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CHAPTER 1: INTRODUCTION
1.1. Research background
Higher education in Vietnam has undergone significant changes, especially in the realm of
teaching and learning foreign languages. These innovations align with the nation's
developmental needs and have led to a heightened focus on English language instruction.
Recently, the Ministry of Education and Training has promulgated various reform policies,
emphasizing learner-centeredness and self-directed learning within higher education. These
policies encompass credit-based training systems, process-oriented assessment, and learner-
centric teaching methodologies. Formative assessment plays a crucial role in aiding students
in monitoring their progress, self-managing their learning, and cultivating independence
(Brookhart, 2011).
Within the process of formative assessment, self-assessment plays a vital role in
empowering learners to self-monitor, evaluate, and regulate their progress throughout the
learning process, as highlighted by Brown and Harris (2013). Integrating self-assessment
activities into the formative assessment process is a noteworthy consideration in English
language education at the university level in Vietnam. This approach enhances the role of
the learner, fosters reflective thinking, nurtures autonomy, and promotes lifelong self-
learning skill (Andrade, 2019; Boud, 1995; Gardner, 2000).

1.2. Research rationale

Learner-centered learning has gained prominence, emphasizing students’ engagement,
critical thinking, and active learning. This approach aligns with contemporary educational
theories, highlighting learners' active role in knowledge construction (Butler, 2016; Smith,
2018). In EFL context, learner-centered learning encourages active participation across
learning stages, fostering autonomy, and language exploration. Learners are consistently
prompted to develop metacognition, self-regulation, and critical thinking skill.

Specifically, self-assessment within formative assessment enhances learners' comprehension
of objectives and progress monitoring. Self-assessment elucidates learners' taking
responsibility for learning, encourages reflection, and cultivates metacognitive awareness,
becoming key components of student-centered learning (Boud, 1995).

Nonetheless, research on teaching and learning productive skill through self-assessment in
Vietnamese EFL education is still limited. Particularly, existing literature lacks insights into
Vietnamese EFL students' perceptions, practices, and challenges regarding self-assessment
in writing skill. This knowledge gap underscores the need for further research. Furthermore,
the specific implementation of self-assessment in writing education for Vietnamese EFL
students is fully underexplored, underscoring the demand for evidence-based strategies.
This study seeks to address these gaps by conducting a comprehensive investigation into the
perceptions, practices, and challenges of self-assessment in learning writing among
Vietnamese EFL students at the tertiary level. Its objective is to offer valuable insights into
the utilization of self-assessment within this context, bridging the theoretical-practical
divide and enriching the current understanding of teaching and learning writing skill.
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1.3. Aims and research questions

The main objectives of this study are centered around exploring and analyzing various
aspects of self-assessment in writing skill among Vietnamese EFL tertiary students.
Specifically, the study aims to investigate how these students perceive their writing skill,
their self-efficacy in learning writing, and the benefits and values they associate with self-
assessment in writing. Furthermore, the research delves into the ways in which students
engage in self-assessment activities, including their utilization of writing strategies and
processes to enhance their writing skill. Additionally, the study seeks to understand
students' perspectives on the role and effectiveness of the self-assessment tool in improving
their writing abilities. Lastly, the research aims to identify the challenges that Vietnamese
EFL students encounter when self-assessing their writing skill.

To address these objectives, the study poses three specific research questions:

1. What are Vietnamese EFL students’ perceptions of self-assessment in writing skill?

2. How do Vietnamese EFL students practice self-assessment when learning writing?

3. What are the challenges encountered by Vietnamese EFL students in self-assessment in
writing skill?

1.4. Research scope

This research was conducted over six months at two universities in the southern region of
Vietnam. The participants exclusively comprised second-year students majoring in English
who volunteered to participate in the research.

The research narrows its focus by employing cognitive and constructivist theories,
metacognition theory, and reflection theory as the theoretical background for self-
assessment, emphasizing autonomous and self-regulated learning in the context of writing.
Additionally, it utilizes a mixed-methods approach, integrating both quantitative and
qualitative methods in two stages. In the first stage, the study administered a questionnaire
to a large number of EFL students and conducted eight focus-group interviews. During the
empirical stage, an 8-week project was conducted with a group of second-year students who
were enrolled in an online writing course designed to enhance their writing skill. These
students were assigned tasks that included writing essays, using self-assessment checklist to
self-assess their papers and revising them, and finally completing a questionnaire and
reflective journals.

1.5. Significance of the research

This research carries significant importance within the realm of English language education
at the tertiary level in Vietnam, especially in writing skill. The study provides valuable
insights into how Vietnamese EFL tertiary students perceptions, practices, and challenges
with self-assessment within the context of writing skill. The findings not only contribute to
the existing knowledge base but also offer practical insights into educational practices,
curriculum development, and instructional strategies for teaching and learning writing
among Vietnamese EFL students at the tertiary level.

Furthermore, the research findings yield practical implications for writing lecturers,
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curriculum developers, and policymakers. By comprehending students' perspectives on and
engagement with self-assessment in writing, lecturers can fashion more effective
instructional strategies and assessment methodologies aimed at amplifying students' writing
competencies. The study offers insights into implementing learner-centric approaches and
fostering student autonomy in language learning.

Additionally, the research has the potential to empower students themselves. By exploring
the challenges Vietnamese EFL students confront in self-assessment, the study paves the
way for support mechanisms and interventions to address these hurdles. Students stand to
gain a deeper grasp of the value and advantages of self-assessment, thus enabling them to
assume the roles of self-directed learners who take charge of their writing advancement.
Finally, the research methodology, which amalgamates quantitative and qualitative
methods, contributes to the progress of research methodologies within this domain. The
utilization of multiple data collection tools furnishes a comprehensive and nuanced
comprehension of self-assessment in learning writing among Vietnamese EFL students.
This methodological contribution has the potential to inspire forthcoming research
endeavors and serve as a point of reference for other researchers delving into akin subjects.

1.6. Organization of the study
This study comprises five chapters, which include an introduction, literature review,
methodology, findings and discussion, and conclusion and implications.

CHAPTER 2: LITERATURE REVIEW

2.1. Theoretical background

The cognitive and constructivist theories, along with the reflection theory and metacognition
theory, converge on critical background aspects that are vital in students' self-assessment
within learning writing. The value of these theories is rooted in their mutual emphasis on
active engagement, interpretation, reflection, and metacognitive awareness inherent in the
self-assessment process. Through the integration of these theoretical perspectives, the
researcher can establish a comprehensive framework for self-assessment in learning writing,
enabling students to take charge of their writing progression.

2.1.1. Cognitive and constructivist theories

Cognitive and constructivist theories have played a substantial role in shaping the
educational field, particularly by providing insights into how learners build knowledge and
by emphasizing the integral roles of the writing process and self-assessment. These theories
emphasize the active engagement of learners in knowledge construction, underscoring the
significance of comprehending and constructing knowledge in both the writing process and
self-assessment.

2.1.2. Metacognition theory
Metacognition plays a crucial role in supporting learners' understanding of self-efficacy,
benefits, and values of self-assessment. Metacognitive strategies empower students to think



about their learning processes, make informed assessments, and enhance their writing skill.
With metacognitive awareness, learners not only understand their self-assessment processes
but also possess the ability to critically reflect on and adjust their learning processes
effectively. Moreover, these skills contribute to the development of critical thinking and
problem-solving abilities, both crucial elements in the learning process and daily life. This
fosters a proactive learning attitude, enabling learners to take responsibility for their
progress and shape their own learning journey.

2.1.3. Theory of reflection

The reflection theory is a crucial element in writing education, serving as a foundational
component that enhances students' writing skill. Grounded in thoughtful consideration and
problem-solving, this theory develops critical thinking abilities and encourages self-
assessment. Through embracing reflective practices, students not only advance their writing
capabilities but also participate in meaningful social interactions, fostering collaborative
learning and the exchange of diverse perspectives. This approach instills a sense of
responsibility in students for their learning journey, promoting intrinsic motivation, self-
directed learning, and a growth mindset. In essence, reflection theory empowers students to
actively engage in their learning process, shaping them into lifelong learners.

2.1.4. Self-assessment in autonomous and self-regulated learning

Benson (2009), Smith (2018), and Zimmerman (2000) posit that the relationship between
self-assessment, autonomous learning, and self-regulated learning is symbiotic, reflecting a
harmonious interplay that enhances students' overall learning experiences. Self-assessment
is a vital bridge between these two concepts, facilitating the development of learner
autonomy and self-regulated learning strategies. For instance, when students engage in self-
assessment, they actively reflect on their progress, identifying areas of strength and
weakness. This process empowers them to make choices about which aspects of their
learning to prioritize and how to allocate their efforts effectively, thereby embodying the
principles of autonomous learning. Additionally, within the realm of self-regulated learning,
self-assessment plays a pivotal role across its phases. During the "Forethought” phase,
students who have honed self-assessment skills can accurately gauge their own readiness for
a task and set appropriate goals. In the "Performance or Volitional Control" phase, self-
assessment enables learners to monitor their progress and adjust their strategies, ensuring
that their learning efforts remain focused and effective. Furthermore, in the "Self-
Reflection" phase, students' ability to self-assess facilitates the critical evaluation of their
performance, contributing to a deeper understanding of their learning processes. These
concrete instances highlight how self-assessment not only empowers autonomous learning
by allowing students to direct their learning journey but also integrates seamlessly with the
principles of self-regulated learning, enabling learners to optimize their learning outcomes
through continuous reflection and adjustment

2.1.4.1. Definitions of self-assessment

2.1.4.2. Autonomous language learning



2.1.4.3. Self-regulated learning

2.2. Assessment in foreign language education

In education, particularly in English language learning, assessment plays a crucial role in
the teaching and learning process. Its central purpose is to identify any discrepancies
between what has been taught and what has been learned (Andrade & Cizek, 2010; Brown,
2003). Within the field of foreign language education, assessment holds a vital position as a
critical tool for evaluating students' progress and proficiency. In the Vietnamese educational
system, two primary forms of assessment are commonly employed: formative assessment
and summative assessment. These assessment approaches provide valuable insights into the
students' learning process, enabling teachers or educators to make informed instructional
decisions and support students' development. Similarly, self-assessment is used as a
measurement technique in the learning process to assess students' comprehension of their
level of knowledge (Bhatti & Nimehchisalem, 2020; Butler & Lee, 2010). Therefore, it is
evident that the concept of self-assessment significantly influences the objectives of both
formative and summative assessments.

2.3. Writing academic English and self-assessment in EFL writing

2.3.1. Writing academic English

Mastering academic English writing goes beyond expressing ideas; it requires
understanding conventions, structures, and language nuances unique to academic discourse
(Hamp-Lyons & Heasley, 2006; Oshima & Hogue, 2006). This skill is vital for students,
offering a competitive edge in studies and careers. Elements like essay coherence, logical
organization, unity, paragraph and essay structure, development, and sentence accuracy are
valued by students. Equally important are the writing process phases — prewriting, drafting,
revising, and editing — which guide students in refining their work and creating high-quality
academic texts.

2.3.2. Self-assessment in EFL writing classrooms

2.3.2.1. Self-assessment in writing skill

self-assessment in writing skill empowers students to activate their prior knowledge, employ
effective writing strategies, reflect on their strengths and weaknesses, and monitor their
learning process. Through self-assessment, students become more self-aware, adaptive, and
engaged in their own writing development. As Birjandi et al. (2010) and Xu (2019)
affirmed, self-assessment activities in writing are instrumental in helping students deepen
their understanding of the writing process and enhance their writing proficiency.

2.3.2.2. Benefits of self-assessment in EFL writing

In the context of this study, the term "benefit" carries a distinct connotation. Referring
specifically to the advantages or positive results derived from self-assessment in writing
skill, it encompasses practical advantages learners can attain. These benefits can encompass
enhancements in writing proficiency, heightened recognition of strengths and weaknesses,
amplified motivation for learning, and the cultivation of critical thinking and reflective skill.
Benefits primarily pertain to tangible processes or discernible transformations that directly
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influence an individual's writing abilities. The practice of self-assessment in EFL writing
classrooms brings forth a multitude of benefits for students, particularly in fostering learner
autonomy and self-regulated learning. Students become more motivated, engaged, and
accomplished in their writing endeavors. Researchers such as Ferry (2020), Javaherbakhsh
(2010), Wang (2017), and Xu (2019) emphasized that self-assessment is a catalyst for
empowering students to become autonomous learners who take control of their own writing
development.

2.3.3. Self-assessment instruments

2.3.3.1. Self-assessment checklists

The use of self-assessment checklists in EFL writing has gained attention for formative
assessment. These checklists, along with rubrics and rating scales, guide students in self-
assessing their writing. They offer specific criteria for diagnosing strengths and weaknesses,
improving writing skill based on set standards (Bowman, 2017; Ferry, 2020). Research
emphasizes their dual role as evaluative and instructive tools, enhancing grading
effectiveness and enabling student self-assessment (Andrade & Boulay, 2003; Wang, 2017).
Furthermore, checklists act as reminders during self-assessment, prompting reflection.
Students appreciate their value as roadmaps for independent analysis, evaluation, and
improvement (Andrade, 2003). Combining these criteria with reflective journals and
portfolios enhances their impact (Obeid, 2017; Panadero et al., 2016; Xu, 2019).

2.3.3.2. Writing reflective journals

Various terms such as "reflective journal,” "journal,” "log,” and "diary" are used
interchangeably to describe a process where students record their thoughts and experiences
in the context of learning writing and self-assessment. Reflective journal writing has gained
significant attention in language teaching and research as an instructional and learning
instrument. Scholars recognized the value of journal writing in enhancing students' writing
skill, promoting autonomy, and fostering metacognitive processes in writing (Ahmed, 2019;
Mlynarczyk, 2013). Reflective activities in the learning process help students achieve self-
assessment by developing their personal concepts and engaging in reflective experiences
and reflections on learning, which are essential skill for the learning and decision-making
process (Ahmed, 2020; Bell et al., 2011).

2.4. Previous studies and research gaps

Over the past few decades, extensive research has been conducted on self-assessment in
education throughout the world. Previous research has addressed various aspects of self-
assessment, including its consistency with other forms of assessment (Ashton, 2014; Brown
& Harris, 2013; Butler, 2016; Elgadal, 2017; Tejeiro et al., 2012), students’ perceptions of
self-assessment (Balachew et al., 2015; Bourke, 2017; Harris & Brown, 2013; Ndoye, 2017,
Wang, 2017), and the association between self-assessment and models of self-regulated
learning (Andrade, 2010; Andrade & Brookhart, 2016; Panadero et al., 2016; Wang, 2017;
Zimmerman & Schunk, 2011). However, while self-assessment has been extensively
studied, there are still many unexplored aspects that require attention. This study focuses on
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four identified primary gaps in self-assessment literature: population gap, empirical gap,
methodological gap, and practical knowledge gap. Additionally, little research has been
conducted on students' self-assessment of writing skill in the EFL context of higher
education in Vietnam. Therefore, this study aimed to bridge these gaps and provide a
comprehensive understanding of self-assessment in this context.

CHAPTER 3: RESEARCH METHODOLOGY

3.1. Research approach and research design

3.1.1. Research approach

The decision to employ a mixed-methods approach in this study was grounded in a thorough
consideration of critical factors, placing primary emphasis on the nature of the research
problem, philosophical worldview assumptions, and the overall study purpose (Creswell,
2014; Creswell & Plano Clark, 2011; Hesse-Biber, 2010; McKim, 2017). This choice aligns
with Creswell's assertion regarding the superior reliability and validity of mixed-methods
approaches. Essentially, combining quantitative and qualitative phases in this study aims to
comprehensively explore EFL students' perceptions, practices, and challenges related to
self-assessment in learning writing within their context. The incorporation of diverse data
sources further bolsters the credibility and trustworthiness of the research findings.

3.1.2. Research design

The primary objective of this study is to investigate the self-assessment of writing skill, among
three research questions. The overarching aim is to achieve a comprehensive understanding of
how EFL students perceive and implement self-assessment within their writing learning journey.
Furthermore, the study aims to pinpoint the challenges that students encounter when engaging in
the self-assessment process. Employing a two-phase sequential explanatory design, the research
commenced with the collection and analysis of quantitative data. In light of the initial findings
from the quantitative phase, the researcher identified areas requiring further exploration. These
insights were then utilized to shape the subsequent qualitative phase (Creswell & Clark, 2011).
An empirical study was also conducted at this stage.

3.2. Research context

This study investigates students' self-assessment of the writing courses in English major
programs at two southern Vietnamese universities. Despite the differences in writing syllabus
design, both universities prioritize the process approach in teaching and learning writing,
regularly encouraging students to practice writing through pre-writing, drafting, revising, and
editing activities. Aligned with social constructivism principles, this approach aims to develop
students' self-regulated writing skill. Collaborative writing and scaffolded instruction methods are
employed to encourage peer interaction, idea-sharing, and feedback exchange while providing
explicit guidance on grammar, vocabulary, and organization. Both universities integrate self-,
peer-, and teacher-based activities, aligning with a shared standard for English majors' proficiency
levels. Graduates are expected to attain level 5 proficiency, meeting job-related requirements per
the Vietnamese Standardized Test of English Proficiency.



3.3. Research setting

3.3.1. Participants

The participants for this study were selected based on the framework provided by
Onwuegbuzie and Collins (2007), which categorizes sample sizes in mixed research, taking
into account demographics and selection criteria. This study specifically targeted second-
year English majors from two universities located in southern Vietnam, aged between 19
and 24. A total of 450 sophomores voluntarily completed the questionnaire, with 230
students from a state university and 220 from a non-public university. Subsequently, 32
students actively took part in the focus-group interviews, with nineteen females and thirteen
males, effectively representing the spectrum of sophomores across the two universities.
Furthermore, 18 students voluntarily enrolled in an empirical writing course, comprising
seven males and eleven females

3.3.2. Role of the researcher

The researcher played a dual role as both a researcher and an instructor in this study. This
position enabled a comprehensive understanding of EFL students' perceptions, practices,
and challenges throughout the self-assessment process of their writing. While serving as an
instructor, the researcher provided explicit instruction and guidance on the effective use of

PERFORMANCE STAGE
- Students write a first draft and self-assessment
- Students seek feedback from peers
- Students revise the first draft and produce a
second draft
- Students self-assess the second draft, revise,
and write a final draft
- Students keep reflective journals

FORETHOUGHT STAGE SELF-REFLECTION STAGE

- Teacher share learning goals, - Students’ self-reflection on

criteria of self-assessment strengths and weaknesses

checklists - - Students self-evaluate goals and
- Students set personal goals set new goals for further
- Students’ strategic planning development

(engaging pre-writing activities) - Students keep reflective journals
- Students keep reflective

journals

Figure 3.1. The analytical framework of the study. Adapted from Zimmerman
(2000)

the checklists, emphasizing the significance of self-reflection and critical self-assessment of
their own writing. Moreover, the researcher regularly monitored and reviewed the data to
identify any inconsistencies and to ensure that the data collection methods were being
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implemented correctly and that the collected data remained standardized and objective. The
researcher also used blinded analysis and cross-validated the findings to strengthen the
analysis’s objectivity and mitigate potential interpretation biases.
3.3. Analytical framework of the study
In the current study, a modified version of Zimmerman's (2000) self-regulated learning
framework was used, with the main components remaining the same as the original model (see
Figure 3.1). However, some sub-elements were adjusted to suit the research context. As an
empirical stage of the study, self-assessment checklists were employed in a writing course to gain
insights into students' self-assessment practices and challenges in learning writing. The modified
model accommodated the use of these checklists within the self-assessment process.
3.4. Data collection
3.4.1. Data collection instruments
As summarized in Table 3.1, the study employed a two-phase data collection approach, utilizing a
combination of questionnaires and interviews to gather information on students' self-assessment in
learning writing. The questionnaire focused on obtaining quantitative data regarding perceptions,
practices, and challenges, while the focus-group interview provided in-depth exploration of
participants' experiences. Additionally, the empirical study involved self-assessment checklists,
writing papers, reflective journals, and a questionnaire to comprehensively assess students' self-
assessment practices, challenges, and development throughout the writing process.

Table 3.1. A summary of data collection instruments

Instruments Functions Elicitation format | Response Data analysis
format method
Questionnaire | Explore students’ | A five-point Likert | Written Quantitative
perceptions, practices, | scale (66 close- | (multiple- | descriptive
and challenges in | ended items for 3 choice) statistics (SPSS
learning writing. research questions) 20.0 version)
Interview To obtain further | Open-end question Spoken Qualitative
information ~ for  the | format (audio descriptive
guestionnaire data recording) | analysis
Self- Find out the level of | Combine closed Written Quantitative and
assessment students’ reflections on | and open questions | (Yes/No and | qualitative
checklist and completion in self- answering
assessment practices questions)
Students’ Find out students' writing | Contents of |  Written Qualitative
writing papers | proficiency, level of self- | students’ essays (essays) descriptive
assessment and revisions. analysis
Reflective Find out students' | Written in response |  Written Qualitative
journals reflections on classroom | to prompt questions descriptive
experiences with analysis
assessment activities




3.5. Data analysis

The mixed-methods approach was used to analyze both quantitative and qualitative data.
The initial analysis focused on descriptive statistics for quantitative data, involving the
calculation of Mean (M) and Standard Deviations (SD) for each item. Furthermore,
qualitative content analysis (via clusters, themes, and sub-themes) was applied to data
obtained from focus-group interviews, open-ended questions in self-assessment checklists,
reflective journals, and students' essay drafts. This analysis approach involves
systematically coding and identifying themes within textual data, allowing for the
interpretation of content (Hsieh & Shannon, 2005; Vaismoradi et al., 2016).

3.6. Research reliability and validity

In this study, reliability, encompassing internal and external aspects, is carefully addressed
to ensure the robustness of the research findings. Rigorous measures, such as Cronbach
Alpha analysis, pilot studies, and transparent research processes, contribute to the high
reliability of the study's results. Validity is also a key consideration, involving content,
internal, utility, and external validity. Rigorous evaluation criteria, including pilot studies,
triangulation, and a careful interpretation approach, strengthen the study's validity and
contribute valuable knowledge to the field of self-assessment in writing education.

3.7. Ethical considerations

CHAPTER 4: FINDINGS AND DISCUSSION

4.1. EFL students’ perceptions of self-assessment in writing
4.1.1. Overview of students’ perceptions of self-assessment in writing skill

3.95

Total means

Students’ Students’ Students”
perceptions of perceptions of self- perceptions of
general self- efficacy i thew benefits of self-

assessient in witting slall assessment 111
writing skill writing skill

Figure 4.1. General results of students' perceptions of self-assessment

Figure 4.1 displays the summary statistics for the mean scores of three main clusters
pertaining to EFL students' perceptions of self-assessment in writing skill. The mean values
for each cluster were computed using a five-point Likert scale, providing an overview of the
questionnaire data regarding students' perceptions of self-assessment in learning writing.
The results depicted in the graph indicate that the mean scores for the three clusters ranged
from M=3.61 to M=3.95. These findings suggest that the majority of students at both
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campuses exhibited a high level of agreement and positive perceptions towards self-
assessment in learning writing. Especially, the figure highlights the highest rate of students'
perceptions of general self-assessment in writing skill (M=3.95). Meanwhile, the mean
scores for students' perceptions of the benefits of self-assessment in writing skill (M=3.72)
slightly surpassed their perceptions of self-efficacy in their writing skill (M=3.61). In the
subsequent sections, the questionnaire and interview data will undergo a combined analysis
into three clusters.

4.1.2. Students’ perception of general self-assessment in English writing skill

Table 4.1, depicted in the first cluster, offers a comprehensive breakdown of tertiary
students' perceptions concerning the general self-assessment of writing skill. The
questionnaire encompassed six items measuring participants' responses to their perceptions.
Mean scores ranging from M=3.02 to M=4.41 indicate a moderate level of agreement.

Table 4.1. Students' perceptions of general self-assessment in writing skill

N .

o Items: ({ think...) Min | Max |Mean| S.D

1 ;Q.lfilﬁ-assessment is important to improve my overall writing | 5 | 440 629

o | In writing skill, self-assessment helps me develop a range of | 5 | 441 | 617
vocabulary.

3 | Self-assessment in writing skill helps me choose appropriate | 5 [392 | 812
sentence structures.

4 Self-assessrr_le:nt supports my ability to self-reflect on and learn 2 5 |425| 651
from my writing experiences.

S | Self-assessment helps develop my editing skills in writing. 2 5 | 3.02 .876

6 | I am satisfied with the final draft that I have self-assessed. 1 5 | 3.70 | 1.069

Total 3.95 | .776

4.1.3. Students’ perception of self-efficacy in their writing skill

Table 4.1 displays the outcomes of EFL students' perceptions of self-efficacy in their
writing skill, as shown by the mean and standard deviation (M=3.61 & SD=0.860). These
values suggest diversity in respondents' confidence and proficiency levels across all the
evaluated writing skill.

Table 4.1. Students' perception of self-efficacy in their writing skill

No | Items: (I think.....) Min | Max| M SD
7 | I can effectively write a long essay without any assistance. 1.0 | 5.0 | 298 | 1.002
8 | I can write a good introduction for an essay. 30 | 5.0 | 3.01 | 0.860

I can write a clear thesis statement that identifies an essay’s

9 topic and controlling idea.

20 | 50 [ 311 0.751

10 | can write a cle_ar topic sentence that identifies the topic and 30 | 50 | 394 | 0810
controlling idea in a body paragraph.

11 I can logically support and develop my main point when 10 | 50 | 349 | 1001
writing a paragraph.
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12 | can use a Iogiqal arrangement of paragraphs to support and 30 | 50 | 398 | 0.810
develop my thesis statement.
13 | I can logically organize my ideas when | write an essay. 20 | 5.0 | 3.71 | 0.840
14 I can identify problems in my writing and see what should be 20 | 50 | 390 | 0.820
improved.
15 | I'am sure that I have a good ability to learn writing. 20 | 5.0 | 434 | 0.840
Total 3.61 | 0.860

In addition to the questionnaire data, item 16 of the questionnaire includes 7 sub-items that
explore the participants' perception of their specific writing ability. This data is further
examined and presented in Figure 4.3, in relation to how confident students feel about their
writing skill.

4.1.4. Students’ perception of benefits of self-assessment in learning writing

16. In writing, I think my strengthis about.....

Punctuation

Content

Sentence
structure

Spelling

Paragraphing

Vocabulary

|
|
|
=

Mean

4.17

3.00

3.25

3.51

3.96

3.53

./ ./
0.00 1.00 [ale}

2. 3.00

4.00

5.00

Figure 4.3. Students’ perception of zelf-efficacy of their specific writing =lill

Table 4.3 presents noteworthy findings regarding the benefits of self-assessment in writing
skill. . The data illustrates an overall mean score of 3.72 and a standard deviation of .907,
indicating a moderate level of variability in respondents' perceptions of the benefits of self-
assessment in learning writing.
Table 4.3. Students’ perceptions of benefits of self-assessment in writing

process during the course.

No [ Items: (I think .....) Min | Max | Mean |[S.D

17 Self-ass_es_s_ment in  writing _ promotes a  sense of ) 5 3.39 940
responsibility for my own learning.

18 Sel_f_—assessment encourages me to set specific goals for my ) 5 353 872
writing development.
Learning with self-assessment allows me to find errors in

19 | my own writing works and to self-correct them | 2 5 3.96 | .990
independently.

20 Self-assessment promotes self-reflection on my writing 1 5 351 970
strengths and weaknesses.
Self-assessment in learning writing helps me develop a

21 | deeper understanding of my writing process and improve | 2 5 325 | .920
my overall writing skill.
The use of self-assessment in writing provides me with

22 | opportunities to monitor and understand my own learning 2 5 3.0 .950
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23 Self-assessment allows me to use appropriate strategies to

. . .\ 4.17 120
fix problems with my writing.
Self-assessment helps me develop a better understanding of

24 > 3.9 981
my writing strengths and weaknesses.

o5 Self-z_:lssessm_ent encourages me to have more confidence in 357 910
learning writing.
Self-assessment empowers me to take ownership of my

26 | learning process and become an active participant in my 3.94 945
writing development.

27 Self-z_:lssessm_ent helps me develop self-regulation skills in 3.88 978
learning writing.

8 Self-z_:lssessment helps me develop my future independent 414 853
learning skills.
Self-assessment promotes a growth mindset, inspiring me

29 . : - . 4.07 .769
to continuously improve my writing skill.

Total 3.72 907

4.1.5. Discussion of the findings
4.2. Students’ practices of self-assessment in writing skill

4.2.1. General quantitative results of students’ practices of self-assessment

h

Mean
('S S

]

0

Students’ Students” Students'
reported self- reported reflection on
assessment practices of self-  self-assessment
practices in assessmentin checklists in
writing the writing learning writing
process

Figure 4.3. General questionnaire results of students’ self-assessment

practices

Figure 4.3 provides an overview of the questionnaire results concerning students' self-
assessment practices in learning writing across three primary clusters. The mean scores
within each cluster vary from M=3.42 to M=4.33, indicating the degree of agreement
among the students. Notably, the data depicted in this figure indicates a strong consensus
among the participants in the cluster associated with reflection on self-assessment checklists
in learning writing, represented by the highest mean score of M=4.33. Following this, the
cluster related to students' self-assessment practices in writing strategies (M=3.63) slightly
surpasses their practices in self-assessment of the writing processes (M=3.42). Further
detailed insights into the participants' self-assessment practices will be elucidated in
subsequent sections, incorporating data sourced from interviews, reflective journals, and
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student essays.

4.2.2. Students’ reported practices of self-assessment in writing processes

Table 4.4 presents an overview of the self-assessment practices of 450 participants in their
writing strategies. The overall mean score of M=3.63 and standard deviation of SD=0.970
indicate a moderate level of students' self-assessment practices in writing processes. The
table highlights twelve questionnaire items categorized into three themes: self-assessment

before, during, and after writing activities.

Table 4.4. Students’ reported self-assessment practices in learning writing

No | Items Min | Max | Mean S.D

30 | | assess th_e_clarlty and specificity of my writing goals in 10 50 376 963
the pre-writing stage.

31 I review the oy_erall ideas from the writing outline to 20 50 371 997
organize my writing before starting the first draft.
I check relevant information from my class notes,

32 | handouts, and assignment requirements before beginning | 2.0 5.0 3.92 .981
to write.

33 | I edit the organization of my writing while | am writing. 1.0 5.0 3.68 1.046

34 | | edit the content of my writing work while I am writing. 2.0 5.0 4.08 .853

35 || e(_ilt the use c_)f_ appropriate transitions and cohesive 20 50 391 1,067
devices while writing.

36 || con3|_d_er maintaining the coherence and logic of ideas in 10 50 372 1024
my writing.

37 I review my use of appropriate language and vocabulary 20 50 414 766
choices during the writing process.

38 || review my flrgt_draft to edit the_ overall coherence and 10 50 278 1019
clarity of my writing after completing.
| go back to my writing to edit the content and

39 organization the ideas to make my writing clearer. 2.0 5.0 3.58 986

40 | 190 back to my writing to edit grammar, punctuation, and 20 50 354 869
sentence structure.
| review the overall improvement and quality of my first

4 writing draft for the revision process. 2 5.0 3.40 1.052

Total 3.63 970

4.2.3. Students’ reported practices of self-assessment in the writing skill
The data presented in Table 4.5, the findings from the questionnaire regarding students’
reported practices of self-assessment in writing process indicate a moderate level with a
total mean score (M=3.42) and standard deviation (SD=0.964). These results suggest that
EFL students rated their self-assessment practices in the writing process relatively low.
Table 4.5. Students’ reported practices of self-assessment in the writing process

No | Items Min |Max|Mean| S.D
Selecting the ideas from a brainstorming stage carefully

42 before writing. 2.0 | 5.0 |3.90 |.967
| check the logical organization and ideas of the outline of my

43 own writing before starting to write. 2.0 150 1320 |.815
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| check the clarity and specificity of my writing goals during

44 the pre-writing stage.

1.0 | 5.0 |3.03 |1.032

| use a dictionary to check the vocabulary I am not sure about

45 before | write.

1.0 | 5.0 | 3.68 |.985

| use a grammar book to check grammatical points/structures |

46 am not sure about while | write.

1.0 | 5.0 | 2.80 |1.089

| correct grammar, vocabulary, and spelling errors in my

47 - . . 2.0 [5.0 |3.80 |1.000
writing while | am writing.
| eliminate unnecessary or redundant details in my writing
48 work while I am writing. 2.0 |50 1282 11052
| go back to my writing to revise and improve the overall
49 organization and content. 20 |50 | 3.86 |.876
| reread my own writing to edit vocabulary, spelling, grammar,
50 and punctuation. 2.0 (5.0 |3.63 |.839
51 | I check my overall writing for coherence and cohesion. 1.0 | 5.0 | 349 |.992
Total 3.42 | .964

4.2.4. Students’ actual practices of self-assessment checklists
The data from a questionnaire presented in Table 4.6 offers an overview of the students'
reflections on the utilization of self-assessment checklists in their writing learning journey.
The results indicate a significant overall score of M=4.33, accompanied by a standard
deviation of SD=.549.

Table 4.6. Participants’ reflection on the role of self-assessment checklists

No ltems Min | Max | Mean S.D

1 Self-assessment checklists are a good tool to help me

) > . 4.0 5.0 472 | 0.460
improve my writing skill.

2 Self-assessment checklists help me reflect on the

strengths and weaknesses of my own writing works. 4.0 50 4.56 | 0511

3 Self-assessment checklists help me focus on each step of

”» 4.0 5.0 417 | 0.383
the process of my own writing.

4 The use of self-assessment checklists improves my own

independent thinking. 3.0 50 389 | 0.676

5 Self-assessment checklists encourage me to establish

organization throughout my writing. 3.0 50 361 | 0978

6 Self-assessment checklists encourage me to take more

. . 4.0 5.0 444 | 0511
responsibility for my learning.

7 | Self-assessment checklists increase my independent

learni 4.0 5.0 4.28 | 0.627
earning.

Self-assessment checklists help me find the errors
8 |relating to grammar, vocabulary, spelling, and| 4.0 5.0 4.67 | 0.485
punctuation in my writing works.

9 I know how to solve problems in my writing works

through self-assessment checkilists. 4.0 50 4.22 | 0421

10 Self-assessment checklists enable me to eliminate

unnecessary or redundant details in my writing works. 4.0 5.0 4.67 1 0.485

11 |! prefe_r to evaluate my writing by using self-assessment 40 50 439 | 0501
checklists.

Total 4.33 0.549
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4.2.5. Discussion of students’ practices of self-assessment in writing
4.3. Students’ challenges of self-assessment in writing skill
4.3.1. Students’ reported challenges of self-assessment in writing skill

Table 4.7. Students' reported challenges of self-assessment in writing skill

No Items Min | Max | Mean SD

59 I f!r!d it c_hallengmg to objectively self-assess my own 3.0 50 4.92 885
writing skill.

53 I Iac_k confldencx_e_m my ability to accurately assess the 20 50 3.96 990
quality of my writing.

54 I f!n_d it difficult to identify specific weaknesses in my 10 50 331 896
writing through self-assessment.

55 | feel uncertain about the reliability and validity of my 3.0 50 433 712
self-assessment results.

56 L;:;ansot correct all grammar mistakes that | found in my 20 50 407 877

57 I fac_e_ difficulties in_recognizing the mlstakes_ inmy| ., 40 548 978
transitions and cohesion between paragraphs and ideas.

58 When I_ edit my writing, | cannot find Fhe errors relating 10 40 3.3 1071
to spelling, capitalization, and punctuation.

59 When | edit my writing, | cannot find the errors relating 10 50 380 1.060
to grammar and sentence structures.

60 I _flnd it hard to use a dictionary to check spelling 10 40 231 706
mistakes.

61 I f_md it hard to use a grammar book to check grammar 10 40 257 926
mistakes.

62 I f|r_1d it chgllengmg to set specmc and measurable goals 10 50 3.63 1.082
for improving my writing skill through self-assessment.

63 I f_|r_1d it hard to eliminate unnecessary details in my 10 40 3.93 768
writing.

Total 3.49 .920

4.3.2. Discussion of students’ challenges of self-assessment in writing
4.4. Triangulation of findings

CHAPTER 5: CONCLUSION AND IMPLICATIONS
5.1. Summary of key findings and conclusion
5.1.1. Students’ perceptions of self-assessment in learning writing
RQ1 aimed to explore Vietnamese EFL tertiary students' perceptions of self-assessment in
writing skill. The study employed questionnaires and interviews to gather data on students'
perceptions, focusing on overall writing abilities, self-efficacy, and the values and benefits
associated with self-assessment.
Primarily, most students held positive perceptions of self-assessment in learning writing.
The participants recognized its significance in language usage, ideation, explanation, and
idea development. Self-assessment was valued for content selection, vocabulary
enhancement, thought organization, and grammar control. These findings underscore the
importance of integrating self-assessment practices in writing instruction to empower
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students and foster continuous improvement.

Another finding highlights EFL students' perception of the enhancement of editing skill
through self-assessment. While questionnaire results indicated lower ratings for self-
assessment of editing skill, interviews revealed students' confidence in its efficacy. Self-
assessment significantly improved editing skill, especially in capitalization, spelling,
punctuation, tenses, and grammatical structures.

Moreover, Vietnamese tertiary students demonstrated positive self-efficacy perceptions in
their writing skill. The participants exhibited confidence in various aspects, including
overall writing ability, logical paragraph arrangement, clear topic sentences, revision, and
essay organization. However, variations existed, with some students expressing uncertainty
in areas like main point development, crafting thesis statements, and writing longer essays.
These discrepancies may arise from differences in language proficiency.

Remarkably, Vietnamese EFL students recognized multiple benefits of self-assessment in
writing skill. They found it effective in identifying and rectifying mistakes, addressing
writing issues, and employing effective strategies. Self-assessment facilitated reflective
thinking, goal-setting, and self-directed learning. It empowered students to engage in
problem-solving, set specific goals, and take ownership of their learning process, enhancing
their engagement and activity in the writing process.

Finally, the majority of students perceived self-assessment positively in terms of fostering
future independent learning skill, empowering them to take control of their learning,
encouraging self-improvement and self-editing, and enhancing self-efficacy. These values
align with prior research on self-assessment's positive impact on autonomy, self-directed
learning, and writing improvement.

In short, the findings of RQ-1 indicate that Vietnamese EFL tertiary students possess
positive perceptions of self-assessment in writing skill. They recognize its significance in
overall writing enhancement, grammar utilization, sentence structure selection, and
identifying strengths and weaknesses. Self-assessment enhances editing skill, self-efficacy,
and understanding of the values and benefits associated with learning writing. However,
some students may require additional support and guidance in the self-assessment process.
These findings contribute to our understanding of students' perceptions and underscore the
importance of integrating self-assessment practices in writing instruction to promote student
empowerment and continuous improvement in writing skill.

5.1.2. Students’ practices of self-assessment in learning writing

Research Question 2 delved into the practices of Vietnamese EFL tertiary students
regarding self-assessment in writing skill. The findings are summarized as follows:

Firstly, the results indicate that Vietnamese tertiary students actively engaged in self-
assessment activities to enhance their writing skill. Most participants employed various
strategies, such as reading techniques, outlining, continuous monitoring, and evaluation of
their writing process. Additionally, these participants conducted comprehensive reviews of
their essays upon completion. This proactive approach demonstrated their resourcefulness in
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seeking external references to improve their writing.

Another noteworthy finding pertains to the integration of technology in self-assessment
practices. Many students utilized assistive technology tools, such as Microsoft Word and
writing checker applications, to aid in editing and enhancing their writing. However, it is
important to highlight that writing is a cognitive process that necessitates critical thinking,
reflection, and the application of writing strategies, despite the valuable role that technology
plays.

Moreover, the effective incorporation of self-assessment checklists was evident in the
improvement of writing skill. These checklists played a pivotal role in helping students
identify and rectify errors related to grammar, vocabulary, spelling, and punctuation.
Furthermore, checklists facilitated a comprehensive understanding of individual strengths
and weaknesses, thereby fostering critical thinking skill, independent learning, and a sense
of agency.

Additionally, tertiary EFL students displayed proficiency in self-assessing the content and
organization of their essays. Most students acknowledged the significance of crafting clear
introductory and concluding paragraphs, well-defined thesis statements, and structured body
paragraphs. As a result, self-assessment practices substantially enhanced their
comprehension of essay structure and augmented their capacity to critically evaluate their
own work.

Regarding self-assessment of students' language skill, Vietnamese students exhibited the
ability to self-assess language errors within their essays, encompassing grammar, subject-
verb agreement, punctuation, spelling, capitalization, and vocabulary. Although they
managed to address certain mistakes, areas necessitating improvement persisted,
particularly in spelling and grammar. Notably, self-assessment contributed significantly to
the observable enhancement of language skill.

Lastly, the findings were congruent with Zimmerman's (2000) three-phase model of self-
regulated learning. This alignment is rooted in students' establishment of goals, diligent
monitoring and control of their learning process, and active engagement in reflection and
self-evaluation. Consequently, self-assessment practices greatly facilitated students' capacity
to regulate their learning, make requisite adjustments, and actively partake in self-correction
and improvement.

In conclusion, these findings underscore the positive influence of self-assessment on writing
skill among Vietnamese EFL tertiary students. The integration of self-assessment practices,
including the utilization of checklists, can empower students, amplify their writing
competencies, and cultivate independent learning and critical thinking abilities.

5.1.3. Students’ challenges of self-assessment in learning writing

Research Question 3 delved into the challenges encountered by Vietnamese students in the
process of self-assessment for learning writing. The research investigated these challenges
through questionnaires, interviews, and analysis of students' actual self-assessment
practices. The findings indicate that Vietnamese students faced various difficulties during
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self-assessment in learning writing.

The first challenge identified is the uncertainty surrounding self-assessment activities. Many
students lacked the confidence to objectively assess their writing skill, resulting in
uncertainty regarding the reliability and validity of their self-assessment results. Limited
experience and knowledge in self-assessment, coupled with a lack of opportunities for
practice, contributed to this challenge.

Next, EFL students struggled to effectively apply their knowledge of grammar rules, leading
to difficulties in identifying and correcting grammar mistakes in their writing. Challenges
related to grammar and sentence structure persisted, highlighting the necessity for targeted
support in these areas in the process of teaching writing.

Thirdly, the constraints of large class sizes and limited time hindered the availability of
individualized feedback and meaningful discussions about students’ writing. This limitation
emphasized the critical importance of fostering an environment that supports self-
assessment and provides ample time and a balanced number of students to engage in self-
assessment practices.

Moreover, despite having acquired knowledge of grammar and sentence construction,
students continued to face challenges in effectively applying this knowledge. Identifying
and rectifying errors related to grammar, vocabulary, spelling, punctuation, and verb tenses
posed ongoing difficulties for students.

Another notable finding pertains to students' language proficiency. Lower levels of English
proficiency hindered students' ability to accurately assess their own writing and make
effective revisions. Limited language proficiency impeded their comprehension of areas of
weakness and hampered the process of error correction during the revision phase.

Finally, students acknowledged the pivotal role of teacher involvement and support in their
journey of self-assessment and writing improvement. They expressed a need for guidance,
resources, and personalized feedback from teachers to surmount these challenges. In
conclusion, the findings underscore the significance of addressing challenges related to
grammar, vocabulary, and language proficiency. Moreover, creating a supportive learning
environment and offering teacher assistance are crucial for facilitating students' progress in
self-assessment and writing enhancement.

5.2. Implications

The findings of this study unveil a noteworthy correlation between the perceptions and
practices of Vietnamese EFL tertiary students in the domain of self-assessment of writing
skill. The EFL students demonstrated a solid grasp of the self-assessment concept, evident
through their positive attitudes towards the values and benefits of self-assessment in writing.
Likewise, they exhibited optimistic attitudes towards self-assessing their writing skill. On
another note, Borg (2009) recommended that perceptions influence how things are done.
The findings suggest that Vietnamese tertiary EFL students actively engaged in self-
assessment practices to assess and enhance their writing abilities, incorporating various
elements of writing processes and strategies for self-assessment.

19



5.2.1. Implications for EFL students

The findings of this study bear significant implications for EFL students in relation to their
perceptions, practices, and challenges associated with self-assessment in learning writing.
Grasping these implications can aid students in augmenting their writing skill and
effectively participating in the self-assessment process.

Firstly, EFL students should acknowledge the inherent value of self-assessment in learning
writing and actively partake in self-assessment practices. Recognizing the advantages of
self-assessment for overall writing improvement, grammar control, content selection,
vocabulary development, and thought organization is pivotal. Students can harness its
potential for ongoing enhancement in their writing prowess through regular self-assessment
practices.

Secondly, students ought to employ self-assessment to refine their editing skill in learning
writing. While students initially ranked their self-assessment of editing skill lower, they
discovered its efficacy in ameliorating specific areas such as capitalization, spelling,
punctuation, verb tenses, and grammatical structures. Directing their attention towards these
aspects during self-assessment can significantly elevate students' editing capabilities.
Moreover, students should capitalize on their self-efficacy concerning writing skill.
Identifying their confidence in various writing facets, such as overall writing proficiency,
coherent paragraph structure, lucid topic sentences, revision, and essay organization,
students should leverage this self-efficacy to further fortify their writing abilities and
actively engage in self-assessment.

Additionally, students should embrace the advantages that self-assessment offers in learning
writing. Utilizing self-assessment to pinpoint and rectify errors, address writing challenges,
and employ effective strategies can amplify their reflective thinking, goal-setting, and self-
directed learning competencies. Self-assessment empowers students to actively participate
in problem-solving and take ownership of their learning process, ultimately leading to
enhanced writing aptitudes and fostering independent learning skill.

Furthermore, students should adopt proactive approaches and resourcefulness in their self-
assessment practices. Following the lead of Vietnamese EFL tertiary students, they can
utilize reading strategies, construct outlines, monitor and evaluate their writing process, and
conduct thorough reviews of their essays upon completion. Incorporating technology tools
and self-assessment checklists can further assist the self-assessment process and advance
their writing proficiencies.

Lastly, students should remain cognizant of the challenges they might encounter during self-
assessment in writing. These challenges encompass uncertainty in self-assessment, struggles
in effectively applying grammar rules, limited opportunities for self-assessment, ongoing
difficulties in applying language knowledge, and the requirement for teacher involvement
and support. By recognizing these challenges, students can formulate strategies to surmount
them. These strategies might include seeking guidance from teachers, active participation in
self-assessment activities, and concentrated practice to enhance grammar and language skill.
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5.2.2. Implications for teachers of writing

The findings of this study hold crucial implications for writing teachers. Grasping these
implications can assist educators in effectively integrating self-assessment practices into
their writing instruction and providing support to foster students’ writing development.
Recognizing the Value of Self-Assessment: Teachers should acknowledge the significance
of self-assessment in writing. Understanding its role in overall writing enhancement,
grammar mastery, content selection, enrichment vocabulary, and thought organization,
teachers can underscore its importance to their students.

Teachers should seamlessly incorporate self-assessment practices into their writing
instruction. By infusing self-assessment activities, such as providing self-assessment
checklists and encouraging reflective thinking, teachers can empower students to actively
participate in their own writing and nurturing improvement.

Teachers should offer support for students in honing their editing skill through self-
assessment. By furnishing guidance and resources, teachers can aid students in enhancing
their competencies in areas like capitalization, spelling, punctuation, verb tenses, and
grammatical structures. Moreover, teachers should foster and further develop students' self-
efficacy in writing. By students' confidence in diverse writing aspects, including logical
paragraph structure, clear topic sentences, revision, and essay organization, teachers can
positive reinforcement and motivate students to take ownership of their writing growth.
Teachers should be mindful of the challenges students encounter during the self-assessment
process. By comprehending the difficulties struggling to uncertainty in self-assessment,
effective application of grammar rules, limited opportunities for self-assessment, language
proficiency, and the need for teacher involvement and support, educators can offer targeted
and establish a supportive learning environment.

5.2.3. Implications for curriculum developers and policymakers

Curriculum developers and policymakers can play a pivotal role in advocating for the
integration of self-assessment into the writing curriculum, providing professional
development for teachers, encouraging the creation of self-assessment checklists, and
addressing the challenges students face during self-assessment.

Curriculum developers should seamlessly embed self-assessment practices into the writing
curriculum. By integrating self-assessment into the curriculum, policymakers can foster
student empowerment and facilitate ongoing enhancement of writing skill. Additionally,
curriculum developers and policymakers should endorse the creation and utilization of self-
assessment checklists in writing instruction. These checklists aid students in identifying and
rectifying errors encompassing grammar, Vvocabulary, spelling, and punctuation.
Furthermore, they nurture critical thinking skill, independent learning, and a sense of
agency in students' progression in writing.

Policymakers should prioritize the implementation of professional development initiatives
to equip teachers with the knowledge and skill required to effectively integrate self-
assessment practices into writing instruction. Teachers play a pivotal role in guiding
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students through the self-assessment process and providing meaningful feedback. By
investing in teacher training, policymakers ensure that educators are well-prepared to
support students in their self-assessment efforts. Moreover, policymakers should address the
challenges students face in self-assessment, such as uncertainty in self-assessment,
difficulties in applying grammar rules effectively, and limited opportunities for personalized
feedback. Establishing a nurturing learning environment that encourages meaningful
discussions about students' writing and providing resources and guidance from teachers are
essential to students' progress in self-assessment and writing improvement.

5.3. Research contributions

5.3.1. Theoretical contributions

The theoretical contributions of this study lie in its successful application of self-assessment
to enhance the writing skill of Vietnamese tertiary EFL students. The study developed a
theoretical framework rooted in cognitive and constructivist theories, metacognitive theory,
and reflection theory. This foundation effectively underpinned the understanding of
students' perceptions, practices, and challenges in self-assessing their writing skill. These
theories guided the research design, data collection, and analysis, illuminating research gaps
and yielding valuable insights. Notably, the study underscored the role of metacognition in
self-assessment, emphasizing learners' capacity to monitor and evaluate their performance,
thereby enhancing their learning. By addressing the dearth of knowledge surrounding self-
assessment in learning writing within the specific context of Vietnamese higher education,
this research contributes to a deeper comprehension of self-assessment'’s role in teaching and
learning writing skill within the EFL context.

5.3.2. Methodological contributions

This study offers methodological contributions through the adept application of a mixed-
methods sequential explanatory design. By employing this design, the study effectively
combines quantitative and qualitative data, yielding comprehensive insights into students'
self-assessment in learning writing. Quantitative information on the perceptions, practices,
and challenges of EFL tertiary students' self-assessment was garnered through the
questionnaire data. The qualitative data, acquired via focus-group interviews, enriches the
quantitative findings by providing deeper insights and validating the quantitative data.
Further validation was pursued through a trial experiment project, encompassing data
collection via students' questionnaires, self-assessment checklists, and reflective journals, all
centered on students' self-assessment practices and challenges. The amalgamation of these
diverse instruments and data collection approaches fosters a more holistic comprehension of
EFL tertiary students' self-assessment in writing. The methodological approach employed in
this study, encompassing both quantitative and qualitative data, augments data collection
and yields fresh insights into the self-assessment practices of Vietnamese tertiary students in
writing.
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5.3.3. Practical contributions

This study vyields novel and impactful contributions that have the potential to significantly
influence EFL lecturers and educators in Vietnam. The findings extend fresh perspectives
on the pivotal role of self-assessment, effective integration of self-assessment practices, and
the specific challenges encountered during the self-assessment process. These contributions
hold the power to reshape the outlook and pedagogical approaches of teachers in Vietnam,
particularly in the domain of writing instruction.

A principal contribution of this study is recognizing the role of self-assessment in writing
skill. A majority of Vietnamese students exhibited positive perceptions of self-assessment,
acknowledging its significance in overall writing enhancement, content selection,
vocabulary development, and thought organization. This insight underscores self-
assessment's importance as a tool for students' writing advancement and underscores the
necessity for teachers to recognize and advocate for self-assessment practices within their
instruction.

Additionally, the study contributes to our comprehension of integrating self-assessment
practices into writing instruction, specifically students' endeavors in employing self-
assessment checklists to evaluate their writing. The findings underscore the effectiveness of
integrating self-assessment activities, such as supplying self-assessment checklists and
promoting reflective thinking, to empower students and nurture continual progress. This
offers pragmatic guidance for teachers on seamlessly integrating self-assessment practices
into their curriculum and supporting students in taking an active role in assessing their own
writing.

Another notable contribution of this study is identifying challenges students face during the
self-assessment process. The findings illuminate uncertainties students confront in
objectively assessing their writing skill, struggles in applying grammar rules effectively,
limited opportunities for self-assessment and personalized feedback, and the influence of
language proficiency on self-assessment. Grasping these challenges is pivotal for teachers in
providing targeted support and crafting a nurturing learning environment that addresses
students' specific needs during the self-assessment journey.

Lastly, the study provides insights into the practices of Vietnamese EFL tertiary students
concerning self-assessment. It spotlights students' proactive engagement in self-assessment
activities, their utilization of technology to aid in editing and refining their writing, and the
efficacy of self-assessment checklists in pinpointing and rectifying errors. These findings
furnish practical strategies for teachers to encourage and aid students in their self-
assessment practices, including the integration of technology and self-assessment checklists
as valuable tools for advancing writing skill.

5.4. Limitations

The present study is subject to several limitations that warrant acknowledgment. Firstly, the
mixed-method design introduced potential challenges due to the intricacies involved in
analyzing and interpreting data derived from both quantitative and qualitative approaches.
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The researcher's limited experience with mixed methods may have influenced the cohesion
of data analysis and interpretation. Additionally, certain research instruments lacked
piloting, with the exception of the questionnaire and interviews, which could have impacted
the reliability and validity of the outcomes. The absence of classroom observations to
complement the questionnaire and interview data further curtails the generalizability of
students' self-assessment practices within the higher education context. The study's
concentration on two universities in southern Vietnam, along with a specific sample size,
constrains the applicability of the findings to other university settings encompassing varying
student backgrounds. Moreover, the experimental project's six-week duration might not
have yielded sufficient insights into students' practices and challenges in self-assessment.
The incomplete reporting of students' writing papers and reflective journals within the
learning-log project also detracts from a comprehensive comprehension of their self-
assessment practices. Future research should seek to redress these limitations by conducting
studies on a larger scale and encompassing diverse contexts to bolster the validity and
generalizability of the findings.
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CHUONG 1: MO PAU
1.1. Béi canh nghién ciu
Gi4o dyc dai hoc tai Viét Nam da c6 nhiéu thay doi tich cuc, dac biét 1a trong viéc day va
hoc ngoai ngit. Viéc doi méi nay nham dap ang nhu cau phat trién dat nudce, khién viéc day
va hoc tiéng Anh ngay cang duoc quan tm nhiéu hon. Gan day, B6 Gido duc va Dao tao da
ban hanh nhiéu chinh séch cai cach, nhan manh viéc tap lay nguoi hoc 1am trung tdm va
phat tridn k§ ning tu hoc trong gido duc dai hoc. Cac chinh sach nay bao gém chwong trinh
dao tao theo tin chi, danh gia qua trinh hoc tap va phuong phap hoc tap dya trén ngudoi hoc.
Theo Brookhart (2011), danh gia qué trinh hoc dong vai trd quan trong trong viéc giup sinh
vién theo dbi tién bo caa ho, tu quan ly hoc tap va phat trién tinh tu chi.
Trong danh gia qué trinh, vai tro cua tu danh gia 12 cung cip cho ngudi hoc kha ning tu
theo ddi, danh gia va kiém soat su tién bo caa ho trong qué trinh hoc tap, theo Brown va
Harris (2013). Tich hop hoat dong tu danh gia vao qua trinh danh gia qua trinh hoc tap la
mét diém can quan tam trong day tiéng Anh & cp dai hoc tai Viét Nam, thuc day vai tro caa
ngudi hoc, khuyén khich phat trién tu duy phan bién, tinh ty chii va phat trién ki nang tu
hoc suét doi (Andrade, 2019; Boud, 1995; Gardner, 2000).
1.2. Co sé nghién ciru
Theo Butler (2016) va Smith (2018), phuong phap hoc tap lay ngudi hoc lam trung tam
luén song hanh véi céac ly thuyét gido duc duong dai, dé cao vai trd tich cuc cua ngudi hoc
trong viéc kién tao tri thirc. Trong bdi canh tiéng Anh 1a ngoai ngit (EFL), ngudi hoc lubn
duoc khuyén khich phat trién cac k¥ niang nhan thuac, siéu nhan thic, tu didu chinh va tu
duy phan bién 1a diéu cuc ky can thiét.
Pé tdi wu danh gia qua trinh, hoat dong tu danh gia 13 nong cdt dé nang cao su hiéu biét cua
ngudi hoc vé cac muc tidu hoc tap, tu diéu chinh hoc tap, va theo ddi tién do hoc tap, Boud
(1995) da khuyén nghi. Didu d6 c6 nghia 13 hoat dong tu danh gia da tré thanh cac thanh
phan khong thé thiéu trong phuong phap hoc tap lay nguoi hoc lam trung tam boi vi cac
hoat dong tu danh gia gitp nang cao trach nhiém hoc tap cia nguoi hoc, khuyén khich
chiém nghiém va trau doi nhan thirc siéu nhan thtc trong qué trinh hoc.
Tuy nhién, nghién ciu vé day va hoc cac ki ning tiéng Anh qua cac hoat dong ty danh gia
trong gi4o duc tiéng Anh bac dai hoc tai Viét Nam van con han ché. Dic biét, cac tai liéu day
hoc cung cap it thdng tin cu thé vé nhan thic, thuc hanh va thach thic caa sinh vién tiéng Anh
Viét Nam lién quan dén hoat dong tu dénh gia k¥ nang viét. Khoang trong kién thirc ndy nhan
manh su can thiét phai nghién cau thém. Ngoai ra, can ¢6 nhiéu nghién ctru hon vé viéc tich
hop hoat dong tu danh gi4 trong k¥ ning viét, dic biét 1a nghién ctu vé quan diém caa nguoi
hoc khi str dung cong cu danh gia va anh huong cua né déi véi cac k§ ning viét.
Vi vay, nghién ctu nay nham thu hep nhiing khoang trong bang céch tién hanh mot cudc
diéu tra toan dién vé nhan thic, thuc hanh, va nhitng thach thic cua cac hoat dong tu danh



gia trong qua trinh hoc viét cua sinh vién tiéng Anh tai Viét Nam & cap dai hoc. Nghién ctu
nay muc dich 1a cung cap thém nhitng hiéu biét c6 gia tri vé viéc tich hop hoat dong tu danh
gia trong 16p hoc viét, bac cau ndi giira ly thuyét va thuc tién va 1am phong pha thém hiéu
biét hién tai vé hoc k¥ ning viét.
1.3. Muc tiéu va céau héi nghién ciu
Muc tiéu chinh cua nghién ctru nay la kham phé cac khia canh khac nhau cua hoat dong tu
danh gia k¥ ning viét cua sinh vién dai hoc tiéng Anh tai Viét Nam. Cu thé, nghién ctu
nham diéu tra xem nhitng sinh vién tiéng Anh nhan thtc nhu thé ndo vé k§y ning viét cua
ho, nhan thirc vé nang luc viét ciing nhu nhitng loi ich ¢6 lién quan tir hoat dong tu danh gia
trong qué trinh hoc k¥ ning viét. Ngoai ra, nghién ctu ciing khai thac cach ma ngudi hoc
tham gia vao hoat dong thuc hanh ty danh gia, bao gdom viéc ho str dung cac chién lugc va
quy trinh viét dé nang cao k¥ ning viét nhu thé ndo. Nghién ctu ciing thir nghiém dé tim
hiéu thém quan diém cia ngudi hoc vé vai trd va sir dung cong cu tu danh gia trong viéc cai
thién kha nang viét. Cudi cing, nghién ciau nham xac dinh nhiing thach thirc ma sinh vién
tiéng Anh gap phai khi thuc hién hoat dong ty danh gia k¥ nang viét.
Pé giai quyét cac muc tiéu nay, nghién ctru dat ra ba cau hoi nghién cau cy thé:

1. Nhan thic cuaa sinh vién tiéng Anh Viét Nam vé hoat dong ty danh gia k¥ ning

viét 1a gi?
2. Sinh vién tiéng Anh Viét Nam thuc hanh ty danh gia khi hoc viét nhu thé nao?
3. Nhitng thach thic sinh vién tiéng Anh Viét Nam gap phai khi tu danh gia k¥ ning
viét 1a gi?

1.4. Pham vi nghién cau
Nghién ctru nay dwoc thuc hién trong sau thang tai hai trudng dai hoc & mién nam Viét
Nam. Nhiing nguoi tham gia 13 sinh vién nam thir hai chuyén nganh tiéng Anh tinh nguyén
tham gia nghién cuu.
Nghién ciu nay str dung céc ly thuyét nén tang nhu nhan thac va kién tao, ly thuyét siéu
nhan thic va ly thuyét phan &nh cho viéc tu danh gia, nhan manh viéc hoc tap tu cha va ty
diéu chinh trong béi canh viét. Ngoai ra, nghién cau sir dung phuong phap hdn hop, tich
hop ca phuong phap dinh Iwgng va dinh tinh trong hai giai doan. Nghién ctru da thuc hién
mat bang cau hoi cho mot sb luong 16n sinh vién va thyc hién 8 cudc phong van nhom tap
trung. Trong giai doan thir nghiém, mot du an kéo dai 8 tuan da duogc thuc hién véi mot
nhom sinh vién nam thtr hai dang ky mot khoa hoc viét truc tuyén dugc thiét ké dé nang cao
k¥ ning viét cua ho. Nhitng sinh vién nay duoc giao cac nhiém vu bao gém viét bai luan, st
dung danh muc céc tiéu chi tu danh gia dé tu danh gia bai viét va stra d6i, cudi cung 1a hoan
thanh mot bang cau hoi va nhat ky phan anh.
2.5. Tam quan trong cia nghién ciu
Nghién ctu ndy c6 ¥ nghia quan trong trong linh vuc gido duc tiéng Anh & bac dai hoc tai
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Viét Nam, dac biét 1a hoat dong tu dénh gia trong k§ nang viét.

Nghién cau nay cé thé cung cp nhitng hiéu biét cé gia tri vé cach sinh vién dai hoc tiéng

Anh Viét Nam nhan thtrc, thuc hanh, va nhirng khé khan gap phai khi tham gia hoat dong tu

danh gia k¥ ning viét. Nhitng phat hién déng gop vao nén tang kién thic hién c6, cung cip

nhitng hiéu biét thyc té vé thyc tién gido duc, phét trién chuong trinh giang day, va cac

chién lugc giang day cho sinh vién tiéng Anh cap dai hoc tai Viét nam.

Ngoai ra, két qua nghién ctu c6 thé mang lai ¥ nghia thuc tién cho giang vién day viét,

ngudi phat trién chuong trinh giang day va nguoi hoach dinh chinh sach day hoc. Viéc hiéu

quan diém ciia ngudi hoc va tham gia vao hoat dong tu danh gia trong qua trinh viét, nguoi

day c6 thé st dung cac chién luoc giang day va phuong phap danh gia hiéu qua hon nham

nang cao ning luc viét caa sinh vién. Nghién ciu nay cung cap thém nhitng hiéu biét sau

sic vé cong cu tu danh gia gép phan vao viéc xay dung cac phuong phép tiép can lay ngudi

hoc 1am trung tdm va thic day su tu chu cua ngudi hoc trong viéc hoc ngoai ngi.

Viéc tim hiéu nhitng thach thicc ma sinh vién tiéng Anh Viét Nam gap phai trong qua trinh

tu danh gia, diéu nay gilp ngudi hoc ¢é thé hiéu sau hon vé gié tri va loi ich caa hoat dong

tu danh gia, do do6 cho phép ho dam nhan vai tro cta nhitng nguoi hoc ty dinh hudng va

chiu trach nhiém vé viéc hoc cua chinh ho.

Cubi cung, két hop cac phuong phap dinh lwong va dinh tinh ciing gop phan vao viéc phat

trién phuong phap nghién ciru trong linh vuc nay. Viéc st dung nhiéu cong cu thu thap di

licu mang lai su hiéu biét toan dién vé hoat dong tu danh gia trong hoc viét cua sinh vién

Viét Nam. Pong gop vé phuong phap luan ndy cé kha nang truyén cam hang cho nhitng nd

lyc nghién ctu sap téi va dong vai trd 1a diém tham chiéu cho céc nha nghién ciru khac dao

SAu vao cac chu dé tuong tu.

2.6. CAu tric caa nghién cieu

Nghién ctu ndy gdm ndm chuong: chuong 1: M¢ dau, chuong 2: co so ly luan, chuong 3:

phuong phap nghién ctru, chuong 4: két qua va bién luan, va chuong 5: két luan va khuyén nghi
CHUONG 2: CO SO LY LUAN

2.1. Co sé ly thuyét

Hoat dong tu danh gia cua ngudi hoc trong qué trinh hoc viét dugc cling cb boi céc ly

thuyét nhan thtc va kién tao, cling véi ly thuyét phan énh va Iy thuyét siéu nhan thic. Biém

chung va gi4 tri ciia nhitng ly thuyét nay 1 nhan manh sy tham gia tich cuc, dién giai, phan

anh, va nhan thuc siéu nhan thirc von c6 ciia ngudi hoc trong qua trinh tham gia hoat dong

tu danh gia. Thong qua viéc tich hop cac quan diém ly thuyét nay, nguoi nghién ciu c6 thé

thiét 1ap mot khudn kho toan dién vé hoat dong tu danh gia viéc hoc viét.

2.1.1. Ly thuyét nhan thirc va kién tao

Céc ly thuyét nhan thic va kién tao da dong vai trd quan trong trong viéc dinh hinh linh vuc

giao duc, dac biét cung cap nhiing hi€u biét sau sac vé cach nguodi hoc xay dung kién thirc
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va nhan manh vai tro khong thé thiéu ctia qua trinh viét va ty danh gia. Nhiing 1y thuyét nay
cung nhin manh sy tham gia tich cuc ctua ngudi hoc vao viéc xay dung kién thtc, nhan
manh tdm quan trong ctia viéc linh hoi va xay dung kién thirc trong ca qua trinh viét va tu
danh gia.

2.1.2. Thuyét si¢u nhan thirc

Thuyét siéu nhan thirc dong mot vai tro trong viéc ho tro sy hiéu biét cua nguoi hoc vé nang
luyc ban than, lgi ich va gia tri cua viéc tu danh gia. Céc chién luoc siéu nhan thic giup
ngudi hoc suy nghi tong quan vé qua trinh hoc tip, dua ra nhitng danh gia sang sudt va nang
cao k¥ ning viét. Vi nhan thirc siéu nhan thirc, nguoi hoc khong chi biét rd vé qua trinh tu
danh gia ctia minh ma con c6 kha niang tu phé binh va diéu chinh qué trinh hoc tdp cia minh
mdt cach hiéu qua. Pong thoi, nhitng k§ nang nay con hd trg phat trién tu duy phé phan va
kha ning giai quyét vin dé, hai yéu t6 quan trong trong qua trinh hoc tip va trong cudc séng
hang ngay. Piéu nay thic day tinh than hoc tap tich cuc, giup ngudi hoc trd thanh nguoi hoc
¢6 trach nhiém va dinh hinh dugc su tién bo ctia ban than trong hanh trinh hoc tap ctia minh.
2.1.3. Ly thuyét phian anh

Ly thuyét phan anh 13 yéu t6 quan trong trong gido duc viét, dong vai tro 1 thanh phan nén
tang gitip nang cao k¥ ning viét ctia sinh vién. Dya trén su cAn nhic ky ludng va giai quyét
van dé, 1y thuyét nay phat trién kha ning tu duy phé phan va khuyén khich viéc tu danh gia.
Thong qua viéc ap dung cac phuong phép thuc hanh phan anh, hoc sinh khong chi nang cao
kha nang viét ma con tham gia vao cac twong tac xa hoi ¢ ¥ nghia, thuc day hoc tap hop tac
va trao d6i cac quan diém da dang. Cach tiép can nay truyén cho ngudi hoc viét y thirc trach
nhiém ddi v6i hanh trinh hoc tap, thic déy dong luc ndi tai, kha nang tu hoc va tu duy phat
trién. V& ban cht, 1y thuyét phan anh trao quyén cho hoc sinh tham gia tich cuc vao qua
trinh hoc tap, dinh hinh vi¢c hos dé trd thanh nhirng nguoi hoc subt doi

2.1.4. Tu danh gia trong hoc tip tw chii va ty diéu chinh

Theo Benson (2009), Smith (2018), va Zimmerman (2000) thira nhan rang mi quan hé gitra
tu danh gia, hoc tap tu chii va hoc tap tu diéu chinh 1a cong sinh, phan anh sy tuong tac hai
hoa gilp nang cao trai nghiém hoc tap téng thé cua hoc sinh. Hoat dong ty danh gia dong
vai tro 12 cau ndi quan trong gitra hai khai niém nay, tao diéu kién phat trién quyén ty chi
cuia nguo1 hoc va cac chién luge hoc tap tu diéu chinh. Vi du, khi hoc sinh tham gia vao qua
trinh tu danh gi4, cadc em s€ tich cuc phan anh vé sy tién bd cua minh, xac dinh cac diém
manh va diém yéu. Qua trinh nay trao quyén cho ho dua ra lya chon vé khia canh hoc tap
ndo can wu tién va cach phan b6 nd luc ctiia ho mot cach hiéu qua, tir do thé hién cac nguyén
tac hoc tap tu chu. Ngoai ra, trong linh vuc hoc tép tu diéu chinh, tu danh gia dong mot vai
trd quan trong trong cac giai doan cua no. Trong giai doan "Suy nghi trudc", nhiing nguoi
hoc da trau doi k¥ nang ty danh gia co thé danh gia chinh xac mirc d9 san sang clia ban than
dbi v6i mot bai tap va dit ra cac muc tiéu phu hop. Trong giai doan "Hiéu suat hodc kiém
soat y chi", tu danh gia cho phép ngudi hoc theo ddi tién trinh cua ho va tu diéu chinh chién
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luoc cua ho, dam bao réng nd luc hoc tip cla ho van tap trung va hiéu qua. Hon nita, trong
giai doan "Ty danh gid", kha nang ty danh gia cua nguoi hoc tao diéu kién cho viéc danh
gia quan trong vé hiéu suit ctia ho, gop phan hiéu siu hon vé qua trinh hoc tap cia ho.
Nhitng vi du cu thé nay néu bat cach ty danh gia khong chi trao quyén cho viéc hoc tap tu
chu bang cach cho phép hoc sinh dinh hudng hanh trinh hoc tip ctia minh ma con tich hop
hoan hao véi cac nguyén tic hoc tap tu diéu chinh, cho phép ngudi hoc téi wu hoa két qua
hoc tap ctia minh thong qua phan anh va diéu chinh lién tuc.

2.2. Danh gia trong giao duc ngoai ngir

Trong gido duc, ddc biét la trong viéc hoc tiéng Anh, danh gid dong mdt vai tro quan trong
trong qua trinh day va hoc. Muc dich chinh cua n6 1a xac dinh bat ky sy khac biét nao gitra
nhig gi dd dugc day va nhirng gi dd duoc hoc, theo Andrade va Cizek (2010) va Brown
(2003). Trong linh vuc dao tao ngoai ngir, danh gia gitt mot vi tri quan trong nhu mot cong
cu quan trong dé danh gia sy tién bo va trinh do cua nguoi hoc. Trong hé théng gido duc dai
hoc Viét Nam, hai hinh thuc danh gia chinh thuong dugc st dung: danh gid qua trinh va
danh gia tong két. Nhitng phuong phap danh gia ndy cung cap nhimng hiéu biét co gia tri vé
qua trinh hoc tap cua hoc sinh, cho phép gido vién hoic nha gido duc dua ra quyét dinh
giang day sang subt va hd tro su phat trién cua hoc sinh. Tuong tu, ty danh giad dugc su
dung nhu mot k¥ thuat do luong trong qua trinh hoc tap dé danh gia mic do linh héi kién
thirc cua hoc sinh, theo Bhatti va Nimehchisalem (2020) va Butler va Lee (2010). Vi vy,
rd rang 1a khai niém tu danh gia anh huong dang ké dén muc tiéu cta ca danh gia qua trinh
va danh gia tong két, dac biét 1a danh gia qu4 trinh.

2.3. Viét tiéng Anh hoc thuit va tw danh gia trong ky ning viét

2.3.1. Viét tiéng Anh hoc thuat

Thanh thao k¥ ning viét tiéng Anh hoc thuat khong chi 1a dién dat ¥ twong; nd doi hoi phai
hiéu cac quy udc, cau triic va sic thai ngdn ngit riéng cua dién ngdn hoc thuat, theo Hamp-
Lyons va Heasley (2006), Hamp-Lyons (2003), Hedge (2005), va Oshima va Hogue (2006).
K¥ ning nay rat quan trong d6i véi sinh vién dai hoc tiéng Anh vi ching mang lai lgi ich
canh tranh trong hoc tap va nghé nghiép. Cac yéu té dugc danh gia cao trong bai viét nhu
tinh mach lac bai luan, t6 chuc hop 1y, tinh théng nhat, cau trac doan vin va bai luan, su
phat trién va do chinh xac cua cau. Diéu quan trong khong kém 13 cac giai doan cua qué
trinh viét - viét trude, soan thao, sira ddi va chinh stra - gitp huong dan nguoi hoc tinh chinh
bai viét ctia ho Va tao ra bai viét hoc thuat chat lugng cao.

2.3.2. Ty danh gia trong 16p hoc viét

2.3.2.1. Ty danh gia k§ ning viét tiéng Anh

Hoat dong tyr danh gia trong k¥ nang viét 14 trao quyén cho nguoi hoc kich hoat kién thirc trurdc
day cua ho, sir dung cac chién lugc viét hidu qua, phan anh diém manh va diém yéu ciia ho va
theo doi qué trinh hoc tap cua ho. Thong qua hoat dong ty danh gia, ngudi hoc trd nén ty nhan
thirc tot hon, thich nghi hon va tham gia vao qua trinh phat trién bai viét cia chinh minh. Nhu



Birjandi va déng nghiép (2010) va Xu (2019) khing dinh, hoat dong ty danh gia trong viét 1a
cong cu gitp hoc sinh hiéu sau hon vé qué trinh viét va nang cao trinh do viét.

2.3.2.2. Loi ich ciia viéc ti danh gia trong viét tiéng Anh

Trong bdi canh ctia nghién ctru nay, thuat ngit "loi ich" mang mot ¥ nghia riéng biét. Dé cap
cu thé dén nhitng loi thé hodc két qua tich cuc c6 dugc tir hoat dong tu danh gid trong ky
ning viét, n6 bao gém nhiing loi ich thuc t& ma ngudi hoc co thé dat dwge. Nhitng loi ich
nay c6 thé bao gém nhiing cai thién vé trinh d6 viét, nang cao nhan thic vé diém manh va
diém yéu, dong luc hoc tap duoc khuéch dai va trau doi tu duy phan bién va k¥ ning suy
ngam. Loi ich cha yéu lién quan dén céc quy trinh hitu hinh hodc cac bién doi rd rang anh
hudng tryc tiép dén kha ning viét cua ting nguoi hoc. Viée thyc hanh tu danh gia trong cac
16p hoc viét tiéng Anh c6 thé mang lai vo s6 1oi ich cho sinh sinh vién, dic biét trong viéc
thuc dély tinh tu cha va tu diéu chinh cua nguoi hoc trong hoc tap. Nguoi hoc trd nén co
dong luc hon, tham gia va hoan thanh trong nd luc viét cua ho. Cac nha nghién ctru nhu
Ferry (2020), Javaherbakhsh (2010), Wang (2017) va Xu (2019) nhan manh rang tu déanh
gia 1a chat xuc tac dé trao quyén cho sinh vién tré thanh nhimg ngudi hoc ty chu, kiém soat
qua trinh phat trién k¥ ning viét cua chinh minh.

2.3.3. Cac cong cu tu danh gia

C6 nhiéu cong cu co thé sir dung cho hoat dong tu danh gid, tuy nhién nghién ctru nay chi
nhan manh vao hai cong cu lién quan dén danh gia qua trinh hoc tap.

2.3.3.1. Danh sach kiém tra tu danh gia

Str dung danh sach kiém tra ty danh gia trong hoc viét ctia sinh vién tiéng Anh di thu hut
duogc su chi y dé danh gia qué trinh. Nhiing danh sach kiém tra ndy, cung véi phiéu tu ddnh
gi4, va thang danh gia ciing 13 cong cu hudng dan nguoi hoe tu danh gia bai viét. Nguoi hoc
dua ra céac tiéu chi cu thé dé chan doan diém manh va diém yéu, cai thién k¥ nang viét dua
trén cac tiéu chuan da dat ra, theo Bowman (2017) va Ferry (2020). Andrade va Boulay
(2003) va Wang (2017) ciing nhan manh vai tro kép cua ching 1a cong cu huéng dan va
danh gia, nang cao hiéu qua chdm diém va cho phép nguoi hoc tu danh gia. Hon nita, danh
sach kiém tra dong vai tro nhic nhd trong qua trinh tu danh gia, nhic nhd phan anh. Nguoi
hoc danh gia cao gia tri cia chung nhu 16 trinh dé phan tich, danh gia va cai tién doc lap,
theo Andrade (2003), Obeid (2017), Panadero va cong su, (2016) va Xu (2019).

2.3.3.2. Nhat ky phan anh ty danh gia

Viét nhat ky phan anh di thu hut dugc sy chu ¥ dang ké trong viée giang day va nghién ctru
ngon nglt nhu mdt cong cu giang day va hoc tap. Cac hoc gid da cong nhan lgi ich cua vige
viét nhat ky trong viéc nang cao k¥ niang viét va suy ngdm ciia sinh vién, thuc day qua trinh
siéu nhan thire khi viét, nhu Ahmed (2019) va Mlynarczyk (2013) da néu. Cac hoat dong
phan 4nh va suy ngdm trong qud trinh hoc tap gitip nguoi hoc dat duoc kha ning tu danh gid
bang cach phat trién cac khai niém ca nhan va tham gia vao céc trai nghiém phan 4nh va suy



ngam vé viéc hoc, ddy 1a nhitng k¥ ning can thiét cho qua trinh hoc tap va ra quyét dinh cho
chinh minh, theo Ahmed (2020)va Bell va cong su (2011).
2.4. Cac nghién ciru truée diy va khoang trong nghién ciru
Trong vai thap ky qua, nhiéu nghién ciru sau rong da duoc tién hanh vé tu danh gia trong
gido duc trén khip thé gi6i. Nghién ctru trude day da giai quyét cac khia canh khac nhau coa
tir danh gi4, bao gém tinh nhit quan cua né voi cac hinh thirc danh gia khac (Ashton, 2014;
Brown & Harris, 2013; Butler, 2016; Elgadal, 2017; H6 Sy Thing Kiét, 2017; Tejeiro et al.,
2012), nhan thirc ctia hoc sinh vé tu danh gid (Balachew va cong su, 2015; Bourke, 2017,
Harris & Brown, 2013; Ndoye, 2017; Wang, 2017) va mébi lién hé gilta ty danh gia va cac
mo hinh hoc tép tu diéu chinh (Andrade, 2010; Andrade & Brookhart, 2016; Panadero va
cong su, 2016; Wang, 2017; Zimmerman & Schunk, 2011). Tuy nhién, trong khi ty danh
gia da duoc nghién ciu rong rai, van con nhiéu khia canh chua dugc kham pha can duoc
cha . Nghién ctru nay tap trung vao bén khoang tréng chinh duoc xac dinh trong tai liu tu
danh gia: khoang trong vé dan sb, khoang trong vé thuc nghiém, khoang trong vé phuong
phap luan va khoang tréng kién thurc thyuc té. Ngoai ra, c6 rat it nghién ctru vé ty danh gia k¥
nang viét cua sinh vién trong bdi canh EFL cua gido duc dai hoc & Viét Nam. Do do, muc
dich cua nghién ctru nay 13 thu hep nhitng khoang tréng nay va cung cAp mét sy hiéu biét
toan dién vé hoat dong ty danh gid trong k¥ ning viét tai Viét Nam.
2.5. Tém tit chuong

CHUONG 3: PHUONG PHAP NGHIEN CUU
3.1. Phuong phap tiép can va thiét ké nghién ciru
3.1.1. Phwong phap tiép can
Quyét dinh sir dung cach tiép can theo cac phuong phap hon hop trong nghién ciu nay dua
trén viéc xem xét ky ludng cac yéu té quan trong, dat trong tim hang dau vao ban chét cua
van dé nghién cuiu, cac gia dinh vé thé gidi quan triét hoc va muyc dich nghién ctru téng thé
(Creswell, 2014; Creswell & Plano Clark, 2011; Hesse-Biber, 2010; McKim, 2017). Lya
chon nay phi hop véi khiang dinh cua Creswell vé do tin ciy va gia tri vuot troi cua cac
phuong phap tiép can theo phuong phap hdn hop. Vé co ban, viéc két hop cac giai doan
dinh lwong va dinh tinh trong nghién ciu ndy nham muyc dich kham pha sau vé nhan thuec,
thuc hién va thach thic caa sinh vién tiéng Anh lién quan dén hoat dong ty danh gia trong
hoc viét. Viéc két hop cac nguon dit liéu da dang cang cung cd thém do tin cay va do tin cay
cua cac két qua nghién cuu.
3.1.2. Thiét ké nghién ciru
Muc tiéu chinh cua nghién ctu nay 1a diéu tra hoat dong tu danh gia trong k§ ning viét,
trong sb ba cau hoi nghién ctu. Muc dich bao quat 1a dat dugc sy hiéu biét thém vé cach sinh
vién tiéng Anh nhan thic va thuc hanh tu danh gia trong qua trinh hoc viét. Hon nita, nghién
ctu nham muc dich xac dinh nhitng théch thiic ma sinh vién gap phai khi tham gia vao qué



trinh ty dénh gia. St dung thiét ké giai thich tuan ty hai giai doan, nghién ciru bat ¢au bang viéc
thu thap va phan tich di liéu dinh luong. Dua trén nhiing phat hién ban dau tir giai doan dinh
lwong, nha nghién ciru da xac dinh cac khu vuc can tham do thém. Nhitng hiéu biét sau sic nay
sau d6 duoc sir dung dé dinh hinh giai doan dinh tinh tiép theo (Creswell & Clark, 2011). Mot
nghién ctiu thuc nghiém ciing da duoc tién hanh & giai doan nay.

3.2. Béi canh nghién ciéu

Nghién ctu nay khao sat hoat dong tu danh gia cua sinh vién vé céc khoa hoc viét theo
chuong trinh chuyén nganh tiéng Anh tai hai truong dai hoc phia Nam Viét Nam. Mic du
c6 sy khéac biét trong thiét ké gido trinh viét, tuy nhién ca hai truong dai hoc déu wu tién
cach trién khai trong qua trinh day va hoc viét, thuong xuyén khuyén khich sinh vién thuc
hanh viét théng qua cac hoat dong soan thao, stra d6i va chinh stra. Phi hop véi cac nguyén
tic cua chi nghia kién tao xa hoi, cach trién khai nay nham muc dich phat trién k§ ning viét
tu hoc ty diéu chinh cua hoc sinh. Phuong phap viét hop tac va huéng dan dya trén khung
duoc str dung dé khuyén khich sy tuong tic ngang hang, chia sé y tuong va trao doi phan
hoi dong thoi cung cap hudng dan rd rang vé ngir phép, tir vung va bd cuc trong bai viét. Ca
hai trudng dai hoc déu tich hop céc hoat dong tu hoc, hoat dong cling ban hoc va dya trén
gido vién, phd hop véi tiéu chuan chung vé trinh d6 thong thao tiéng Anh cua sinh vién
chuyén nganh. Sinh vién tét nghiép du kién s& dat duoc trinh d6 théng thao cap do 5, dap
g cac yéu cau lién quan dén cong viéc theo Bai kiém tra trinh d6 tiéng Anh tiéu chuan
hoa cua Viét Nam.

3.3. Thiét 1ap nghién cieu

3.3.1. Ngwoi tham gia

Viéc lya chon nguoi tham gia nghién ciru nay dua trén khung cia Onwuegbuzie va Collins
(2007). Nghién ciru nay nhiam muc tiéu cy thé dén sinh vién nim tht hai chuyén nganh
tiéng Anh, do tudi tir 19 dén 24. Trong bang hoi, c6 450 sinh vién tu nguyén hoan thanh tra
|61, trong d6 c6 230 sinh vién tir mot truong dai hoc céng lap va 220 sinh vién tor mot
truong dai hoc ngodi cong lap. Sau do, c6 32 sinh vién tham gia vao cac cudc phong van
nhom tap trung, mdi truong gom 4 nhém vai 19 nit va 13 nam. Cudi cuing, ¢6 18 sinh vién
(ngudi di tra 1oi bang hoi va phong van) tir 2 truong tu nguyén ding ky vao mot khoda hoc
viét truc tuyén, bao gém bay nam va mudi mot nit. Muc dich khoa hoc tu nguyén dé nang
cao trinh do viét va két qua khong tinh vao diém ciia chuwong trinh hoc. Céc sinh vién trong
kho& hoc nay tham gia vao viét bai luan, st dung danh sach tu danh gia dé danh gia bai
luan, chinh stra va viét lai, va viét nhat ky phan anh.

3.3.2. Vai tro nguwoi nghién cau

Trong nghién citu nay, nguoi nghién ctru dong hai vai tro vira la nha nghién cuu vira la
ngudi huéng dan trong 16p hoc thuc nghiém. Vi tri ndy cho phép hiéu biét toan dién vé nhan
thurc, thuc hanh, va thach thirc cua nguoi hoc trong qua trinh hoat dong tu danh gia. Trong khi
dong vai trd 1a nguoi huéng dan, nha nghién ciru cung cap tai liéu va huéng dan rd rang cho
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ngudi hoc viéc str dung danh séch kiém tra ty danh gia, nhan manh tam quan trong cua Viéc tu
phan anh va ty danh gia phé binh bai viét. Ngoai ra, nha nghién ctru thuong xuyén theo ddi va
xem Xét dir liéu dé xac dinh bat ky su khéng nhat quan nao va dé dam bao rang cac phuong
phép thu thap dir liéu duoc thuc hién chinh xac va dir liéu thu thap duoc chuan hoda va khéch
quan. Ngudi nghién ciru ciing da str dung phan tich mu va xac thuc chéo cac phat hién dé ting
cuong tinh khach quan caa phan tich va giam thiéu cac sai léch dién giai tiém an.

3.3. Khung phén tich cia nghién ctru

Trong nghién ctu hién tai, mot phién ban sira d6i cua khung hoc tap tu diéu chinh cua
Zimmerman (2000) d3 dwoc sir dung, véi cac thanh phan chinh van gitt nguyén nhu mo
hinh ban dau. Tuy nhién, mot s yéu t6 phu da duoc diéu chinh cho phu hop véi béi canh
nghién curu. La mot giai doan thuc nghiém caa nghién ciu, danh muc céc tiéu chi ty danh
gia da duoc sir dung trong khoa hoc viét dé hiéu rd hon vé viéc thuc hanh tu danh gia cua
sinh vién va nhirng thach thic trong viéc hoc viét. M6 hinh sira d6i di hd tro viéc str dung
danh muc céc tiéu chi tu danh gia nay trong qua trinh tu danh gia.

3.4. Phuong phap thu thap sé liéu

3.4.1. Cong cu thu dir liéu va phan tich dir liéu

Céc cong cuy thu thap va phan tich s6 liéu duoc tom tat trong Bang 3.1 nhu sau:

Bang 3.1. Tom tit cong cu thu s6 liéu

Coéng cu | Chirc ning Hinh thirc cong | Hinh thitc phdn | Phwong  phap
cu thu dir liéu héi thong tin phén tich dit liéu
Bang hoi | Tim hiéu vé nhén thuc, | Dinh dang thang Viét Thong ké mo ta
thuc hanh, va thach thirc | do 5 Likert (66 (lga chon tric dinh lugng
ciia sinh vién vé hoat | muc cau dong cho | nghiém tir 1-5) | (SPSS, 20.0
dong tu danh gia khi hoc | 3 cau hoi nghién version)
viét clru)
Phong Bo6 sung thong tin cho | Pinh dang céu hoi NOi M6 ta dinh tinh
van giai doan dinh luong | mo& (st dung thu am | (phén tich theo
trude do va ghi chi) ting chu dé)
Danh Tim hiéu mirc 46 hoan | Ké hop céu hoi Viét Mo ta dinh lugng
muc cac | thanh trong thyc hanh | dong va m¢ (Yes/No va tra 1o1 | va dinh tinh
tiéu chi tu | hoat dong tu danh gia cau hor)
danh gia
Bai viét | Tim hiéu muéc d viét, | Noi dung bai viét Viét M6 t4 dinh tinh
cia sinh | muc do ty danh gi, va | luan (viét luan)
vién diéu chinh
Nhat ky | Tim hiéu phan anh vé | Viet theo cau hoi Viét M5 ta dinh tinh
phan anh | 16p hoc thuc nghiém lién | goi ¥
quan dén hoc viét véi
hoat dong tu danh gid

3.4.2. Nghién ciru thi nghiém

Nghién cau thi nghiém nay nham d¢am bao hiéu qua cta cong cu nghién ciu va loai bo bat
Ky su mo ho nao trudc khi tién hanh mot nghién cau quy mé Ion, theo Griffee (2012) va
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Onwuegbuzie va Collins (2007). Bang héi thi nghiém gém 68 muc dugc thuc hién véi 30
sinh vién nam tha hai chuyén tiéng Anh. Bang 3.2 tom tit cac hé s Cronbach’s Alpha theo
ting cum. Sau khi thi nghiém, cac muc cua bang hoi ndy dugc diéu chinh con lai 63 muc
cho 3 cau hoi nghién cuu.

Bang 3.2: Tom tat h¢ s6 Cronbach’s Alpha

Cac danh muc Cronbach’s SAO
: Alpha cau
1. Nhan thirc ciia sinh vién vé tw danh gia vé hoc viét
nhan thirc chung vé k¥ ning viét 0.825 6
nhan thirc v& nang lyc ban than vé k¥ ning viét 0.732 11
nhan thtrc ve 191 ich cua hoat dong tu danh gia trong k¥ nang viét 0.756 7
nhan thirc vé cac gia tri cua hoat dong tu danh gia trong ky nang 0.784 9
viét '
2 Thue hanh ty dinh gia bai viét ciia sinh vién
thuc hanh ty dénh gia trong chién luoc viét 0.812 12
thuc hanh ty d4nh gia trong qua trinh viét 0.836 10
3 | Nhirng thach thirc cia sinh vién trong hoat djng tw danh gia bai
viet 0.811 13
Total 0.794 68

3.5. Phan tich dir li¢u

Phuong phép tiép can theo cac phuong phap hdn hop dugc sir dung dé phan tich ca dir lidu
dinh lwong va dinh tinh. Phan tich dau tién tap trung vao théng k& mé ta dit liéu dinh luong,
bao gdm viéc tinh toan Gia tri trung binh (Mean) va Do léch chuan (Standard Deviation)
cho tirng muc. Ngoai ra, phan tich noi dung dinh tinh (théng qua cac cum, chu dé va cha dé
phy) da dugc &p dung cho dir lidu thu dugc tir cac cudc phong van nhém tap trung, cac cau
hoi mé trong danh sach kiém tra ty danh gia, nhat ky phan anh va céc bai viét luan caa sinh
vién. Cach phan tich nay lién quan dén viéc ma héa mot cach c6 hé thong va xac dinh céc
chu dé trong dit liéu van ban, cho phép giai thich noi dung (Hsieh va Shannon, 2005;
Vaismoradi va cong su, 2016).

3.6. P9 6n dinh va do chuan xac caa nghién ciru

Trong nghién ctru nay, do 6n dinh, bao gdm cac khia canh noi ham va ngoai ham, dugc dé
cap mot cach can than dé dam bao tinh xac thuc cua cac két qua nghién ctu. Cac bién phap
nghiém ngat nhu phan tich Cronbach Alpha, nghién ctru thi diém va quy trinh nghién ctu
minh bach gop phan mang lai do tin cay cao cho két qua nghién ciru. o chuan xac ciing 1a
mot yéu té quan trong duoc can nhic trong nghién ctu nay, lién quan dén noi dung, tinh
chuan xac bén trong, tinh hitu dung va d6 chuan xac bén ngoai. Cac tiéu chi danh gia
nghiém ngat, bao gém nghién ciru thi diém, tam giac hoa va céch tiép can dién giai can
than, cung cé gié tri cua nghién ctru va dong gop kién thirc 6 gia tri cho linh vuc tu danh
gia trong gi&o duc viét.

3.7. Yéu td dao dirc
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CHUONG 4: KET QUA VA BIEN LUAN
4.1. Nhin thirc ciia sinh vién vé hoat dong tw danh gia trong hoc viét

4.1.1. Tong hop két qua dinh lweng vé nhin thirc ciia sinh vién vé tw danh gia

3.95

Total means

Nhan thire chung Nhanthwe coasmnh  Nhan thire cua sinh
ciasinhviéntrong  viénve khaningtu  viénve loi ich cia
tudanhgiaky nang  tintrong k¥ nang hoat dong tu danh
viet viet glatrong k¥ nang
viét

Figure 4.1. Nhan thnte chung cua sinh vién trong tir danh gia k¥ nang
viet

Hinh 4.1 thong ké tom tat s lidu vé diém trung binh cta ba cum chinh lién quan dén nhan
thirc cua sinh vién tiéng Anh trong tu danh gia k¥ nang viét. Cac gia tri trung binh ctia mdi
cum dugc tinh toan bang thang do Likert nim diém, cung cap cai nhin tong quan vé dir liéu
cau hoi lién quan dén nhan thtrc cta hoc sinh trong ty danh gia ky nang viét. Cac két qua
dugec mo ta trong biéu do cho thdy diém trung binh ciia ba cum nam trong khoang tir
M=3,61 dén M=3,95. Nhitng phat hién nay cho thiy phan 16n sinh vién déu thé hién sy
déng tinh cao va nhan thire tich cuc vé viée tu danh gia trong hoc viét. Bic biét, hinh v& néu
bat ty 1& tu danh gia chung vé k¥ ning viét cua sinh vién cao nhat (M=3,95). Trong khi do,
diém trung binh vé nhan thic caa hoc sinh vé lgi ich cta viéc tu danh gia k¥ nang viét
(M=3,72) cao hon mdt chiit so v&i nhan thirc ciia ho vé ning lyc ban than trong k¥ ning viét
(M=3,61). Trong cac phan tiép theo, bang cau hoi va dir liéu phong van s& duoc phén tich
tong hop thanh ba cum.

4.1.2. Nhin thite ciia sinh vién vé ty danh gia chung ky niing viét tiéng Anh

Bang 4.1, duoc md ta trong cum dau tién, cung cip phan tich toan dién vé nhan thirc ctia
sinh vién dai hoc lién quan dén ty danh gia chung vé k¥ ning viét. Bang cau hoi bao gom
sau muc do ludng phan tng ctia ngudi tham gia ddi v4i nhan thic cua ho. Piém sb trung
binh nam trong khoang tir M=3,02 dén M=4,41 cho thidy murc d6 dong ¥ vira phai.
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Bang 4.1. Nhin thirc chung ciia sinh vién vé hoat dong tw danh gia ky ning viét

No | Items: Min | Max | Mean | S.D

TA . h M A t ) h -7 1\ t A o . th A
0i cho rang vice tr daP gia 1a quan trong de cai thién 5 5 440 | 629
toan dién k¥ nang viét cua toi.

Trong k¥ nang viét, t6i cho rang tu danh gia giap toi phat

S S . 2 5 441 | .617
trién von tur vung phong phd.

3 Téi cho rang viée tw danh gia trong k¥ ning viét gitip toi

lua chon ciu tric cau phu hop. 2 5 392 | .812

To6i cho rang viéc ty danh gia hd tro kha ning tu suy

4 ngam va hoc hoi tir kinh nghiém viét cua toi. 2 S 4.25 | 631
5 Toql nglqn rang tuNdavnh gia giup to1 phat trién k¥ ning 2 5 302 | 876
chinh stra trong k¥ ndng viét.
6 Tf)l ngl}l rang to1 hai long v&i ban thdo cudi cung ma toi 1 5 370 | 1.069
da ty danh gia.
Tong 3.95 | 0.776

4.1.3. Nhin thirc ciia sinh vién vé ning lie ban than trong k¥ niing viét

Bang 4.2 trinh bay két qua nhan thirc cia sinh vién EFL vé nang lyc ban than trong k¥ ning
viét cua ho, thé hién qua gia trj trung binh va d6 1éch chuan (M=3,61 & SD=0,86). Nhing
gia tri nay cho théy su da dang vé murc d0 tu tin va thanh thao cua nguoi tra 101 ddi véi tat

ca cac k¥ nang viét dugc danh gia.

Bang 4.2. Nhan thtc ctia hoc sinh vé nang luc trong ki nang viét

No | Items: (Téi nghirang .....) . Min | Max | M | SD
7 To1 co the‘ viét mot bai luan dai ma khong can bat ky su 10 50 | 298| 1.02
tro giup nao.
8 | TGi co thé viet mot mo bai cho mot bai luan. 30| 50 [301]| 0.86
9 T_O; co the,VIeE m()tqluar} _de 10 rang xdc dinh chu dé va 20 50 |311| 751
kiém soat y tuong cua bai luan.
10 T.O;I co t’he,VIeF cau chua de ro ring xac dinh chu d¢ va 30 | 50 |394! 081
Kiém soat y tuong trong doan than bai.
11 T,0| co Ehe_kzo sqng va phvat trien y chinh mét cach hop 10 50 349 | 101
ly khi t6i viét mot doan van.
12 To! co_Ehe Se}p X'e;p cac doan van mot cach hop ly va va 30 50 |398| 081
phat trién luan diém.
13 T.O;' COAthe\_SapAXep cac y tuong mot cach hop ly khi toi 50| 50 371! 084
viet mot bai luan.
14 T-(?(l nghl rang tpl co the~xac qlnp cac Vanq _de _t[ong bai 20 50 390 082
viet cia minh va xem nhiing gi can dugc cai thién.
15 | T6i chac chan rang t6i co kha niang hoc viét tot. 20 | 50 |434| 0.84
Tong 3.61 | 0.86

Ngoai dit liéu bang cau hoi, muc 16 cta bang cau hoi bao gdm 7 tiéu muc kham phé nhan
thirc cua nguo1 tham gia vé kha nang viét cu thé cua ho. Dt liéu nay duogc kiém tra thém va

trinh bay trong Hinh 4.3, lién quan dén mirc do ty tin cta sinh vién vé k¥ ning viét.
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4.1.4. Nhan thirc ciia sinh vién vé lgi ich caia viéc tw danh gia trong hoc viét

16. Trong viét, téi nghi thé manh cua tbi la ............

Sirdung diu cau
MNoidung

Sirdung cau tric cau
véchinh ta

Cach dat doan van
Sirdung tir turng

Sirdung nglr phap

0.00 1.00 2.00 3.00 4.00 5.00 6.00

Hinh 4.2. Nhan thirc cua sinh vién’vé kha nang twr tin trong k¥
nang viet

Bang 4.2 trinh bay nhiing phat hién dang chu y vé loi ich cua viéc tu danh gia vé k¥ ning
viét. Dir liéu cho thay diém trung binh tong thé 1a 3,54 va Do léch chuan 1a 0,93, biéu thi
mot két qua quan trong.

Bang 4.3. Nhan thtc cta sinh vién vé loi ich cta viéc tu danh gia bai viét

No | Items: T6i nhdn thay rang... .. Min | Max | Mean |S.D

Hoat dong tu danh gia trong mén viét thuc day tinh

171 than trach nhiém dbi véi viéc hoc caa chinh minh 2 > 3.39 | 940

18 HOatdeng tu da,nh gia kh?yein khlcih t91 d.’;}t muc tiéu ) 5 353 872
cu thé cho su phat trién kha nang viét cia minh.

19 Cflch 'Eu’ dar‘lh gid cho Phep tf)l tlrm raAlol Atrong bai viet ) 5 396 | 990
cua minh va ty sira ching mét cach doc lap.

20 Tu danh gia thuc day su ty suy nghi vé nhitng diém 1 5 351 970

manh va diém yéu trong bai viét cua ti.

Tu dénh gid trong viéc hoc viét gidp tdi hiéu sau hon
21 | vé qua trinh viét caa minh va cai thién ky nang viét | 2 5 325 | .920
tong thé cta minh.

Viéc st dung tw danh gia trong hoc viet cung cap cho
22 | toi nhicu co hoi d€ theo ddi va hieu qua trinh hoc tap | 2 5 3.0 950
cua minh trong suot khod hoc.

Tu danh gia cho phép toi st dung cac chién lugc thich

?° | hop aé khiic phuc céc vén & voi bai viét cia minh. 31 5 | 4| T2

24 Tu danh gia giup toi hiéu rd hon vé diém manh va 5 5 3.9 931
diém yéu trong bai viét cua minh.

o5 Hoat dong tu danh gia khuyen khich tdi ty tin hon 9 5 357 910

trong hoc viét.

Viéc ty danh gia gitp t6i c6 quyén lam chu quéa trinh
26 | hoc tap cua minh va tro thanh nguoi tham gia tichcuc| 2 5 3.94 .945
vao qué trinh phat trién kha nang viét cia minh.

Viéc tu danh gia giap toi phat trién cac ky niang tu

21| didu chinh trong viéc hoc viét.

1 5 3.88 978
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Tu danh gia giup toi phat trién ky niang hoc tap doc 1ap 3

. 5) 4.14 .853
trong tuong lai.

28

Ty danh gi thuc day tw duy phat trién, truyén cam
29 | hung dé t61 khong ngung cai thién ky nang viét cua | 3 5 4.07 769
minh.

Total 3.72 .907

4.1.5. Thao luan

4.2. Thuc hanh ty danh gia ki ning viét cia sinh vién

4.2.1. Két qua dinh lweng chung vé thwc hanh tu danh gia cta sinh vién

Hinh 4.3 cung cap mat céi nhin tong quan vé két qua cua bang cau hoi lién quan dén thuc
hanh tu danh gia cia hoc sinh trong viéc hoc Vviét trén ba cum chinh. Piém trung binh trong
mdi cum thay do6i tir M=3,42 dén M=4,33, cho biét muc d6 dong y giita cac sinh vién. Pang
cha y, dir liéu dugc mo ta trong hinh nay cho thay sy dong thuan manh mé giira nhiing
ngudi tham gia trong cum lién quan dén suy ngam cua sinh vién vé danh muc cac tiéu chi ty
danh gia trong qua trinh hoc viét, dugc biéu thi bang diém trung binh cao nhat la M=4,33.
Theo d6, nhom lién quan dén thuc hanh ty danh gia ctua hoc sinh trong cac chién lugc viét
(M=3,63) vuot troi hon mot chut so vai thuc hanh caa ho trong qué trinh tu danh gia qua
trinh viét (M=3,42). Nhitng hiéu biét chi tiét hon vé thuc hanh tu danh gia cta ngudi tham
gia s& duoc 1am séng to trong cac phan tiép theo, két hop dit liéu ldy tir cac cudc phong van,
tap chi phan anh va bai tiéu luan cua sinh vién.

-
4.33
5 3.63 3.42
4
= /
[
=
[
2
1
0
Thirc hanh tw Thue hanh tw Suy ngam cua
danh gia k¥ nang danh gia trong sinh vién vé
viét cua sinh qua trinh viét danh muec cac
vién bao cao duvoe sinh vién tidu clhi tv danh
bao cao gia trong qua
trinh hoc viét
Hinh 4.2. Két qua tong quan tir bang cau hoéi vé thwe hanh tw danh gia
cua sinh vien

4.2.2. B4o céo thyc hanh tw danh gia cia sinh vién trong chién lwoc viét

Bang 4.4 trinh bay téng quan vé thuc hanh ty danh gia cua 450 ngudi tham gia vé chién
lwgc viét cua ho. Biém trung binh chung caa M=3,63 va do léch chuan cua SD=0,993 cho
thidy muc do trung binh cua viéc thuc hanh ty danh gia cua sinh vién trong qué trinh viét.
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Bang néu bat mudi hai muc cau hoi duoc phan loai thanh ba cha dé: tu dénh gia trudc, trong
va sau cac hoat dong viét.

Bang 4.4. Bao céo cua sinh vién vé thyc hanh tu danh gia trong chién lugc viét

No | Items Min | Max | Mean | S.D

To61 danh gid mire do rd rang va cu thé cua cac muc
30 | on A .. . . 10 | 50 | 3.76 | 0.963
ti€u viét cua minh trong giai doan trudc khi viét.

T6i xem lai cac ¥ tuong tong thé tir dan bai viét dé
31 | t& chtrc bai viét cia minh trudc khi bat dau ban | 2.0 | 50 | 3.71 | 0.997
thao dau tién.

T6i kiém tra thong tin lién quan tir cac ghi chu trén
Y I S W . N 20 | 5.0 | 392 | 0981
16p, tai liéu va cac yéu cau bai tap trudc khi viét.

33 | T6i diéu chinh b cuc cta bai viét trong khi téi viét. | 1.0 | 5.0 | 3.68 | 1.046

34 | Toi diéu chinh noi dung trong bai viét khi toi viét. 20 | 50 | 4.08 | 0.853

T6i chinh stra viée st dung cac chuyén tiép thich
35 N .z 20 | 5.0 | 3.21 | 1.067
hop va gan két tir trong khi viét.

To61 xem xét viéc duy tri sy mach lac va logic cua y
36 \ N ST 1.0 5.0 3.72 1.024
tudng trong bai viét cia minh.

To61 xem lai viée sir dung céac lya chon ngon ngit va
37 | .. , s £ 20 | 50 4.14 | 0.766
tor vung thich hop trong qua trinh viét.

To6i xem lai ban nhap dau tién ctia minh dé chinh
38 | stra sy mach lac va r0 rang téng thé cta bai viét sau | 1.0 5.0 2.78 1.019
khi hoan thanh.

T6i quay lai bai viét cia minh dé chinh sira ndi
39 N S S Y Y S 20 | 5.0 | 3.58 | 0.986
dung va sap x&p cac y dé bai viét rd rang hon.

To1 quay lai bai viét cia minh dé chinh stra nglt

40 20 | 50 | 3.54 | 0.869

phép, dau cau va cau truc cau.

m T6i xem xét sur cai thién tong thé va chat luong ban 20 | 50 340 | 1052
thao viét dau tién ctia minh cho qua trinh sira doi. ' ' ' '

Téng 3.63 | 0.970

4.2.3. B4o céo thuc hanh ty danh gia cia sinh vién trong qué trinh viét
Dit liéu duoc trinh bay trong Bang 4.5, két qua tir bang cau hoi vé thuc hanh ty dénh gia
trong qué trinh viét cua sinh vién duoc béo cdo cho thidy muc d6 vira phai véi tong diém
trung binh (M=3,42) va d¢ léch chuan (SD=0,964). Nhitng két qua nay cho thay rang sinh
vién EFL danh gia thuc hanh ty danh gia cua ho trong qué trinh viét twong ddi thap.

Bang 4.5. B4o c4o cua sinh vién vé thuc hanh tu danh gia trong qué trinh viét

No | Items Min|Max|Mean| S.D
42 T6i can nhic viée lya chon cac y tuong tu giai doan 20 1501390 | 0.967
dong ndo mot cach can than trude khi viét.
43 | T6i kiém tra tinh hop Iy vé bd cu va y tudng cta dan y | 2.0 | 5.0 | 3.20 | 0.815
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trude khi t6i bat dau viét,
T6i kiém tra tinh 16 rang va cu thé cua cac muc tiéu

44 | viét cua minh trong giai doan trude khi viét. vi du nhu | 1.0 | 5.0 | 3.03 | 1.032
b0 cuc, cac cau trac ngit phap, tr vung...

45 To! sur d}_lng tur (Elen;de .kA’Iem tra tir veng ma t0i khong 10 |50 | 368 10985
chac trudc khi bat dau viet.
T6i s dung sach ngir phap dé kiém tra cac cau tric

46 | 11qit phap ma toi khong chac trusc khi bt dau viét, |~ [ >0 | 280 | 1.089

47 Trgng lfhl vict, téi sua cac 10i ngir phap, tor vung va 50 150 1380 | 1.000
chinh ta.

48 Toi IOa.IA’bo cac y tudng thtra hoac khong can thiét khi 50 150 1282 |1.052
dang viét.

49 TQI quAayAIal bai ‘VleAt_ cua minh d¢é stra doi va cai thién 50 150 386 | 0876
toan bo bo cuc va noi dung.

50 TO} dog |cfil,baAI viet dé chinh stra tir vung, chinh ta, ngi 50 150 1363 | 0839
phap va dau cau.

51 Tpl L(lemﬁtra tong thé bai viét cua minh vé sy mach lac 10 |50 | 3.49 | 0.992
va gan ket.

Tong 3.42 | 0.964

4.2.4. Thuc trang sinh vién thwc hanh bang danh sach tw danh gia
Table 4.6. Participants’ reflection on the role of self-assessment checklists

No Items Min | Max | Mean | S.D
Danh muc céc tiéu chi tu danh gia 1a cong cu tot

1| giap toi cai thien k§ nang viét. 40 | 50 | 472 |0.460
Danh muc céc tiéu chi tu danh gia giup toi suy

2 | ngam cac diém manh va diém yéu trong cac bai 40 | 5.0 | 456 |0.511
viét.
Danh muc cac tiéu chi ty danh gia gilp toi tap

3 | trung danh gia tung budc trong qué trinh viét bai | 4.0 | 5.0 | 4.17 |0.383
caa minh.,
Viéc sir dung danh muc céc tiéu chi tu danh gia

4 | gilp t6i cai thién tu duy doc lap. 30 | 50 | 389 | 0676
Danh muc céc tiéu chi ty danh gia khuyén khich toi

S | thiét lap to chae trong suot bai viet caa minh. 30 | 50 | 361 |0.978
Danh muc céc tiéu chi tu danh gia khuyén khich toi

6 chiu trach nhiém nhiéu hon cho viéc hoc caa minh. 4.0 50 | 444 | 0511
Danh muc cac tiéu chi ty danh gia lam tang kha

7 | nang hoc tap doc Iap cua toi. 40 | 50 | 4.28 |0.627
Danh muc cac tiéu chi tu danh gia gidp toi tim ra

8 | nhiing 15i lién quan den ngir phap, trr vung, chinh | 40 | 50 | 4.67 |0.485
ta, dau cau trong bai viét caa minh.
T6i biét cach giai quyét van dé trong bai viét cua

9 | minh théng qua danh muc cac tiéu chi tu danh gia. 40 | 50 | 422 | 0427
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Danh muc céc tiéu chi ty danh gia giap téi loai bo

10 | nhitng chi tiét khong can thiét hogc du thira trong | 4.0 | 5.0 | 4.67 |0.485
bai viét caa minh.
T6i thich danh gia bai viét cia minh bang cach s
11 dung danh muc céc tiéu chi tu danh gia. 40 | 50 | 439 10.501
Téng 4.33 | 0.549

4.2.4.1. Phan héi caa hoc sinh vé vai tro ciia bang danh muc danh gia trong hoc viét.
4.2.4.2. Nhat ky phan anh ciaa hec sinh
4.2.4.3. Sinh vién tw danh gia téng thé ngi dung bai luan

4.2.4.4. Sinh vién ty danh gia vé t6 chirc bai luan

4.2.4.5. Sinh vién tw danh gia nang luc ngdn ngir
4.2.5. Thao luan
4.3. Nhirng thach thirc ciia sinh vién trong hoat dong tw danh gia ky ning viét

4.3.1. Nhirng thach thire dwoc béo cao cia sinh vién vé twy danh gia

Table 4.7. Students' reported challenges of self-assessment in writing skill

No ’ _Items Min | Max |[Mean | S.D

52 Toi tha}y t{latvkho .(;Ie t}}’ da&nh gia mot cach khach 30 50 422 | 0.885
quan cac k¥ nang viét cia minh.

53 Toi th1eu_tui tin vao kha nang danh gia chinh xac chat 20 50 396 | 0.990
lugng bai viét cua minh.
T61 gap kho khan trong viéc xac dinh cac diém yéu

>4 cu thé trong bai viét ctia minh thong qua ty danh gia. 10 50 3.31 10.89%

55 Toi C?m? tha}; khqng c}}ac ct.le’m }/e d9 tin cay va tinh 30 50 433 | 0.712
hop 1€ cua két qua ty ddnh gid cua minh.

56 T91 khong thé stra c.hu"e’t tat ca  cde 161 ngtr phap ma 20 50 407 | 0.877
to1 tim thay trong bai viét cua toi.
To6i gip kho khin trong viéc nhan ra nhing 16i sai

57 | trong cach chuyén doan va su lién két giira cac doan | 1.0 | 4.0 2.48 | 0.978
Va cac y.

58 Igt.u 't01 stra balr viét cua mlqh, to1 khong tim thay cac 10 40 332 | 1071
161 lién quan dén chinh ta, vict hoa va dau cau.

59 Khi t6i sira bai viét ctia minh, t61 khong tim thay cac 10 50 380 | 1.060
16i lién quan dén ngir phap va cau tric cau.

60 ;1;101 thay khé dé sir dung tir dién dé kiém tra 16i chinh 10 | 20 | 231 |0.796

61 '1;91 th~ay @0 dé sur dung sach nglr phap dé kiém tra 101 40 | 257 |0.926
161 ngir phap.
T61 thay kho dat ra cac myc tiéu cy thé va co thé do

62 | luong duogc dé cai thién k¥ ning viét cua minh thong | 1.0 | 5.0 | 3.63 | 1.082
qua ty danh gia.

63 T(?i thay kh\q d.e; 102;11 b(3 nhiing chi tiét khong can 10| 40 | 393 |0.768
thict trong bai viét ciia minh.

Tong 3.49 |0.920
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4.3.3. Thao luan

CHUONG 5: KET LUAN VA KHUYEN NGHI

5.1. TOm tit cac két qua nghién cieu chinh va két luan

5.1.1. Nhan thikc cia sinh vién vé hoat dong tw danh gia trong k¥ ning viét

Nhin chung, da sé sinh vién c6 nhan thuc tich cuc vé hoat dong tu danh gia trong viéc hoc
k§ nang viét. Nhiing sinh vién da nghi rang tim quan trong cua hoat dong ty danh gia trong
viéc sir dung ngdn ngit, lap ¥ tuéng, giai thich va phat trién ¥ twéng cho bai viét. Sinh vién
da cho rang tu danh gia c6 gia tri ddi véi viéc lua chon noi dung, nang cao vén tir vung, to
chtrc suy nghi va kiém soét ngit phap. Nhirng phat hién nay nhan manh tim quan trong cua
nhan thic vé viéc tich hop cac hoat dong ty danh gia trong hudng dan viét dé trao quyén
cho va thuc ddy nguoi hoc cai thién mot cach 1au dai.

M6t phat hién khac nhan manh nhan thac cua sinh vién tiéng Anh vé viéc nang cao ki ning
chinh stra théng qua hoat dong tu danh gia. Cac phong van da khai thac thong tin chi tiét
hon vé su tu tin caa sinh vién vé hiéu qua cua hoat dong tu danh gia. Sinh vién cho rang
hoat dong tu danh gia da gidp cai thién dang ké cac ky ning chinh sira, dic biét 1a vé céch
viét hoa, chinh ta, dau chiam cau, thi va céu trlc ngit phap.

Hon nira, sinh vién dai hoc Viét Nam thé hién nhan thirc tich cuc vé niang luc ban than trong
k§ nang viét ciia ho. Nhimg nguoi tham gia thé hién sy tu tin & nhiéu khia canh khac nhau,
bao gom kha nang viét tong thé, sap xép doan vin hop ly, cau chu dé rd rang, sira doi va cau
trdc bai viét. Tuy nhién, van ton tai nhitng khac biét, véi mot sé sinh vién nghi rang ho
khdng thuc sy khong chic chin trong viéc phat trién luan diém, viét luan diém va viét bai
luan dai. Nhitng khéac biét ndy c6 thé phat sinh tir su khac biét vé trinh d6 ngén ngit. Diéu
nay c6 anh huong dén nhan thic cia nguoi hoc Vé nang luc.

Pang chu y, sinh vién tiéng Anh Viét Nam da nhan ra nhiéu loi ich cia hoat dong ty danh gia k¥
nang viét. Ho cho ring cac hoat dong nay c6 hiéu qua trong viéc xac dinh va stra 13i, giai quyét
c4c Van dé vé viét va str dung céc chién luoc hiéu qua. Hoat dong tu danh gia tao diéu kién cho
nguoi hoc chiém nghiém, suy nghi, dit muc tiéu va tu dinh hudng viéc hoc tap. N6 trao quyén
cho sinh vién tham gia giai quyét van dé, dat muyc tiéu cy thé va nim quyén sé hitu qué trinh hoc
tap ctia ho, ting cuong sy tham gia va hoat dong cia ho trong qué trinh viét.

Cubi cung, phan Ién sinh vién nhan thay tu danh gia tich cuc vé mat thuc day cac k¥ ning
hoc tap doc lap trong tuwong lai, trao quyén cho ho kiém soat viéc hoc caa minh, khuyén
khich tu cai thién va tu chinh sira, dong thoi nang cao hiéu qua caa ban than. Nhitng phét
hién nay cho thay tac dong tich cuc cua hoat dong tu danh gia d6i vai quyén ty chu, hoc tap
tu dinh huéng va cai thién ky nang viét.

T6m lai, nhitng phat hién tir cAu hoi nghién ciru mot chi ra rang sinh vién dai hoc tiéng Anh
Viét Nam cd nhan thie tich cuc vé tu danh gid trong ki ning viét. Ho nhan ra tam quan trong cua
hoat dong tu danh gia giup nang cao k¥ ning viét tong thé, st dung ngi phép, lra chon cau tric
cau va xac dinh diém manh va diém yéu. Tu danh gia giup nang cao k¥ nang chinh stra, s ty tin
vao nang lyc ban than va sy hiéu biét vé cac gia tri va loi ich lién quan dén viéc hoc viét. Tuy
nhién, mot sé hoc sinh ¢d thé can hd tro va huéng dan thém trong qué trinh tu danh gia. Nhing
phét hién nay gop phan vao sy hiéu biét cia chling t6i vé nhan thiic cua hoc sinh va nhan manh
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tAm quan trong cuia viéc tich hop céc thuc hanh ty danh gia trong hudng dan viét dé thuc day trao
quyén cho hoc sinh va cai thién lién tuc cac ky nang viét.

5.1.2. Thuc hanh tw danh gia cia hoc sinh trong hoc viét

Cau hoi nghién ctu tht hai tim hiéu vé sinh vién tiéng Anh Viét Nam thuc hanh ty danh gia
k§ ning viét. Cac phat hién duoc tém tit nhu sau:

Thir nhat, két qua chi ra rang sinh vién dai hoc Viét Nam tich cuc tham gia vao céac hoat
dong tu danh gia dé nang cao k¥ ning viét cua ho. Hau hét nhimg nguoi tham gia st dung
cac chién Iwoc khac nhau trong hoat dong tu danh gia, chang han nhu ap dung chién lugc
thuat doc, 1ap dan y, theo d&i lién tuc va danh gia qua trinh viét cia ho. Ngoai ra, nhitng
ngudi tham gia nay da tién hanh danh gia toan dién céc bai viét cua chinh ho sau khi hoan
thanh. Cach tiép can chu dong nay da thé hién su théo vét va ning dong cua ngudi hoc trong
viéc tim kiém cac tai liéu tham khao bén ngoai dé cai thién bai viét.

Mot phét hién dang cha y khéc lién quan dén viéc tich hop céng nghé trong thuc hanh ty
danh gia. Nhiéu sinh vién d3 sir dung céc cdng cu céng nghé hd trg, chiang han nhu
Microsoft Word va c4c (ing dung kiém tra viét nhu Grammally App, dé hd trg chinh sira va
cai thién bai viét caa ho. Mac dau vai tro quan trong cua cac ung dung cong nghé trong hoc
viét, diéu quan trong can nhan manh 12 viét 1a mot qua trinh nhan thire doi hoi tu duy phan
bién, suy ngdm, phan anh, diéu chinh, va ap dung céc chién lugc viét

Hon nita, viéc két hop hiéu qua cac bang danh sach tu danh gia thé hién rd trong viéc cai thién ky
ning viét. Danh sach tu danh gia dong mot vai trd quan trong trong viéc gitp hoc sinh xac dinh
va sira cac 13i lién quan dén ngit phép, tir vung, chinh ta va dau cau. Ngoai ra, danh sach ty dénh
gi4 tao diéu kién cho sy hiéu biét toan dién vé diém manh va diém yéu cua ting ca nhan, tir d6
thuc day cac ky ning tu duy phan bién, hoc tap doc 1ap va y thic tu quyét.

Ngoai ra, sinh vién tiéng Anh thé hién su thanh thao trong viéc tu danh gia ndi dung va cach to
chirc cac bai luan caa ho. Hau hét cac sinh vién déu thé hién tim quan trong cua viéc viét cac
doan m& dau va két luan rd rang, cac cau luan dé duogc xac dinh rd rang va cac doan than bai cd
cau tric. Két qua 13, thuc hanh tu danh gia da nang cao dang ké sy hiéu biét cia ngudi hoc vé cau
trdic bai luan va nang cao kha nang danh gia phé binh chinh bai viét caa ho.

V& hoat dong tu danh gia k¥ ning ngdn ngit cua sinh vién, sinh vién Viét Nam thé hién kha
ning tu danh gia cac 15i ngdn ngir trong bai viét cia minh, bao gdm ngi phap, su théng nhat
chu ngit, ddu cau, chinh ta, cach viét hoa va tir vung. Miac di ho di ¢6 gang ty danh gia va
diéu chinh bo sung trong bai viét, nhung nhitng diém can cai thién van ton tai, dac biét 1a vé
chinh ta va ngir phép trong bai bai viét ¢a duoc chinh sira. Pang chu y, tu danh gia gop phan
dang ké vao viéc nang cao ky ning ngon ngir.

Cubi cuing, nhirng phat hién nay pht hop véi mé hinh hoc tap tu diéu chinh ba giai doan caa
Zimmerman (2000). Sy lién két nay bat nguon tir viéc nguoi hoc thiét 1ap cac muc tiéu, theo
ddi va kiém soat can than qué trinh hoc tap caa cac em va tham gia tich cuc vao viéc phan
anh va ty danh gia. Do d6, thuc hanh tu danh gia da hd tro rat nhiéu cho kha niang ciia hoc
sinh trong viéc diéu chinh viéc hoc cia minh, thuc hién cac diéu chinh can thiét va tich cuc
tham gia vao qua trinh tu stra chira va cai thién.

T6m lai, nhitng phét hién nay nhin manh anh huéng tich cuc caa hoat dong tu danh gia dbi
Vv6i k¥ ning viét cia sinh vién dai hoc tiéng Anh Viét Nam. Viéc tich hop cac thuc hanh ty
danh gia, bao gdm viéc sir dung cac danh sach ty danh gia, cd thé trao quyén cho sinh vién,
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nang cao niang luc viét ctia ho va trau doi kha nang hoc tap doc lap va tu duy phan bién.

5.1.3. Nhitng thach thirc ma hoc sinh phai déi mit khi tw danh gia bai viét

Cau hoi nghién cau thir ba tim hiéu vé nhitng thach thirc ma sinh vién Viét Nam gap phai
trong hoat dong tu danh gia khi hoc viét. Két qua tir bang cau hoi, phong van, va phan tich
thuc hanh ty danh gia caa sinh vién cho thiy rang hoc sinh Viét Nam gap nhiing khé khin
khéc nhau trong qué trinh tu danh gia viéc hoc viét.

Thach thirc dau tién dugc x4c dinh 1a nhiéu sinh vién thiéu ty tin dé danh gia khach quan ky
nang viét caa minh va ho thiy khéng chac chan vé do tin cay va gia tri caa két qua ty danh
gia. Kinh nghiém va kién thtc han ché trong viéc tu danh gid, cing véi viéc thiéu co hoi
thue hanh, d3 gép phan gay ra thach thic nay.

Tiép theo, nhiéu sinh vién gip khé khan trong viéc ap dung hiéu qua kién thic vé cac quy
tac ngir phap, dan dén kho khin trong viée xac dinh va sira 161 ngit phap trong bai viét cua
ho. Nhitng thach thire lién quan dén ngit phap va cau trdc cau van ton tai, 1am ndi bat sy can
thiét cua viéc hd tro tir gido vién trong cac linh vuc nay trong qua trinh day viét.

Thir ba, nhitng han ché vé quy md 16p hoc dong va thoi gian han ché da can tro cac hoat dong tu
danh gia trong viéc phan hoi va cac cudc thao luan vé bai viét cia sinhvieén sau khi ty danh gié.
Han ché nay nhan manh tdm quan trong cua viéc thuc day dé tao mot moéi trudng hd tro cho hoat
dong ty danh gia va cung cip thém thoi gian ciing nhu can di s6 lugng sinh vién trong ting 16p
hoc dé tham gia vao c4c hoat dong tu danh gia.

Ngoai ra, mic du da nam viing kién thic vé ngi phap va cu tao cau nhung mét s6 sinh vién van
gap kho khan trong viéc van dung hiéu qua cac kién thic nay trong bai viét va tu danh gia. Chang
han nhu viéc xac dinh va sira cac 18i lién quan dén ngir phép, tir vung, chinh ta, dau cau va cac thi
cua dong tur ludn gay kho khan cho sinh vién trong hoat dong tu danh gia.

Mot phét hién dang chii y khac lién quan dén trinh d6 ngbn ngit cua sinh vién. Trinh d6
tiéng Anh thap c6 thé can tro kha ning danh gia chinh xac bai viét cua hoc sinh va thuc hién
cac stra doi hiéu qua. Trinh do ngoai ngir han ché di can tro cac em linh hoi nhitng chd con
yéu va can tré qua trinh stra 16i trong qua trinh 6n tap.

Cudi cung, sinh vién thira nhan vai trd then chét caa sy tham gia va hd tro caa gido vién
trong qua trinh ty danh gia va cai thién ki nang viét cia minh. Ho bay té nhu cau dugc
huéng din va phan hoi tir gido vién day viét dé ho dé vuot qua nhirng thach thic nay. Tom
lai, nhitng phat hién nhan manh tim quan trong cua viéc giai quyét cac thach thic lién quan
dén ngit phép, tir vung va trinh do ngdn ngit. Hon nita, viéc tao ra mot méi truong hoc tap
hd trg va hd tro gido vién 1a rat quan trong dé tao diéu kién cho su tién bo caa hoc sinh
trong viéc tu danh gia va nang cao k¥ ning viét.

5.2. Khuyén nghi

5.2.1. Khuyén nghi cho sinh vién tiéng Anh

Nhitng phat hién caa nghién ciru nay cé y nghia quan trong d6i véi sinh vién tiéng Anh lién
quan dén nhan thuc, thyc hanh va thach thic lién quan dén viéc tu danh gia trong viéc hoc
viét. Nam bit duoc nhitng khuyén nghi nay cd thé gilp hoc sinh nang cao ky ning viét va
tham gia hiéu qua vao cac hoat dong tu danh gia.

Trudc tién, sinh vién tiéng Anh nén nhin nhan gia tri vén cé cua hoat dong tu danh gia trong
viéc hoc viét va tich cuc tham gia vao céc hoat dong tu danh gia. Viéc nhan ra nhitng wu
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diém cua hoat dong tu danh gia dé cai thién tong thé ki nang viét, kiém soéat ngix phép, lua
chon noi dung, phét trién tir viung va to chirc tu duy 1a diéu then chét. Ngudi hoc ¢6 thé khai
thac tiém ning san c6 dé tiép tuc nang cao ning luc viét théng qua cac hoat dong tu danh
gia thuong xuyén. Thém vao do, sinh vién tiéng Anh nén biét sir dung k¥ ning ty danh gia
dé hoan thién k§ ning chinh sira caa chinh minh trong qué trinh hoc viét. C6 thé thay rang
ban dau cé4c sinh vién chwa quen véi k¥ ning tu danh gia cua, nhung ho di phat hién ra hiéu
qua ctia hoat dong ty danh gia trong viéc cai thién cac ki ning viét cu thé nhu viét hoa,
chinh ta, cham cau, thi cia dong tir va cau tric ngit phap. Hon nita, sinh vién nén tan dung
su tu tin vao nang lyc ban than lién quan dén k¥ ning viét. Xac dinh sy ty tin cua ho trong
cac khia canh viét khac nhau, chang han nhu trinh d¢ viét tong thé, cdu trac doan vin mach
lac, cAu chu dé rd rang, cach sira doi va té chire bai luan, hoc sinh nén tan dung su tu tin nay
dé cung cd thém kha nang viét cia minh va tich cuc tham gia ty danh gia. Ngoai ra, sinh
vién nén nim lay nhing loi thé ma tu danh gia mang lai trong viéc hoc viét. Sir dung tu
danh gia dé xac dinh va sira 13i, giai quyét cac thach thirc vé viét va sir dung cac chién lugc
hiéu qua c6 thé khuéch dai tu duy phan &nh, suy ngam, thiét 1ap muyc tiéu va ning luc hoc
tap ty dinh huéng. Tu danh gia trao quyén cho chinh nguoi hoc tham gia tich cuc vao viéc
giai quyét van dé va lam cha qua trinh hoc tap ciia minh, cudi cing dan dén nang cao kha
ning Viét va thuc day cac ki ning hoc tap doc lap.

Thém vao dé, sinh vién nén &p dung cac phuong phap tiép can chu dong va linh hoat trong
thuc hanh hoat dong tu danh gia. Chang han nhu sinh vién c6 thé s dung cac chién luoc
doc dé lap dan y, theo ddi va dénh gia qua trinh viét ciia minh, dong thoi tién hanh dénh gia
k§ ludng cac bai viét sau khi hoan thanh. Ngoai ra, viéc két hop cac cong cu cong nghé va
danh sach kiém tra tu danh gia c6 thé hd tro thém cho qua trinh ty danh gid va nang cao
trinh d6 viét cua ho.

Cubi cuing, sinh vién nén nhan thic va biét rd nhirng thach thirc ma ho c6 thé gap phai trong
hoat dong tu danh gia bai viét. Nhitng thach thirc nay bao gom sy khdng chac chan trong
viéc ty danh gia, gip kho khin trong viéc p dung hiéu qua cac quy tac ngit phap, co hoi
han ché dé ty danh gia, va nhimg khé khin cu thé trong viéc 4p dung kién thac ngbn ngir va
ngir phap. Nam bét nhitng thach thac nay, sinh vién c6 thé tu xay dung céc chién lugc dé
vuot qua ching. Nhitng chién lugc ndy c6 thé bao gdm tim kiém sy hudng dan tir giéo vién,
ban hoc, cling nhu viéc tham gia tich cuc vao cac hoat dong tu danh gia va luyén tap thuong
xuyén dé nang cao ky nang nhu ngit phap va ngén ngit.

5.2.2. Khuyén nghi cho gi4o vién day viét

Nhitng phét hién cua nghién ciru nay c6 ¥ nghia quan trong ddi véi gido vién day viét. Nim
bit duoc nhitng ¥ nghia nay c6 thé hd tro cac gido vién tich hop hiéu qua cac hoat dong tu
danh gia vao huéng dan viét va cung cap hd trg dé thic day su phét trién ki nang viét cho
sinh vién. Cu thé nhu sau:

Gido vién nén nhan thic dugc tam quan trong cua hoat dong tu danh gia trong hoc viét.
Hiéu duoc vai trd cua nd trong viéc nang cao kha nang viét tong thé, nam viing ngir phap,
lya chon noi dung, 1am giau vén tir vieng va to chire tu duy, gido vién c6 thé nhan manh tam
quan trong cua né déi vai hoc sinh ciia minh.

Gido vién nén két hop lién mach céc hoat dong ty danh gia vao hudéng dan viét cho sinh
vién. Viéc két hop cac hoat dong tu danh gia, chang han nhu cung cap danh sach kiém tra ty

21



danh gia va khuyén khich tu duy suy ngam, gido vién c6 thé trao quyén cho hoc sinh tham
gia tich cuc vao qua trinh viét va thuc day su cai thién cta chinh nguoi hoc.

Gi4o vién nén hd trg hoc sinh trau ddi ki nang chinh stra théng qua tu danh gia. Cung cap
huéng dan tir da ngudn tai lidu, gido vién co thé hd tro ngudi hoc nang cao ning lwc cua ho
trong céc linh vire nhu viét hoa, danh van, chAm cAu, thi cia dong tir va cau tric ngir phap.
Trau doi niang luc ban than: Gido vién nén boi dudng va phaét trién hon nita ning luc tu hoc
cua sinh vién trong viéc viét. Bang su tu tin cua hoc sinh vé cac khia canh viét da dang, bao
goém céu trac doan van hop Iy, cau cha dé rd rang, stra doi va td chac bai luan, giéo vién co
thé ciing ¢6 tich cuc va thuc day ngudi hoc 1am chii qua trinh viét.

Gi4o vién nén quan tam dén nhitng thach thirc ma hoc sinh gap phai trong qué trinh tu danh
gia. Hiéu duoc nhitng kho khin khi phai d6i mat véi su khéng chic chan trong qua trinh ty
danh gia, ap dung hiéu qua cac quy tic ngir phap, co hoi han ché dé ty danh gia, trinh do
ngdn ngit va nhu cau tham gia va hd tro cua gido vién, gido vién c6 thé dua ra mot moi
trudng hoc tap c6 muc tiéu va ho tro.

5.2.3. Khuyén nghi cho nha quan ly

Céc nha hoach dinh chinh sach va nha phat trién chwong trinh c6 thé dong vai tro then chot
trong viéc ting ho viéc tich hop tu danh gia vao chuong trinh soan thao, cung cap su phat
trién chuyén mon cho gido vién, khuyén khich tao danh sach kiém tra tu danh gia va giai
quyét nhitng thach thirc ma nguoi hoc gap phai trong qué trinh tu danh gia.

Céc nha phat trién chuong trinh giang day nén long ghép cac hoat dong thuc hanh ty danh
gia mot cach lién mach vao chuong trinh day viét. Céch tich hop cac hoat dong tu danh gia
vao chuong trinh giang day, cac nha hoach dinh chinh séch c6 thé thuc day trao quyén cho
sinh vién va tao diéu kién nang cao cac ky ning viét mot cach lién tic va cé hé thong.

Céc nha phat trién chuong trinh giang day va cic nha hoach dinh chinh sach nén ang ho
viéc tao va sir dung cac danh sach kiém tra tu danh gia trong hudng dan viét. Nhitng danh
sach kiém tra nay hd tro sinh vién xac dinh va sira cac 18i bao gom ngit phap, tir vung, chinh
ta va dau cham cau...vv. Hon nita, ngudi hoc tu phéat trién cac k§ nang tu duy phan bién va
chiém nghiém, hoc tap doc lap va y thic ty quyét trong qua trinh viét caa hoc sinh.

Céc nha hoach dinh chinh sach nén uu tién thyc hién céc sang kién phét trién chuyén mén
dé trang bi cho gido vién nhiing kién thuc va ki niang can thiét dé tich hop hiéu qua thuc
hanh tu danh gia vao hudng dan viét. Gido vién dong mot vai trd quan trong trong viéc
huéng dan hoc sinh théng qua qua trinh ty danh gia va cung cap théng tin phan hoi co y
nghia. Viéc dau tu dao tao gido vién, cac nha hoach dinh chinh sach dam bao ring cac nha
gido duc duoc chuan bi tét dé hd tro ngudi hoc trong nd luc tu danh gia.

Céc nha hoach dinh chinh sach nén giai quyét cac thach thic ma hoc sinh gap phai khi tu
danh gia, chang han nhu sy khéng chic chan khi ty danh gia, khé khan trong viéc ap dung
hiéu qua cac quy tac ngir phap va co hoi han ché dé nhan phan hoi ca nhan hoa. Thiét lap
mdot moi trudng hoc tap khuyén khich cac cudc thao luan cé y nghia vé bai viét cia hoc sinh
Vva cung cép tai nguyén ciing nhu huéng dan tir gido vién 1a didu can thiét dé hoc sinh tién
bo trong viéc tu danh gid va cai thién bai viét.

5.3. Dong gop cua nghién ciu

5.3.1. Pong gop 1y thuyét
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Pong gop vé mat ly thuyét ciia nghién ciru ndy nam & viéc tng dung thanh cong phuong
phap tu danh gia dé nang cao ky niang viét caa sinh vién tiéng Anh Viét Nam bac dai hoc.
Nghién ciru da phat trién mot khung ly thuyét bat ngudn tir cac ly thuyét nhan thic va kién
tao, ly thuyét siéu nhan thirc va ly thuyét phan anh. Nén tang nay da cang c6 mot cach hiéu
qua su hiéu biét vé nhan thire, thue hanh va nhitng thach thire cua hoc sinh trong hoat dong
tu danh gia k§ ning viét. Nhitng ly thuyét nay da huéng dan thiét ké nghién cau, thu thap va
phan tich dit liéu, 1am sang té nhitng 15 hong nghién cau va mang lai nhitng hiéu biét c6 gia
tri. Pang cha ¥, nghién ciu nhan manh vai trd cua siéu nhan thac trong hoat dong tu danh
gi4, nhan manh ning lyc ctia ngudi hoc trong viée theo ddi va danh gia két qua hoc tap cua
minh, tir d6 ning cao hiéu qua hoc tap. Cudi cung, nghién ciru nay gop phan hiéu sau hon vé
vai trd va ung dung cua hoat dong tu danh gia trong viéc day va hoc k§ ning viét trong bi
canh tiéng Anh la ngoai ngi.

5.3.2. Péng gop vé phwong phap luin

Nghién ctru nay dua ra nhitng dong gop vé mit phuong phap luan thdng qua viéc ap dung
thanh cong thiét ké giai thich tuan tu theo phuong phap két hdn hop. Sir dung thiét ké nay,
nghién ctu két hop hiéu qua di liéu dinh luong va dinh tinh, mang lai nhitng hiéu biét toan
dién vé hoat dong tu danh gia cua sinh vién trong viéc hoc viét. Thong tin dinh luong vé
nhan thire, thuc hanh va thach thic trong qua trinh ty danh gia caa sinh vién dai hoc tiéng
Anh duoc thu thap thong qua dir liéu bang cau hoi. Dt liéu dinh tinh, dugc thu thap thdng
qua cac cudc phong van nhom tap trung, lam phong phua thém cac phét hién dinh leong
bang cach cung cap nhitng hiéu biét sdu sac hon va xac thuc dir liéu dinh lwong. Trong 16p
hoc thtr nghiém, bao gém viéc thu thap dir liéu théng qua bang cau hoi caa hoc sinh, danh
sach kiém tra ty danh gia va nhat ky phan anh, tat ca déu tap trung vao céc thir thach va thuc
hanh tu danh gia cua hoc sinh. Sy két hop cua cac phuong phéap thu thap dit liéu va cong cu
da dang nay gitp thuc day su hiéu biét toan dién hon vé hoat dong tu danh gia cua sinh vién
dai hoc tiéng Anh trong hoc viét. Thiét ké nghién ciu hdn hop nay bao gdom ca dir liéu dinh
lugng va dinh tinh, gitp ting cuong thu thap dir liéu va mang lai nhitng hiéu biét méi vé
thuc tién tu danh gia trong hoc viét cua sinh vién dai hoc Viét Nam.

5.3.3. Pong gop thuc hanh

Nghién ctru nay mang lai nhitng dong gép mai va cé tac dong c6 kha nang anh huong dang
ké dén cac giang vién va nha gido duc tiéng Anh ¢ Viét Nam. Cac phét hién ma rong nhiing
quan diém méi vé vai trd then chét cua hoat dong tu danh gia, tich hop hiéu qua viéc thuc
hanh ty danh gia va nhiing thach thic cu thé gap phai trong qué trinh ty danh gia. Nhitng
dong gop nay c6 kha nang dinh hinh lai quan diém va phuong phap su pham cua gio vién ¢
Viét Nam, dic biét 1a trong linh vuc day viét.

Mot dong gop chinh ctia nghién ciru nay 1a nhan ra vai tro cua hoat dong ty danh gia trong
k¥ nang viét. Phan Ién sinh vién Viét Nam thé hién nhan thuc tich cuc vé hoat dong tu danh
gia, nhan ra tim quan trong ctia cac hoat dong ty danh gia trong viéc nang cao ki niang viét
no6i chung, lra chon ndi dung, phat trién tir vung va té chic tu duy. Diéu nay nhin manh
tam quan trong cua tu danh gia nhu mot cong cu gidp hoc sinh tién bd trong viét va nhan
manh sy can thiét cua gido vién trong viéc nhan ra va ung ho cac hoat dong tu danh gia
trong qué trinh giang day cua ho.
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Ngoai ra, nghién ctru dong gop vao su hiéu biét vé viéc tich hop thuc hanh ty déanh gia vao
day viét, cu thé 1a nd luc caa hoc sinh trong viéc str dung danh sach kiém tra tw danh gia dé
danh gi4 bai viét cua ho. Céc phét hién nhan manh hiéu qua cua vigc tich hop cc hoat dong
tu danh gla ching han nhu cung cap danh sach kiém tra tu danh gia va thac day tu duy
phan xa, dé trao quyén cho hoc sinh Va nudi dudng su tién bo lién tuc. Diéu nay cung cap
huéng dan thiét thuc cho gido vién vé viéc tich hop lién mach cac phwong phap tu danh gia
vao chuong trinh giang day cua ho va hd trg hoc sinh déng vai tro tich cuc trong viéc danh
gia bai viét cua chinh ho.

Mot dong gop dang chu y khac ctaa nghién ciru nay la xac dinh nhirng thach thirc ma sinh
vién gap phai trong qua trinh tu danh gia. Nhtng phat hién nay lam séng t6 nhirng diéu
khong chéc chdn ma hoc sinh gap phal khi danh gia khach quan k¥ ning viét cua minh, gap
kho khin trong viéc &p dung cac quy tic ngir phdp mot cach hiéu qua, co hoi han ché dé tu
danh gia va phan hdi ca nhan hda, va anh hudéng cia trinh do ngdn ngi d6i voi viéc tu danh
gid. Niam bit duoc nhitng thach thirc nay 1a diéu then chét dbi véi gido vién trong viéc cung
cap hd trg c6 muc tiéu va tao ra mot moi trudng hoc tap nudi dudng nham giai quyét cac
nhu cau cu thé caa hoc sinh trong hanh trinh ty danh gia.

Cubi ciing, nghién ciru cung cap cai nhin sau sac vé thyc tién cua sinh vién dai hoc tiéng
Anh Viét Nam lién quan dén ty danh gia. N6 lam noi bat sy tham gia chi dong cua hoc sinh
vao cac hoat dong tu danh gia, viéc str dung céng nghé cua ho dé hd tro chinh sira va hoan
thién bai viét cua ho cling nhu hiéu qua cta danh sach ty danh gia trong viéc xac dinh va
stra 16i. Nhitng phat hién nay cung cap céc chién luoc thiét thuc cho gido vién dé khuyén
khich va hd trg hoc sinh thuc hanh ty danh gia, bao gdm viéc tich hop cong nghé va danh
sach kiém tra ty danh gia nhu nhitng cng cu c6 gia tri dé nang cao ky ning viét.

5.4. Han ché ciia nghién ciru

Nghién ciru hién tai c6 mot s6 han ché can duoc thira nhan. Dau tién, thiét ké theo phuong
phap hdn hop dua ra nhitng thach thic tiém an do su phuc tap lién quan dén viéc phan tich
va giai thich dir liéu thu duogc tir ca hai phuong phap dinh Iugng va dinh tinh. Kinh nghiém
han ché cua nha nghién ctu véi cac phuong phap hdn hop cd thé da anh huong dén sy gin
két cuia phan tich va giai thich dit liéu. Ngoai ra, ngoai trir bang cau hoi va phong van, mot
s6 cong cu nghién ciru khac thiéu thir nghiém, didu nay c6 thé anh huéng dén do tin cay va
tinh hop 1& cua két qua. Viéc khéng cé cac quan sat trong 16p dé bd sung cho bang cau hoi
va dir liéu phong van cang 1am han ché kha nang khai quat hoa cac hoat dong ty danh gia
cua sinh vién trong bdi canh gi4o duc dai hoc. Nghién ciru tap trung vao hai truong dai hoc
& mién nam Viét Nam, clng vai mot ¢& mau cu thé, han ché kha niang ap dung cac phat hién
cho cac méi truong dai hoc khac bao gom céc thanh phan sinh vién khac nhau. Hon nifa,
thoi lwong sau tuan cia du an thir nghiém cé thé khéng mang lai du hiéu biét sau sac vé
thuc hanh va thach thirc ciia hoc sinh trong qué trinh tu danh gia. Viéc bao cao khong day
du cac bai viét va nhat ky phan anh caia hoc sinh trong dy &n nhat ky hoc tap ciing lam giam
su hiéu biét toan dién vé thuc hanh ty danh gia ctua ho. Nghién ciru trong twong lai nén tim
cach khic phuc nhiing han ché nay bang céch tién hanh cac nghién ctru trén quy md Ién hon
va bao gom cac bbi canh da dang dé cung cé tinh hop Ié va tinh khai quét cua cac phat hién.
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