hon dé phat trién k¥ ning ctia ho. Tuy nhién, do thoi lugng giang day c6
han, GV duong nhu khong dé dang phan b thoi gian cho cac HDTT nhu
ho mong muon.

5.3. Tiéu két Chwong 5
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) ) CHAPTER 6
CAC YEU TO ANH HUONG DEN VIEC SU DUNG HOAT DONG
TUONG TAC CUA GV TRONG LOP PQC HIEU

6.1. Két qua nghién ciru vé cac yéu té anh hwéng dén viée 4p dung
HDTT caa GV trong cac 16p doc TA

6.1.1. Tap huan chuyén mén nghiép vu

T cau tra 101 cua nhitng nguoi tham gia, nha nghién ctu phat hién
ra rang mic du ho nhén thirc duoc vai trd quan trong cua k¥ ning doc hiéu
TA ciing nhu cac HDTT trong viéc phat trién k¥ nang doc hiéu cho sinh
vién dai hoc tai truong cua minh, nhirng GV nay chua c6 nhiéu co hoi tiép
c4n v6i cac hoat dong phat trién chuyén mon nghiép vu lién quan dén gido
hoc phap, dic biét 1a phuong phap giang day tuong tac va huéng dan ap
dung HPTT trong giang day doc hiéu cho SV.

6.1.2. Tiép cdn vdi ly thuyét sw pham cdp nhdt tiv cic chuyén gia

Két qua nghién ctru cho thdy mot diém quan trong la cac GV tham
gia nghién ctru thiéu co hoi tiép can véi cac 1y thuyét chuyén mén lién
quan dén tuong tac trong day ngdn ngit va trong day doc hiéu. Thém vao
do, cac GV nay cling thira nhan ho khong c6 nhiéu thoi gian dé tim hiéu
sdu vé van dé mang tinh ly thuyét nay.

6.1.3. Kién thirc nén ting va trinh dp ngon ngi ciia SV

Két qua nghién ctru cho thiy, & cac cAp hoc thip hon, SV chu yéu
phu thudc vao sy hudng dan ciua GV trén 16p. Ho lam theo nhiing gi GV
hudng dan mot cach thu dong va khong co bat ky phan tng nao. Qua phong
van 3 GV tham gia cho thiy, SV chu yéu dén tir cic viing nong thon trong
tinh va céac tinh 1an can, noi diéu kién phuc vu cho viéc day va hoc TA con
nhiéu thiéu thdn nén trinh d6 TA cua SV nim dau co ban con thép. Mac
di cac GV nay rat mong mudn 4p dung phuong phéap day hoc tuong tac
nhung viéc ap dung HDTT trong giang day TA ndéi chung va k¥ nang doc
hiéu néi riéng con nhiéu han ché do trinh d6 ngoai ngit va kha ning ngdn
ngit con han ché cua SV.

6.1.4. Tai li¢u, gido trinh gidng day chudn

'Ca ba gido vién déu cho rang gi4o trinh dugc su dung hién tai co
mot ) ndi dung chua thyc sy phu hop voi mong mubn cua ho. Mot ) hoat
dong doc can dugc stra doi dé phu hop véi trinh do ngon ngir cia SV va
khung thoi gian dugc phan bd cho khoa hoc doc. Ho thi nhan rﬁng dé hoan
thanh muyc ti€u dat ra thi trude gio day doc, ho phai nghién ctru thém, bat,
tham chi lugc bé mot sé phan khong can thiét, chwa phu hop trong bai hoc
doc dugc thiét ké trong gido trinh dé phu hop véi trinh d6 SV ctia minh.
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6.1.5. Phuwong phdp day hoc theo dinh hwéng kiém tra

Phuong phap day hoc hudng vao thi ctr ciing dugc GV dé cap dén
nhu mot yéu t6 c6 thé anh huong dén niém tin va thuc hanh cia GV lién
quan dén dé tai nay. Két qua nghién ctru da bd sung thém bang chung cho
nghién ctru trude day cua Bock (2000, trich dan trong Nguyén Thi Nguyét
Minh, 2016) két luan rang “hau hét ngudi hoc duong nhu quan tdm dén
viéc vuot qua cac ky thi hon 1a phat trién nang luc ngon nga” (tr. 25), va
mot nghién ctru khic ctia Vurong (1976, tr. 69, trich dan trong Nguyén Thi
Nguyét Minh, 2016) chi ra rang “trong xa hoi Viét Nam, thanh cong trong
hoc tap thuong duoc danh gia qua diém thi” (tr. 91).

6.1.6. Co sé Vit chit dwgc trang bi cho viéc day hoc

Qua quan sat cac 16p hoc doc hiéu, nghién ctru vién nhan thiy co s&
vat chét k¥ thuat trang bi cho cac 16p hoc ngoai ngir nhin chung 1a tuong
dbi day du; tuy nhién, nhimg trang thiét bi d6 khong dugc sir dung thu'orng
xuyén va dung cach. Nha truong da trang bi hé thong mady tinh noi mang
gitip nguoi day va nguoi hoe dé dang tim kiém tur liéu dé doc hiéu céc bai
doc dugc giao; tuy nhién, theo tiét 10 cua cac GV, duong truyén Internet
thuong & dung lugng thip, doi khi roi vao tinh trang “khong két ndi” khién
GV va SV gap kho khan trong viéc sir dung mang. Ngoai ra, do tat ca cac
bai doc va cac bai tap lién quan déu dugc trinh bay trong gi&o trinh nén
theo quan sét, GV thich sir dung gi4o trinh trong cac 16p day doc hiéu cua
minh hon 14 thiét ké cac hoat dong trén PowerPoint va cho SV theo ddi.
Ho n6i rang khdi luong cong viée nhidu khién ho c6 it thoi gian cho viée
thiét ké bai giang, tim kiém bai tap bo trg cho timg chu dé doc. ..

6.1.7. Phdn bé thoi gian cho 16p doc

Két qua nghién ctru di bd sung thém van dé thoi gian nhu la mot
yeu to can tr¢ viéc van dung HDTT trong day ky nang doc hiéu. Ca 3 GV
déu cho rang s gio 1én 16p khong phu hop 1am giam tuong tac gitra GV
va SV trong 16p, déng thoi ho nhan manh tim quan trong cua viéc tu hoc
ctia SV, Vi nhu chia sé ctia ho, c6 mot thuc té 13 viéc chuyén sang hoc theo
hé théng tin chi ¢ bac dai hoc budc phai giam sé gio GV hudng dan va
tdng cuong tu hoc cua SV.

6.1.8. Cac yéu té khac

- Bo kho cua bai doc

- Méi trudng hoc tap

- Khéi lwong cong viéc ngoai day cua GV
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6.2. Thao luan

GV tham gia nghién ctru phin nao bi han ché hoic it c6 co hoi tham
gia cac hoat dong phat trién chuyén mon nghiép vu cling nhu nhimng huéng
dan dé c6 thé van dung tot hon HDTT trong viéc day doc hiéu cho SV.

Mic di GV rit mong mudn ap dung phwong phap day hoc twong tac
nhung viéc ap dung cdc HDTT trong day hoc TA noéi chung va k¥ nang
doc noi riéng con nhiéu han ché do trinh d6 va kha niang ngon ngir ciia SV
con thap.

Vin hoa “hoc dé thi” hay “hoc dé lay diém” van con ton tai, do vay
SV téap trung quéa nhicu vao luyén bai kiém tra hon 1a phat trién kha ning
hop tac va tuong tac trong I6p hoc.

GV khong du thoi gian thiét ké, trién khai nhiéu HDTT cho SV tham
gia mic du ho di rat cd gang sap xép thoi gian va linh hoat trong giang
day do thoi luong giang day hoc phan c6 han.

Phat trién mot chuong trinh day doc phu hop cho SV dé SV ¢6 thé
tham gia nhiéu HDTT, hop tac trong c4c gio hoc k¥ ning doc hiéu céc la
diéu can thiét.

Do khéi luong cong viéc day dac & truong dai hoc, doi khi gido vién
khong c6 du thoi gian dé chudn bi ky ludng cho bai giang ctia minh nhu
soan slide trén PowerPoint, chuan bi cac hinh anh, bai doc bd tro....

6.3. Tiéu két Chuwong 6
CHUONG 7
KET LUAN VA KHUYEN NGHI

7.1. Két luan

Nghién ctru nay da diéu tra niém tin va thuc tién cta GV vé viéc st
dung HPTT trong viéc day k¥ ning doc hiéu cho SV hé dai hoc tai mot
truong dai hoc dia phuong & mién Trung Viét Nam ciing nhu mot s6 yéu
t6 anh huong dén cach GV nhan thic va thuc hién trong thuc té giang day
ctia ho. V6i muc dich ¢ mot cai nhin sdu sic vé cach GV nghi vé HDTT
va van dung HDTT trong thuc té day doc hiéu, nha nghién ctru di ap dung
md hinh nghién ciru dinh tinh. Trong nghién ctru nay, thuyét Vin héa — x
hoi cua Vygotsky (1978) va hé thdng niém tin cua gido vién do Mo (2020)
dé xuat da duoc sir dung lam khung 1y thuyét, cho phép nha nghién ctru
diéu tra niém tin va thuc hanh cia 3 GVduoc chon dé nghién ciru. Ba phat
hién chinh da dugc phén tich dé 1am rd ba cau hoi nghién ctru dang dugc
diéu tra.
7.2. Khuyén nghi
7.2.1 Khuyén nghi vé mat |y thuyét nghién ciru

23



7.2.2. Khuyén nghj cho cac nha nghién civu

7.2.3 Khuyén nghi doi véi cac nha qudn Iy chinh sach
7.2.4 Khuyén nghi doi véi GV

7.3. Han ché ctia nghién ciru

7.4. B¢ xuit hwéng nghién ciru trong twong lai

Sau day 1a mot s6 noi dung co thé phll hop cho nhimg nghién ciru
trong tuong lai lién quan dén d¢ tai:

Trong béi canh twong ty, cac nghién ciru sdu hon nén duoc thyc hién
0 cac truong tiéu hoc va trung hoc pho thong dé cung cap cho nhiing ngudi
quan tam dén mot cai nhin sau rong hon vé viée st dung HDTT trong viée
giang day k¥ niang Poc hiéu.

C6 thé tim hiéu van dé nay tir quan diém cta cac bén lién quan khac
nhu sinh vién, nha quan 1y va GV nudc ngoai hién dang day TA & Viét
Nam dé c¢6 dugc bire tranh toan dién hon vé twong tac 10p hoc trong giang
day EFL trong bdi canh Viét Nam.

S& sdu sdc hon néu tién hanh nhidu nghién ctru thuc nghiém dé so
sanh niém tin va thuc hanh ciia GV trudc va sau cac khoa bodi dudng
chuy&n mén nghiép vu phuong phap day hoc tuwong tac.

Tai li¢u tham khao
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